
(b)(6) 

Phone Conference ID: 

Find a local number I Reset PIN 

Learn More I Meeting options 

United States, Washington DC 
(b)(6) 

Nix, Sheila 

From: Nix, Sheila 

Sent: Friday, February 19, 2021 10:02 AM 

To: Rosenblum, Ian; Cardichon, Jessica; Linda Darling-Hammond; Harris-Aikens, Donna 

Cc: Miller, Benjamin; Corbett, Una 

Subject: Re: Hold for assessment discussion 

Thanks 

Get Outlook for iOS 

From: Rosenblum, Ian <lan.Rosenblum@ed.goy> 

Sent: Friday, February 19, 2021 9:00:45 AM 

To: Nix, Sheila <Sheila.Nix@ed.gov>; Cardichon, Jessica <jessica.Cardichon@ed.gov>; Linda Darling-Hammond 

<Idh@learningpolicyinstitute.org>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Miller, Benjamin <Benjamin.Miller@ed.gov>; Corbett, Una <Una.Corbett@ed.gov> 

Subject: RE: Hold for assessment discussion 

There is not a dial-in so we can use this one: 

Microsoft Teams meeting 
Join on your computer or mobile app 

Click here to join the meeting 

Or call in (audio only) 

From: Nix, Sheila <Sheila.Nix@ed.gov> 

Sent: Friday, February 19, 2021 9:59 AM 

To: Cardichon, Jessica <jessica.Cardichon@ed.gov>; Linda Darling-Hammond <Idh@learningpolicyinstitute.org>; 

Rosenblum, Ian <lan.Rosenblum@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Miller, Benjamin <Benjamin.Miller@ed.gov> 

Subject: Hold for assessment discussion 

This is confirmed. My 9:30 is running a bit late so please get started 

Get Outlook for iOS 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Wednesday, April 7, 2021 1:13 PM 

To: Lau, Ronny [NEA]; Harrington, Eric [NEA]; Bilal-Threats, Daaiyah [NEA]; Miller, 

Benjamin 

Cc: Morgan, Julie; Holmes, Alexis [NEA] 

Subject: RE: PSLF 

Thank you for sharing the names. We are looking forward to the meeting. We would also like to extend the invitation 

to the AFT. 

Please let me know if you have any questions. 

Thank you, 

Montserrat Garibay 

Senior Advisor for Labor Relations 

Office of the Secretary 

U.S. Department of Education 
(b)(6) I Montserrat.garibay@ed.gov 

From: Lau, Ronny [NEA] <RLau@nea.org> 

Sent: Wednesday, April 7, 2021 10:03 AM 

To: Harrington, Eric [NEA] <eharrington@nea.org>; Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org>; Miller, Benjamin 

<Benjamin.Miller@ed.gov> 

Cc: Morgan, Julie <Julie.Morgan@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Holmes, Alexis [NEA] 

<aholmes@nea.org> 

Subject: RE: PSLF 

Hi Ben, 

Thanks for sending the calendar invitation for this Friday at 1:00pm. So you are aware, the following individuals from 

supporting unions will join on the call: 

• Jaya Chatterjee, Service Employees International Union (SEIU) 

• Rich Loeb, American Federation of Government Employees (AFGE) 

• Kaitlyn Vitez, American Association of University Professors (AAUP) 
• TBD, American Federation of State, County, and Municipal Employees (AFSCME) 

I will share your calendar invite with them. 

Thank you! 

Ronny C.H. Lau 

Federal Lobbyist 

National Education Association 



1201 16th  Street NW, Suite 316 I Washington, DC 20036 

Office: 202-822-7146 I Mobile: (b)(6) 

Email: RLau@nea.org 

From: Harrington, Eric {NEA] <eharrington@nea.org> 

Sent: Friday, April 2, 2021 8:25 PM 

To: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org>; Miller, Benjamin <Benjamin.Miller@ed.gov> 

Cc: Morgan, Julie <Julie.Morgan@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Holmes, Alexis [NEA] 

<aholmes@nea.org> 

Subject: Re: PSLF 

Hi Ben, 

I'm so glad to connect with you and meet with you about this critical issue. 

I'll connect with our other union allies and circle back to you with some suggested times for Thursday or Friday. 

I very much look forward to our conversation. 

Have a great weekend. 

Eric Harrington 

Senior Counsel 

NEA Office of General Counsel 

Get Outlook for iOS 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Friday, April 2, 2021 5:54 PM 

To: Miller, Benjamin; Harrington, Eric [NEA] 

Cc: Morgan, Julie; Garibay, Montserrat; Holmes, Alexis [N EA] 

Subject: Re: PSLF 

Hello Ben 

It's good to meet you and I appreciate the speedy response on this important matter. 

With this email I am plugging in our lead on this, Eric Harrington, who can follow up with you about a meeting date 

and participants. 

Have a good weekend. 

Best, 

Daaiyah 

Daaiyah Bilal-Threats 

Senior Director 

NEA Education Policy, Practice and Partnerships 

Please Forgive typos. Sent from my iPhone 



On Apr 2, 2021, at 4:46 PM, Miller, Benjamin <Benjamin.MillerPed.gov> wrote: 

? 

Hi Daaiyah, 

I don't think we've had a chance to meet but I'm a senior advisor the chief of staff in the Office of the 

Secretary. I just wanted to see if you and any of the other signatories of the letter that you think would 

make sense to add might have some time at the end of next week to discuss PSLF. If you'd be willing to 

suggest some windows on Thursday or Friday that might work for you it would be great to connect. 

I hope you have a nice weekend. 

-Ben 

Ben Miller 

Senior Advisor to the Chief of Staff 

Benjamin.Miller@ed.gov 

(c) (b)(6) 

(he/him/his) 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Friday, April 30, 2021 11:48 AM 

To: Lau, Ronny [NEA] 

Cc: Miller, Benjamin; Morgan, Julie; Harrington, Eric [NEA]; Perry, Antwan [NEA] 

Subject: Re: PSLF Roundtable - NEA Member Recommendations 

Thank you Ronny. We'll be in touch about the PSLF listening session early next week and will have answers 

to your questions. 

Have a great weekend, 

Montserrat 

On Apr 30, 2021, at 10:44 AM, Lau, Ronny [NEA] <RLau@nea.org> wrote: 

? 

Dear Julie, Ben, and Monserrat: 

The N EA recommends the following educators for participation in next week's PSLF Roundtable. All four 

NEA members have indicated they are available to participate on May 7th. Below are their names, 

contact information, and a brief anecdote of their student debt story and PSLF experience. 

• James Stewart, Maryland —An african-American educator who teaches high school science. 

After a rough first year in the classroom, nearly 20 years ago, James asked himself, "What can I 

do to become a better teacher?" He already had a master's degree in science and teaching 

certificate, but he decided to further his education. He borrowed $90,000 to finance a doctoral 

degree, where his debt today is still in the six figures. He doesn't have any regrets about his 

career choice or furthering his education, but does wish he had a better understanding of these 

loans before he got started. 

• Email - (b)(6) 

• Shane Mecklenburger, Massachusetts — An art professor who has worked for public universities 

for over ten years. He still has about $70,000 in loans left to pay off. In 2009, Shane was 

unfortunately misled by Sallie Mae, his original student loan servicer, who told him he was eligible 

for Public Service Loan Forgiveness, despite not having the right kind of loan. After finally 

receiving the correct information, he consolidated his FFEL loans in 2015, and has been on track 

since towards receiving PSLF, barring no additional setbacks. 

• Email lb)(6) 

• Kristy Fouts, Oregon —An elementary 5th  grade teacher, who received PSLF in 2019 after 

immense difficulty. Despite making all the correct steps, five-years of her on-time qualifying 

payments went missing when her loans were sold to FedLoans by another loan servicer. After 

filing a complaint with the Consumer Financial Protection Bureau and seeking help from 

Congresswoman Bonamici, her loans were forgiven under PSLF. 
• Email - (b)(6) 



• Sean Manes, New Jersey —An AAPI elementary music teacher, who received PSLF in 2020 after 

immense difficulty. Sean became eligible for loan forgiveness in 2019 after taking all the correct 

steps, but it took an entire year before he actually received forgiveness. FedLoans was missing 

nearly 4 years of qualifying payments in their records. With the help of NEA's Office of General 

Counsel, Sean was able to he had made 129 qualifying payments, exceeding the requirement by 

nearly a year's worth of payments. He then not only received PSLF, but was also refunded for the 

extra payments he had made. 

• Email - (b)(6) 

We do have a couple of follow-up questions prior to the event: 

1. After vetting, is the Department planning on inviting all of our recommended members? Or do 

you anticipate only selecting a few? 

2. When do you expect to reach out to our members with invitations? This would be helpful to 

know, so we can let our members know when to expect any communications from you. 

3. During our last meeting, it was expressed that the Roundtable would occur behind closed doors, 

however, we were wondering if the Department would push an announcement after it occurs? 

The NEA would love to promote our members involvement and Sec. Cardona's commitment to 

fixing this program, especially in light of timing with Teacher Appreciation Week. 

Please let me know if you have any questions about our members. We greatly appreciate the 

opportunity to work with the Secretary on this. Our members are very excited to share their stories with 

him. 

Best, 

Ronny C.H. Lau 

Federal Lobbyist 

National Education Association 

1201 16th  Street NW, Suite 316 I Washington, DC 20036 

Office: 202-822-7146 I Mobile: (b)(6) 

Email: RLau@nea.org 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Friday, April 30, 2021 10:23 PM 

To: Garibay, Montserrat 

Cc: Garcia, Sara; Miller, Benjamin; Sarah Tammelleo, Research & Strategic Initiatives 

Subject: Re: PSLF Roundtable Discussion 

Thanks so much, Montserrat. 

We will let Christine and Gloria know. 

Please let us know what else you need from us. 

Beth 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 
Sent: Friday, April 30, 2021 7:27 PM 
To: Beth Antunez, Legislation 
Cc: Garcia, Sara; Miller, Benjamin 
Subject: PSLF Roundtable Discussion 

Beth, 

Thank you for sending us the names for the PSLF Roundtable discussion. We have selected the 
following participants: Christine Conlon and Gloria Evans Nolan. We will have a total of 4 
participants. The MC is going to be Julie Morgan, Senior Advisor with the Office of Under the 
Secretary. The PSLF Roundtable Discussion is schedule for Friday, May 7 from 1:00 to 2:00 p.m. 
ET. The event will be closed to the press. 

Please let Christine and Gloria know that they have been selected and that Sara Garcia and I will 
be contacting them. 
We are scheduling a meeting on Tuesday, May 4 from 5:00 to 6:00 p.m. ET to discuss the format 

and go over the logistics of the roundtable. And on Thursday, May 6' from 5:00 to 6:00 p.m. we will 
have a "Run of Show". 

Here is the tentative schedule: 

1:00- 1:05 p.m. 
1:05- 1:10 p.m. 
1:10 — 1:30 p.m. 
1:30 — 1:55 p.m. 
1:55 — 2:00 p.m. 

Welcome by MC 
Remarks by Dr. Miguel Cardona 
Introduction by each panelist 
Discussion and Q/A 
Closing Remarks 

Please let us know if you have any questions. 

Thank you, 



Montserrat Garibay 

Senior Advisor for Labor Relations 

Office of the Secretary 

U.S. Department of Education 
(b)(6) I Montserrat.garibay@ed.gov 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Monday, May 3, 2021 6:52 PM 

To: Lau, Ronny [NEA]; Miller, Benjamin; Morgan, Julie; Garcia, Sara 

Cc: Harrington, Eric [NEA]; Perry, Antwan [NEA] 

Subject: RE: PSLF Roundtable - NEA Member Recommendations 

Ronny, 

Yes, the meeting tomorrow is open to both NEA and AFT staff. You are welcome to attend. l am sending the invite 

shortly. 

Thank you, 

Montserrat 

From: Lau, Ronny [NEA] <RLau@nea.org> 

Sent: Monday, May 3, 2021 4:02 PM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Miller, Benjamin <Benjamin.Miller@ed.gov>; Morgan, Julie 

<Julie.Morgan@ed.gov>; Garcia, Sara <Sara.Garcia@ed.gov> 

Cc: Harrington, Eric [NEA] <eharrington@nea.org>; Perry, Antwan [NEA] <APerry@nea.org> 

Subject: RE: PSLF Roundtable - NEA Member Recommendations 

Montserrat, Ben, and Julie: 

I have notified James Stewart and Sean Manes that they have been both selected. They expect to hear from you later 

this evening for a formal invitation. 

For our clarity, NEA staff will need to attend Tuesday and Thursday's meetings, correct? If so, please send meeting 

links for those when possible. 

We look forward to hearing your answer about announcing Friday's event and promoting our members involvement. 

Ronny C.H. Lau 
Federal Lobbyist 

National Education Association 

1201 16th  Street NW, Suite 316 I Washington, DC 20036 

Office: 202-822-7146 I Mobile: (b)(6) 

Email: RLau@nea.org 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Friday, April 30, 2021 7:35 PM 

To: Lau, Ronny [NEA] <RLau@nea.org>; Miller, Benjamin <Benjamin.Miller@ed.gov>; Morgan, Julie 

<Julie.Morgan@ed.gov>; Garcia, Sara <Sara.Garcia@ed.gov> 

Cc: Harrington, Eric [NEA] <eharrington@nea.org>; Perry, Antwan [NEA] <APerry@nea.org> 

Subject: RE: PSLF Roundtable - NEA Member Recommendations 



Ronny, Eric and Antwan, 

Thank you for sending us the names for the PSLF Roundtable discussion. We have selected the 
following participants: James Stewart and Sean Manes. 

We will have a total of 4 participants representing the NEA and AFT. The MC is going to be Julie 
Morgan, Senior Advisor with the Office of Under the Secretary. The PSLF Roundtable Discussion is 
schedule for Friday, May 7 from 1:00 to 2:00 p.m. ET. 

Please let James and Sean know that they have been selected and that Sara Garcia and I will be 
contacting them. 
We will set a meeting on Tuesday, May 4 from 5:00 to 6:00 p.m. ET to discuss the format and go 

over the logistics of the roundtable. And on Thursday, May 6t1i  from 5:00 to 6:00 p.m. we will have a 
"Run of Show". 

Here is the tentative schedule: 

1:00- 1:05 p.m. 
1:05- 1:10 p.m. 
1:10— 1:30 p.m. 
1:30 — 1:55 p.m. 
1:55— 2:00 p.m. 

Welcome by MC 
Remarks by Dr. Miguel Cardona 
Introduction by each panelist 
Discussion and Q/A 
Closing Remarks 

We will get back to you on the last question about announcing the event next week. Please let us 
know if you have any additional questions. 

Thank you, 

Montserrat Garibay 
Senior Advisor for Labor Relations 
Office of the Secretary 
U.S. Department of Education 
(b)(6) Montserrat.garibay@ed.gov 

From: Lau, Ronny [NEA] <RLauPnea.org> 
Sent: Friday, April 30, 2021 11:44 AM 
To: Miller, Benjamin <Benjamin.Miller@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Morgan, Julie 
<Julie.Morgan@ed.gov> 
Cc: Harrington, Eric [NEA] <eharrington@nea.org>; Perry, Antwan [NEA] <APerry@nea.org> 
Subject: PSLF Roundtable - NEA Member Recommendations 

Dear Julie, Ben, and Monserrat: 

The NEA recommends the following educators for participation in next week's PSLF Roundtable. All four N EA 

members have indicated they are available to participate on May 7th. Below are their names, contact information, 
and a brief anecdote of their student debt story and PSLF experience. 

• James Stewart, Maryland —An african-American educator who teaches high school science. After a rough first 
year in the classroom, nearly 20 years ago, James asked himself, "What can I do to become a better teacher?" 
He already had a master's degree in science and teaching certificate, but he decided to further his education. He 



borrowed $90,000 to finance a doctoral degree, where his debt today is still in the six figures. He doesn't have 

any regrets about his career choice or furthering his education, but does wish he had a better understanding of 

these loans before he got started. 

• Email - (b)(6) 

• Shane Mecklenburger, Massachusetts —An art professor who has worked for public universities for over ten 

years. He still has about $70,000 in loans left to pay off. In 2009, Shane was unfortunately misled by Sallie 

Mae, his original student loan servicer, who told him he was eligible for Public Service Loan Forgiveness, despite 

not having the right kind of loan. After finally receiving the correct information, he consolidated his FFEL loans 

in 2015, and has been on track since towards receiving PSLF, barring no additional setbacks. 

• Email - (b)(6) 

• Kristy Fouts, Oregon —An elementary 5th  grade teacher, who received PSLF in 2019 after immense difficulty. 

Despite making all the correct steps, five-years of her on-time qualifying payments went missing when her 

loans were sold to FedLoans by another loan servicer. After filing a complaint with the Consumer Financial 

Protection Bureau and seeking help from Congresswoman Bonamici, her loans were forgiven under PSLF. 

• Email - (b)(6) 

• Sean Manes, New Jersey —An AAPI elementary music teacher, who received PSLF in 2020 after immense 

difficulty. Sean became eligible for loan forgiveness in 2019 after taking all the correct steps, but it took an 

entire year before he actually received forgiveness. FedLoans was missing nearly 4 years of qualifying 

payments in their records. With the help of NEA's Office of General Counsel, Sean was able to he had made 
129 qualifying payments, exceeding the requirement by nearly a year's worth of payments. He then not only 

received PSLF, but was also refunded for the extra payments he had made. 

• Email - (b)(6) 

We do have a couple of follow-up questions prior to the event: 
1. After vetting, is the Department planning on inviting all of our recommended members? Or do you anticipate 

only selecting a few? 

2. When do you expect to reach out to our members with invitations? This would be helpful to know, so we can 

let our members know when to expect any communications from you. 

3. During our last meeting, it was expressed that the Roundtable would occur behind closed doors, however, we 

were wondering if the Department would push an announcement after it occurs? The NEA would love to 

promote our members involvement and Sec. Cardona's commitment to fixing this program, especially in light 

of timing with Teacher Appreciation Week. 

Please let me know if you have any questions about our members. We greatly appreciate the opportunity to work 

with the Secretary on this. Our members are very excited to share their stories with him. 

Best, 

Ronny C.H. Lau 
Federal Lobbyist 

National Education Association 

1201 16th  Street NW, Suite 316 I Washington, DC 20036 

Office: 202-822-7146 I Mobile: (b)(6) 

Email: RLau@nea.org 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Friday, May 7, 2021 3:03 PM 

To: Lau, Ronny [NEM 

Cc: Morgan, Julie; Garcia, Sara; Miller, Benjamin 

Subject: RE: PSLF Educator Roundtable Screenshot 

Ronny, 

Thank you for sharing the picture. It is great, feel free to use it. 

Montserrat 

From: Lau, Ronny [NEM <RLau@nea.org> 

Sent: Friday, May 7, 2021 2:11 PM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Cc: Morgan, Julie <Julie.Morgan@ed.gov>; Garcia, Sara <Sara.Garcia@ed.gov>: Miller, Benjamin <Benjamin.Miller@ed.gov> 

Subject: PSLF Educator Roundtable Screenshot 

Hi Montserrat, 

We took this nice screenshot during the Roundtable. Would it be ok for us to use this in our communications? Or do you prefer us to use the one you took? 

Thank you, 

Ronny Lau 
NEA Government Relations 

  

   

Zoom Meeting 

Ronny C.H. Lau 
Federal Lobbyist 

National Education Association 

1201 16th  Street NW, Suite 316 I Washington, DC 20036 
Office: 202-822-7146 I Mobile: (b)(6) 
Email: RLauPnea org 



Kelly, Teresa [NEA] 

From: Kelly, Teresa [NEA] 

Sent: Thursday, May 20, 2021 2:43 PM 

To: Flores, Cristina; Corbett, Una 

Subject: RE: NEA Meeting 

No apologies needed. It happens all the time since I have two first names. 0 

We will make 10:20-10:50 am work. Thank you, Cristina! 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, May 20, 2021 2:41 PM 

To: Kelly, Teresa [NEA] <TKelly@nea.org>; Corbett, Una <Una.Corbett@ed.gov> 

Subject: RE: NEA Meeting 

Sorry for the double email here, but Teresa apologies for calling you Kelly!! I saw your name and did not catch the 

comma. 

From: Flores, Cristina 

Sent: Thursday, May 20, 2021 2:40 PM 

To: Kelly, Teresa [NEA] <TKellv@nea.org>; Corbett, Una <Una.Corbett@ed.gov> 

Subject: RE: NEA Meeting 

Hi Kelly, 

We can actually do 10:20-10:50, let us know if that works. 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, May 20, 2021 1:06 PM 
To: Corbett, Una <U na.Corbett@ed.gov> 

Cc: Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: Re: NEA Meeting 

Many thanks! 

Teresa Kelly 

Assistant to the NEA President 
(b)(6) 

On May 20, 2021, at 12:54 PM, Corbett, Una <Una.Corbett@ed.gov> wrote: 

? 

Thanks for letting us know Teresa — I am looping in Cristina our Director of Scheduling! We'll get back to you with a 

new time. 



Original Appointment  

From: Kelly, Teresa [N EA] <TKelly@nea.org> 

Sent: Thursday, May 20, 2021 12:49 PM 

To: Corbett, Una 

Subject: New Time Proposed: N EA Meeting 

When: Monday, June 7, 2021 11:40 AM-12:10 PM (UTC-05:00) Eastern Time (US & Canada). 

Where: https://www.zoomgov.com/j/(b)(6) 

Hi Una, 

Becky is hosting her Executive Committee on June 7th  from 11:00 am-5:00 pm. Is it possible to move this meeting to 

10:30 am? 

Thanks, 

Teresa 



Baer, Elizabeth 

From: Baer, Elizabeth 

Sent: Wednesday, June 2, 2021 11:23 AM 

To: Laura Jimenez 

Cc: Flores, Cristina 

Subject: RE: Call with Sec. Cardona 

Thanks, Laura! 

The conversation will be about the Puerto Rico Education Department. 

From: Laura Jimenez <Ijimenez@americanprogress.org> 

Sent: Wednesday, June 2, 2021 10:55 AM 

To: Baer, Elizabeth <Elizabeth.Baer@ed.gov> 

Cc: Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: Re: Call with Sec. Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Great! Can you please confirm the topic of the call so I can prepare? 

Lj 

From: "Baer, Elizabeth" <Eliza beth.Baer@ed.gov> 

Date: Wednesday, June 2, 2021 at 10:38 AM 

To: Laura Jimenez <IjimenezPamericanprogress.org> 

Cc: "Flores, Cristina" <Cristina.Flores@ed.gov> 

Subject: RE: Call with Sec. Cardona 

Thank you, we will send an invite later today! 

From: Laura Jimenez <Ijimenez@americanprogress.org> 

Sent: Wednesday, June 2, 2021 9:57 AM 

To: Baer, Elizabeth <Elizabeth.Baer@ed.gov> 

Cc: Flores, Cristina <Cristina.FloresPed.gov> 

Subject: Re: Call with Sec. Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hello and hope you're well! 

Yes, I'm available then. 

In case he calls me, my number is 

 

(b)(6) 



Thanks! 

From: "Baer, Elizabeth" <Eliza beth.Baer@ed.gov> 

Date: Wednesday, June 2, 2021 at 9:52 AM 

To: Laura Jimenez <Ijimenez@americanprogress.org> 

Cc: "Flores, Cristina" <Cristina.FloresPed.gov> 

Subject: Call with Sec. Cardona 

Well, hello friend! I hope you're well, I've missed you! 

Are you available tomorrow 4-4:15pm ET to chat with Secretary Cardona? 

Thanks, 

Elizabeth 



Lisa Guernsey 

From: Lisa Guernsey 

Sent: Friday, June 4, 2021 4:29 PM 

To: Flores, Cristina 

Cc: Rush, Christopher 

Subject: Invitation to Sec. Cardona to keynote 6/24 event at New America releasing new 

survey data 

Attachments: Katz and Rideout New America REPORT DRAFT.5 26 21 docx _ _ _ _ _. 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Cristina - 

On Thursday June 24th, New America will be releasing results from a survey of lower-income families in the 

U.S. that has big implications for the next school year and for digital equity in all years to come. More on 

the event -- Learning at Home While Under-Connected, starting at 12 pm ET as a zoom webinar -- is here. 

FCC acting chair Jessica Rosenworcel is giving remarks at the top and we are very grateful to have 

Christopher Rush (cc'ed here - thank you Chris) speaking on a panel about the implications of this new data. 

We would be thrilled to also have Secretary Cardona give remarks. We know his schedule is very full but 

I think you'll agree that the findings from the study (a confidential draft is attached here) match up with 

many key points that the US Dept of Ed wants to elevate this summer and fall. 

Please let me know if it might work into his schedule to join the zoom webinar to provide remarks in the 12 

pm to 1:30 pm ET time frame that day. 

With thanks in advance for your consideration, 

Lisa 

Lisa Guernsey 
I 
she/her 

Director, Teaching, Learning & Tech 

Senior Advisor on Early and Elementary Education Policy 

New America 

Office 

(202) 596-3380 I Cell 

(b)(6) I 



Twitter 

@LisaGuernsey 

740 15th Street NW, Suite 900, Washington, 

DC 20005 

See 

our new report and survey findings: Public 

Libraries and the Pandemic: Digital Shifts and Disparities to Overcome, 

and our brief, Lessons from the Illinois Media Mentor Project. 



Learning at Home While Under-Connected: 

Lower-Income Families During the COVID-19 Pandemic 

REPORT DRAFT — 5/26/21 — to copy edit and numbers check 

TABLE OF CONTENTS 

Introduction 

Key Findings 

Devices and Internet Access in the Home 

Remote Learning and Digital Access 

11 • 

Educational Assets and Priorities for the Next School Yea 

Educational Media 

Reading 

Families Learning with Technology Together 

Conclusion 

Methodology 

Appendix — Questionnaire 

2 

4 

8 

16 

29 

31 

38 

39 

ao 



Page I 2 

INTRODUCTION 

In March 2020, the COVID-19 pandemic radically changed life in this country almost overnight. The 

nation began sheltering in place: school buildings were closed, playgrounds locked, and childcare 

facilities shuttered, dramatically upending families' lives in the process. Life—and learning—were hastily 

moved online. 

Families' and students' unequal access to broadband and digital devices have concerned educators and 

policymakers for years. But when the pandemic shifted schooling into remote learning, a stable internet 

connection and functional digital device were no longer part of a quality education; they became the 

only way for families with school-aged children to continue learning at home. As remote learning 

stretched from weeks, to months, and then to whole school terms, it became clear that digital inequality 

was disproportionately affecting the ability of students in lower-income families to remain engaged in 

school virtually. Some of these families' digital equity issues have been well-documented, but there is 

still much more that policymakers and educators need to know about their experiences learning at 

home during the pandemic, and their priorities for school next year. 

This report presents the findings of a nationally-representative, probability-based telephone survey of 

more than 1,000 parents of children ages 3 to 13, all with household incomes below the national median 

for families in the U.S. (i.e., $75,000).' The survey was conducted in March and April of 2021; one year 

into the pandemic, and a crucial turning point. Parents could reflect back on a full year of remote 

learning and pandemic parenting, and also look forward—thanks to the proliferation of vaccines—to 

their children's full and safe return to in-person schooling in the fall. 

In the survey, we focus on seven key topics: 

• Access to computers and home internet service; 

• Educational disruptions that occurred due to insufficient access; 

• Assets that parents gained by having to guide their children's remote learning, which educators 

can build on going forward; 

• Parents' priorities for their children's return to school in September 2021; 

• The role of informal educational media in helping children to continue to learn and grow during 

the pandemic; 

• Whether and how early childhood reading patterns changed during COVID; and 

• How parents, children, and siblings engaged technology to learn together at home. 

In documenting digital access, we not only cover families that are "unconnected," but the more 

common experience we define as being "under-connected"; that is, families whose access is unreliable 

or insufficient for their needs. We also explore how variations in being under-connected relate to the 

extent of educational disruptions that families have experienced in the past year. 

U.S. Department of Housing and Urban Development, Notice PDR-2020-1, issued April 1, 2020, "Estimated Median Family Incomes for Fiscal 

Year 2020." The median national income for families in the U.S. in 2020 was $78,500. Because the survey captured family income in $5,000 
increments, families were included if their annual income was below S75,000/year. 
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But this survey goes beyond documenting families' challenges. We also uncover what parents feel they 

have learned through this pandemic year, from increased confidence in their ability to help their child 

with schoolwork, to greater comfort communicating with teachers, and developing a deeper 

understanding of their child's learning patterns. And we look ahead to the next school year, delving into 

what parents think schools' priorities should be for smoothing their young children's transitions to, or 

back into, the classroom in the fall of 2021. 

There are two aspects of our research design that distinguish this study from the many that have been 

conducted on U.S. families' experiences during the pandemic. First, because our survey focuses 

exclusively on families raising children on household incomes below the national median, we can 

explore meaningful variations among lower-income families related to race/ethnicity, immigrant 

generation, geography, parent education, and whether or not the family's income is below the federal 

poverty leve1.2 

Second, we contacted parents by cellular and landline telephone, whereas most surveys on the 

pandemic's effects on students and families have relied on web-based, online panels. The sampling 

strategies these panels use have become more robust, but we maintain that a study of digital inequality 

and its effects is inherently more inclusive when participating does not require using those very same 

technologies. 

All statistical findings in this report are from the quantitative survey data. Data were analyzed by 

demographic categories including child age, household income, parent education, geographic location, 

parent race/ethnicity, and, among Hispanic' parents, whether they were U.S.- or foreign-born. 

According to the 2019 American Community Survey data from the U.S. Census Bureau, among parents 

with below-median incomes and 3-to 13-year-old children, 44% are White non-Hispanic, 32% are 

Hispanic (20% foreign-born and 12% U.S.-born), 17% are Black, 4% are Asian-Pacific Islander, and 3% are 

other or mixed race/ethnicity.' With a sample size of just over 1,000 respondents, we are able to report 

findings by race/ethnicity for families with White, Hispanic, or Black parents, but there are too few 

respondents in racial or ethnic groups that compose smaller shares of the population for us to be able to 

examine them separately (although they are included proportionally in the full sample). 

The report also includes representative quotes drawn from open-ended questions in the survey and 

from a series of companion focus groups that were conducted virtually with parents in Detroit, 

Pittsburgh, and in Santa Clara County, CA (in and around San Jose) during April 2021. 

The pandemic made it clear that high-speed, consistent internet connectivity and fully functional digital 

devices are a necessity, not a luxury. The importance of being connected will not fade away once fully 

in-person schooling resumes nationwide. Technology is essential for students and their families, and not 

https://aspe.hhs.gov/poverty.uidelines. Federal poverty guidelines are issued by the U.S. Department of Health and Human Services and 
used to determine eligibility for federal programs. They are sometimes referred to as the "federal poverty level." The poverty guideline for a 
family of four in 2021 is $26,500. 
3  This report uses the term Hispanic rather than Latinx for consistency with Census Bureau designations and with terminology in the first wave 
of this survey, conducted in 2015. 

4  Steven Ruggles, Sarah Flood, Ronald Goeken, Josiah Grover, Erin Meyer, Jose Pacas and Matthew Sobek. IPUMS USA: Version 10.0 [dataset]. 

Minneapolis, MN: IPUMS, 2020. https://doi.org/10.18128/D010.V10.0 

Commented NR1]: Lisa may want to add to footnote re: 

normal NA practice 
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just during a pandemic: for communicating with teachers, tracking assignments, checking grades, 

researching and submitting projects, watching tutorials, practicing skills, collaborating with peers, or 

investigating extra-curricular activities. 

True educational opportunity demands digital equity—now, more than ever. Unequal access to digital 

devices and inadequate connectivity caused a massive, nationwide scramble for families in the spring of 

2020.s  We need to build on what we have learned from this crisis to ensure that families and educators 

have the digital tools and internet access they need to support children's transitions out of remote and 

hybrid learning—and to help all children to realize their full potential in the critical years ahead. 

R A F 1 

Across the U.S., "nearly every state either ordered or recommended that schools remain closed through the end of the 2019-20 school 
year. https://www.edweek.org/leadership/map-coronavirus-and-school-closures-in-2019-2020/2020/03 
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KEY FINDINGS 

Unless otherwise specified, all findings are among families with children ages 3- to 13-years old, and with 

incomes below the national median of $75,000 a year. 

1. Rates of home internet access and computer ownership are up substantially from 2015, but many 
children from families with incomes below the national median still lack the essentials. 

• One in seven children (15%) still has either mobile-only (11%), dial-up (3%), or no (1%) 
internet access at home. 
o Among families with incomes below the federal poverty level, a total of one in four (25%) still 

have mobile-only (17%), dial-up (7%), or no internet service at all (1%). 

o Families headed by immigrant Hispanic parents are the least likely to have broadband 

service: just 72% have it, compared with 80% of White families, 91% of families with U.S.-

born Hispanic parents, and 92% of Black families. 

• Cost remains the primary reason why many families lack internet access. 

o A plurality (35%) cite expense as the major factor, while 19% say they don't really need the 

Internet, and 12% say there isn't good service available in their community. 

o There were no statistically significant differences in home internet access based on whether 

the respondent lived in an urban, rural, or suburban area. 

• Most children (88% of all 3-to 13-year-olds) now have a computer at home, but one in eight 
children (12%) still does not. 
o Among families with 6- to 13-year-olds, 91% now have a computer at home—up from 82% 

in 2015, when we first surveyed families with children in this age group.' 

o The increase has been especially pronounced among families living below the poverty level 

(from 69% in 2015 to 86% in 2021) and among families headed by immigrant Hispanic 

parents (from 63% to 81%). 

• Access to home internet service is up substantially from 2015. 

o Among families with children ages 6 to 13, access to non-dial-up home internet service has 

increased from 64% in 2015 to 84% in 2021. 

o Especially notable increases have occurred among families with incomes below the poverty 

level (from 48% in 2015 to 76% in 2021), among Black households (64% to 95%), and among 

families headed by immigrant Hispanic parents (from 35% to 75%). 

2. Even among families who have computers and broadband internet access at home, a majority are 
"under-connected," meaning that they report insufficient and unreliable access to the interne and 
internet-connecting devices. 

• Among families who have broadband home internet service: 
o 55% say their service is too slow 

6  In 2015, we surveyed lower-income families with children ages 6 to 13 using many of the same questions regarding access to 
the internet and digital devices, enabling us to compare families' experiences over time: 

https://joanganzcooneycenter.org/publication/opportunity-for-all-technology-and-learning-in-lower-income-families/ 
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o 18% say their service has been cut off at least once in the past 12 months due to trouble 

paying for it. 

• Among those who only have internet access via a smartphone or tablet (mobile-only access): 
o 34% say they hit the data limits in their plan at least once in the past year, preventing them 

from being consistently connected to the internet 

o 28% say they have a hard time getting as much time on devices as they need, because too 

many people are sharing them 

o 16% say their mobile phone service has been cut off at least once during the past year 

because they couldn't pay for it. 

• Among those with a computer at home: 
o 59% say it doesn't work properly or runs too slowly 

o 22% say it's hard to get time on it because there are too many people sharing it 

• The proportion of lower-income families who are under-connected did not decrease between 
2015 and 2021—despite large increases in rates of home broadband and computer access. 

3. The majority of students learning remotely this year experienced disruptions in their education 
due to being under-connected. 

• More than half (53%) of remote students experienced one of the following disruptions at 
some point during the past year: 
o 34% were unable to participate in class or complete their schoolwork due to a lack of 

internet access 

o 32% had to attend school or do their schoolwork on a smartphone for some period of time 

o 21% were unable to participate in school or finish their schoolwork because they could not 

access a computer 

• The type and quality of a family's internet access has a direct impact on students' school 
participation. 
o Among parents with mobile-only or dial-up internet, half (52%) said their lack of internet 

access prevented their children from participating or completing their schoolwork at some 

point over the past year, compared with 32% of those with non-dial-up home access. 

4. The digital challenges of remote learning hit families in the lowest income bracket and those 
headed by Black or Hispanic parents hardest. 

• Among those with incomes below the federal poverty level: 
o 65% reported that lacking access to a computer or the internet had prevented their 

children from participating in class, completing their schoolwork, or had necessitated 

participating in class via a smartphone. Forty-eight percent of students in families living 

above the poverty line (but still below the median annual household income of $75,000) 

reported these same challenges. 

• Among Hispanic and Black families: 
o Majorities of Hispanic (66%) and Black (56%) parents report that their children 

experienced these obstacles to school participation, compared with 42% of White 

parents. 

• Among families headed by immigrant Hispanics: 
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o Fully three in four (75%) have experienced some of these disruptions in learning, with 

lack of internet access (52%) being the most likely cause for students being unable to 

attend school or do their schoolwork. 

5. While remote learning was a tremendous stressor for parents, many also reported gaining new 
insights into their children's schoolwork and learning habits, assets that can benefit families and 
schools moving forward. 

• The vast majority of parents deepened their understanding of their children as learners. 
o Two-thirds of parents (67%) say they know more about their child's strengths and 

weaknesses as a learner now than they did before the pandemic. 

o 62% say they know more about what their child is learning in school now, as compared with 

prior to the pandemic. 

• Many parents are more confident and comfortable being involved in their child's education. 
o 44% say they are more comfortable communicating with their children's teachers now than 

they were before the pandemic. 

o 44% say they are more confident helping their child with their schoolwork than they were 

before remote learning. 

o Black and Hispanic parents, as well as families with household incomes below the poverty. 

line, report the largest gains across all these measures. For example, 57% of Black parents, 

56% of parents with incomes below the federal poverty level, and 52% of Hispanic parents 

say they now feel more confident helping their child with their schoolwork than prior to the 

pandemic, compared to 32% of White parents and 39% of those with incomes above the 

poverty level (but still below $75,000). 

6. Parents' priorities for the upcoming school year place social and emotional development ahead of 
academics. 

• Social and emotional well-being: Half (50%) of parents whose children will be entering first 

grade or higher say the most important priority for school next year is either their child's social 

and emotional well-being (30%), or simply getting to spend time with other kids (20%). 

• Academics: One-third of parents say academic issues are most important for their child, 

including reading and writing (22%) or math and science (11%). 

• Physical activity: The rest (15%) say their top priority is their child being physically active. 

7. Many families have relied on informal educational media to help keep kids growing and learning 
during the COVID-19 pandemic. 

• Frequency of educational media use: One-third of parents say their children "often" watch 

educational TV shows (33%) and online videos (32%), play educational games (33%), or use 

digital devices to make art or music or engage in other creative activities. 

• Helpfulness of educational media: About half of parents whose children "often" use 

educational TV shows, videos, or games say they have been "very" helpful in keeping children 

learning and growing during the pandemic (57% for educational videos, 51% for TV shows and 

digital games). 
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• The lowest-income families rely most on educational media. Children whose household 

incomes are below the federal poverty level—who are also disproportionately affected by 

disruptions to remote schooling—are making the most use of informal educational TV shows 

and videos. Forty percent of children in these households "often" watch educational TV and 41% 

watch educational online videos (compared to 30% and 29% of those with household incomes 

above the poverty level). 

8. Family reading patterns shifted during the pandemic. 
• Frequency of reading: 20% of parents with 3- to 9-year-olds say they have spent more time 

reading with their children during the pandemic than they did previously, while 10% said they 

were reading less frequently than before. 

• Access to print books: 30% of parents say it has been harder to get print books for their children 

during the pandemic; this was especially true among Hispanic parents (39%) and those whose 

incomes are below the poverty level (42%). 

• Use of e-books: 41% of parents say their children read e-books more now than they did before 

the pandemic. 

9. Parents and children help each other learn with technology, even more than they did in 2015. 

• Parents and children are equally likely to help each other with technology. More than half of 

parents (55%) say they often or sometimes help their 10- to 13-year-olds with computers or the 

internet. A nearly identical proportion (56%) say their 10- to 13-year-olds often or sometimes 

help them with technology. 

• Less-educated parents and those with the lowest incomes rely on their children for technology 

help more than other parents do. For example, 65% of parents without a high school diploma 

say their children often or sometimes help them, compared with 33% of parents with a college 

degree. Similarly, parents with incomes below the federal poverty level are more likely to say 

their 10- to 13-year-olds help them with specific tech-related tasks than parents with incomes 

above the poverty level, such as learning how digital devices work (51% vs. 38%), finding 

information online (49% vs. 34%), and downloading content (50% vs. 34%). 

• Mutual tech support has increased since 2015. Parents are more likely to say they ever help 

their 6-to 13-year-olds with computers or the internet today (90%) than they were in 2015 

(77%). They are also more likely to say their children ever help them with technology (81% of 

parents of 10- to 13-year-olds, v. 62% in 2015). 
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DEVICES AND INTERNET ACCESS IN THE HOME 

Six years ago, in a report titled Opportunity for All? Technology and learning in lower-income families, 

we documented how digital inequality was affecting access to learning opportunities in lower-income 

families with elementary school-aged children.' We warned that these obstacles would have 

"considerable consequences" for children and families in the years to come, as technology use became 

increasingly integral to learning in and out of school. Once the COVID-19 pandemic hit U.S. shores and 

closed school buildings across the country, the reality of those consequences hit hard and fast. 

Many schools, internet service providers, non-profits, and families themselves tried to patch gaps in 

access to both digital devices and the internet. In this report, we document the state of families' digital 

access one year into the pandemic (in March and April of 2021), when extensive online schooling 

remained the norm in most places. Our data include the types of digital devices that families have in 

their homes (and especially, whether or not there is a computer available), and the types of internet 

connections they have (i.e., whether families have some type of broadband home access, dial-up 

service, mobile-only access, or no personal internet access). We then explore the extent to which 

families are "under-connected" —that is, whether the devices and internet service they have are 

sufficient and reliable enough to meet their needs. And finally, we compare where families were six 

years ago in relation to these issues, and where they are today. 

Internet Access in 2021 

The type of internet access that children have at home has always mattered, but it has never mattered 

more than it did this past year. Remote learning required being able to livestream classes on Zoom, 

watch videos to complete assignments, and submit work online. Anything less than a strong broadband 

connection simply could not enable children's full participation. 

Among all families with 3-to 13-year-old children whose household incomes are below the national 

median: 

• 82% have some kind of broadband internet access (e.g., cable, satellite, fiber optic, or a hot 

spot) 

• 11% have mobile-only access (i.e., internet access via a data plan on a smartphone or tablet) 

• 3% have dial-up access 

• 2% have home access, but aren't sure what kind 

• 1% have no internet access at all 

These rates of home broadband access are a vast improvement from what we found in our 2015 survey 

(see discussion below). However, they still leave 15% of children—roughly one in seven—with mobile-

only (11%), dial-up (3%), or no (1%) internet access. The discrepancies for families living below the 

federal poverty line are starker still: a total of one in four (25%) have mobile-only (17%), dial-up (7%), or 

no internet service at all (1%). 

'The Joan Ganz Cooney Center at Sesame Workshop published the 2016 report. For the survey, accompanying case studies, and policy brief, 

see http://clikitalequityforlearnine.ory 
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We also find differences by race/ethnicity and immigrant generation. Black families are more likely than 

White and Hispanic families to have broadband home internet service (92% of Black families, vs. 80% of 

White and 79% of Hispanic families). Families headed by U.S.-born Hispanics are much more likely to 

have home broadband access than families headed by immigrant Hispanics (91% vs. 72%). 

Rates of home internet access vary substantially by parents' levels of education as well: 30% of children 

whose parents did not have a high school diploma rely on mobile-only (21%) or dial-up (6%) internet 

access, or have no internet access at all (3%). By contrast, a total of 8% of children of college graduates 

have mobile-only (4%), dial-up (4%), or no internet access (0%). 

There were no statistically significant differences in home internet access based on whether the 

respondent lived in an urban, rural, or suburban area, indicating that the differences in access identified 

in this survey are not based on geographic factors. Indeed, among those without home internet access, 

35% cite cost as the major factor, compared to 12% who say their community does not have good 

service available. 

Chart 1 

FAMILIES WITHOUT HOME BROADBAND, 2021 
Among parents of 3- to 13-year-olds with incomes below the U.S. median, total percent relying on mobile-only, dial-up, or no 

internet access 

35% 

30% 

25% 

20% 

15% 

10% 

5% 

0% 

25% 

15% 

11% 

II 
Among all By poverty level By Hispanic By parent 

immigrant education 
generation 

Note: Table is among families with incomes below the U.S. median 1575,0001 and with children ages 3-to 13-years-old. 
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Chart 2 

REASONS FOR LACK OF HOME INTERNET ACCESS, 2021 
Among parents of 3- to 13-year-olds with incomes below the U.S. median, percent who offer each reason for why 
they don't have home intemet access 

Cost 

Don't need it 

No good service in area 

Use mobile data plan instead 

Other 

Device Access in 2021 

Nearly nine in ten (88%) lower-income families have a computer in the home, and 75% have a tablet 

device. Since younger children could participate in remote learning on a tablet more readily than 

elementary school-aged children who would require a computer to do so, we also examined rates of 

device ownership by child age. Rates of home computer access indeed vary by age, from 80% of families 

with 3- to 5-year-olds, to 93% of those with 10- to 13-year-olds (89% of 6-to 9-year-olds have a 

computer in the home, not statistically different from either of the other age groups). Computer access 

is lowest among families headed by Hispanic immigrants (75%), parents who did not graduate from high 

school (75%), and households with incomes below the poverty level (82%). Only a small number of 

families have to rely exclusively on a smartphone: overall, 4% of families had a smartphone but no tablet 

or computer, ranging up to 8% of those living below the poverty line and 9% in families headed by 

immigrant Hispanics. 

Table 1 

COMPUTERS, MOBILE DEVICES, AND INTERNET ACCESS AT HOME, 2021 

Among families with children ages 3- to 13-years old and incomes below the U.S. median ($75,000) 

 

All By poverty 
level 

By race/ethnicity By 
immigrant 

gene Mien' 

By metro status By parent education 

  

<PL >PL W B H Imm US- 
bor 
n 

U S R <HS HS SC c+ 

Devices in the home 

               

Smartphone 96 96 96 95 98 96 95 99 96 96 96 92' 94' 98b 100' 

Computer 88 82' 91° 89 95' 82b 75 94b 87 89 88 75' 83' 38b 97b 

Tablet 75 67' 78° 79' 86' 65b 54' 82b 74 75 77 sr 74° 83' 83' 

Smartphone only" 4 8. 3b 3. • b 6• 9• 2b 5 4 5 te 7. l b 2b 

Internet access 

               

I 35% 

19% 

12% 

10% 

19% 
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Non dial-up home 82 753 86° 80' 92° 793 72' 91b 86 81 79 67' 79° 90` 92' 

Dial-up home 3 r 2b 3 2' 6° 7 4 3 4 3 6' 3 1° 4 

Unknown home" 2 1 2 2 2 2 2 

 

3 2 2 2 4 2 . 

Mobile-only access 11 17' 8" 13' 4" 13' 18' 5°  8 11 15 21' 12" 6°' 4° 

No internet access 1 1 1 3' 0" 1 1 0 

 

2 2 3 2 

 

0 
Note: Items with different superscr'pts (a, b c) differ at p < .05. Significance should be read horizontally within column groups. Total may not 

add to 100% due to rounding, 'don t know' responses, and refusals. + Among Hispanics ++No computer or tablet. 4.++ Respondent has home 

access, unsure what type. 

The "Under-Connected" in 2021 

While it is important to identify which families do or do not have broadband internet access and a 

computer, yes/no questions about access cannot provide the full story. Informed by our interviews with 

hundreds of lower-income families with elementary school-aged children since 2013, we developed a 

more nuanced set of questions to identify which families have insufficient and inconsistent access to 

digital devices, internet service, or both.' For many families, paying for the internet competes with 

other, more pressing bills some months. Their devices break or work slowly, but are too expensive to 

replace. Families make do by sharing fewer devices than they need for everyone to have as much time 

online as they would like. These families are "under-connected" by virtue of indicating that their 

connectivity is more limited than they need it to be. 

To fully diagnose who is under-connected, questions must also be asked in a way that captures 

fluctuations in connectivity overtime. This is because a parent might report that their internet 

connection and devices are working well on the day they answer the question, but that may not have 

been the case last week, or last month. 

Our findings clearly demonstrate why addressing digital inequality will require addressing the challenges 

of being under-connected. Even among lower-income families who report having computers, tablets, 

and home broadband internet access, a majority are nonetheless still under-connected. 

For example, among the 82% of families who report having broadband internet service, more than half 

(55%) said their internet service had been too slow in the past 12 months, and almost one-fifth (18%) 

reported interruptions in their internet service at least once in the past year due to unpaid bills. 

"[The internet] gets saturated if you share it. It is more difficult for them to do their homework." 

—Hispanic mother of a 4-year-old boy with older siblings in Santa Clara County, California 

Roughly one in ten (11%) families has mobile-only internet access, meaning that they report only having 

internet access at home via a data plan on their smartphone or tablet. Mobile-only access is a form of 

under-connectedness in its own right, given how challenging it is to do complex tasks like a homework 

assignment on a smartphone, as compared with doing so on a computer. 

8  Katz, V.S. (2017). What it means to be "under-connected" in lower-income families. Journal of Children and 

Media, 11(2), 241-244. 
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And among families with mobile-only access, one-third (34%) said they had hit the data limits in their 

plan at least once in the past 12 months, interrupting their internet access. Twenty-eight percent said 

they had insufficient time online because too many people were sharing the device, and 16% said their 

mobile service had been interrupted at least once during the past year due to an inability to pay for it. 

"I didn't pay my cable bill on time, and so we didn't have the Internet for about four days. And then ...1 couldn't sign 

up for the S 10 family Comcast deal because I was already a cable subscriber. 

So I said, 'Well, if we leave the cable off, can I subscribe... now?' 

And they're like, 'No, sorry: you're already a customer.-

 

-Black grandmother in Pittsburgh taking care of four grandchildren, ages I, 2,5 and 7 

Similar patterns emerge regarding devices. More than half (59%) of families reported that their 

computers didn't work properly or ran too slowly. These challenges were more common among families 

headed by immigrant Hispanics and among those living below the federal poverty line (69% in both 

cases). 

And about one in five (22%) of all families with a computer said there were too many people who 

needed to use it for them to have as much time on it as they needed; the same proportion of families 

with a mobile device (22%) reported the same problems, with too many people needing to use the 

smartphone or tablet. The challenges families faced in having to share devices were almost certainly 

more acute than in other years, with both school and work being remote for so many families during the 

pandemic. 

M' 

Families headed by immigrant Hispanics were more likely to report being under-connected than other 

lower-income families. Forty percent of those with a mobile device said they had reached the data limits 

on their mobile plans and couldn't go online at least once in the past year, compared with 13% of 

families headed by U.S.-born Hispanics. Additionally, 34% of Hispanic families with immigrant parentage 

said there were too many people trying to share a single device, compared with 15% of families with 

U.S.-born Hispanic parents. 

"I had to go to [the] school because the computer kept turning off. 

I got another computer [but] that [one] did not turn on completely 

and I had to change it again at school." 

Hispanic mother of a 6-year-old girl in Detroit, MI 

Not surprisingly, families living below the poverty level had a particularly hard time keeping up with the 

costs of internet service and mobile data plans. They were also more likely to report that they did not 

have enough devices to meet their families' needs, or that their devices ran too slowly. 

• Seventy-five percent of families with incomes below the federal poverty line reported having 

home broadband service, but one-third (31%) of them have had their service cut off at least 

once during the past year, due to cost. 
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• Nearly all families living below the federal poverty level have a smartphone or a tablet, but 37% 

reported hitting the data limits on their mobile plans at least once during the past year. Roughly 

one-third said too many family members needed to share mobile devices (34%) or reported 

having their cell service cut off entirely at least once in the past year, due to an inability to pay 

the bill (32%). 

• 82% of families in poverty have a computer at home, but one-third of them (32%) said there 

were too many people competing for time on the device, and nearly seven in ten (69%) said 

their computer was too old or ran too slowly. 

Table 2 

UNDER-CONNECTEDNESS: PROBLEMS AND INTERRUPTIONS IN INTERNET AND DEVICE ACCESS, 2021 

Among families with children ages 3- to 13-years old and incomes below the U.S. median ($75,000) 

Among those who have each device or service, 

percent who have experienced each issue in the 
past year: 

Among 
a ll 

By type of access By poverty level By race/ethnicity By immigrant 

generation* 

  

Non-dial 

up 

home 

access 

Mobile 

only 

<PL <PL White Black Hisp Immi 

grant 

U.S. 

born 

Computer runs too slowly/didn't work 59 59 XX 69' 59 57 62 63 69 SS 

Too many people sharing computer 22 21 XX 32' lab 18' 25 26° 31 20 

Too many people sharing phone/tablet 22 20 28 34' 16b 18' 21 27° 34' 15° 

Reached limit on data plan for mobile 

device 

24 22 34 37 10 19' 28 30° 40' 13° 

Cell service cut off due to cost 18 17 16 32' 12° 15 23 19 21 16 

Home internet service cut off due to cost 18 18 NA 31' 13° 13' 28° 18' 21 13 

Internet service too slow 56 55 NA 61 54 55 58 56 57 54 

Moved homes and lacked internet access 10 9 NA 12 8 8 12 8 6 11 

Note: Items with different superscripts (a, b, Cl differ at p < .05. Significance should be read horizontally within column groups. • Among 

Hispanics. XX = n is too small for reliable results. 

We also used these same under-connected questions in our 2015 survey. While there were major 

advancements between 2015 and 2021 in terms of lower-income families' access to the internet and 

digital devices (as we detail in the next section), we also found that the proportion of families who are 

under-connected has hardly changed at all. This is yet another reason why asking only yes/no questions 

about digital access does not fully capture what lower-income families experience. To truly achieve 

digital equity, it is crucial to know about quality and consistency of families' connectivity and devices 

over time. 

Changes in Internet and Device Access 2015-2021 

Internet access over time 

In 2015, we conducted a nationally-representative, probability-based telephone survey of lower-income 

parents using the same population parameters and sampling methods as in 2021. We can therefore 

Commented Nk2]: Production note that we may want to 

bold some or all of this paragraph as a major finding. 
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systematically compare how lower-income families were faring digitally during the pandemic to a prior 

time period. Our 2015 survey focused on families with children ages 6-to 13-years old; therefore, our 

comparisons over time are limited to the subset of the 2021 sample with children in the same age range 

(n=799). 

We find dramatic gains in internet access between 2015 and 2021 among families with children ages 6 

to 13, and incomes below the national median. Those gains have been particularly substantial for the 

families who were most likely to be under-connected in 2015, including families headed by immigrant 

Hispanic parents. 

• Home broadband access increased from 64% to 84% among lower-income families with children 

ages 6 to 13. The proportion of families relying on mobile-only access also dropped significantly, 

from 23% to 10%. And the proportion of families with no internet access at all declined from 5% 

in 2015, to 1% in 2021. 

• Among families reporting household incomes below the federal poverty line, broadband access 

increased from 48% in 2015 to 76% in 2021 among families with 6-to 13-year-olds. The 

proportion of families relying on mobile-only access dropped by more than half, from 33% to 

15%, and families reporting no internet access at all declined from 9% to 2% over the same time 

period. 

• Among lower-income Black families with 6-to 13-year-olds, home broadband access increased 

from 64% in 2015 to 95% in 2021. Mobile-only access among Black families dropped from 25% 

to 5% during the same time period. 

• Among lower-income families headed by U.S.-born Hispanics, home broadband access increased 

from 64% in 2015 to 89% in 2021. Mobile-only access decreased, from 17% in 2015 to 5% in 

2021. 

• Among families headed by immigrant Hispanics, home broadband access more than doubled, 

from 35% in 2015 to 75% in 2021. The proportion of these families relying on mobile-only access 

dropped from 41% to 17%, and those reporting no internet access at all had dropped from 10%, 

to 1%. In 2015, 63% of families headed by immigrant Hispanics had either mobile-only (41%), 

dial-up (12%), or no internet access (10%); in 2021, 23% of these families report those same 

circumstances. 

Chart 3 

HOME INTERNET ACCESS, 2015 V. 2021 

Among families with children ages 6-to 13-years old and incomes below the U.S. median, percent with broadband 

(non-dial-up) home internet access: 
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95% 

  

89% 

641 

76% 

   

75% 

I 48% 

64% 

 

35% 

 

Among all Among those below Among Black Among immigrant Among US born 

poverty parents Hispanic parents Hispanic parents 

• 2015 • 2021 

Note: Data for 2021 will differ slightly from previous tables because this chart is limited to families with 6- to 13-year-olds (parents of 3- to 5-
year-olds were not included in 2015). Median income in 2015 was $65,000 and in 2021 was $75,000. All differences over time depicted in this 

chart are statistically significant at the level of p < .05. 

/A Device access over time 

Just as rates of home internet access have increased dramatically between 2015 and 2021, so too has 

home computer access among lower-income families with 6-to 13-year-olds. Whether this is a result of 

schools delivering "emergency" laptops due to the pandemic that families will need to return or due to 

increased rates of families owning these devices, is not possible to tell from this particular survey. 

Overall, home computer access has increased from 82% in 2015 to 91% in 2021 among families with 6-

to 13-year-olds. The increase has been especially pronounced among families living below the federal 

poverty level (an increase from 69% in 2015 to 86% in 2021), and among families headed by immigrant 

Hispanic parents (from 63% to 81%). 

Families are also much more likely to report having other digital devices in the home in 2021 as 

compared with 2015, including smartphones and tablets. The proportion of families with a smartphone 

increased from 80% to 97% among all families with 6-to 13-year-olds, with especially notable increases 

among those whose incomes are below the poverty level (from 73% to 96%), among White families 

(from 78% to 95%), and among families headed by immigrant Hispanic parents (from 72% to 97%). 
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Table 3 
COMPUTERS, MOBILE DEVICES, AND INTERNET ACCESS AT HOME, 2015 V. 2021 

Among families with children ages 6 to 13 and with incomes below the US median ($65,000 in 2015 and $75,000 in 2021) 

 

Among all Among those Among Whites 

below poverty 

level 

Among Blacks Among U.S.- 

born Hispanics 

Among 

immigrant 

Hispanics 

 

2015 2021 2015 2021 2015 2021 2015 2021 2015 2021 2015 2021 

Devices in the home 

            

Smartphone 80' 97b 73 96b 78' 95b 91' 98° 85' 98b 72' 97b 

Computer 82' 91b 69' 86b 88 92 84' 93b 81' 98b 63' 81° 

Tablet 67' 74b 58 67 74 79 61' 841, 70 78 53 53 

No mobile device 9' 2b 14' 3b 8' 3" 2 

 

10' 1° 15' 2b 

Smartphone only 5' 3" 9 5 2 2 9 *b 3 2 12 6 

Internet access 

            

Non dial-up home 643 84b 48' 76° 77 81 64' 99 64' 89b 35' 75° 

Dial-up home 7' 3b 8 6 3 3 9 

 

12 5 12' 5b 

Mobile-only access 23' 10b 332 15b 16 12 25' ,b 17' 5" 41' 17b 

No Internet access 5' ib 9' 2b 5 3 1' Ob 7' 0° 10' l b 

Note: * Indicates percen age is less than 0.5%. Items with different superscripts (a, b, c) differ at p < .05. Significance should be 
read horizontally within column groups. The table is among families with 6-to 13-year-olds and with incomes below the 
national median; data were not collected among families with 3-to S-year-olds in 2015. Totals may not add to 100% due to 
rounding, 'don't know' responses, and refusals. 2021 totals will differ from ;hose in previous tables because the sample is 
limited here to those with children ages 6 and above. 

7'mmf r • 
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REMOTE LEARNING AND DIGITAL ACCESS 

Remote learning 

Nearly half (46%) of parents reported that their child had attended school either "mostly" or only 

remotely since March 2020, a quarter (24%) had attended mostly or only in-person, and 15% 

experienced an equal mix of in-person and remote learning. The remainder were too young for school, 

skipped this school year due to the pandemic, or were being formally home-schooled due to the 

pandemic. 

The likelihood of children attending school remotely versus in-person was not significant by poverty 

status, or (among Hispanics) by immigrant generation. There were, however, significant differences by 

race/ethnicity, with majorities of Black children (56%) and Hispanic children with U.S.-born parents 

(54%) attending school primarily remotely, compared with one-third (33%) of White children. 

Many of the youngest children in lower-income families missed a year of preschool or kindergarten due 

to the pandemic, with parents choosing either not to enroll them at all, or to homeschool them for the 

year instead. One in ten (10%) children who would normally have been in preschool or kindergarten 

skipped school entirely due to COVID, and an additional 5% were home-schooled by their parents 

because of COVID (children who are normally home-schooled were excluded from the survey). 

'I feel that (my son] who is going to start kindergarten 

s going to have problems because he did not have the 

opportunity to go to pre-kindergarten face-to-face." 

Hispanic mother of 5-year-old boy and 2 other siblings (ages 7 and 9) in Detroit, MI 

Even students who were enrolled in school during the pandemic—whether remotely or in-person—ended 

up missing large chunks of school, a measure of COVID's broad, disruptive impact on children's 

educations. Among those in kindergarten or elementary school grades, 23% had missed two or more 

weeks of school for some reason during the pandemic. The likelihood of having missed weeks of school 

was even higher among children with special needs (37%, vs. 18% of those without special needs) and 

disproportionately reported by parents raising children on incomes below the federal poverty line. 

Thirty percent of these children missed at least two weeks of school, compared with 19% of those 

reporting incomes above the poverty line, but still below the median household income. 

Table 4 

REMOTE V. IN-PERSON SCHOOL, 2021 

Among 3- to 13-year-olds in families with incomes below the US median ($75,000), percent who attended school over 

the past year: 

 

Among 

all 

By age By race/ethnicity 

  

3-5 6-9 10-13 W B H 

Mostly/only in person 24 20 31b 21' 33' 21b 16o 
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Mostly/only remote 46 18' 49° 63' 33 56° 54° 

Equal mix of in person and remote 15 9' 18° 16 18 15 14 

Were too young for school 9 36 -- -- 10 5 11 

Skipped this year due to COVID 3 10" 113 • b 2 2 5 

Home-schooled due to COVID 1 5' sb ob 2 2 

 

Note: Indicates percentage is less than 0.5%. Items with different superscripts (a, b, c) differ at p < .05. Sign'ficance should be 

read horizontally within column groups. Totals may not add to 100% due to rounding, 'don't know' responses, and refusals. 

Remote learning interruptions due to being under-connected 

A majority (53%) of parents reported that their children had not been able to attend school remotely at 

some point during the past year due to being under-connected. About one-third of students were 

unable to participate in class or complete their schoolwork due to a lack of internet access (34%), and a 

similar number (32%) had to participate on a cell phone for some period of time. One in five students 

(21%) were unable to participate in school or finish their schoolwork at some point because they 

couldn't access a computer. 

These measures clearly show how type and quality of internet access affects students' school 

participation. Among parents with mobile-only or dial-up internet, half (52%) said their lack of internet 

access prevented their children from participating or completing their work at some point over the past 

year, compared with 32% of families with home broadband access. 

"Sometimes the tablet doesn't let me in and then I have to use my phone 

and I have to be juggling so I can connect my daughter to classes. It has been very difficult. 

And then...the system goes down and the teacher is calling you." 

Hispanic mother of a 4-year-old girl in Detroit, MI 

But digging deeper, the effects of being under-connected are evident even in homes with broadband 

access, where nearly one in three (32%) students had times when they couldn't attend class or complete 

their schoolwork due to an inadequate internet connection, because too many people were trying to 

use limited bandwidth at the same time, their internet service had been cut off due to trouble paying for 

it, or some other reason. Similarly, it makes sense that 34% of students without a computer at home 

couldn't participate or do their required schoolwork for that reason. But, being under-connected is the 

reason that even among those with a computer at home, 20% sometimes couldn't access the computer 

and therefore couldn't attend class or complete their work. 

"My kid had an iPad, but it really didn't work very well with the platform that this school had wanted 

to use, [and we] didn't have a computer at our house aside from the computer I had to use for work. 

And because I was working from home, [that computer] was not accessible to my kids during the day." 

White mother of 6-year-old boy and sibling (age 8) in Pittsburgh 
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The challenges of remote learning hit the lowest-income families and families of color hardest. About 

two-thirds (65%) of families with incomes below the federal poverty level either reported times when 

they couldn't participate in class or do their schoolwork due to a lack of computer or internet access, or 

when they had had to participate via smartphone. That compares with roughly half (48%) of children in 

families with incomes above the poverty line, which is still very high. Majorities of Hispanic (66%) and 

Black (56%) students also felt the impact of these obstacles to their remote learning participation, as 

compared with 42% of White students. And among families headed by immigrant Hispanics, fully three 

in four (75%) experienced these disruptions, with lack of internet access being the most common reason 

(52%) that students were unable to attend school or do their schoolwork. 

Table 5 

INTERRUPTIONS IN REMOTE LEARNING DUE TO LACK OF DEVICE OR INTERNET ACCESS, 2021 

Among 3- to 13-year-olds who participated in remote learning, and with incomes below the notional median ($75,000), percent who ever: 

 

Among 

all 

By type of internet access By poverty status By race/ethnicity By Hispanic 

immigrant 

generation 

  

Home (non- 

dial-up) 

Mobile only 

or dial up 

< Pl. >PL W 8 H Imm US 

born 

Couldn't attend class or do schoolwork due to 

lack of computer access 
21 19' 40° 37' 15° 18' 18 29° 35 19° 

Couldn't attend class or do schoolwork due to 

lack of internet access 

34 32' 52° 47' 29° 28' 35 44° 52' 32° 

Had to attend class or do schoolwork on a phone 32 32 38 38 30 23' 36° 43° 50 34 

Any of the above 53 51' 73b 65' 48° 42° 56° 66° 75' 53b 

Note: Items with different superscripts (a, b) differ at p < .05. Significance should be read horizontally within column groups The table is among 
families with 3- to 13-year-olds and with incomes below the national median. 

R15 *5 
Examples of helpful remote learning tools 

A small subset of respondents whose children attended school remotely were asked to give examples of 

any apps or online programs their child used for school during the past year that "helped their learning a 

lot." Among those who received this question (n=129), 71% gave an example, and 29% said they didn't 

know. Whether the 29% felt that there was no app or online tool that helped their child's learning a lot, 

or they simply couldn't recall any particular titles, cannot be discerned from this survey. 

Of the 71% (n=92) who provided the name of a helpful learning app or program, a total of 51 different 

brands or titles were mentioned, with the vast majority (42) being named fewer than 4 times. Google 

products were mentioned a total of 21 times, and Zoom was mentioned 11 times. Canvas, Dreambox, 

ABC Mouse, i-Ready, Epic, Seesaw, and Schoology were mentioned by four to six respondents each. 

Coders classified each title into categories: virtual learning support (web-based platforms used to 

organize virtual classrooms, collect assignments, or communicate with parents), or one of three types of 

e-learning tools: literacy-related, math-related, or multi-subject. More than half (58%) of parents who 

named a specific online program mentioned a virtual learning tool (Google Classroom, Zoom, Canvas, 

Schoology); 16% named a math-related product (Dreambox, SplashMath); 15% named multi-subject e-
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learning tools (ABC Mouse, IXL, BrainPop), and 14% named literacy- or reading-related e-learning tools 

(Epic, Sparkle, Lexia). Coders also classified apps by whether or not they require payment: of the 92 

parents who gave examples of apps or programs, 19 parents (21% of those giving an example of a 

learning app or tool) mentioned ones that require payment to access after a free trial period. 

DRAFT 
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EDUCATIONAL ASSETS AND PRIORITIES FOR SCHOOL NEXT YEAR 

Parental gains from remote learning 

The negative impacts of remote learning on children and families have rightfully been where educators 

and policymakers have focused their attention. We wanted to balance that focus by investigating what 

parents may also have learned during this extraordinary year, when they became their children's in-

house learning guides overnight. This in no way diminishes the stresses and strains online learning 

generated for both parents and children. But even the most challenging circumstances can develop new 

skills and confidence, and schools may be able to support and build on these new strengths and assets in 

the future. 

Chart 4 

PARENTAL STRENGTHS GAINED FROM REMOTE LEARNING, 2021 

Among parents of 3- to 13-year-olds who participated in remote learning during COV1D-19, percent who say they: 

Know their child's strengths and weaknesses as a 
learner better 

Know more about what their child is learning in 
school 

Feel more comfortable communicating with their 
child's teachers 

 

Feel more confident helping their child with their 
schoolwork 24 

 

  

• Agree • Neither agree/disagree • Disagree 

Two-thirds of parents (66%) agree that they know more about their child's strengths and weaknesses as 

a learner now than they did before the pandemic, including 42% who "strongly" agree with that 

statement. This deeper knowledge could benefit children going forward, as parents help to guide their 

children's homework, or seek assistance or enrichment for their children's learning. A majority (62%) of 

parents also agree that they know more about what their child is learning in school now than they did 

prior to the pandemic, including 36% who strongly agree. 

"I have learned. As a mom and as a person, [I have learned] to get into lessons 

in Zoom, to send emails, to be checking on [my child) on the internet." 

—Hispanic mother of a 4-year-old boy and sibling (9-year-old girl) in Santa Clara County, CA 

"I personally told [my daughter]: it's like private teaching... For like two hours I would...help her do 

the worksheets." 

—Asian American mother of 4-year-old girl and sibling (2 years old) in Santa Clara County, CA 
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On the other hand, less than half of surveyed parents report being more comfortable communicating 

with their children's teachers now than they were before the pandemic or feeling more confident 

helping their child with their schoolwork (43% and 44%, respectively). Given that parent-teacher 

communication necessarily became more intense this year in order to coordinate remote learning, it 

seems like a missed opportunity that parents' comfort interacting with teachers did not increase as a 

result. In fact, more than one in four (29%) parents disagreed with the notion of feeling more 

comfortable communicating with their children's teachers than a year ago (the rest neither agreed nor 

disagreed). Working to improve parent-teacher communication and build parents' comfort in seeking 

teachers' guidance will need to be a priority to ensure smooth transitions into or back to in-person 

schooling after the summer break. 

"Keep the same communication as it is now. More contact with teachers and the staff." 

—Parent of an 11-year-old boy, responding to open-ended survey question about priorities for next year 

Similarly, it seems regrettable that fewer than half of parents say they feel more confident helping their 

children with their schoolwork than they did prior to the pandemic, and that 32% disagree with that 

statement (the rest neither agree nor disagree). Nonetheless, about one in four (24%) parents strongly 

agreed that they do feel more confident, and that is a newly-found asset that schools can build on to 

keep parents engaged in their children's learning. , 

_ Ilk 
One of the more positive outcomes of parents' experience with remote learning may be that Black and 

Hispanic parents, as well as those living on incomes below the federal poverty line, reported the 

greatest gains in terms of understanding their child's strengths and weaknesses as a learner, knowing 

more about what they are learning in school, feeling comfortable communicating with their teachers, 

and being confident in their ability to help their children with their schoolwork. Given that parents of 

color and parents living on below-federal poverty level incomes are among the groups that have 

historically faced disproportionate challenges building strong relationships with educators, these 

findings are a bright spot worth building on. 

Table 6 

[ Commented [VR3]: Race/ethnicity to come 

PARENTAL STRENGTHS GAINED FROM REMOTE LEARNING, 2021 

Among those whose child has been in any remote learning, percent who agree that they: 

 

Among all 

By child age 

"Strongly/somewhat" 

By race/ethnicity 

"Strongly/somewhat" 

By poverty level 

"Strongly/somewhat" 

 

Strongly Strongly/ 
somewhat 

3-S 6-9 10-13 W B H <PL >PL 

Know their child's strengths and 

weaknesses as a learner better 

42 66 se 74b 61' 59 735 725 74' 635 

Know more about what their child is 

learning in school 

36 62 69 66 57 55' 725 665 72' 585 

Are more comfortable communicating 

with their child's teachers 

25 43 42 47 40 36' 495 505 56' 38b 

Feel more confident helping their child 

with their schoolwork 

24 44 53 49' 3e 32. 575 525 56' 38b 
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Any of the above 60 85 90 88 83 79' 891, 92' 831, 

Note: This table includes parents whose children had any remote learning during the pandemic, and who attended school prior to the 
pandemic. Items with different superscripts (a, b, c) differ at p c .05. Significance should be read horizontally within column groups. 

Priorities for the next school year 

Since the survey coincided with the rapid deployment of vaccines against COVID-19, a full return to in-

person school for the Fall 2021 term finally felt probable. Educators and policymakers at federal, state, 

and local levels have been prioritizing high-dose tutoring and other initiatives to try to repair the 

learning challenges that students have endured this past year. When we asked parents their priorities 

for their child's return to school in the fall, academic concerns were less pressing than ensuring their 

children's social and emotional well-being. To ensure a smooth transition from learning at home to 

learning at school, it will be critical for educators to establish clear priorities for the new school year that 

align with what parents consider the most pressing developmental concerns for their children. 

In this survey, we elicited parents' opinions on their top priority for their child's school in the fall of 

2021. In a closed-end question we listed five possible priority subjects and asked parents to choose the 

most important one ("After all the educational disruptions the pandemic has caused this past year, what 

do you think will be most important for your child" at school next year?). And then we asked parents an 

open-ended question about any other issues that they consider a "very important educational priority" 

for their child next fall. 

Of the five priorities listed in the closed-end question, two were academic, one was physical, and two 

were social/emotional. Despite all the public attention paid to "learning loss" during the pandemic, the 

majority of parents selected socialization or socio-emotional development as their top priority for their 

child. Among those whose child will be entering preschool or kindergarten, 58% selected either 

"spending time with other kids" (38%) or "learning how to manage and express their emotions" (20%) as 

the most important priority for the coming school year, compared to a total of 33% who selected either 

"starting to learn how to read" (30%) or "learning their numbers" (4%). 

Among parents with children in first grade or higher, a total of 50% chose either "social and emotional 

well-being" (30%) or "spending time with other kids" (20%), compared with 33% who chose an academic 

priority (22% for reading and writing, and 11% for math and science). This does not imply that academics 

are not important to parents—reading was the number two priority among parents in both groups—but 

the findings clearly show that parents are deeply concerned about their children's socialization and 

social-emotional well-being after more than a year of remote learning and social distancing. 

"This year, it is as if it does not count, because all the children are going to be at the same level. I hope 

that in September, they will go in person...[with] teachers in person who can explain when they do not 

understand something and will be able to share with their classmates. 

Hispanic mother of 6-year-old boy and 3 other siblings (ages 12, 11, and 2) in Detroit, MI 
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Table 7 
PRIORITIES FOR NEXT SCHOOL YEAR, PRESCHOOL AND KINDERGARTEN, 

2021 

Among parents of children entering preschool or kindergarten and incomes 

below the national media (n=159) 

Percent who say each of the following is the "most 

important" priority for their child at school in Fall 2021 

 

Starting to learn how to read 30 

Learning their numbers 4 

Being physically active 7 

Learning how to manage and express their emotions 20 

Spending time with other kids 38 

Table 8 
PRIORITIES FOR NEXT SCHOOL YEAR, FIRST GRADE AND ABOVE, 2021 

Among parents of 3- to 13-year-olds and incomes below the notional media, whose children will be entering 1" grade or higher in fall 

2021 

 

Among all By age By remote status 

Percent who say each of the following is the "most 

important" priority for their child at school in Fall 

2021 

 

6-9 10-13 Fully/mostly 

in person 

Fully/mostly 

remote 

Reading and writing 22 29' 15" 374 18" 

Math and science 11 10 14 10 11 

Being physically active -- m, 15 13 17 12 16 

Social and emotional well being l ", 30 28 31 29 33 

Spending time with other kids 

 

20 19 21 114 21" 

Note: Items with different superscripts (a, b, c) differ at p < .05. Significance should be read horizontally within column groups. 

In parents' own words: priorities for the next school year 

Roughly four in ten parents (38%) provided additional perspectives on "very important" priorities for 

their child when school starts in fall of 2021. Consistent with the findings reported above, responses 

reflect that parents' priorities are socio-emotional; 59% of open-ended responses focused on smoothing 

children's transitions to in-person school five days per week, spending time with same-age peers, 

building strong relationships with teachers, or their child's general wellbeing and mental health. By 

comparison, 24% used the opportunity to emphasize academic concerns. 

PRIORITIES FOR NEXT SCHOOL YEAR: 

Open-ended responses from parents with children ages 3 to 13 (N=383') 

   

N Percentage 

Socio-emotional priorities 223 59 

- Smoothing transition to in-person learning 106 28 

- Bonding with peers 45 12 

- General well-being and mental health 41 11 

- Bonding with teachers 31 8 

Academic priorities 93 24 

Commented [vIc4]: IMPORTANT NOTE: 
All pull quotes in this section must appear exactly where 

they are placed in the text. There are four in total. 
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- Specific areas needing remedial support 
o Reading/writing 
o Hands on/experiential learning 

o Math 
o Art/music 

- General concerns about child catching up academically next year 

51 
24 
9 
8 
7 

42 

13 1 

6 
2 
2 
2 

11 

COVID safety or masking 36 9 

Other school-related activities or services 21 5 
- Special needs or therapeutic interventions 9 2 

- Physical education or activity 8 2 

- After-school sports and other extracurricular activities 4 1 

'There were 20 responses (5% of the total) categorized as "other" that are not included in this table. 

Thematic analysis revealed an overwhelming sentiment among parents that cut across categories: that 

their children need to return to full-time, in-person learning at scale in the fall. Many framed this as 

"going back to school and back to normal." For others, it was the urgency of children learning in a 

developmentally appropriate environment. 

"I think it's really important to be in-person for a 3-year-old. She doesn't focus and have 

the attention span for remote learning at this age." 

Black parent of a 3-year-old girl, responding to an open-ended survey question about 

1.7 1111% priorities for next year 

For others, the return to in-person schooling will be a welcome return to parenting without also having 

to guide remote learning. As one parent summarized, her priority for the fall is "Having someone who is 

qualified to teach my child. That's not me." 

Twenty-eight percent of parents mentioned priorities related to ensuring their child's smooth 

adjustment to in-person learning. Parent's responses emphasized that in-person learning will re-instill "a 

solid schedule and structure," that will require their child to maintain better focus, follow directions, and 

manage their time. These skills have been hard to build or maintain at home; as one parent said, "It's 

like pulling teeth to get him to stay focused and on task [remotely]." Others tied their priorities for their 

child's adjustment to resuming a more rigorous course load. 

"I think school[work] has been too easy for him right now, so going back to full-time, full 

course load is going to be a challenge, to adjust to a fuller school day and assignments 

that are not expected right now." 

White parent of a 12-year-old boy, responding to an open-ended survey question about 

priorities for next year 

Another parent provided perhaps the most elegant summation of what children will need as they adjust 

to being back in school full time: "Time and grace." 
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One in five parents offering an open-ended response (20%) highlighted relationship development as a 

top priority, whether with peers or with teachers. Twelve percent said that socialization with peers was 

their most important priority for their child this fall. Representative sentiments included, "She needs to 

be around people her own age," and "to see friends' faces, just being with other kids." And eight 

percent of parents felt that building relationships with teachers would be crucial; the kinds of "hands-on 

learning with the teacher that he can't get through a computer." 

"I believe that nothing can ever replace the personal interaction with a teacher who is physically with 

you. I think that is the part my child struggles with the most [remotely]." 

White parent of a 12-year-old girl, responding to an open-ended survey question about 

priorities for next year 

An additional 11% of parents shared that their children's overall well-being and mental health was a 

very important priority; for example, that children "have fun at school, feel comfortable at school." 

Others discussed how anxious their children have been this year and their hopes that the fall term, and 

a semblance of normalcy, would help provide their children a greater sense of security. 

Nine percent of parents referenced COVID-related concerns as their main priority for the fall. About 

two-thirds of these parents specified a desire to maintain masking and social distancing to ensure their 

child's health and safety. The remainder emphasized the need to end in-school masking, either because 

doing so symbolizes a return to a recognizable normal, or because they consider masking an impediment 

to children's language learning and relationship development. 
air 

One in four parents (24%) named an academic issue as a top priority, whether they conveyed a general 

sense of urgency around ensuring their child could "rebound" or "recover" from this year or specified 

that their child will need remedial support in a specific subject, the most common being reading or 

writing. Others wanted schools to prioritize the sorts of experiential learning that children missed this 

year, be that science labs, art, music, or hands-on learning experiences in general. 

Closely tied to desires to resume experiential learning were parents' hopes that their child would 

recover a sense of joy in learning by returning to school; "having him learn more of the things he likes." 

Another parent clearly reflects this desire to see more of the magic of learning return to their children's 

lives: 

"To keep on wanting to learn what interests them and just learning new things... you 

know, having fun in learning what you like to do. Having fun is so important too." 

Black parent of an 11-year-old girl, responding to an open-ended survey question about 

priorities for next year 
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Part of that sense of renewed joy, for some parents, was a priority on physical education, school sports, 

and other extracurricular activities (3%). Another 2% of parents were anxious for their children to 

resume their therapeutic services or special education programs provided by their schools. 

DRAFT 
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EDUCATIONAL MEDIA USE DURING COVID 

In a year where remote learning disruptions have been common for lower-income families, we wanted 

to understand whether parents have relied on informal educational media, particularly if they were 

without easy access to other supplemental educational services for their children. Accordingly, the 

survey asked parents how often their children have watched educational TV shows or online videos, 

played educational games, or engaged in creative activities such as making art or music using their 

digital devices during the pandemic. The survey sought to document which types of educational media 

children are using (outside of what they were assigned for school), and how their usage varies by 

content type (TV show, game, video, or content creation), and demographically. For children who do use 

educational media often, we also asked parents how helpful these media were for keeping children 

learning and growing during the pandemic. Finally, we asked whether parents had relied on educational 

media to help them to explain the COVID-19 pandemic to their children. 

Children's use of educational media 

More than seven in ten children use each type of informal educational media represented in the survey, 

and about one in three do so "often." There are virtually no differences in the frequency with which 

children use the types of media we asked about; 33% of parents say their children often watch 

educational TV, 33% say they often play educational electronic games, and 32% say they often watch 

educational videos online. Thirty-six percent say their children often use a computer, tablet, or phone to 

make art or music or engage in other creative activities. 

Most parents whose children use educational media say these resources have helped them keep their 

child learning and growing during the past year. About half of parents whose children "often" use each 

type of media say they have been "very" helpful, and more than nine out of ten say they have been at 

least "somewhat" helpful. Parents' ratings did not vary substantially by media type, with 57% saying the 

educational videos their child watched were "very" helpful, and 51% saying the same about educational 

TV shows and educational games played on digital devices. 

Educational media have been most important to children in the most economically disadvantaged 

families, who have also been disproportionately affected by being under-connected and experiencing 

disruptions in their remote learning. These are the children making the most use of informal educational 

TV shows and videos. Four in ten children (41%) in households with incomes below the federal poverty 

line "often" watch educational videos online, compared with 29% of children in families with incomes 

above the federal poverty line. We see a similarly significant difference between the proportion of 

children from families with incomes below and above the poverty line who "often" watch educational 

TV shows (40% vs. 30%, respectively). 

Informal educational media engagement also varies by race/ethnicity. Black children make greater use 

of educational online videos and video games than White or Hispanic children and are more likely to 

engage in creative activities on their digital devices as well. There were no notable differences in 
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frequency of educational media use based on immigrant generation among Hispanics, the type of 

internet access families relied on, or whether the family had a child with special needs. But children who 

have a computer in the home are more likely to make art or music or engage in other creative digital 

activities, as compared with children their age who do not have a computer (37% vs. 24% who "often" 

do so). 

The frequency with which children watch educational TV shows decreases quite dramatically with age. 

While 56% of 3-to 5-year-olds "often" watch educational TV, that proportion drops to 34% among 6-to 

9-year-olds, and to just 17% for 10- to 13-year-olds. 

Just under half (46%) of parents who have more than one elementary school-aged child (i.e., ages 6 to 

13) say their children "often" watch TV shows or videos together to learn things. This is a decline from 

2015, when 55% of siblings "often" co-viewed educational TV shows and videos. It is possible that the 

need for siblings to share devices for schoolwork meant that they had less time available for watching 

TV shows or videos together on those devices. 

We also collected data in our 2015 survey on children using digital devices for educational games or for 

creative activities, among children ages six or older. Among this age group, use of educational games 

has declined (from 43% who played them often in 2015, to 32% who do so now), with the decline being 

most dramatic among 10- to 13-year-olds. On the other hand, children using computers, tablets, and 

phones for making art, music, or other creative activities has increased (from 32% to 39% who do those 

activities often). It may be that the expanded access to computers in the home since 2015 contributed 

to the growth in use of digital devices for these purposes. 
1mi im VI in. 

Table 9 
INFORMAL EDUCATIONAL MEDIA USE, 2021 
Percent of 3- to 13-year-olds from families with incomes below the national median ($75,000) who use each type of educational media 

 

Among all By poverty level 

"Often" 
By age 

"Often" 

By race/ethnicity 

"Often" 

 

"Often" "Often" Or 

"Sometimes" 
<PL >PL 3-5 6-9 10-13 W 9 H 

Educational TV shows 33 77 40' 30b 56' 34b 17' 33 38 30 

Educational online videos 32 75 41' 29b 45 33b 22' 27' 43b 32 

Educational digital games 33 76 34 32 34' 43' 22b 33 461' 27' 

Make art/music/do other creative 
things on a digital device 

36 70 39 34 27' 38e 39h 36 46' 28° 

Note: Items with different superscripts (a, b, c) differ at p < .05. Significance should be read horizontally within column groups. 

Table 10 
HELPFULNESS OF EDUCATIONAL MEDIA, 2021 
Among parents whose 3- to 13-year-old children "often" use each type of media, percent who soy it has been....helpful 

in keeping their child learning and growing during the past year 

 

Very Somewhat Not too Not at all 

Educational TV shows (n=336) 51 41 5 2 

Educational online videos (n=321) 57 42 1 
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Educational digital games (n=329) 51 43 3 3 

Creating art/music/other on a digital device (n=359) 49 43 5 3 

Table 11 
INFORMAL EDUCATIONAL MEDIA USE, 2015 V. 2021 

Among 6- to 13-year-olds in families with incomes below the national median, percent who "often:" 

   

Among 6-13 year-olds 

 

By age 

    

69 

  

10-13 

 

2015 2021 2015 2021 

 

2015 

 

2021 

Play educational games on a digital device 43' 32° 47 43 

 

38' 

 

22° 

Make art/music/other creative activities on a digital device 32' 39° 30 38 

 

35 

 

39 

Note: Items with different superscripts (a, b) differ at p < .05. Significance should be read horizontally within column groups 

Examples of helpful educational media 

Parents who said their child "often" watched educational TV shows or videos—and that those programs 

were "very" helpful in keeping their child learning and growing during the past year—were asked to give 

an example. Of the respondents who received this question (n=238), 84% provided an answer. 

ABC Mouse received the single most mentions (24), followed by Sesame Street (14), Blippi (9), 

CocoMelon (7), and Wild Kratts (6). Many shows that were mentioned are available on multiple 

platforms (e.g., CocoMelon, on Netflix and YouTube), while others are available only on a single platform 

(e.g., Dino Dana on Amazon Prime). Of parents who offered an answer, 21% mentioned titles on PBS 

(Sesame Street, Daniel Tiger, Wild Kratts, Xavier Riddle), and 17% mentioned shows or videos that are 

only available on YouTube (El Mono Silabo, Brave Wilderness, Jack Hartmann Kids Music Channel). 

Between 7% and 10% mentioned shows or videos on Nickelodeon (PAW Patrol, Team UmiZoomi, Blues 

Clues, Dora the Explorer), Disney (The Mickey Mouse Clubhouse, How Things Work), and Netflix (Waffles 

and Mochi, Story Bots, The Who Was? Show). 

Media for learning about the pandemic 

We asked parents of 6- to 13-year-olds whether their children had watched any TV shows or videos that 

were helpful in explaining the coronavirus pandemic to their children: 40% said they had. The fact that 

fewer than half of families turned to TV shows or videos designed for this purpose is somewhat 

surprising, given how all-consuming and often-confusing the topic was, even for adults. Whether this 

finding reflects that families chose not to watch pandemic-related programming created for children or 

were unaware that such resources were available, is not possible to determine from this survey. 

"Well, for me, PBS had amazing programs....We all sat down 

because I didn't want to give them the wrong information 

[about COVID-19) and I wanted to have balanced [information].... 

There was this 'wash your hands' thing after every [children's] show, 

and even my one-year-old can sing the song." 



1% 

45% 

Not at all helpful • Not too helpful 

Very helpful — Somewhat helpful 
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Black grandmother in Pittsburgh taking care of 5-year-old boy and 3 other grandchildren, ages 1, 2, and 7 

However, most parents who had watched content intended to educate young people about the 

pandemic found it helpful, including just under half (46%) who said it was "very" helpful. Black and 

Hispanic children and those in families living below the poverty level were more likely than others to 

have watched such programming and, although the sample sizes are small, it appears their parents were 

more likely to find the content helpful as well. A majority of Black (54%, n=67) and Hispanic (56%, 

n=113) parents whose children had watched TV shows or videos that explained the pandemic found 

them "very" helpful, compared with 21% of White parents (n=85). 

Chart 5 

HELPFULNESS OF PANDEMIC-RELATED MEDIA, 2021 

Among parents whose 6- to 13-year-olds watched TV shows or videos designed to explain the pandemic 

to children, percent who found the programming helpful 
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READING 

When schools and libraries closed, many educators and other stakeholders worried about how the 

pandemic would affect young children's access to books. Would parents be able to find books for their 

children, especially if they had previously relied on libraries and cannot afford to purchase new books 

online? If print material is harder to come by, are families using e-books more often, as a cost-effective 

and COVID-safe way of bringing books into the household? And with families spending more time at 

home, are they reading together more often—or are the demands of remote learning, working from 

home, caring for sick family members, and surviving economically all coming together to push reading to 

the side? 

The survey did identify some important shifts in reading practices among lower-income families. Many 

parents—especially those with below-poverty-level incomes—found it harder to access print books 

during the pandemic. Overall, 30% of parents said they had a harder time getting books for their kids to 

read during COVID; 42% of parents with incomes below the federal poverty level reported this 

challenge. Constrained access to reading materials also affected children of color disproportionately, 

with 39% of Hispanic parents saying they had a harder time finding books for their children, compared 

with 24% of White parents (Black parents were in between at 30%, not significantly different from either 

group). There were no significant differences among Hispanic families by immigrant generation. 

11 
It was very difficult because the libraries were closed. 

1  ' She's in a bilingual school, so, it was hard to find books in Spanish, 

because that's what she needed. The teacher did us the favor of lending us 

some books so that she could use them, because she was quite behind in reading." 

Hispanic mother of a 3-year-old girl with two siblings (7 month old baby and 2 year old) in Santa Clara, 

CA Commented [vB]: Please keep this pull quote here when 
formatting 

At the same time, a large percentage (41%) of parents report turning to e-books more often during the 

pandemic. This pattern is particularly prevalent among children of color: 49% of Hispanic and 51% of 

Black children read e-books more now than prior to the pandemic, compared with 30% of White 

children. E-books seem to have been a more attractive alternative to print books for older children: 46% 

of 6-to 9-year-olds and 49% of 10- to 13-year-olds are reading more e-books since the pandemic began, 

compared with 21% of 3-to 5-year-olds. This pattern may also reflect some parental resistance to e-

 

books for their youngest children. There were no significant differences in use of e-books between 

families with incomes below or above the federal poverty line, nor between Hispanics based on 

immigrant generation. 

"[The] online encyclopedia of books - they tell you how long you are reading, the books you are reading, 

the pages you are reading, and it brings an infinite number of books... 

[It's] more practical because [the program] tells [my children] how to pronounce the words correctly, 

something I honestly can't do." 

Hispanic mother of 4-year-old girl in Santa Clara County, CA 
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Overall, most families (67%) say the pandemic hasn't affected how often they read together with their 

children (this question was asked of parents of 3-to 9-year-olds only, since older children are likely 

reading independently). About one in five parents (23%) say they read with their kids more during the 

pandemic, and 10% say they read less. Black and Hispanic parents were more likely than White parents 

to say they read with their kids more during the pandemic than they had previously (32% of Black 

parents and 27% of Hispanic parents, compared with 16% of White parents), suggesting another family 

asset that educators could use to strengthen home-school connections as schools transition to being 

fully in-person in the fall. There were no significant differences in family reading practices by poverty 

level, nor by immigrant generation among Hispanics. 

"I feel like that we have about the same amount of time [to read]. 

But my challenge is getting her excited about reading, because 

there's so much sit-down time [now]. She just needs to go and run and play, so we do 

most of our reading at nighttime, when it's time for her to wind down." 

White mother of a 6-year-old girl with two siblings (22-month-old and 11-year-old) in Santa Clara, CA 

Table 12 

READING DURING THE PANDEMIC, 2021 

Among parents of 3- to 13-year-olds and with incomes below the U.S. median ($75,000) 

Percent who say that 

during the pandemic.... 

Among 

all 

By age By race/ethnicity By poverty level 

  

3-5 6-9 10-13 White Black Hispanic <PL >PL 

It has been harder to find 

print books for their child 

30 23' 29 36b 24' 30 39b 42' 25b 

Their child reads e-books 

more than before COVID-

19 

41 21' 46° 49° 30' 51° 49° 47 39 

The parent reads together 

with their child:* 

         

More than before the 

pandemic 

23 20 25 NA 16' 32° 27° 26 21 

Less than before the 

pandemic 

10 7 11 NA 11 18' Ss 12 9 

The same amount 67 72 63 NA 73' 50° 66° 61 69 

'Among parents of 3- to 9-year-olds only. Note: Items with different uperscripts (a, b, c) differ at p < .05. Significance should be read 
horizontally within column groups. 
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FAMILIES LEARNING WITH TECHNOLOGY TOGETHER 

Family members helped each other to learn with and about technology before the pandemic, whether 

parents are guiding children, children are brokering parents' tech experiences, or siblings are helping 

each other. Families are often "digital learning teams,' relying on each other to collaboratively develop 

technology-related skillsets. But this pandemic year provided so many reasons for family members to 

rely on each other: school and work for many went remote, increasing the range and intensity of tasks 

that family members did online. And because of social distancing, access to other people and 

organizations that families might ordinarily contact for tech support were suddenly made unavailable. 

"It was a difficult year full of challenges, but full of learning. We came together as a family." 

Hispanic mother of 4-year-old boy in Detroit, MI 

We first asked these questions about how family members learn with technology in our 2015 survey. 

Comparisons between 2015 and 2021 data clearly show that while family technology engagement may 

have been especially important during the pandemic, it is hardly a new phenomenon. In both surveys, 

we found extensive intra- and inter-generational learning with technology within lower-income families. 

How consistent these forms of family engagement are over time clearly shows that this is another family 

strength that educators should leverage to maintain strong home-school connections post-pandemic. 

In the survey, we explored three kinds of co-learning: parents helping children with technology; children 

helping parents with technology; and siblings learning together with technology and other types of 

media. 

Parents helping children with technology 

Nearly two in three (65%) parents say they often or sometimes help their children (ages six or older) to 

use computers, tablets, or smartphones, including 29% who say they "often" do so. The proportion of 

parents who "often" help their children with digital devices does not vary substantially by household 

income, race/ethnicity, or parent education. Not surprisingly, parents are more likely to help their 

younger children (37% "often" help their 6-to 9-year-olds, compared with 21% who often help their 10-

to 13-year-olds). 

To better understand what kinds of tech-related activities children depend on their parents' guidance to 

do successfully, we asked about four distinct kinds of tasks: finding information online; learning how 

computers or mobile devices work; downloading content or tools; and, for those whose primary 

language is Spanish, translating online content'. Among parents who took the survey in Spanish (and 

9  Katz, V.S., Moran, M., & Gonzalez, C. (2018). Connecting with technology in lower-income U.S. families. New 
Media & Society, 20(7), 2509-2533. 

1°  These categories were informed by qualitative interviews with 170 parents and their children (N=336) prior to the first wave 

of this survey (in 2015). 



education over time. 

41
 

' 
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who ever use the internet, n=123), 35% said they have helped their child with translating content from 

the web. Among all parents, 74% have helped their children find information they were looking for 

online, 60% have helped them learn how a computer or mobile device works, and 57% have helped 

them download content such as apps, software, music, or movies. 

Black parents are more likely to have helped their children with each of these tasks (other than 

translating content) than White or Hispanic parents. Sample sizes were too small to compare results for 

translating content by demographic subgroups; comparisons between U.S.-born and immigrant Hispanic 

parents were not possible for the same reason. There were no differences in whether parents had 

helped their children with these tasks based on family incomes being below or above the federal 

poverty line. There was only one statistically significant variation based on parent education: Those with 

a college degree were more likely to have helped their children understand how a computer or mobile 

device works than parents with only some college (72% vs. 58%). 

Rates of parental technology guidance have increased modestly over the past six years; nearly three in 

ten (29%) parents say they "often" help their kids with digital devices, compared with 22% in 2015. 

Parents are also more likely to help their child find information online (74% today, vs. 64% in 2015). 

These changes may be a function of increased reliance on the internet for schoolwork during the 

pandemic, but likely also reflect more general trends as technology has become more integral to K-12 

PARENTS HELPING CHILDREN WITH TECHNOLOGY, 2021 

Among parents of 6-13 year-olds (and parent ever uses the Internet), percent who: 

  

Total - ever help their child with digital technology: 90 

Often 29 

Sometimes 37 

Hardly ever 25 

Have ever helped their child with specific tasks: 

 

Finding information the child is looking for online 74 

Learning how a computer or mobile device works 60 

Downloading things, such as apps, software, music or movies 57 

Translating content' 35 

'Among those taking the survey in Spanish, n=123 

Table 14 
PARENTS HELPING CHILDREN WITH TECHNOLOGY, by demographics, 2021 

Among parents of 6-13 year-olds (and parent ever uses the Internet), percent who: 

 

By age By race/ethnicity 

 

6-9 10-13 W B H 

"Often" help their child with digital technology 37' 21b 30 33 25 

Have ever helped their child with specific tasks: 

     

Find information the child is looking for online 77 72 72' 86b 68' 

Learn how a computer or mobile device works 72' 491' 61 72' 52b 
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Download things, such as apps, software, music or movies 66' 48b 61' 63' 451'71 

Note: Items with different superscripts (a, b, c) differ at p < .05. Significance should be read horizontally within column groups. 

Table 15 

PARENTS HELPING CHILDREN WITH TECHNOLOGY, 2015 V. 2021 

Among parents of 6- to 13-year-olds (and parent ever uses the Internet'), percent who: 

 

Among parents of 

6-to 13-year-olds 

 

2015 2021 

Total — Ever help their child with digital technology: 77 90b 

Often 22' 29b 

Sometimes 42 37 

Hardly ever 13' 25b 

Have ever helped their child with specific tasks: 

  

Find information the child is looking for online 64' 74b 

Learn how a computer or mobile device works 59 60 

Translate content** 81' 42b 

Download things, such as apps, software, music or movies 52 57 

• In 2015, these questions were asked if the parent and the child ever used the internet. In 2021, these questions were asked if the parent ever 
used the internet. The base for this table is parents who use the internet. 
"Among those taking the survey in Spanish. In 2015, this question was asked of those who reported that a language other than English was 
spoken at home. In 2021, this question was asked among those taking the survey in Spanish. For comparison purposes, the data in this table for 
both years is computed from the base of those taking the survey in Spanish (and who have a child 6-to 13-years old and the parent ever uses 
the internet) (2015 n = 92, 2020 0 = 104). 
Items with different superscripts (a, b) differ at p < .05. Significance should be read horizontally 

Children helping parents with technology 

Parents also frequently rely on their children to broker their technology use. About half (48%) of all 

parents with 6-to 13-year-olds say their child often or sometimes helps them with devices such as 

computers, smartphones, or tablets. In families with 10- to 13-year-old children, children help their 

parents with technology as often as parents help the child with technology (21% "often" help each 

other). This finding underscores how fluidly parents and children can exchange expert and learner roles 

when it comes to technology, benefiting all family members in the process. 

Children of color, those living in households with incomes below the federal poverty line, and those with 

less-highly-educated parents are the most likely to help their parents with technology. Sixty percent of 

Hispanic parents say their 6-to 13-year-old often or sometimes helps them, as do 55% of Black parents, 

compared with 38% of White parents. Two-thirds of parents (65%) without a high school diploma say 

their 6- to 13-year-olds often or sometimes help them with technology, compared with 33% of parents 

with a college degree. 

Parents with older children (ages 10 to 13) were asked which specific tasks their children help them 

with: finding information online, understanding how devices such as computers, tablets, or smartphones 

work, and downloading content or applications. About four in ten said their children had helped them 

with these tasks, ranging from 38% to 42%. 
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Parents' reliance on children's technology brokering for specific tasks varied by family income level. 

Parents reporting incomes below the federal poverty level were more likely to say that their child had 

helped them with each technology task; for example, 49% said their 10- to 13-year-old child had helped 

them look for information online, compared with 34% of parents reporting incomes above the federal 

poverty line, but still below the national median. 

Race, ethnicity, and immigrant generation also revealed variations in which children broker particular 

technology tasks for their parents most frequently. For example, more than half of Hispanic children 

(53%) help their parents find information online, compared with 25% of White children. And among 

families headed by Hispanic immigrants, 62% said their child had helped them find information online. 

These sociodemographic patterns are consistent with our 2015 findings, revealing that children play 

especially crucial roles in facilitating technology engagement for parents in families that experience 

particularly acute challenges due to constrained financial circumstances, less educational opportunities, 

limited English proficiency, or some combination of these factors. 

The proportion of parents who rely on their children for help with technology has increased 

substantially since 2015. Some of that increase is certainly an artifact of an extraordinary year, where 

parents and children had to use technology at home for a much broader range of activities than they 

had previously. However, there is likely more to glean from this change over time. Since families' rates 

of home access to broadband internet and digital devices have increased significantly since 2015 as well, 

greater parental reliance on children's assistance likely reflects one or both of the following dynamics: 

that children's proficiency and familiarity with devices and navigating the internet has increased, thanks 

to having daily opportunities to use them, and/or that more parents are using technology more 

frequently, for the same reasons. In 2015, 62% of 10- to 13-year-olds had helped their parents with 

digital devices; today, 81% have done so. 

Table 16 

CHILDREN HELPING PARENTS WITH TECHNOLOGY, 2021 

Among parents of 6-13 year-olds (and parent ever uses the Internet), percent whose: 

 

Among all 

  

Child (age 6-13) has ever helped them with digital technology: 

 

Total: Ever helped 72 

Often 17 

Sometimes 31 

Hardly ever 24 

Child (age 10-13) has ever helped them with specific tasks: 

 

Learn how a computer or mobile device works 42 

Find information the parent is looking for online 38 

Download things, such as apps, software, music or movies 38 
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Table 17 
CHILDREN HELPING PARENTS WITH TECHNOLOGY, by demographics, 2021 
Among parents of 6-13 year-olds (and parent ever uses the Internet), percent whose: 

 

By age By poverty 
status 

By race/ethnicity 

 

6-9 10-13 <PL >Pl. W 0 H 

Child (age 6-13) helps them with digital technology 

       

Often 13' 21b 19 16 12' 23b 28b 

Often/sometimes 39' 88b 88. 49 38. 88b 60b 

Child (age 10-13) has ever helped them with specific tasks: 

       

Learn how a computer or mobile device works NA 42 51' 38° 35a XX 52b 

Find information the parent is looking for online NA 38 49' 34° 25a XX 53b 

Download things, such as apps, software, music or movies NA 38 50' 34° 30a XX 45b 

XX=insufficient cell size for reliable results. Note: Items with different superscripts (a, b, c) differ at p <.05. Significance should be read 
horizontally within column groups. 

Table 18 
CHILDREN HELPING PARENTS WITH TECHNOLOGY, 2015 v. 2021 
Among parents of 6- to 13-year-olds (and parent ever uses the Intemett), percent whose child ever helps them with digital 

technology 

 

Among parents of 
6-to 9-year-olds 

Among parents of 
10-to 13- year-olds 

 

2015 2021 2015 2021 

Child (age 6-13) has ever helped them with digital technology: 

 

I IL 

  

irlIIIIIIEL Total: Ever helped 43' i r 62b 62' 81° 

Often ' I I 13° 15 21 

Sometimes 1.129 IP 26 33 35 

Hardly ever 82 23b 13' 25b 

Child (age 10-13) has ever helped them with specific tasks: 

    

Learn how a computer or mobile device works NA NA 42 42 

Find information the parent is looking for online NA NA 43 38 

Download things, such as apps, software, music or movies NA NA 42 38 
t In 2015, these questions were asked if the parent and the child ever used the interne. In 2021, these questions were asked if the parent ever 
used the Internet. The base for this table is parents who use the internet. NA: Not asked of parents of 6-to 9-year-olds. Items with different 
superscripts (a, b, c) differ at p <o5. Significance should be read horizontally within column groups. 
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Chart 6 
CHILDREN HELPING PARENTS WITH TECHNOLOGY, by parent education, 2021 

Among parents of 6- to 13-year-olds with incomes below the national median ($75,000), percent who say their child helps them 

with digital technology: 

• Often • Sometimes 

65% 

   

51% 

      

 

37% 

    

42% 

   

           

    

35% 

   

33% 

 

          

      

26% 

  

          

 

28% 

       

24% 

 

   

16% 

  

16% 

   

         

9% 

 

LESS THAN HIGH 
SCHOOL 

HIGH SCHOOL 
DIPLOMA 

SOME COLLEGE COLLEGE DEGREE 

Note: Chart is among parawho en et (98%). 

Siblings learning and creating togethe  

In families with more than one child in the 3-to 13-year-old age group, we asked how often siblings 

engage in various learning activities together. Children helping each other can be an important element 

of their learning environment; when one child learns something new, it can be passed on to another 

child. In a year when contact with anyone outside the family home was so constrained, siblings were 

especially important learning partners for each other. 

About half (54%) of all 3-to 13-year-olds with siblings within that age group often or sometimes watch 

TV shows or videos together to learn things; this aspect of co-viewing is often overlooked in the 

children's media literature, which more often focuses on parental co-viewing or co-engagement. Nearly 

half (47%) help each other learn about computers or mobile devices, an aspect of technology 

engagement where shared knowledge and experience can be especially helpful. And roughly one-third 

of children with siblings in this age group do art or science projects together (38%), read together or to 

each other (36%), and help each other with their schoolwork (32%). 

Siblings' co-learning activities did not vary across poverty status or race/ethnicity with one important 

exception: helping each other learn about technology. Children of color and those from households 
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with incomes below the poverty level are all more likely to engage in shared learning about computers 

and mobile devices. 

In 2015, we asked these same questions of parents with 6-to 13-year-olds, so we can compare the 

results over time for that age group. Surprisingly, 6- to 13-year-old children were less likely to help each 

other with their schoolwork during the pandemic than they had been during 2015; they were also less 

likely read together or to watch TV or videos together to learn things. These are all somewhat counter-

intuitive results, given that kids were more likely to be home together doing schoolwork and to have 

more time to watch TV or read together than ever before. These findings may reflect parents' greater 

involvement in children's schoolwork, obviating the need for siblings to assist each other. It is also 

possible that spending less time with educational media together reflects that siblings had to share the 

devices used for schoolwork, such that technology use was more characterized by device hand-offs than 

by shared experiences in some households. 

On the other hand, siblings are now more likely to help each other learn about computers and other 

digital devices: 46% do so today, compared with 36% in 2015. This is not surprising, given that the 

presence of such devices in the home has expanded substantially. And, encouragingly, children are also 

more likely to do art or science projects together today (38%) than they were six years ago (29%). 
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Table 19 

SIBLINGS LEARNING AND CREATING TOGETHER, 2021 

Among all families with more than one 3- to 13-year-old (and incomes below 

the national median), percent whose children often or sometimes: 

 

Among 

all 

  

Watch TV or videos together to learn things 54 

Help each other learn about computers or mobile devices 47 

Do art or science projects together 38 

Read together/to each other 36 

Help each other with schoolwork 32 

Chart 7 

SIBLING-TO-SIBLING LEARNING ABOUT TECH, 2021 
Among 3- to 13-year-olds with siblings in the same age group (and incomes below the national median), percent who often or 
sometimes help each other learn about computers or mobile devices  

60% 

50% 

40% 

30% 

20% 

10% 

0% 
By poverty level: <PL v. >PL By race/ethnicity: White, Black, Hispanic 

Table 20 

I SIBLINGS LEARNING AND CREATING TOGETHER, 2015 v. 2021 

Among all families with more than one 6- to 13-year-old child (and incomes below the national 

median), percent whose children often: 

 

Among 6-13 year-olds 

 

2015 2021 

Watch TV or videos together to learn things 55' 46b 

Help each other with schoolwork 50' 374 

Read together/to each other 47' 36b 

Help each other learn about computers or mobile devices 36' 46b 

Do art or science projects together 29' 38b 

Items with different suoerscriots la. b. 6 differ at o < .05. Sienificance should be read horizontally over time. 
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CONCLUSION 

Students' unequal access to broadband and digital devices has concerned policymakers for years, 

prompting the Obama Administration's ConnectEd initiative in 2013 to ensure that every classroom had 

broadband internet access. The Federal Communications Commission followed on with efforts to close 

the "Homework Gap" between students with and without internet connectivity in their after-school 

hours." The COVID-19 pandemic shifted the focus to what digital access children and families had at 

home, as schools, libraries, and other community locations that many families depend on for WiFi and 

computer access suddenly became unavailable. 

This report details survey findings about the experiences of lower-income families with preschool and 

elementary school-aged children during the pandemic, with a look back and a look forward. The report 

details their reflections on an uniquely challenging year—and especially, on the ways that being under-

connected complicated their lives and what parents and children learned. Parents also look forward to 

what their children will need in the months and years to come, as our nation moves beyond the acute 

phase of the pandemic. 

The findings in this report reveal three key take-aways and calls to action for policymakers and 

educators: 

•—

 

#1: The "under-connected" represent millions of families. Pollcymakers should make them a priority. 

Our surveys in 2015 and in 2021 demonstrate the need to measure digital inequality with more than 

simple yes/no questions about access to broadband internet and digital devices. Our comparative 

analyses in this report show that while access to broadband and computers has increased dramatically—

and encouragingly, especially so among the families that were least likely to have broadband and 

computers in 2015—the proportion of families reporting that their internet connections and devices are 

unreliable or inadequate has hardly changed at all. 

Of course, even basic indicators of access show that much work remains to be done. One in seven 

families in our 2021 survey still does not have broadband internet access, and one in eight does not 

have a computer. And when we home in on children ages 3 to 13 whose family incomes are below the 

federal poverty level, or children with immigrant Hispanic parents, these challenges are even more 

pronounced: one in four of these children still lack home broadband access a full year into online 

learning. The challenge for policymakers, educators, and internet service providers is to reach this 

critical group of young people with affordable, sustainable options for broadband connectivity and 

devices as soon as possible. 

11  https://www.edweek.org/technologv/acting-fcc-chair-the-homework-gap-is-an-especially-cruel-realitv-during-the-

pandemic/2021/03-  https://www.technologyreview.com/2020/10/13/1010243/iessica-rosenworcel-homework-gap-kev-to-

americas-digital-divide/ 
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But an even tougher challenge awaits: reducing the number of families with school-aged children who 

are under-connected, meaning that their internet connectivity or digital devices are inadequate or 

unreliable for the tasks that family members rely on them for. Our survey reveals that a majority of 

lower-income families that have home broadband access still experienced service that was too slow or 

was interrupted due to unpaid bills in the past 12 months. Likewise, a majority of families with a 

computer at home said that their computers did not work properly or that there were too many people 

who needed to use the device for them to have the time on it that they needed. 

The consequences of being under-connected were painfully clear in this pandemic year. Our survey finds 

just how disruptive being under-connected was for being able to consistently participate in remote 

learning and complete and submit schoolwork. Data collected by the Pew Research Center over a year 

ago, in April 2020, showed that lower-income parents said it was likely that their students would 

experience disruptions;" our survey shows that those disruptions in fact came to pass. And Pew was not 

alone in predicting such challenges; in June 2020, a majority of Latino parents surveyed by Abriendo 

Puertas and Latino Decisions reported that they would need better or more reliable internet to support 

remote learning.' Our findings suggest that not nearly enough of these families received the additional 

digital resources their children needed. 

Now is the time for policymakers to redouble their efforts to ensure broadband and device access for 

lower-income students and families, by building on the considerable gains that the pandemic 

necessitated in many school districts and communities. The advent of the Emergency Broadband Benefit 

program, signed into law in April 2021, and the expansion of E-Rate, a program that provides schools 

and libraries with deep discounts on their purchase of internet access, are important early steps toward 

this goal. 

But we cannot lose focus on digital equity concerns as the urgency of the pandemic subsides. The 

Emergency Broadband Benefit, for example, will need to be extended after this year and is not a 

complete solution to under-connectedness. We also need to strengthen local capacity in other ways. 

When a lower-income family has a computer but cannot afford repairs when it malfunctions, or their 

internet connection is disrupted by having to prioritize other bills, they enter a cycle of "dependable 

instability"' that our survey reveals to be an enduring form of digital inequality. Resolving these 

challenges will require partnering with and expanding the capacities of trusted, local organizations and 

institutions, ensuring that families know exactly where to go when they need something fixed or require 

other forms of digital assistance. More data on who is under-connected, and ongoing efforts to track 

what progress is being made to reduce the number of families who are under-connected, is urgently 

needed. The under-connected measures we use in our survey (located in the appendix of this report) 

12  Pew survey, https://www.pewresea rch.org/fact-tank/2020/09/10/59-of-u-s-pa rents-wit h-lower-incomes-say-
their-child-may-face-digital-obstacles-in-schoolwork/ AND 
https://www.pewresearch.org/internet/2020/04/30/53-of-americans-say-the-internet-has-been-essential-during-
the-covid-19-outbreak/ 

13  httPS:MatiOrlaISUrVey.aP-Od.Org/WP-COntellt/UPIOadS/2020/08/LatirlOParelltVOiCeS_RePOrt.Pdf 

14  Gonzales, Amy. The contemporary US digital divide: From initial access to technology maintenance. Information, 
Communication, and Society. 2016; 19: 234-248. doi:10.1080/1369118X.2015.1050438 
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can easily be adopted and deployed by other organizations to begin compiling this crucial knowledge 

base. 

#2: Educators and parents have had to be partners to ensure that children could keep learning during 

the pandemic. Those gains should not be squandered in the "return to normal." 

The abrupt, national pivot to remote learning in the spring of 2020 required a major shift in who was 

primarily responsible for ensuring that children could remain engaged in their schoolwork. Traditionally, 

this role has primarily been assumed by teachers. When school buildings shut, teachers had to share and 

coordinate those responsibilities with parents and other caregivers. The struggles of assuming and 

refining these interdependent roles were enormous for parents and teachers alike. But the shift also 

meant that new forms of partnership became essential to success, and we believe those hard-won gains 

are worth building on. 

Our findings reveal that a vast majority of parents we surveyed feel that they know their child's 

strengths and weaknesses as a learner better than they did before the pandemic, in addition to being 

more familiar with the academic content their children are covering. These are newly-found family 

assets that educators and school leaders can nurture in the months ahead, when responsibilities for 

guiding formal learning return once more to being primarily in teachers' domains. 

There is also more that educators can do to help parents remain actively involved in their children's 

learning. We found that less than half of surveyed parents felt more comfortable talking with teachers 

or guiding their children's homework than prior to the pandemic, which reveals where educators can 

direct their energies to shore up the strong home-school bonds that serve children so well. 

Educators will have an immediate opportunity to demonstrate their desire to treat parents as partners 

by showing that they share parents' priorities for their children at the start of the coming school year. 

Our survey findings reveal that parents are most concerned about their children's social and emotional 

wellbeing in the anticipated return to fully in-person schooling nationwide in fall of 2021. Parents want 

educators to make sure their children have plenty of opportunities to build strong bonds with their 

peers, whether on the playground or by working together on projects, and that they can develop 

trusting relationships with their teachers. And while making sure their children are on track academically 

is important to parents as well, if educators focus on high-dose tutoring and other academic 

acceleration initiatives without clearly communicating that children's social and emotional learning are 

also major priorities, they risk alienating parents instead of deepening their connections to them. 

Communication and consistency are also important to parents, and both should be top priorities for 

administrators and teachers. 

#3: The pandemic year blended formal and informal learning in new ways. Further innovation can 

expand on new practices to enhance families' learning landscapes in the years ahead. 

The necessities of social distancing collapsed boundaries between places and activities that family 

members had previously done separately, and brought them all together, at home. Time at school was 
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transformed into remote learning; play dates with friends went virtual; and for many parents, their work 

came home as well. 

Our findings show that the extent to which parents guide children's technology engagement, and to 

which children broker their parents' technology use, remained high and largely stable between 2015 

and 2021. We likewise note continuities and differences in how siblings are engaging each other as 

learning partners at home. The findings underscore how often and extensively family members rely on 

each other and learn together, whether during a pandemic or in less extraordinary circumstances. In 

Opportunity for All? which reported our 2015 survey findings, we noted that lower-income families' 

digital teamwork was a collective family asset that educators could build on to strengthen learning 

practices at home. In the wake of the pandemic, we make that same recommendation with renewed 

vigor. 

We also find that informal educational media have been important sources of support for parents this 

year. Parents consider educational media helpful, and the lowest-income families and families of color 

especially so. We also note the number of parents reporting that educational media have been an 

important resource for explaining the pandemic to their children. The challenge going forward, as media 

consumption patterns shift towards pre-pandemic levels, is to ensure that families continue to have 

access to high quality offerings that are evidence-based and informed by developmentally appropriate 

design. Some educational media providers shifted their marketing and fee structures to better reach 

and serve low and moderate income families during the pandemic; we recommend that they continue 

to do so for the foreseeable future to help children and families recover. 

Finally, the pandemic affected reading practices in many families; we noted a significant increase in 

reliance on e-books for all but the youngest children. This provides an opportunity for schools and 

community-based organizations to support literacy efforts in new ways—by distributing books not only 

through lending and donations, but also through platforms on their websites and through partnerships 

with public libraries that provide e-book lending programs. The result could be the creation of multiple 

pathways for students and their parents to gain access to books and reading materials, in print and 

digital formats. 

The pandemic required fast and sometimes temporary fixes to adjust to the realities of remote learning. 

Now we must build on the gains borne of necessity during the pandemic. Policy makers, educators, tech 

providers, libraries, media companies, and parents will all be crucial to how we reimagine digital access 

and educational opportunity for children as the nation moves beyond the acute stage of the pandemic. 

We hope these survey findings will help inform and guide such efforts over this crucial transitional 

summer and years to come. 
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METHODOLOGY 

This report is based on the findings of a nationally-representative, probability-based telephone survey of 

1,010 parents raising children ages 3 to 13 and reporting total household incomes below $75,000, the 

U.S. national median for households with minor children.' Throughout the report, we sometimes refer 

to this population as "families," "parents," or "children" for shorthand. Unless otherwise specified, we 

are referring to families with children in the 3-to 13-year-old age range and incomes below the national 

median. 

The survey was conducted from March 10 to April 18, 2021, approximately one year into the COVID-19 

pandemic in the United States. It was fielded by the research firm SSRS and was offered in English or 

Spanish. A total of 176 respondents took the survey in Spanish. Institutional Review Board approval for 

the study was granted by Rutgers University. The average time to complete the survey was 20 minutes. 

A copy of the full questionnaire is included in the Appendix to this report. 

There are two aspects of our research design that distinguish this study from the many that have been 

conducted on U.S. families' experiences during the pandemic. 

First, we focus explicitly on families with incomes below the national median. This approach best 

identifies essential variations between families, because we have sub-samples of sufficient size to 

compare lower-income families' experiences by, for example, parents' education level; rural, suburban, 

or urban communities; or immigrant generation among Hispanics. 

Second, prior surveys on the effects of remote learning and the COVID-19 pandemic on students and 

families have used online panels. By contrast, we contacted parents by cellular and landline telephone. 

An investigation of digital inequality and its effects is inherently more inclusive when study participation 

does not require using those same technologies. 

Sampling. To efficiently and effectively reach the low-to-moderate income parent population that met 

the study criteria, the sample plan consisted of two elements: 

• First, respondents who were pre-identified via the SSRS weekly Omnibus telephone survey as 

being in the specified income range and having a child at home in the specified age range 

(n=884). The SSRS Omnibus telephone survey is conducted weekly and uses a fully-replicated, 

single-stage, random-digit-dialing (RDD) sample of landline telephone households, and randomly 

generated cell phone numbers. The SSRS Omnibus completes more than 50,000 surveys 

annually with 70% cellular telephone allocation. 

IS  US. Department of Housing and Urban Development, Notice PDR-2020-1, issued April 1, 2020, "Estimated Median Family Incomes for Fiscal 

Year 2020." The median national income for families in the U.S. in 2020 was $78,500. Because the survey captured family income in $5,000 
increments, families were included if their annual income was below $75,000/year. 
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• Second, eligible respondents reached and screened via the SSRS Opinion Panel, a probability-

based multi-mode panel (n=126). All internet respondents are recruited to take web surveys 

while non-internet/web reluctant respondents can participate via phone. For this study, we 

invited eligible Opinion Panel respondents to take part in the survey by telephone only. Opinion 

panel members are recruited randomly based on nationally representative ABS (Address Based 

Sample) design. 

A modest over-sample of Black parents was conducted to achieve a total sample size of 200, and 

responses were then weighted down to their naturally-occurring level. All survey respondents were 

offered a $10 incentive for participation. 

Demographic variables. Data were analyzed by various demographic categories, including child age, 

household income, parent education, geographic location, parent race/ethnicity, and, among Hispanic 

parents, whether they were U.S.- or foreign-born. According to the U.S. Census Bureau, among parents 

with below-median incomes and 3-to 13-year-old children, 44% are White non-Hispanic, 32% are 

Hispanic (20% foreign-born and 12% U.S.-born), 17% are Black, 5% are Asian-Pacific Islander, and 3% are 

other or mixed race/ethnicity.16  With a sample size of just over 1,000 respondents, we are able to report 

findings by race/ethnicity for families with White, Hispanic, or Black parents, but the number of 

respondents in other ethnic groups, such as Asian-Pacific Islanders or Native Americans, are too small in 

a proportional sample of this size to be able to analyze them separately. Throughout the report, the 

term "Hispanic" is used for purposes of consistency with our 2015 report and with Census Bureau 

terminology. 

Weighting. Data were weighted to represent parents of children ages 3 to 13 with an annual household 

income less than $75,000. The data were weighted by first applying a base weight and then balancing 

the demographic profile of the sample to target population parameters for each racial group 

(White/Other race non-Hispanic; Black non-Hispanic; Hispanic). In addition, the survey data were 

weighted to account for systematic non-response along known population parameters that are 

generally present in surveys. 

Margin of error. The total sample design effect for this survey is 1.71. Accounting for sample size and 

design effect, the margin of error for the entire sample is ±4.0 percentage points at a 95% confidence 

level. 

Response rate. The response rate for this survey was calculated using AAPOR's Response Rate 3 

formula. This calculation divides the number of completed interviews in each sampling frame by the 

estimated number of eligible phone numbers in the frame. For the Omni prescreened sample, response 

rate was calculated to be 19%. For the Probability Panel sample, response rate was calculated to be 

53%. Combined, the response rate was 20%. 

16  Steven Ruggles, Sarah Flood, Ronald Goeken, Josiah Grover, Erin Meyer, Jose Pacas and Matthew Sobek. IPUMS USA: Version 10.0 Idataset). 

Minneapolis, MN: IPUMS, 2020. https://doi.org/10.18128/D010.V10.0 
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Poverty level. Poverty level was calculated based on families' annual income and number of household 

members, using federal poverty guidelines'. Because the survey recorded family income in $5,000 

increments, there were 42 respondents for whom we were unable to determine poverty level status; 

these respondents were excluded from the analyses that differentiated by poverty level. 

Trend data. A first wave of this survey was conducted in 2015, and some of the findings in this report 

track findings from the 2015 survey. The full set of findings from that survey can be found in the report 

Opportunity for all? Technology and learning in lower-income families,  released by the Joan Ganz 

Cooney Center at Sesame Workshop in February 2016. That survey was also conducted by SSRS, and the 

report was authored by the same team authoring this report. The 2015 survey included 1,191 parents of 

children ages 6 to 13, with incomes below the then-national median of approximately $65,000 year. The 

2021 survey was expanded to include parents of children ages 3 to 13, with incomes below the current 

national median of approximately $75,000. In tables comparing findings overtime, only parents with 

children in comparable age groups are included; for example, by limiting 2021 findings to parents with 

children age 6 or older (n=799). 

Statistical significance. Where relevant, differences over time or between demographic groups have 

been tested for statistical significance. Unless otherwise noted, findings are referred to in the text in a 

comparative manner (e.g., "more than," "less than") only if the differences are statistically significant at 

the level of p < .05 (i.e., differences as great as those noted would occur by chance no more than 5 times 

in 100). 

In tables where statistical significance has been tested, superscripts are used to indicate where results 

differ at p < .05. Items that share a common superscript, or that have no superscript, do not differ 

significantly. For example, in Row 1 below, none of the findings differ in a statistically reliable way. In 

Row 2, each item differs from the others significantly. In Row 3, the data point in Column 2 differs from 

those in Column 1 and Column 3, but Columns l and 3 do not differ from one another significantly. And 

in Row 4, Columns l and 3 differ from each other, but not from Column 2. 

 

Column 1 Column 2 Column 3 

Row 1 73% 77% 75% 

Row 2 22%a 36%b 55% 

Row 3 15%1 50%b 20W 

Row 4 13W 17% 23%4 

Parent quotes. All statistical results presented in the report are from the national survey. Throughout 

the report, we use quotes from parents to illustrate or amplify certain findings. These quotes come from 

17  https://asoe.hhs.gov/povertv-auidelines. Federal poverty guidelines are issued by the U.S. Department of Health and Human Services and 

used to determine eligibility for federal programs. They are sometimes referred to as the "federal poverty level." The poverty guideline for a 
family of four in 2021 is $26,500. 
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one of two places: open-ended question items in the national survey or focus groups with a separate 

sample of parents that were conducted in conjunction with the national survey. 

Open-ended responses. The survey included both closed- and open-ended questions. A closed 

question is one in which the respondent chooses from a set of pre-established responses that 

are read to them by the interviewer, such as "yes" or "no," or "often," "sometimes," "hardly 

ever," or "never." An open-ended question is one in which the respondent answers in their own 

words, which are transcribed by the interviewer. This survey included two main types of open-

ended responses: asking parents to name specific educational apps, websites, TV shows, or 

videos that have been helpful to them during the pandemic; and asking parents if they have any 

other important priorities for their child at school next year, beyond those already asked about 

in the survey. Parents' open-ended responses about their priorities for the coming school year 

were analyzed thematically, and direct quotations representative of broader patterns in those 

data are presented in the report. Parents' examples of helpful educational media were coded by 

title, platform, and subject matter focus. 

Focus groups. One-hour discussions on Zoom with eight groups of lower-income parents and 

grandparent caregivers of children ages 3 to 6(34 adults in total) were conducted in three 

communities between April 12 and 22, 2021. Participants were recruited by local affiliates of 

Raising a Reader, a national non-profit early literacy organization that serves low-income 

families: Reading Ready Pittsburgh, Brilliant Detroit, and two organizations that serve families in 

Santa Clara County: Grail Family Services and First 5 California. Interested participants were 

asked to complete a short online survey to determine if met the inclusion criteria of having 

young children and an annual household income below $75,000. The survey also gathered 

families' sociodemographic data and information about their access to the Internet and digital 

devices. Participants received $50 gift cards to retailers such as Target to compensate them for 

their time. Four discussions were conducted entirely in Spanish (two in Detroit and two in Santa 

Clara County), and transcripts of the conversations were translated to English for analysis. 

Focus group questions reflected the core themes in the telephone survey but allowed for open-

ended discussions of families' decision-making and experiences. Representative quotes are 

included in this report, and briefs for each of the three communities are published separately 

and available here. 

Credits. Data analyses of the quantitative survey findings were conducted by Melissa Saphir of Saphir 

Research. Open-ended survey questions in which parents were asked to provide examples of media 

content were coded by Anna Kimura and Remi Torres, graduate students at the University of California, 

Los Angeles, under the direction of Makeda Mays Green of Nickelodeon. Open-ended survey responses 

concerning parents' priorities for the next school year were coded by Dr. Katz. Focus groups were 

conducted by Dr. Laura Zimmerman, with assistance in facilitating Spanish-language groups from Corral 

Arua and Sebastian Gonzalez de Leon. Sabrina Detlef copy-edited the report, and Fabio Murgia oversaw 

graphics and design. 
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APPENDIX — QUESTIONNAIRE 

Note: Following is the text of the questionnaire, excluding screener and demographics. 

Introduction: My name is and I'm calling from SSRS to conduct a study on behalf of 

Rutgers University. This is a research study about children, families, and technology. Your participation 

is voluntary, and your responses will be confidential. Eligible participants will be mailed $10 at the end 

of the survey. 

School-related screening: Asked of all respondents with eligible income and child 

Si. During this current school year, is your child participating in school--whether in person or remotely--

or are they NOT participating in school? 

1 Participating in school 

2 Not participating in school 

3 (DO NOT READ) Home schooled 

4 (DO NOT READ) Day care 

8 (DO NOT READ) Don't know THANK AND TERM 

9 (DO NOT READ) Refused THANK AND TERM 

(If child is participating in school) 

S2. What grade is your child currently in? 

(If child is in preschool or kindergarten) 

S3. Thinking back to last school year, in September 2019, before the pandemic, was your child enrolled 

in preschool, or not? 

1 Yes, was in pre-school (include pre-K, or T-K) 1.1 

2 No, was not in pre-school 

8 (DO NOT READ) Don't know THANK AND TERM 

9 (DO NOT READ) Refused THANK AND TERM 

(If child is not currently participating in school) 

S4. What is the reason your child is not currently enrolled in or participating in school? Are they [IF child 

age is 3,4 or 5: too young for school], home schooled, skipping this year due to the pandemic, or some 

other reason? 

1 [ASK IF CHILDAGE IS 3, 4, 5] Too young for school/go to day care 

2 Home-schooled 

3 Skipped this year due to the pandemic 

4 Other [Specify] [OTHER SPECIFY #1] 

8 Don't know THANK AND TERM 

9 Refused THANK AND TERM 

(If child is home schooled) 

55. Is your child being home-schooled due to the pandemic, or are they normally home-schooled 

anyway? 

1 Due to the pandemic 

2 Normally home schooled THANK AND TERM 
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8 Don't know THANK AND TERM 

9 Refused THANK AND TERM 

(If child isn't in school this year — daycare, child is too young, skipped this year due to the pandemic, or is 

temporarily home schooled) 

56. Thinking ahead to next fall, assuming schools are open, are you planning to send your child to school 

in-person, or not? 

1 Yes planning to go to school in-person next year 

2 No, not going to school in person next year THANK AND TERM 

8 Don't know THANK AND TERM 

9 Refused THANK AND TERM 

(If child will be going to school next year) 

57. What grade will your child be in when they go to school NEXT fall? [INTERVIEWER: September 2021] 

Digital Equity 

First, we would like to ask you some questions about technology in your home. 

(ALL ELIGIBLE RESPONDENTS) 

1. Please tell me whether or not you have the following items in your home. Do you have (INSERT 

ITEM) in your home? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

, 9 (DO NOT REA6Refused 

a. a laptop computer 

b. a desktop computer 

c. a smartphone 

d. a tablet device 

2. Do you use the Internet, or email, at least occasionally? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If have a mobile device) 

3. Other than the data plan on your mobile device, do you have any other type of Internet access at 

your home? 

1 Yes 

2 No 

3 (DO NOT READ) Don't have a data plan on my mobile device 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 
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(If have a computer but no mobile device) 

4. Do you have Internet access at your home? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If have home internet access other than through phone data plan) 

5. At home, do you connect to the internet through a dial-up telephone line, or do you have some 

other type of connection, such as broadband? [Interviewer notes: Fios, cable, modem, satellite, 

fiber optic, broadband, WiFi, mobile hot spot, and respondents who have more than one method all 

go in "other."] 

1 Dial up 

2 Other 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If do not have internet access at home) 

6. You said that you don't have Internet access at home. What is the main reason why you don't have 

Internet access at home? You can just tell me briefly in your own words. [OPEN END] 

7. Now I'm going to read a list of issues people sometimes encounter with technology. For each one, 

please let me know whether this is an issue you have encountered in the past 12 months, or not. 

First/How about (INSERT FIRST/NEXT ITEM)? Is this an issue you encountered in the past 12 months, 

or not? 

1 Yes 
111 It k 2 No 

8 (DO NOT READ) Don't know 
9 (DO NOT READ) Refused 

a. [If have a smartphone or tablet] Too many people were sharing the smartphone or tablet 

so it was hard for everyone to get enough time on it 

b. [If have a smartphone] Your cell phone service got cut off because it was hard to pay for 

c. [If have a smartphone] You reached the limit on your data plan for a mobile device, and 

couldn't go online for a while 

d. [If have a computer] Your computer ran too slowly or didn't work properly 

e. [If have a computer] Too many people were sharing the computer so it was hard for 

everyone to get enough time on it 

f. [If have home internet service] Your Internet service got cut off at home because it was 

hard to pay for 

g. [If have home internet service] Your Internet service was too slow 

(If have home internet service) 

8. Have you been without Internet access at any point in the past 12 months because you had to move 

homes? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 
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9 (DO NOT READ) Refused 

Learning experiences during the pandemic 

Now I have a few more questions about your child's education. 

(If child is in preschool) 

9. Since the first shelter-in-place orders took effect in March 2020, which of the following best 

describes how your child has attended preschool: 

1 In person 

2 Remote 

3 Or a mix of in person and remote 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If child is in kindergarten or higher) 

10. Since the first shelter-in-place orders took effect in March 2020, which of the following best 

describes how your child has attended school: 

1 In person 

2 Remote 

3 Or a mix of in person and remote 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If mix of in-person and remote) 

11. Since March 2020, Would you say your child's schooling has been MOSTLY in-person, MOSTLY 

remote, or an equal mix of the two? 

1 Mostly in person 

2 Mostly remote (or online) 

3 An equal mix of in-person and remote/online 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

The next questions concern your child's experiences with remote learning over the past 12 months, 

from March 2020 until now. 

(If preschool child with any remote learning) 

12. Please tell me whether or not your child has ever had any of the following experiences during 

remote learning: 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Was your child ever unable to participate in their preschool activities because they didn't 

have a computer or tablet to use? 
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b. Was your child ever unable to participate in their preschool activities because they didn't 

have Internet access? 

c. Did your child ever have to participate in their preschool activities on a cellphone? 

(If kindergarten or higher and remote learning] 

13. Please tell me whether or not your child had any of the following experiences during remote 

learning: 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Was your child ever unable to attend class or do schoolwork because they didn't have access 

to a computer? 

b. Was you child ever unable to attend class or do schoolwork because they didn't have an 

Internet connection? 

c. Did your child ever have to attend class or do schoolwork on a cellphone? 

(If kindergarten or higher and remote learning] 

14. In the past 12 months, has your child had to miss 2 or more weeks of school for any reason? [IF 

NECESSARY, CLARIFY: this could be 2+ weeks in a row, or days missed that total two weeks or more] 

1 Yes 

2 No iW • 
8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

[If in remote learning; only ask of preschoolers or kindergarteners in remote learning who went to 

school the previous year] 

15. For this next set of questions, I'd like you to think back to before the pandemic and remote learning, 

and to compare how you feel about your child's education now to how you felt about it then. 

First statement is, "[INSERT l STATEMENT]." Would you say that you strongly agree, somewhat 

agree, neither agree nor disagree, somewhat disagree, or strongly disagree with that statement? 

How about "[INSERT STATEMENT]." Would you say that you strongly agree, somewhat agree, 

neither agree nor disagree, somewhat disagree or strongly disagree? 

Strongly agree 

4 Somewhat agree 

3 Neither agree nor disagree 

2 Somewhat disagree 

1 Strongly disagree 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. I am more comfortable communicating with my child's teachers now than I was then 

b. I know my child's strengths and weaknesses as a learner better now than I did then 

c. I know more about what my child is learning in school now than I did then 

d. I feel more confident helping my child with their schoolwork now than I did then 
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[All ages, if any remote learning] 

16. Can you give me an example of any specific apps or online programs your child used for school this 

year that helped their learning a lot? [OPEN END] 

Priorities for next year 

[If going to preschool or kindergarten next year] 

17. After all the educational disruptions the pandemic has caused this past year, what do you think will 

be MOST important for your [INSTERT CHILDAGE year-old] child when HE/SHE/THEY go[es] to school 

next year? Would it be: 

1 Starting to learn how to read 

2 Learning their numbers 

3 Being physically active 

4 Learning how to manage and express their emotions 

5 Spending time with other kids 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

[If will be in 1" grade or higher next year] 

18. After all the educational disruptions the pandemic has caused this past year, what do you think will 

be MOST important for your [INSTERT CHILDAGE year-old] child when HE/SHE/THEY starts school 
again next fall? Would it be: 

1 Reading and writing 

2 Math and science 

3 Social and emotional well being 
4 Being physically active 

5 Spending time with other kids 
8 (DO NOT READ) Don't knoW 

9 (DO NOT READ) Refused 

(ASK ALL) 

19. Is there anything else that I haven't mentioned that is a very important educational priority for your 

child next fall? [OPEN END] 

Brokering 

Still thinking about your [INSERT CHILDAGE] year-old child, 

(If parent ever uses the Internet and child age = 6 or older) 

20. How often, if ever, do you help your child with devices such as computers, smartphones or tablets? 

4 Often 

3 Sometimes 

2 Hardly ever, or 

1 Never 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 
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(If ever help child) 

21. Have you ever helped your child with the following? How about: (INSERT ITEM)? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Learning how a computer or mobile device works 

b. Finding information they are looking for online 

c. [If survey is taken in Spanish] Translating content from the Internet into another language for 

them 

d. Downloading things, such as apps, software, music or movies 

(If parent ever uses the Internet and if CHILD is age 6+) 

22. How often, if ever, does your child help you with devices such as computers, smartphones or 

tablets? 

4 Often 

3 Sometimes 

2 Hardly ever, or 

1 Never 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If child ever helps parent, and if child is ages 10-13) 

23. Has your child ever helped you with the following? 

1 Yes 

2 No II air 
8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Learning how a computer or mobile device works 

b. Finding the information you're looking for online 

c. [IF survey is taken in Spanish] Translating content from the Internet into another language for 

you 

d. Downloading things, such as apps, software, music or movies 

Media and informal learning 

For this next set of questions please continue to think about your (INSERT CHILDAGE) year old child. 

(ASK ALL) 

24. This question is about the types of media your child uses. Thinking only about the time [he/she/they] 

spend[s] using media that's NOT for school, how often, if ever, does [he/she/they] do each of the 

following? 

4 Often 

3 Sometimes 

2 Hardly ever, or 

1 Never 
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8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Watch educational TV shows 

b. Watch educational videos online 

c. Play educational games on a phone, tablet, or computer 

d. Make art or music or do other creative things using a phone, tablet, or computer 

[If child often uses type of media] 

25. How helpful have each of the following been in keeping your child learning and growing during the 

past year? How about: [INSERT ITEM]. Would you say this has been very helpful, somewhat helpful, 

not too helpful, or not helpful at all? 

4 Very helpful 

3 Somewhat helpful 

2 Not too helpful 

1 Not helpful at all 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Watching educational TV shows 

b. Watching educational videos online 

c. Playing educational games on a phone, ta et, or computer 

d. Making art or music or doing other creative things using a tablet, phone, or computer 

4  
[If educational TV shows or videos were "very" helpful"] 
26. Can you give me an example of an educational TV show or video that was very helpful in keeping 

your child learning and growing during this past year? [OPEN END] 

[If child is age 6 or older] 

27. During this past year, did your child watch any TV shows or videos designed to help explain the 

coronavirus pandemic to children? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

[If watched COVID content] 

28. How helpful were the TV shows or videos your child watched about the pandemic? 

1 Very helpful 

2 Somewhat helpful 

3 Not too helpful 

4 Not at all helpful 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 
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Reading 

(ASK ALL ELIGIBLE) 

29. During COVID-19, has it been harder to get print books for your child to read, or not? [INTERVIEWER 

NOTE IF NEEDED: Meaning physical books, not digital] 

1 Yes 

2 No 

4 (DO NOT READ) Don't use print books 

5 (DO NOT READ) Child doesn't read / read much 

6 (DO NOT READ) Child didn't read before pandemic 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(ASK ALL ELIGIBLE) 

30. During COVID-19, has your child used e-books MORE than they did before, or not? [INTERVIEWER 

NOTE IF NEEDED: e-books meaning digital books] 

1 Yes 

2 No 

4 (DO NOT READ) Don't use e-books 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(If child ages 3-9) 

31. Thinking about how often you rea with your child, would you say you read with them more than 

you did before the pandemic, less than you did before the pandemic, or about the same amount? 

1 More than before 

2 Less than before 

3 About the same as before 

4 (DO NOT READ) Didn't read with them before and don't now 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

(ASK ALL ELIGIBLE) 

32. Does your child have any special needs, such as attention deficit, autism, dyslexia (DIS-LECK-SEE-AH), 

or any other conditions requiring special educational services? 

1 Yes 

2 No 

8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

[If more than 1 child aged 3-13 in the home] 

33. For a moment please think about [both/all] of your children. How often, if ever, do your children do 

the following activities TOGETHER? How about (INSERT ITEM)? Do your children do this together 

often, sometimes, hardly ever or never? 

4 Often 

3 Sometimes 

2 Hardly ever, or 

1 Never 
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8 (DO NOT READ) Don't know 

9 (DO NOT READ) Refused 

a. Help each other learn how to use a computer or a mobile device 

b. Watch TV shows or videos together to learn something new 

c. Help each other with their schoolwork 

d. Read together or read to each other 

e. Do art or science projects together 

### 

DRAFT 



Flores, Cristina 

From: Flores, Cristina 

Sent: Monday, June 7, 2021 7:38 AM 

To: Lisa Guernsey 

Cc: Rush, Christopher 

Subject: RE: Invitation to Sec. Cardona to keynote 6/24 event at New America releasing new 

survey data 

Lisa, 

Thank you for inviting Secretary Cardona. So glad to see Chris participating on a panel. 

Our team will review and follow up once we have an update. 

Thanks, 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

From: Lisa Guernsey <guernsey@newamerica.org> 

Sent: Friday, June 4, 2021 4:29 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Rush, Christopher <Chris.Rush@ed.gov> 

Subject: Invitation to Sec. Cardona to keynote 6/24 event at New America releasing new survey data 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Cristina - 

On Thursday June 24th, New America will be releasing results from a survey of lower-income families in the U.S. that 

has big implications for the next school year and for digital equity in all years to come. More on the event -- Learning 

at Home While Under-Connected, starting at 12 pm ET as a zoom webinar -- is here. 

FCC acting chair Jessica Rosenworcel is giving remarks at the top and we are very grateful to have Christopher Rush 

(cc'ed here - thank you Chris) speaking on a panel about the implications of this new data. We would be thrilled to 
also have Secretary Cardona give remarks. We know his schedule is very full but I think you'll agree that the findings 

from the study (a confidential draft is attached here) match up with many key points that the US Dept of Ed wants to 

elevate this summer and fall. 

Please let me know if it might work into his schedule to join the zoom webinar to provide remarks in the 12 pm to 

1:30 pm ET time frame that day. 

With thanks in advance for your consideration, 

Lisa 



Lisa Guernsey I she/her 
Director, Teaching, Learning & Tech 
Senior Advisor on Early and Elementary Education Policy 
New America 

Office (202) 596-3380 I Cell t b)(6)  I Twitter @LisaGuemsey 
740 15th Street NW, Suite 900, Washington, DC 20005 

See our new report and survey findings: Public Libraries and the Pandemic: Digital Shifts and Disparities to 
Overcome,  and our brief, Lessons from the Illinois Media Mentor Project. 



Flores, Cristina 

From: Flores, Cristina 

Sent: Tuesday, June 22, 2021 11:19 AM 

To: Marla Ucelli-Kashyap, Educational Issues 

Cc: Garibay, Montserrat 

Subject: RE: AFT TEACH Conference I Secretary Miguel Cardona 

No problem, glad we could make this work! 

From: Marla Ucelli-Kashyap, Educational Issues <mucelli@aft.org> 

Sent: Tuesday, June 22, 2021 10:12 AM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Subject: RE: AFT TEACH Conference I Secretary Miguel Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Cristina, 

Please forgive my delayed reply. Thanks so much for your outreach and follow up! Although in-person participation 

won't work for the Secretary this time, we are so grateful to you and Montserrat for making the recorded message 
possible. Our members will so appreciate it. 

Have a great day, 

Marla 

Marla Ucelli-Kashyap 
Senior Director I Educational Issues 
0: 202.393.8636 I C: (b)(6)  E: mucelli@aft.org 'Twitter: @marlaucelli 

American Federation of Teachers, AFL-CIO 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 
www.aft.orq  I  www.facebook.com/AFTunion  I  www.twitter.com/AFTunion 

From: Flores, Cristina [mailto:Cristina.Floresed.gov] 
Sent: Thursday, June 17, 2021 4:05 PM 
To: Marla Ucelli-Kashyap, Educational Issues 
Cc: Garibay, Montserrat 
Subject: AFT TEACH Conference I Secretary Miguel Cardona 

Marla, 

I don't think we have had the pleasure to meet, but I am Cristina and I serve as the Director of Scheduling for 

Secretary Miguel Cardona. 

I wanted to follow up in regards to the AFT TEACH Conference taking place in July. Thank you for inviting the 

Secretary to participate in such exciting programming. Unfortunately, he will be unable to participate. 



Although the Secretary is not be able to join this time around, please don't hesitate to send invites my way for any 

future opportunities. 

Thanks, 

Cristina 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Flores, Cristina 

From: Flores, Cristina 

Sent: Thursday, August 12, 2021 1:03 PM 

To: Calvin MacDowell, Office of the President 

Cc: Beth Antunez, Legislation; Monica Lucas, Office of the President; Garibay, Montserrat 

Subject: RE: Meeting with Secretary- Reschedule 

Calvin, 

Apologies for the delay! I know the Secretary and Randy are seeing each other in New York this month so might be 

good here, but have another request I need to send your way — Monica will shar with you shortly. 

Thanks, 

Cristina 

From: Calvin MacDowell, Office of the President <cmacdowell@aft.org> 

Sent: Wednesday, August 11, 2021 3:46 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Beth Antunez, Legislation <bantunez@aft.org>; Monica Lucas, Office of the President <mlucas@aft.org>; Garibay, 

Montserrat <Montserrat.Garibay@ed.gov> 

Subject: RE: Meeting with Secretary- Reschedule 

r

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hello Cristina and Montserrat, 

I'm checking back in to see if Randi and Secretary Cardona can find a time to check in this month. Randi will no longer 

be coming to DC until September but she'd be more than happy to meet with the Secretary virtually. 

I am also looping in Monica Lucas who has returned from her parental leave. Please work with her directly on all 

scheduling requests for Randi going forward. 

Many thanks, 

Calvin 

Calvin MacDowell 

Executive Assistant/Scheduler I Office of the President 

T: (b)(6) I E: cmacdowell@aft.org 

American Federation of Teachers, AFL-C10 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

www.aft.org I www.facebook.com/AFTunion I www.twitter.com/AFTunion 

From: Calvin MacDowell, Office of the President 

Sent: Tuesday, August 3, 2021 3:54 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Beth Antunez, Legislation <bantunezPaft.org> 

Subject: RE: Meeting with Secretary- Reschedule 



Hello Montserrat, 

I completely understand, dropping you to BCC for scheduling. 

Cristina, nice to meet you! Please let me know some options that might work for the Secretary. FYI, Randi is currently 

scheduled to be in DC on Tuesday, August 10 and Tuesday, August 17. 

Thank you, 

Calvin 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Tuesday, August 3, 2021 3:50 PM 

To: Calvin MacDowell, Office of the President <cmacdowell@aft.org>; Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Beth Antunez, Legislation <bantunez@aft.org> 

Subject: Meeting with Secretary- Reschedule 

Importance: High 

Hi Calvin, 

I am connecting you with @Flores, Cristina from the Department. We need to reschedule to meeting with the 

Secretary on Thursday due to White House request. I apologize for inconvenience, please work with Cristina to 

reschedule the meeting. 

Thank you for your flexibility and patience, 

Montserrat Garibay 

Senior Advisor for Labor Relations 

Office of the Secretary 

U.S. Department of Education 
(b)(6) I Montserrat.garibay@ed.gov 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Flores, Cristina 

From: Flores, Cristina 

Sent: Thursday, August 12, 2021 3:56 PM 

To: Kelly, Teresa [NEA] 

Subject: RE: Meeting with Secretary Cardona 

Sorry for not clarifying, asking about travel for August 17. And are there any September dates that work? 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:51 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Becky is in the Metro area. (b)(6) . Is it August 17th  or September? 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:48 PM 

To: Kelly, Teresa [NEA] <TKelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Can you remind me (and I apologize for not knowing), where is Becky located and would she be able to travel on the 
17th? 

Cristina 

From: Kelly, Teresa [NEA] <TKellyPnea.org> 

Sent: Thursday, August 12, 2021 3:46 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov>;  Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

She will actually be on travel that week and most of September. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:44 PM 

To: Kelly, Teresa [NEA] <TKellvPnea.org>;  Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

Thanks Teresa! And would you check on September 14 just in case? 

Cristina 



From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:36 PM 
To: Flores, Cristina <Cristina.Flores@ed.gov>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Becky's only availability in August is on the 17th  between 8:00 am and 10:00 am. She has her annual Executive 

Committee Retreat the following week and will be on travel through the end of the month. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:28 PM 

To: Kelly, Teresa [NEA] <TKellyPnea.org>; Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

He will be in Connecticut on September 1 and in DC September 14. 

Anything before September that works? 

Cristina 

From: Kelly, Teresa [NEA] <TKellyPnea.org> 

Sent: Thursday, August 12, 2021 3:07 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Cristina, 

It's nice to virtually meet you. I look forward to working with you. Monica, I hope you (b)(6) are doing well. 

Let me check on a couple of things to see if I can make either dates work and get back to you if these dates also work 

for the Secretary. Cristina, please advise. 

Thanks, 

Teresa 

From: Monica Lucas, Office of the President <mlucas@aft.org> 

Sent: Thursday, August 12, 2021 2:26 PM 

To: 'Flores, Cristina' <Cristina.Flores@ed.gov>; Kelly, Teresa [NEA] <TKelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Good afternoon, Cristina — nice to virtually meet you! Here are some options that can work on our end: 

Wednesday, September 1, 11:30a-2:30p 

Tuesday, September 14 

Fingers crossed it works for Becky! 



From: Flores, Cristina <Cristina.FloresPed.gov> 

Sent: Thursday, August 12, 2021 1:31 PM 
To: Monica Lucas, Office of the President <mlucas@aft.org>; Lily Eskelson Garcie/Teresa Kelly <tkellyPnea.org> 

Subject: Meeting with Secretary Cardona 

Hi Monica and Teresa, 

Hope you're both doing well. I don' think I have had the pleasure of meeting you both, but I am Cristina and I serve as 

Director of Scheduling for Secretary Cardona. 

I am reaching out because the Secretary would like to meet with Randi and Becky in-person soon and I know each 

principal here has quite a busy schedule so wanted to put us all on a chain. 

Would you be able to share some dates that might have some flexibility for them to meet and we can see if we can 

find one day that works for all? If it's best to get on a call to discuss what might work in real time, let me know and I 

can send a calendar invite. 

Thanks, 

Cristina 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Flores, Cristina 

From: Flores, Cristina 

Sent: Friday, August 13, 2021 11:51 AM 

To: Monica Lucas, Office of the President 

Subject: RE: Meeting with Secretary Cardona 

Follow up question and sorry I didn't ask but also want to make sure I don't assume, will Randi be in D.C.? 

From: Monica Lucas, Office of the President <mmohan@aft.org> 

Sent: Thursday, August 12, 2021 8:51 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Totally understand. We can make that window work, too. 

From: Flores, Cristina <Cristina.Flores@ed.goy> 

Sent: Thursday, August 12, 2021 4:34 PM 

To: Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

And it's not confirmed, just seeing what options we have with all three. 

Thanks, 

Cristina 

From: Monica Lucas, Office of the President 

Sent: Thursday, August 12, 2021 4:28 PM 

To: Flores, Cristina 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Let me touch base with her and get right back to you! 

From: Flores, Cristina <Cristina.FloresPed.gov> 

Sent: Thursday, August 12, 2021 4:17 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

Monica, 

Is Randi available September 2nd  between 8:00 and 10:00 am? 



Thanks, 

Cristina 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:46 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

She will actually be on travel that week and most of September. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:44 PM 

To: Kelly, Teresa [NEA] <TKelly@nea.org>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

Thanks Teresa! And would you check on September 14 just in case? 

Cristina 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:36 PM 
To: Flores, Cristina <Cristina.Flores@ed.gov>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Becky's only availability in August is on the 17th  between 8:00 am and 10:00 am. She has her annual Executive 

Committee Retreat the following week and will be on travel through the end of the month. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:28 PM 

To: Kelly, Teresa [NEA] <TKelly@nea.org>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

He will be in Connecticut on September 1 and in DC September 14. 

Anything before September that works? 

Cristina 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:07 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 



Cristina, 

It's nice to virtually meet you. I look forward to working with you. Monica, I hope you (b)(6) are doing well. 

Let me check on a couple of things to see if I can make either dates work and get back to you if these dates also work 

for the Secretary. Cristina, please advise. 

Thanks, 

Teresa 

From: Monica Lucas, Office of the President <mlucas@aft.org> 

Sent: Thursday, August 12, 2021 2:26 PM 

To: 'Flores, Cristina' <Cristina.Flores@ed.gov>; Kelly, Teresa [N EA] <TKelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Good afternoon, Cristina — nice to virtually meet you! Here are some options that can work on our end: 

Wednesday, September 1, 11:30a-2:30p 

Tuesday, September 14 

Fingers crossed it works for Becky! 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 1:31 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Lily Eskelson Garcie/Teresa Kelly <tkelly@nea.org> 

Subject: Meeting with Secretary Cardona 

Hi Monica and Teresa, 

Hope you're both doing well. I don' think I have had the pleasure of meeting you both, but I am Cristina and I serve as 
Director of Scheduling for Secretary Cardona. 

I am reaching out because the Secretary would like to meet with Randi and Becky in-person soon and I know each 

principal here has quite a busy schedule so wanted to put us all on a chain. 

Would you be able to share some dates that might have some flexibility for them to meet and we can see if we can 

find one day that works for all? If it's best to get on a call to discuss what might work in real time, let me know and I 

can send a calendar invite. 

Thanks, 

Cristina 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

    

     

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Kelly, Teresa [NEA] 

From: Kelly, Teresa [NEA] 

Sent: Saturday, August 28, 2021 12:25 PM 

To: Monica Lucas, Office of the President; Flores, Cristina 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

It looks like the ISTP session on October 19th  is from 8:00-10:00 am, followed by a session with only the US 

Delegation. They can meet right after if that works. We can tentatively hold a meeting through lunch until we know 

more about the ISTP. 

From: Monica Lucas, Office of the President <mlucas@aft.org> 

Sent: Friday, August 27, 2021 6:15 PM 

To: Kelly, Teresa [N EA] <TKelly@nea.org>; Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

Hi, all! Randi can be available the afternoon of the 19th. 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Friday, August 27, 2021 1:13 PM 

To: Flores, Cristina <Cristina.FloresPed.gov>; Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

Hi Cristina, 

How about on October 19, 20 or 21 when they are there for the International Summit on the Teaching Profession? 

Thanks, 

Teresa 

From: Flores, Cristina <Cristina.FloresPed.gov> 

Sent: Friday, August 27, 2021 12:44 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Kelly, Teresa [NEA] <TKelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Any dates in later October? 

From: Monica Lucas, Office of the President <mlucas@aft.org> 

Sent: Sunday, August 22, 2021 8:32 PM 

To: Lily Eskelson Garcie/Teresa Kelly <tkellv@nea.org>; Flores, Cristina <Cristina.FloresPed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 



recognize the sender and know the content is safe. 

Unfortunately, Randi is scheduled to be in Las Vegas on the 13th. 

From: Kelly, Teresa [N EA] <TKelly@nea.org> 

Sent: Saturday, August 21, 2021 9:22 AM 

To: Flores, Cristina <Cristina.Flores@ed.gov> 

Cc: Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: Re: Meeting with Secretary Cardona 

I'm so sorry, but she will be on her member engagement tour again that week. She's available the morning of October 

13th. 

Teresa Kelly 

Tkelly@nea.org 

201-822-7192/w 
(b)(6) /c 

On Aug 21, 2021, at 8:01 AM, Flores, Cristina wrote: 

? 

Thanks y'all! How about the week of September 27? 

Thanks, 

Cristina 

From: Kelly, Teresa [N EA] 

Sent: Friday, August 20, 2021 8:44 PM 

To: Monica Lucas, Office of the President 

Cc: Flores, Cristina 

Subject: Re: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hello Ladies, 

Unfortunately, Becky is not available the week of September 13th since she will be on travel that week. I'll let you 

know if her travel schedule changes. 

Best, 

Teresa Kelly 
Tkelly@nea.org 

201-822-7192/w 
(b)(6) /c 

On Aug 20, 2021, at 1:07 PM, Monica Lucas, Office of the President <mlucas@aft.org> wrote: 

? 

Randi can be in DC on the 14th  but unavailable the 15t1]/16t1]  for Yom Kippur. 

From: Flores, Cristina <Cristina.Flores@ed.goy> 

Sent: Friday, August 20, 2021 1:06 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Lily Eskelson Garcie/Teresa Kelly <tkelly(Wnea.org> 

Subject: RE: Meeting with Secretary Cardona 

Monica, 

I was actually just writing to you both. The Secretary will unfortunately, not be in D.C. on the 2nd, so we can remove 

the hold. 



Can you remind me if Randi and Beckey are in D.C. and have availability the week of the 13th? 

Thanks, 

Cristina 

From: Monica Lucas, Office of the President <mlucasPaft.org> 

Sent: Friday, August 20, 2021 12:54 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov>; Lily Eskelson Garcie/Teresa Kelly <tkellv@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Good afternoon! I just wanted to follow-up to see if this meeting is confirmed for the 2nd. Thanks! 

From: Monica Lucas, Office of the President 

Sent: Friday, August 13, 2021 1:59 PM 

To: 'Flores, Cristina' <Cristina.Flores@ed.gov>; Lily Eskelson Garcie/Teresa Kelly <tkelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Will do. Thank you! 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Friday, August 13, 2021 1:55 PM 
To: Lily Eskelson Garcie/Teresa Kelly <tkellvPnea.org>; Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

Hi all, 

Can we put on hold September 2, 8-10am? We won't need the whole time, but I have to figure out a few things 

before I come back to this group with a set time. Does that work? 

Thanks, 

Cristina 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:46 PM 

To: Flores, Cristina <Cristina.Flores@ed.gov>; Monica Lucas, Office of the President <mlucasPaft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

She will actually be on travel that week and most of September. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:44 PM 

To: Kelly, Teresa [NEA] <TKellyPnea.org>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

Thanks Teresa! And would you check on September 14 just in case? 

Cristina 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, August 12, 2021 3:36 PM 

To: Flores, Cristina <Cristina.FloresPed.gov>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Becky's only availability in August is on the 17th  between 8:00 am and 10:00 am. She has her annual Executive 

Committee Retreat the following week and will be on travel through the end of the month. 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 3:28 PM 

To: Kelly, Teresa [NEA] <TKelly@nea.org>; Monica Lucas, Office of the President <mlucas@aft.org> 

Subject: RE: Meeting with Secretary Cardona 

He will be in Connecticut on September 1 and in DC September 14. 



Anything before September that works? 

Cristina 

From: Kelly, Teresa [N EA] <TKellv@nea.org> 

Sent: Thursday, August 12, 2021 3:07 PM 

To: Monica Lucas, Office of the President <mlucas@aft.org>; Flores, Cristina <Cristina.Flores@ed.gov> 

Subject: RE: Meeting with Secretary Cardona 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Cristina, 

It's nice to virtually meet you. I look forward to working with you. Monica, I hope you (b)(6) are doing well. 

Let me check on a couple of things to see if I can make either dates work and get back to you if these dates also work 

for the Secretary. Cristina, please advise. 
Thanks, 

Teresa 

From: Monica Lucas, Office of the President <mlucas@aft.org> 

Sent: Thursday, August 12, 2021 2:26 PM 
To: 'Flores, Cristina' <Cristina.Flores@ed.gov>; Kelly, Teresa [N EA] <TKelly@nea.org> 

Subject: RE: Meeting with Secretary Cardona 

Good afternoon, Cristina — nice to virtually meet you! Here are some options that can work on our end: 

Wednesday, September 1, 11:30a-2:30p 

Tuesday, September 14 

Fingers crossed it works for Becky! 

From: Flores, Cristina <Cristina.Flores@ed.gov> 

Sent: Thursday, August 12, 2021 1:31 PM 
To: Monica Lucas, Office of the President <mlucas@aft.org>; Lily Eskelson Garcie/Teresa Kelly <tkelly@nea.org> 

Subject: Meeting with Secretary Cardona 

Hi Monica and Teresa, 

Hope you're both doing well. I don' think I have had the pleasure of meeting you both, but I am Cristina and I serve as 
Director of Scheduling for Secretary Cardona. 

I am reaching out because the Secretary would like to meet with Randi and Becky in-person soon and I know each 

principal here has quite a busy schedule so wanted to put us all on a chain. 

Would you be able to share some dates that might have some flexibility for them to meet and we can see if we can 

find one day that works for all? If it's best to get on a call to discuss what might work in real time, let me know and I 

can send a calendar invite. 

Thanks, 

Cristina 

Cristina Flores 

Office of the Secretary 

U.S. Department of Education 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Kelly, Teresa [NEA] 

From: Kelly, Teresa [NEA] 

Sent: Sunday, January 24, 2021 9:55 PM 

To: Harris-Aikens, Donna 

Subject: Re: ED Action: Heads Up at 3:45 pm 

Thank you, Donna! 

On Jan 24, 2021, at 9:51 PM, Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> wrote: 

? 

Hi Teresa—

 

Won't run any later than 4:15, but doubt we'll need that long 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Sunday, January 24, 2021 7:33 PM 
To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: RE: ED Action: Heads Up at 3:45 pm 

Hello Donna, 

I will rearrange Becky's schedule to accommodate this meeting at 3:45 pm. Please let us know the end time so I can 

block the time on her calendar. Also, please send the link to join the meeting. 

Thanks, 

Teresa 

Begin forwarded message: 

From: "Harris-Aikens, Donna" <Donna.Harris-Aikens@ed.gov> 

Date: January 24, 2021 at 5:19:39 PM EST 

To: "Pringle, Rebecca [NEA]" <bpringlePnea.org>, rweingarten@aft.org 

Subject: ED Action: Heads Up at 3:45 pm 

? 

Good afternoon Becky and Randi—

 

I am reaching out on behalf of the Department senior leadership in hopes that we can touch base 

quickly tomorrow before an update is sent to education leaders tomorrow afternoon. The necessary 

folks at ED are available at 3:45 pm ET, and I'm hoping you both (or your designee) are available then as 

well. 

With apologies for the short notice, we wanted to make sure you both have an opportunity to hear 

directly from the Department before any public activity. 



Thanks, 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 



Harris-Aikens, Donna 

Subject: Canceled: 1/25 Union Update Call 

Location: Microsoft Teams Meeting 

Start: 

End: 

Recurrence: 

Meeting Status: 

Organizer: 

Required Attendees:  

Monday, January 25, 2021 3:45 PM 

Monday, January 25, 2021 4:15 PM 

(none) 

Not yet responsed 

Harris-Aikens, Donna 

dbilal@nea.org 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Monday, January 25, 2021 4:57 PM 

To: Harris-Aikens, Donna; Oriana Korin, Communications; Andrew Crook, 

Cornmunications 

Subject: RE: ED Action: Heads Up at 3:45 pm 

Hi Donna, 

Connecting you with On Korin and Andrew Crook from AFT's communications department. 

Also, are you looking to engage us for the Friday/Monday announcement you mentioned? Would be GREAT if we 

could do that earlier rather than later this week with a bit of lead time. 0 

Thank you, 

Beth 

From: Harris-Aikens, Donna [mailto:Donna.Harris-Aikens@ed.gov] 
Sent: Sunday, January 24, 2021 9:54 PM 
To: Randi Weingarten, Office of the President; Beth Antunez, Legislation 
Cc: Marla Ucelli-Kashyap, Educational Issues; NEA Becky; Monica Lucas, Office of the President; Michelle Ringuette, Office 
of the President 
Subject: RE: ED Action: Heads Up at 3:45 pm 

Many thanks for your flexibility tomorrow. And appreciate the congrats. See you all tomorrow! 

From: Randi Weingarten, Office of the President <rweingar@aft.org> 

Sent: Sunday, January 24, 2021 9:13 PM 

To: Beth Antunez, Legislation <bantunez@aft.org> 

Cc: Marla Ucelli-Kashyap, Educational Issues <mucelli@aft.org>; Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>;  NEA Becky <bpringle@nea.org>; Monica Lucas, Office of the President <mlucas@aft.org>; Michelle 

Ringuette, Office of the President <mringuette@aft.org> 

Subject: Re: ED Action: Heads Up at 3:45 pm 

Thanks Beth 
So Donna can you send the number to both of us. 

Sent from my iPhone 

On Jan 24, 2021, at 9:06 PM, Beth Antunez, Legislation <bantunez@aft.org> wrote: 

? 

Yes, congratulations, Donna. 

And happy to cover, Randi. 



From: Marla Ucelli-Kashyap, Educational Issues <mucelliPaft.org> 

Sent: Sunday, January 24, 2021 7:34 PM 

To: Randi Weingarten, Office of the President 

Cc: Harris-Aikens, Donna; NEA Becky; Monica Lucas, Office of the President; Beth Antunez, Legislation; 

Michelle Ringuette, Office of the President 

Subject: Re: ED Action: Heads Up at 3:45 pm 

Way to hit the ground running, friend. 

Of course, happy to cover, Randi. 

Thx, 

Marla 

Marla Ucelli-Kashyap 
(b)(6) 

Sent from my iPhone 

On Jan 24, 2021, at 5:42 PM, Randi Weingarten, Office of the President 

<rweingarPaft.org> wrote: 

? 
(b)(6) 

at the time 

If I can get on I will, but I am asking Marla and Beth 

Can you give us a hint. 

And by the way congratulations Donna 

Sent from my iPhone 

On Jan 24, 2021, at 5:19 PM, Harris-Aikens, Donna <Donna.Harris-
Aikens@ed.gov> wrote: 

? 

Good afternoon Becky and Randi—

 

I am reaching out on behalf of the Department senior leadership in hopes 

that we can touch base quickly tomorrow before an update is sent to 

education leaders tomorrow afternoon. The necessary folks at ED are 

available at 3:45 pm ET, and I'm hoping you both (or your designee) are 

available then as well. 

With apologies for the short notice, we wanted to make sure you both have 

an opportunity to hear directly from the Department before any public 

activity. 

Thanks, 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 



Office of the Secretary 

U.S. Department of Education 

This email has been scanned for spam & viruses. If you believe this email 
should have been stopped by our filters, click here  to report it. 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 
filters, click here  to report it. 



Donna.Harris-Aikens@ed.gov 

From: Donna.Harris-Aikens@ed.gov 

Sent: Tuesday, January 26, 2021 7:48 AM 

To: Speight, Anitra [NEA-CFC] 

Cc: Bilal-Threats, Daaiyah [NEA] 

Subject: Re: Comms person connect 

Excellent! He's cool, you'll like him a lot 

Sent from my iPhone 

On Jan 26, 2021, at 5:19 AM, Speight, Anitra [NEA-CFC] <ASpeight@nea.org> wrote: 

? What a treat to see your name or. In my inbox! He reached out last night and we are 

planning to connect We'd afternoon. 

Thank you. 

Anitra Speight 

Director 

Center for Communications 

NEA 

On Jan 25, 2021, at 5:21 PM, Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

wrote: 

? Great to see you too! Anitra I gave your name and email to new Comms guy here 

Ben Halle. He plans to reach out this week 

Sent from my iPhone 

On Jan 25, 2021, at 4:30 PM, Bilal-Threats, Daaiyah [NEA] 

<DBilal@nea.org> wrote: 

Hello Donna 



So great to see you today!!! 

Following up on the Department's request today to connect our 

communications lead, I have copied Anitra Speight from our Center for 

Communications. 

Cheers, 

-Daaiyah 

Original Appointment  

From: Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 

Sent: Sunday, January 24, 2021 9:52 PM 

To: Harris-Aikens, Donna; bpringle@nea.org; rweingarten@aft.org; Beth 

Antunez, Legislation; Marla Ucelli-Kashyap; Nix, Sheila; Rosenblum, Ian; 

kanderson@nea.org; dbilal@nea.org 

Cc: Monica Lucas, Office of the President; Kelly, Teresa [N EA]; Randi 

Weingarten, Office of the President 

Subject: 1/25 Union Update Call 

When: Monday, January 25, 2021 3:45 PM-4:15 PM (UTC-05:00) Eastern 

Time (US & Canada). 

Where: Microsoft Teams Meeting 



Holmes, Alexis [N EA] 

From: Holmes, Alexis [NEA] 

Sent: Tuesday, January 26, 2021 1:06 PM 

To: Harris-Aikens, Donna 

Subject: Re: Just saw your new email! 

Ok.. now it's REALLY REAL!!! 

Alexis Holmes 

Policy Manager, Education Policy Et Practice 

National Education Association 

aholmes@nea.org 

EPP logo 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Tuesday, January 26, 2021 12:54 PM 

To: Holmes, Alexis [NEA] <aholmes@nea.org> 

Subject: RE: Just saw your new email! 

Greetings?? 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

From: Holmes, Alexis [NEA] <aholmes@nea.org> 

Sent: Tuesday, January 26, 2021 10:23 AM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Just saw your new email! 



Saying hi in between things... 

Alexis Holmes 

Policy Manager, Education Policy Et Practice 

National Education Association 

aholmes@nea.org 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Tuesday, February 2, 2021 1:50 PM 

To: Harris-Aikens, Donna 

Subject: Re: AFT Follow-up 

Thanks 

From: Ha rris-Ai kens, Donna <Donna .Ha rris-Aikens@ed.gov> 

Sent: Tuesday, February 2, 2021 1:34 PM 

To: Beth Antunez, Legislation 

Subject: RE: AFT Follow-up 

Definitely won't be tomorrow. I'd send back a question to CDC thread and ask them for a timeline 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Tuesday, February 2, 2021 1:32 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: AFT Follow-up 

More requests! Do you know the public rollout of this tomorrow? 

And feel free to loop me which whoever that is so I don't have to keep asking you :) 

Thanks, 

Beth 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Tuesday, February 2, 2021 10:00 AM 

To: Beth Antunez, Legislation 

Subject: RE: AFT Follow-up 

Happy to help! Take care 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Tuesday, February 2, 2021 9:43 AM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Fwd: AFT Follow-up 

Sharing! 

Thank you, 

Beth 

From: Kelly Trautner, Health Issues <ktrautne@aft.org> 

Sent: Monday, February 1, 2021 7:26 PM 

To: Johnson, Carole A. EOP/WHO; Martin, Carmel EOP/WHO; Gershman, Lynn E. (CDC/OD/OCS); Tracey-Mooney, 



Maureen EOP/WHO; Mclntee, William T. EOP/WHO; Okolo, Osaremen F. EOP/WHO; Gonzalez, Noe EOP/WHO 

Cc: Michelle Ringuette, Office of the President; Jane Meroney, Legislation; Beth Antunez, Legislation; Marla Ucelli-
Kashyap, Educational Issues 

Subject: AFT Follow-up 

Good evening, Colleagues: 

Thank you again for Friday's rich discussion about forthcoming CDC guidance and for your openness to the 

suggestions made by our president, Randi Weingarten, and the AFT. We are hopeful that lines of communications will 

remain open, and that we can serve as a true thought partner as you continue the important work toward safe 

reopening of schools. 

You will recall that Randi committed to provide Dr. Walensky and the group with suggested language on the issue of 

accommodations for staff who are either themselves in the high-risk category, or for those who reside with a high-

risk individual. We crafted the language below using a NIOSH document, as well as language in some of our 

agreements with school employers. Thank you for considering it. 

• Employers should provide reassignment, remote work, or other options for staff who have documented high-

risk conditions or who are at increased risk for severe illness from COVID-19 to limit the risk of workplace 

exposure. Options for reassignment include telework, virtual teaching opportunities, modified job 

responsibilities, environmental modifications, scheduling flexibility, or temporary reassignment to different job 

responsibilities. These options should likewise be extended to staff who have a household member with 

documentation of a high-risk condition or who are at increased risk for severe illness from COVID-19. Policies 

and procedures addressing issues related to teachers and other staff at higher risk of serious illness should be 

made in consultation with occupational medicine and human resource professionals, keeping in mind Equal 

Employment Opportunity (EEO) concerns. 

Finally, we were able to review a copy of the draft guidance document over the weekend and were able to provide 

some initial feedback to several staff this morning about possible ways to strengthen the document. We are grateful 

for the agency's effort to bring some measure of organization and framework to guidance. We are likewise grateful 

for the inclusion of some of the mitigation efforts we have been calling for since last year. It is our hope that we can 

be engaged early in the process moving forward, as we believe our experiences on the ground can inform and enrich 

thinking around what is practicable and prudent in future guidance documents. 

Please do not hesitate to reach out should you have questions or desire additional dialogue. 

Warm regards, 

Kelly 

Kelly D. Trautner 
Director Health Issues 
(she/her/hers) 
T: 202-393-7991 I F: 202-783-2014 I E: ktrautne(24aft.org 

American Federation of Teachers, AFL-CIO 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4597 
http://www.aft.orvl http://www.facebook.com/AFTunionl www.twitter.com/AFTunion 

Find our latest COVID-19 Resources and Information at AFT's Resource Page 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 



filters, click here to report it. 



From: Michael DiNapoli <mdinapoli@learningpolicyinstitute.org > 
Sent: Wednesday, February 10, 2021 4:56 PM 
To: Harris-Aikens, Donna 
Subject: New LPI Blog: Eroding Opportunity: COVID-19's Toll on Student Access to Well-

Prepared and Diverse Teachers 

Good afternoon Donna, 

I hope this email finds you well. I wanted to share a new Learning Policy Institute (LPI) blog, "Eroding Opportunity:  

COVID-19's Toll on Student Access to Well-Prepared and Diverse Teachers." This blog explores how COVID-19 is 

exacerbating pre-pandemic inequities in access to well-prepared and diverse teachers, especially for students who are 

Black, indigenous, and people of color (BIPOC), and students who come from families experiencing low-incomes. It also 

outlines several federal opportunities to strengthen access to well-prepared and diverse educators during and beyond 
COVID-19. 

Through recent data the blog shares evidence of teacher shortages this year, warning signs of a shrinking teacher 

pipeline, unprecedented teaching conditions that may increase turnover, and current and pending teacher layoffs. These 

data include: 

• U.S. Department of Education figures for this school year, that show 43 states reporting shortages in math 
teachers, 42 in science teachers, and 44 in special education teachers. 

• A 4% decline in undergraduate enrollment, with Native American and Black students experiencing the steepest 

declines. 

• Undergraduate enrollment declining by 5.5% at Historically Black Colleges and Universities (HBCUs), which are a 
significant source of new educators. 

• Surveys that show that many educators are planning to retire early, take a leave of absence, or exit the 
profession entirely due to pandemic teaching conditions. 

• An over 8% decrease in public school employment. Although many of these cuts are non-teaching positions, 

teacher layoffs have occurred or are anticipated, based on budget conditions, in Hawaii, Missouri, and New 

York, among other states. 

All of these factors threaten to reduce student access — especially BIPOC students' and students from low-income 

families' access — to well-prepared and diverse teachers. 

The blog also highlights federal policy opportunities to support student access to well-prepared and diverse educators. 
These include support for comprehensive preparation programs and the investments that allow prospective teachers — 

especially prospective BIPOC teachers — the ability to afford this preparation, as well as support for stabilizing the 

current workforce. These federal opportunities include support for the Teacher Quality Partnership Grant program, the 
Augustus F. Hawkins Centers of Excellence program, the Individuals with Disabilities Education Act, Part D's personnel 

preparation program, the TEACH Grant, and reforms to the Teacher Loan Forgiveness program. 

We hope you find this information useful. Please don't hesitate to reach out if it would be helpful to discuss this 
information or if we can provide additional resources. 

Best, 
Michael 

1 



Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Thursday, February 11, 2021 2:02 PM 

To: Kelly, Teresa [NEA]; Calvin MacDowell, Office of the President; Bilal-Threats, Daaiyah 

[NEA] 

Cc: Beth Antunez, Legislation; Tear Jones Murphy, Office of the President; Solomon, Joel 

[NEA-CAO-CBMA] 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Thanks all, please stand by for 4:15 invite. We're locked for that time 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, February 11, 2021 1:27 PM 

To: Calvin MacDowell, Office of the President <cmacdowell@aft.org>; Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>; Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Cc: Beth Antunez, Legislation <bantunez@aft.org>; Tear Jones Murphy, Office of the President <tjones@aft.org>; 

Solomon, Joel [NEA-CAO-CBMA] <JSolomon@nea.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

4:15 pm works for Becky. 

From: Calvin MacDowell, Office of the President <cmacdowellPaft.org> 

Sent: Thursday, February 11, 2021 1:19 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Cc: Kelly, Teresa [NEA] <TKelly@nea.org>; Beth Antunez, Legislation <bantunez@aft.org>; Tear Jones Murphy, Office 

of the President <tjones@aft.org>; Solomon, Joel [NEA-CAO-CBMA] <JSolomon@nea.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Hello all, if it works for all can we push this back to 4:15p this afternoon? Thank you, 

Calvin 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 11, 2021 12:23 PM 

To: NEA Daaiyah <dbilal@nea.org> 

Cc: Lily Eskelson Garcie/Teresa Kelly <tkelly@nea.org>; Calvin MacDowell, Office of the President 

<cmacdowell@aft.org>; Beth Antunez, Legislation <bantunez@aft.org>; Tear Jones Murphy, Office of the President 

<tjones@aft.org>; Solomon, Joel [NEA-CAO-CBMA] <JSolomon@nea.org> 

Subject: Re: Potential briefing on tomorrow's COVID docs 

Checking 

Sent from my iPhone 

On Feb 11,2021, at 12:15 PM, Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> wrote: 
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Thank you Teresa. ED friends, Any chance we can lock in 4:30? 

From: Kelly, Teresa [NEA] <TKelly@nea.org> 

Sent: Thursday, February 11, 2021 12:11 PM 

To: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org>; Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>; Calvin MacDowell, Office of the President <cmacdowell@aft.org>; Beth Antunez, 

Legislation <bantunez@aft.org> 

Cc: Tear Jones Murphy, Office of the President <tjonesPaft.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Becky can be available between 4:30 and 7:00 pm. 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Thursday, February 11, 2021 12:05 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Calvin MacDowell, Office of the President 

<cmacdowell@aft.org>; Beth Antunez, Legislation <bantunez@aft.org> 

Cc: Tear Jones Murphy, Office of the President <tjones@aft.org>; Kelly, Teresa [NEA] <TKelly@nea.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

I've copied in Becky's assistant to help with times on our end. 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 11, 2021 11:59 AM 

To: Calvin MacDowell, Office of the President <cmacdowell@aft.org>; Beth Antunez, Legislation 

<bantunez@aft.org>; Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Cc: Tear Jones Murphy, Office of the President <tjones@aft.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Definitely won't be 2:30 Calvin . I'm trying to block an hour on our end Daaiyah re length of time 

question 

From: Calvin MacDowell, Office of the President <cmacdowell@aft.org> 

Sent: Thursday, February 11, 2021 11:55 AM 

To: Beth Antunez, Legislation <bantunez@aft.org>; Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>; NEA Daaiyah <dbilal@nea.org> 

Cc: TearJones Murphy, Office of the President <tjones@aft.org> 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Hello Donna and thank you Beth. 

Randi is available later today at 8p or 4:30p. She can also make 2:30p work if absolutely necessary. If 

none of those times work, please let me know and I can try to find something that does. 

Thank you, 

Calvin 

Calvin MacDowell 

Executive Assistant/Scheduler I Office of the President 
T: (b)(6) E: cmacdowell@aft.org 

American Federation of Teachers, AFL-C10 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

www.aft.org I www.facebook.com/AFTunion I www.twitter.com/AFTunion 



From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Thursday, February 11, 2021 11:50 AM 

To: Harris-Aikens, Donna <Donna.Harris-AikensPed.gov>; NEA Daaiyah <dbilalPnea.org> 

Cc: Calvin MacDowell, Office of the President <cmacdowellPaft.org>; Tear Jones Murphy, Office of the 

President <tjonesPaft.org> 

Subject: Re: Potential briefing on tomorrow's COVID docs 

Thank you, Donna. Looping Calvin and Tear for Randi's schedule. She'll be accompanied by Kelly 

Trautner +1. Thanks! 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Thursday, February 11, 2021 11:43 AM 

To: Harris-Aikens, Donna; Beth Antunez, Legislation 

Subject: RE: Potential briefing on tomorrow's COVID docs 

Hi Donna, 

Appreciate the heads up. 

We'll try to ID a time today. Joel Solomon and I will attend with Becky. How long do you anticipate for 

the Briefing? 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 11, 2021 11:32 AM 

To: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org>; Beth Antunez, Legislation <bantunez@aft.org> 

Subject: Potential briefing on tomorrow's COVID docs 

Hi Daaiyah and Beth—

 

Just wanted to provide a heads up/clarification that we're looking for a time to brief both AFT and NEA 

later this afternoon/evening on the aligned documents coming out tomorrow from CDC and ED. The 

hope is to have both Becky and Randi plus one or two key staff with the understanding that the 

conversation, information, etc is on a strict confidential and embargoed status. 

I know this is late notice, but we just got clearance to do the briefings and wanted to get this note out 

the door as soon as possible. If there are no go times for later today, please flag those as we work to 

find available joint times on our end as well. 

Thanks 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

    

     

This email has been scanned for spam & viruses. If you believe this email should have been 

stopped by our filters, click here to report it. 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Friday, February 12, 2021 5:32 PM 

To: Harris-Aikens, Donna; Cardichon, Jessica 

Cc: Kelly Trautner, Health Issues 

Subject: AFT statement on CDC school reopening guidelines 

Attachments: 2-12-21 AFT's Weingarten on CDC's Schools Reopening Guidelines (1).pdf 

Hi Donna and Jessica, 

Sharing our statement on the school reopening guidance. Thanks so much for meeting with us yesterday 

and for including some of the examples we sent along. We should have additional examples to share from 

some of the contracts that have recently been settled. 

Hope you get a bit of a weekend! 

Beth 
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AFT News Release 

For Immediate Release 
February 12,2021 

Contact: 
Andrew Crook 
607-262-9431 

acrookaaft.org 
www.aft.org 

AFT's Weingarten on CDC's Schools Reopening Guidelines 

'Today, the CDC met fear of the pandemic with facts and evidence.' 

WASHINGTON—American Federation of Teachers President Randi Weingarten issued to 
following statement after the Centers for Disease Control and Prevention issued new guidelines 
for reopening schools: 

"Today, the CDC met fear of the pandemic with facts and evidence. For the first time since the 
start of this pandemic, we have a rigorous road map, based on science, that our members can use 
to fight for a safe reopening. 

"The CDC has produced an informed, tactile plan that has the potential to help school 
communities around the country stay safe by defining the mitigation and accommodation 
measures, and other tools educators and kids need, so classrooms can once again be vibrant 
places of learning and engagement. 

"Of course, this set of safeguards should have been done 10 months ago—and the AFT released its 
plan recommending a suite of similar reopening measures in April. Instead, the previous 
administration meddled with the facts and stoked mass chaos and confusion. Now we have the 
chance for a rapid reset. 

"We note the CDC has identified the importance of layered mitigation, including compulsory 
masking, 6 feet of physical distancing, handwashing, cleaning and ventilation, diagnostic testing 
and contact tracing. It reinforces vaccine priority for teachers and school staff. Crucially, it 
emphasizes accommodations for educators with pre-existing conditions and those taking care of 
others at risk. 

The American Federation of Teachers is a union of 1.7 million professionals that champions fairness; democracy; economic opportunity; and high-quality 
public education, healthcare and public services for our students, their families and our communities. We are committed to advancing these principles 
through community engagement, organizing, collective bargaining and political activism, and especially through the work our members do. 

Randi Weingarten Fedrick C. Ingram Evelyn DeJesus 
PRESIDENT SECRETARY-TREASURER EXECUTIVE VICE PRESIDENT 

American Federation of Teachers, AFL-CIO 

COMMUNICATIONS DEPARTMENT • 555 New Jersey Ave. N.W. • Washington, DC 20001 • T: 202-879-4458 • F: 202-879-4580 • www.aft.org 

AFT Teachers • AFT PSRP • AFT Higher Education • AFT Public Employees • AFT Nurses and Health Professionals 



"We remain supportive of widespread testing—especially as mutant strains multiply in areas of 
uncontrolled community spread—and we urge the CDC to remain flexible as more data comes to 
light. The guidance is instructive for this moment in time, but this disease is not static. 

"The stage is now set for Congress and the Education Department to make this guidance real—
and that means securing the funding to get this done in the nation's school districts and meet the 
social, emotional and academic needs of kids. To that end, we are encouraged that the 
department is citing examples of successful reopening strategies in New York City, Boston and 
Washington, D.C. 

"There's a lot of work ahead to get this done. But the good news is the Biden administration is 
committed to realizing these recommendations through its $1.9 trillion American Rescue Plan, 
and to creating a culture of trust and collaboration with educators and parents to get us there." 

### 

Follow AFT President Randi Weingarten: http://twitter.com/rweingarten 



Holmes, Alexis [NEA] 

From: Holmes, Alexis [NEA] 

Sent: Friday, February 12, 2021 8:08 PM 

To: Ha rris-Aikens, Donna 

Subject: Fwd: Notes from today's ED Educator Finance Research Briefing 

Get Outlook for iOS 

From: Holmes, Alexis [NEA] <aholmes@nea.org> 

Sent: Friday, February 12, 2021 2:36 PM 

To: Bilal-Threats, Daaiyah [NEA] 

Subject: Notes from today's ED Educator Finance Research Briefing 

Hi Daaiyah, 

Here are notes from today 12:30 with ED, and thanks! 

(Please fill in if I missed something!) 

https://www.evernote.conv 

(b)(6) 

ED Briefing on Educator Finance Research 

ED participants: Ian Rosenblum, Jessica Cardichon, Laura-Donna (didn't catch 

her last name) (new special assistant); Christian Rhodes, cos, Office of 

Elementary and Secondary Education NEA participant... 

www.evernote.com 

Alexis Holmes 
Manager, Education Policy & Practice 
National Education Association 

(b)(6) 



aholmes@nea.org 

EPP logo 



Ellerson Ng, Noelle 

From: Ellerson Ng, Noelle 

Sent: Wednesday, February 17, 2021 11:02 AM 

To: Harris-Aikens, Donna 

Subject: FW: Continued Conversations 

Donna 

From the webinar today 

Also, thank you thank you thank you. They had a ton of questions, but what you may not have seen was also the 

deep appreciation and gratitude, as much for the information itself as for the opportunity for dialogue. Just another 

day of 'what a difference from the previous administration'. 

See below to talk with a supt who has been open 5 days a week. 

NEN 

Noelle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 

(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 

From: O'Connell, Bridget <boconnell@palisadessd.org> 

Sent: Wednesday, February 17, 2021 11:00 AM 

To: Ellerson Ng, Noelle <nellerson@aasa.org> 

Subject: Continued Conversations 

Morning Noelle, 

Thank you so much for organizing and facilitating this discussion. We have been successfully open for in person 

instruction, 5 days a week since August 31. Both Ms. Harris-Aikens and Dr. Massetti mentioned they would like to 

talk with stakeholders on school openings and I'm happy to participate in any conversations around this topic. 

Kind regards, 

Bridget O'Connell, Ed.D. 

Superintendent 

Palisades School District 

I I 



Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Wednesday, February 17, 2021 2:45 PM 

To: Ellerson Ng, Noelle; Cardichon, Jessica; Halle, Benjamin 

Subject: RE: Clinic: School/Pharmacy Partnership in WA State 

Thanks Noelle! Appreciate you sharing and please keep them coming to us and our colleague Ben Halle, who's leading 

our comms work at ED 

Take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

Donna.Harris-AikensPed.gov 
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From: Ellerson Ng, Noelle <nellerson@aasa.org> 

Sent: Wednesday, February 17, 2021 2:40 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: FW: Clinic: School/Pharmacy Partnership in WA State 

Donna 

Looing Jessica because I worked with her a few weeks ago to help match with supts that have good practices. 

As follow up to the USED webinar this morning with CDC (it was SO SO well received and appreciated by our 

members, thank you!) I have a few emails with supts who followed up on to illustrate schools that have been open or 

schools that are proactive in vaccines. I will copy both of you when I forward them, unless you direct me otherwise 

Thanks! 

NEN 

Noelle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 
(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 

From: Krestin Bahr <K.Bahr@eatonville.wednet.edu> 

Sent: Wednesday, February 17, 2021 1:04 PM 
To: Ellerson Ng, Noelle <nellerson@aasa.org> 



Subject: Clinic: School/Pharmacy Partnership in WA State 

As per the discussion this morning for Fall Vaccination 21-22 school year and the CDC guidance. 

Sharing how our district has been proactive. 

 Forwarded message  

From: Allison Shew <A.Shew@eatonville.wednet.edu> 

Date: Wed, Feb 17, 2021 at 9:40 AM 

Subject: Re: Request 

To: Krestin Bahr <K.Bahr eatonville.wednet.edu> 

Please let me know if you need more information added. I also attached pictures. 

On January 30th Eatonville School District hosted a Vaccination Clinic partnering with Kirk's 

Pharmacy. 

1,095 individuals were vaccinated in a 7 hour span. 

Lines were wrapped around Eatonville High School early Saturday morning, as people waited in 

line for a COVID-19 vaccination. 

Hours before the clinic, people were camped out, some even overnight. Lines were so long, 

they extended far down surrounding streets and caused traffic backups for more than an hour. 

Some who waited for hours said they don't have computers to search for a vaccine and sign up 

for an appointment. Others had made many failed attempts to book a vaccination appointment 

online. 

Between 18 to 20 health care professionals administered the vaccines, with 20 to 30 volunteers 

assisting with paperwork. 

The vaccines were only available for health care workers, people 65 and up, and people 50 

years or older living in a multi-generational home. 

Allison Shew 

Principal Vaccination Clinic Story 

Elementary Virtual Academy 

Columbia Crest A-S.T.E.M. Academy 

On Wed, Feb 17, 2021 at 9:35 AM Allison Shew <A.Shew eatonville.wednet.edu> wrote: 



Yes, will do. 

Allison Shew 

Principal 

Elementary Virtual Academy 

Columbia Crest A-S.T.E.M. Academy 

On Wed, Feb 17, 2021 at 9:34 AM Krestin Bahr <K.Bahr@eatonville.wednet.edu>  wrote: 

Can you put together an email that includes all information from our clinic.. .for me to send to AASA...along with 
my narrative for Feb. 

Thanks Allison. 
Krestin 

Krestin Bahr 

Superintendent 
Eatonville School District 

(b)(6) 

P.O. Box 698. Eatonville WA 98328 

Krestin Bahr 

Superintendent 
Eatonville School District 
(b)(6) 

P.O. Box 698. Eatonville WA 98328 



b)(6) 

Subject: 

Location: 

FW: Meeting with ED on Assessments 

https://zoom.us/j 
(b)(6) 

Rosenblum, Ian 

Start: Friday, February 19, 2021 3:00 PM 

End: Friday, February 19, 2021 3:45 PM 

Show Time As: Tentatively accepted 

Recurrence: (none) 

Meeting Status: Not yet responsed 

Organizer: Rosenblum, Ian 

Required Attendees: Harris-Aikens, Donna; Cardichon, Jessica 

Original Appointment  

From: Roxanne Garza <rgarzaPunidosus.org> 

Sent: Friday, February 19, 2021 1:24 PM 

To: Roxanne Garza; Rosenblum, Ian; Amalia Chamorro; Phillip Lovell; Terra Wallin; Denise Forte; Julie Sugarman; 

Melissa Lazarin; Charlie Barone; dana@dfer.org; Meghan Whittaker; Ikaloi@stridepolicy.com; Morgan Polk 

Subject: Meeting with ED on Assessments 

When: Friday, February 19, 2021 3:00 PM-3:45 PM (UTC-05:00) Eastern Time (US & Canada). 
Where: https://zoom.ush/(10)(6) 

Topic: ED Meeting on Assessments 

Time: Feb 19, 2021 03:00 PM Eastern Time (US and Canada) 

Join Zoom Meeting 

https://zoom.us/(b)(6) 

Meeting ID: Im(6) 

Passcode: !(10)(6) 

One tap mobile 
(b)(6) US (Washington DC) 

US (New York) 

Dial by your location 
(b)(6) US (Washington DC) 

US (New York) 

US (Chicago) 

US (San Jose) 

US (Tacoma) 



(b)(6) Ills (Houston) 

Meeting ID b)(6) 

Find your local number: httos://zoom.us/(b)(6) 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Friday, February 19, 2021 2:04 PM 

To: Cardichon, Jessica; Harris-Aikens, Donna 

Cc: Kelly Trautner, Health Issues 

Subject: Re: AFT statement on CDC school reopening guidelines 

Attachments: AFT Reopening Case Studies FINAL Feb 2021.pdf 

Hi guys, 

I don't know if any of these will explicitly fit in Vol. 2, but I did want to share the latest version of AFT's 

Reopening Case Studies document. We have added some hot-off-the presses examples. 

Thank you, 

Beth 

From: Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Sent: Monday, February 15, 2021 5:04 PM 

To: Beth Antunez, Legislation <bantunez@aft.org>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Kelly Trautner, Health Issues <ktrautne@aft.org> 

Subject: RE: AFT statement on CDC school reopening guidelines 

Thank you Beth, much appreciated! Looking forward to working with you all more closely on Volume 2! 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Friday, February 12, 2021 5:32 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Cc: Kelly Trautner, Health Issues <ktrautne@aft.org> 

Subject: AFT statement on CDC school reopening guidelines 

Hi Donna and Jessica, 

Sharing our statement on the school reopening guidance. Thanks so much for meeting with us yesterday 

and for including some of the examples we sent along. We should have additional examples to share from 

some of the contracts that have recently been settled. 

Hope you get a bit of a weekend! 

Beth 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 
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A Blueprint for Safely Reopening Public Schools 

AFT leaders are navigating troubled waters. 
The COVID-19 pandemic forced many schools to 
switch to remote learning and shuttered large 
segments of the economy. The failure of the Trump 

administration left states, cities and school districts 
with inadequate funding and a limited capacity to 
mitigate COVID-19 transmission. Remote learning 
remains a poor substitute for in-person learning, 
a view the AFT repeatedly stressed before the 

pandemic. The pandemic has deepened inequities 
in public education; without in-person school, 
children and families have experienced profound 
learning, emotional and social issues resulting 
from the lack of social and academic interaction. 
Administrators, under pressure to reopen, too often 

make decisions about reopening in haste, without 
the appropriate safety guardrails. 

The AFT believes reopening in-person public 
schooling is critical, and we have been working 
hard, since we issued our original reopening 
plan in April 2020, to safely reopen our schools. 
As AFT President Randi Weingarten laid out in 
a November op-ed titled "A Blueprint to Safely 
Reopen Schools," (bit.ly/Reopen-Blueprint) we 
have followed the science and have a road map 
for what it takes to reopen schools safely. What is 
often lacking is the political will and the financial 

resources. Public health measures backed by 
science—like face coverings, physical distancing, 
sufficient ventilation, disinfection and broad 
testing—need to be put in place in our public 
schools. But even with those measures in place, 
school districts must recognize that the risk of 
returning to in-person learning is not a risk equally 

shared among all teachers and school staff. Staff 
at higher risk of serious illness, or those caring for 
family members at higher risk, should be given 
the option to work remotely or to enter early 
retirement, something even the conservative 
American Enterprise Institute has recommended. 

Because even the best-laid reopening plans cannot 
guarantee zero transmissions, schools must have 
clear and consistent protocols in place to guide 
staff, students and families, so they understand  

when individual staff and students must stay home, 
when they can return to school, and when entire 
classrooms or school buildings must close. Educators 
and school staff must be treated as equal partners, 

not bystanders, in decisions about how and when 

to reopen. Without collaboration and transparency, 
school districts cannot reasonably expect staff to 
trust that reopening plans will be designed and 
implemented with their best interests in mind. 

For example, many school districts and states have 
been silent about the new variants of the virus 
that are more contagious and potentially more 
dangerous. Silence, denial and "magical thinking" 

are barriers to trust—and collective bargaining is 
the best vehicle to establish collaboration and trust. 

With the resources and commitment of the Biden 
administration, we may have a path to putting 
the necessary safety measures in place to reopen 
schools safely. 

The recently released Centers for Disease Control 
and Prevention guidelines provide a road map 

based on science that advises districts to take a 
layered mitigation approach to safely reopening 
schools. This is an informed plan that prioritizes 

protecting students and staff from COVID-19 by 

employing multiple strategies concurrently to 
reduce the risk of transmission. The guidelines 

include essential elements of safe reopening: 
consistent use of layered mitigation strategies, 
compulsory masking, physical distancing, hand-
washing, cleaning and adequate ventilation, 
diagnostic testing, and contact tracing. In addition, 
the CDC stresses the importance of providing 
accommodations for teachers and school staff with 

medical conditions that put them at high risk for 
COVID-19.1 

The AFT has worked with our affiliates nationwide 
to develop safe reopening plans. There is 
considerable consistency between AFT affiliate 

agreements and the recently released CDC 
guidelines for reopening schools. This document 
highlights some of the agreements AFT affiliates 
have reached with school districts to reopen schools 
safely and put into practice many of the guidelines 

1 Centers for Disease Control and Prevention, "Operational Strategy for K-12 Schools through Phased Mitigation," 
updated Feb. 12, 2021, https://www.cdc.govicoronavirus/2019-ncovicommunity/schools-childcare/operation-

strategy.html: "At all levels of community transmission, employers should provide reassignment, remote work, or 
other options for staff who have documented high-risk conditions or who are at increased risk for severe illness from 
COVID-19 to limit the risk of workplace exposure." 
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issued by the CDC.' These case studies are evidence 
that passage of the Biden administration's $1.9 
trillion American Rescue Plan is necessary to support 
the goal of reopening schools safely and to create 
a culture of trust and collaboration with educators 
and parents to get us there. 

The AFT plan focuses on six key pillars that must be 
part of reopening plans: 

1 Robust testing is critical. Widespread, 
regular testing remains critical to school 
reopening. With robust testing, when combined 
with the right steps and federal support—even 
before the vaccines are widely available—we 
can return to in-person learning. Districts should 
make testing available at no cost to school staff. 
The United Federation of Teachers in New York 
City has negotiated one of the most—if not 
the most—comprehensive COVID-19 testing 
policies in the nation, including diagnostic and 
surveillance testing. Still, more emphasis needs 
to be placed on rapid testing, which is generally 
cheaper and easier to perform while still 
effective for detecting the virus in people when 
they are the most infectious.' 

2 Public health metrics like the test 
positivity rate must guide reopening 
decisions. Decisions about how to reopen 
safely must be informed by public health metrics 
that speak to the level of community spread. The 
Boston Teachers Union negotiated agreements 
with the district that ratchet up the level of 
protections for staff working in person, based 
on the positivity rate in the community. The BTU 
and the district settled on a phased-in reopening 
that prioritizes in-person learning for high-
needs students and students in grades K-3. Since 
younger students face more challenges with 
remote learning and seem to transmit the virus 
less, bringing them back into the classroom first 
is both more beneficial and less risky. 

3 Safe reopening can happen with core 
mitigation and safety strategies in place. 
School buildings must be prepared to mitigate 
the risk of transmission by being outfitted 
with the right equipment (e.g., for ventilation) 
and arranging space to allow for physical 
distancing.. The Washington Teachers' Union 
in Washington, D.C., negotiated an agreement 
establishing stakeholder walkthrough teams  

tasked with ensuring that every school building 
is prepared to reopen safely using a School 
Building Readiness Checklist, an approach 
similar to the health and safety checklist 
used by the UFT (see Appendix). The WTU 
walkthrough teams include school principals, 
teacher representatives, health professionals, 
maintenance staff and parents. And in San 
Francisco, the United Educators of San Francisco 
negotiated an agreement that aligns with the 
most current guidance from city, state and 
national public health authorities to layer 
mitigation strategies for in-person learning, like 
universal masking, physical distancing, hand-
washing stations and improved ventilation. 

4 Accommodations for educators and 
school staff who are high-risk, or who 
have a high-risk household member, are 
a must. The Americans with Disabilities Act 
provides insufficient protections for those at 
high risk of serious illness related to COVID-19. 
The Albuquerque Federation of Teachers and 
the Albuquerque Federation of Classified 
Professionals negotiated an agreement covering 
ADA protections in the collective bargaining 
agreement and extending eligibility for an 
accommodation to staff with conditions not 
covered by the ADA, including those with 
household members at high-risk for serious 
illness from COVID-19. 

5 Teachers and school staff must be 
prioritized in vaccine administration. 
Vaccine distribution should align with school 
reopening, targeting disparities across districts 
in their ability to implement the above public 
health measures, and within districts to 
vaccinate teachers and school staff returning to 
in-person learning sooner. The Chicago Teachers 
Union negotiated a hard-won agreement 
that guarantees a definite number of doses 
for teachers and school staff each week, and 
prioritizes vaccines for those working in person, 
scheduled to return to in-person learning, and/or 
living in neighborhoods hardest hit by COVID-19. 
This builds on similar efforts in New York City, 
where the UFT is running a vaccine distribution 
program to ensure members receive timely 
access to vaccines. 

2 CDC, "Operational Strategy for K-12 Schools." 

3 Daniel B. Larremore et al., "Test Sensitivity Is Secondary to Frequency and Turnaround Time for COVID-19 Screening," 

Science Advances 7, no. 1 (Jan. 2021), https://advances.sciencemag.org/content/7/1/eabd5393. 
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6 Safety committees, situation rooms 
and building walkthroughs build trust 
and help to abate fear about reopening. 
Districts must counter mistrust and fear with 
collaboration and transparency in all aspects of 
their reopening plans. In New York City, the UFT 
and the district established a "situation room" to 
monitor progress toward implementing health 
and safety measures and to quickly resolve issues 
related to COVID-19. It's not only educators 
and school staff who are reluctant to return, 
but a large percentage of students and families 
remain fearful of exposure. Only genuine, active 
involvement of these key stakeholders—in 
monitoring the situation, ensuring mitigation 
strategies are in place, and making decisions to 
pause and resume in-person learning—will be an 
antidote to that pushback. 

School districts can tap into CARES Act funding to 
support these measures, which included $13.2B 
for K-12 education. In addition, the Coronavirus 
Response and Relief Supplemental Appropriations 
Act, passed in December 2020, provided an 
additional $54.3 billion!' Funds can be spent on any 
use under any federal education law including Title 
I of ESSA, in addition to some specific uses related 
to health and safety, and the socioemotional 
and academic needs of students.' The Biden  

administration has proposed an additional $130B in 
the American Rescue Plan for K-12 schools, which, 
if signed into law, would ensure that the pandemic 
does not separate school districts into the haves 
and have-nots in terms of their ability to reopen 
safely. 

Mounting evidence across all sectors of the 
economy shows that the protections unions 
negotiate not only benefit their members but 
also those they serve and ultimately the broader 
community. According to a recent poll of AFT 
members, 88 percent of educators favor the 
AFT schools reopening plan, and 85 percent 
say they would feel comfortable returning to 
their classrooms if these recommendations were 
followed, including 73 percent of those who are 
more comfortable in remote settings. Additional 
research has shown that unionized workers are 
more likely to assert their health and safety rights 
in the workplace.6  Other research has shown that, 
in nursing homes, which have accounted for a 
disproportionate share of COVID-19-related deaths, 
unionization is associated with lower mortality 
rates.' It is clear that the work of AFT affiliates to 
safely reopen schools protects our members, and 
the students and families we serve. 

4 For state-by-state CARES allocations, see: https://oese.ed.gov/files/2020/04/ESSER-Fund-State-Allocations-Table.pdf; 
For state-by-state CRRSA allocations, see: https://oese.ed.gov/files/2021/01/Final_ESSERII_Methodology_Table_1.5.21.pdf 

5 The Learning Policy Institute outlines several strategies school districts should consider to address inequities, including 
reducing class sizes, meeting the social and emotional needs of students and staff, and creating new learning 
opportunities. See https://learningpolicyinstitute.org/blog/using-federal-stimulus-funds-advance-equity-opportunity 

6 Aaron Sojourner and Jooyoung Yang, "Unionized Workers Are More Likely to Assert Their Right to a Safe and 
Healthy Workplace," The Conversation, Sept. 2, 2020, https://theconversation.com/unionized-workers-are-more-
likely-to-assert-their-right-to-a-safe-and-healthy-workplace-144718. 

7 Adam Dean, Atheender Venkataramani, and Simeon Kimmel, "Mortality Rates from COVID-19 Are Lower in 
Unionized Nursing Homes," Health Affairs 39, no. 11 (Sept. 10, 2020), https://www.healthaffairs.org/doi/full/10.1377/ 
hlthaff.2020.01011. 
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COVID-19 Testing Protocol: 
\ew York City Local's Surveillance Testing in Schools 

Key Takeaways: 
• In addition to making diagnostic testing available to symptomatic staff, the UFT agreement 

with the city calls for surveillance testing of 20 percent of staff and students each week in 

every school. 

• Classroom and school closures are triggered following investigations into the circumstances 

of multiple confirmed cases. 

• A union-management committee oversees implementation issues with expedited resolution. 

Schools can help protects students, families 
and staff, and slow the spread of COVID-19, by 
having a testing program in place. While testing 
must be part of a comprehensive plan to reduce 
transmission that focuses on promoting healthy 

behaviors, ensuring safe working conditions, and 
responding effectively to positive cases, it provides 
invaluable information for decision-makers on how 
to assess risk and respond to workplace outbreaks. 

The first task is to ensure that diagnostic testing is 
available to those exhibiting symptoms. New York 
City provides free testing at 22 city-run locations 

across the city, all available to walk-ins. 

Surveillance testing serves a different purpose 
than diagnostic testing by monitoring community 
outbreaks. Recognizing the importance of 

surveillance testing, the UFT negotiated a testing 
policy with the New York City Department of 
Education. Once in-person learning began, 

the district implemented a surveillance testing 
program, the Random Sample Survey of COVID-19 
in Schools program. In order to attend in-person 
learning, staff and students are required to sign 
a consent form to participate in the randomly 

selected sample. Staff who refuse to consent to 
random-sample testing are placed on unpaid leave, 
and students in families who refuse to consent are 
placed in the remote learning cohort. 

The New York City public school system opened 
in December 2020 to students in prekindergarten 
and elementary school, and students with complex 
special needs. That resulted in roughly 200,000 
students in those categories returning to in-person 
learning, with the remainder of students remaining 
enrolled in remote learning. In-person learning 
8 Read more about the UFT testing agreement with the New York City Department of Education here: 

https://www.uft.org/your-rights/safety-health/coronavirus/school-year-2020-21-faq/testing-tracing. 

9 For citywide testing reports, see https://testingresults.schools.nyc/ and https://www.schools.nyc.gov/school-

year-20-21/return-to-school-2020/health-and-safety/daily-covid-case-map. 

for NYC middle school students will resume on 
February 25th. 

As more information has become available on 
COVID-19, the UFT and the city's Department of 

Education have amended the policy to reflect new 
information and address concerns about the rising 
number of positive cases in the city. At first, the 
program tested between 10 percent and 20 percent 
of every school population on a monthly basis. 
More recently, the random sample testing policy 
tests 20 percent of all students and staff in a school 
building every week. Results are generally returned 
within three days.8 

The department maintains a wealth of data on its 
website showing the number of tests conducted 
and confirmed cases for every school in the city, 
critical information to enable UFT and district 
leaders to engage in fact-based discussions about 
classroom, school and district closures. As of 
Jan. 4, the district has conducted nearly 260,000 
tests through this program. Of those tests, 1,100 
returned a positive result, a positivity rate of less 
than half of 1 percent (0.42 percent).9 

Triggering Classroom and 

School Closures 

School and classroom closures are based on the 

positive cases confirmed through the random 
sample testing program and the testing of 
symptomatic staff and students. The current policy 
triggers the closure of individual classrooms and 
schools. While discussions are still ongoing about 
the protocol for districtwide closure, the UFT and 
the department developed a rubric based on 
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the circumstances of confirmed cases in school 

buildings. For every confirmed case, there is an 
investigation that determines the source of the 
spread. During the investigation, the classroom or 
school will be closed. Based on the findings of the  

investigation about the nature of the spread, a 

classroom or school may be closed for 14 days. The 
district recently shortened the quarantine period 
from 14 to 10 days based on new guidance from 
the CDC. 

UFT-NYC Education Department 
1,geroomi,COriool elockiire Protocol 

Conclusion of 
Investigation 

During 
Investigation 

Post-Investigation 
_ 

1 confirmed case Close classroom 

Classroom remains closed for 14 
days; students and staff in close 
contact with positive case self-
quarantine for 14 days 

At least 2 cases linked 
together in school, 
same classroom 

Close classroom 

Classroom remains closed for 14 
days; students and staff in close 
contact with positive cases self-
quarantine for 14 days 

At least 2 cases linked 
together in school, 
different classrooms 

Close school 

Classrooms of each case remain 
closed and quarantined, additional 
school members are quarantined 
based on where the exposure was 
in the school (e.g., the locker 
room) 

At least 2 cases linked 
together by 
circumstances outside 
of school (i.e., 
acquired infection by 
different setting and 
source) 

Close school 
School opens post-investigation, 
classrooms remain closed for 14 
days 

At least 2 cases not 
linked but exposure 
confirmed for each one 
outside of school 
setting 

Close school 
School opens post-investigation, 
classrooms remain closed for 14 
days 

Link unable to be 
determined 

Close school Close school for 14 days 
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Monitoring Public Health Guidance: 
Boston Local's Enhanced Protections 
Based on Test Positivity Pates 

Key Takeaways: 
• Unions and districts should consult public health metrics on community spread when making 

decisions about how to reopen safely. 

• The BTU negotiated an agreement providing a strong baseline set of protections when the 

positivity rate is low, and an enhanced set of protections when the positivity rate rises above a 
certain threshold. 

• The agreements are subject to the contractual grievance procedure. The BTU also reserved 

the right to impact bargain around health and safety issues if the positivity rate exceeds a 

certain threshold. 

Decisions about how and when to reopen must 
be informed by public health metrics measuring 
the extent of community spread. Many districts 
have taken an all-or-nothing approach to making 
decisions based on these metrics: i.e., if a metric 
indicates that there is too much community 
spread, then close schools; if a metric shows that 
community spread is under control, open schools. 

The Boston Teachers Union built on this basic 
construct by negotiating language with the 
district that provides an enhanced set of health 
and safety protections if and when community 
spread—measured by the test positivity rate—rises 
above a certain threshold. While there is no single 
perfect metric to assess the extent of community 
spread, relying primarily on one metric carries 
with it the advantage of being simple and easy to 
communicate to students, families and school staff. 
Depending on the circumstances, that may be a 
tradeoff worth making. 

The BTU negotiated for a phased reopening in 
September. The agreement stated that the district 
would go fully remote when the COVID-19 test 
positivity rate rose above 4 percent. On Oct. 1, the 
district began phased in-person learning, and less 
than a week later, COVID-19 positivity rates rose 
above 4 percent. However, the district and the 
Boston Public Health Commission determined that 
it was safe to keep schools open for high in-person 
priority (HIPP) students, which includes special 
education students, English language learners, 
students experiencing homelessness, and students 
in the care of the state. Later that month, the 
district went fully remote. 

In mid-November, the BTU and the district reached 
an agreement providing enhanced health and 
safety conditions to reopen for schools for HIPP 
students (see table). However, in early December, 
the district announced it would return to in-person 
learning for an additional 28 schools with HIPP 
students, without extending those same enhanced 
health and safety protections to staff working in 
those schools. 

At this point, the BTU leadership faced a difficult 
decision about what its public position should 
be on reopening. To inform their decision, the 
BTU surveyed its membership to gain a better 
understanding of what level of protections 
members preferred. The survey results showed that 
members overwhelmingly supported extending the 
enhanced health and safety protections initially 
negotiated for the four HIPP schools in November 
to cover all schools in the district. 

Ratcheting up Health and 
Safety Protections 
The BTU reached an agreement in early January 
that bases the level of health and safety protections 
on the test positivity rate in the community 
throughout the phased reopening of schools. The 
agreement did not fix a hard rule for when schools 
must close, but the BTU, in collaboration with 
the district and public health officials, will push 
to postpone the phased reopening if community 
spread trends upward into unsafe territory. 

If the test positivity rate remains below 4 percent, 
staff would receive a strong baseline set of health 
and safety protections based on the September 
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agreement. If the rate rises above 5 percent for two 
consecutive weeks, then staff receive the enhanced 
protections initially provided only to those schools 
providing in-person instruction for HIPP students. 
The BTU also got the district to agree to impact 
bargain if the positivity rate rose above 10 percent 
for two consecutive weeks, ensuring that the union 
can adjust its demands to suit more dire conditions. 

The baseline protections the BTU negotiated 
check the health and safety boxes recommended 
by public health officials—what the CDC calls 
promoting healthy behaviors, maintaining healthy 
environments, maintaining healthy operations, and 
preparing for when someone gets sick. 

The enhanced health and safety protections contain 
two noteworthy enhancements over the baseline 
set of protections: testing and staffing. 

Nationwide, limited access to testing has been 
one of the biggest barriers to safely reopening 
schools, with districts lacking the funding and/or 
the expertise to carry out a testing program. The 
BTU-negotiated baseline protections indicate that 
the city of Boston will provide free tests throughout 
the city. In addition, the district agreed to conduct 
surveillance testing of up to 5 percent of BTU 
bargaining members, but teachers were not eligible 
for retesting within a two-week period. However, if 
and when the positivity rate rises above 5 percent  

for two consecutive weeks, it triggers free weekly 
testing for staff working in person. The district also 
agreed to pursue rapid testing options. 

The enhanced protections also give the BTU an 
opportunity to provide critical input on staffing 
plans. If a school leader determines they need 
additional in-person staffing when the enhanced 
protections are in place, school leaders must 
submit those plans to the Reopening Task Force, 
which consists of management, union and parent 
representation. The task force has the right to 
consider a "wide range of personal, family and 
equitable circumstances when assessing which 
teachers and staff" should report for in-person 
learning. Only after school administrators have 
gone through that process can they invoke 
management rights to assign staff as needed. 

The BTU and the district ultimately settled on a 
phased reopening. Schools will first open for high-
needs students followed by students in grades 
K-3 a month later. Two weeks after, schools will 
open for students in grades 4-8 and then in grades 
9-12, assuming the public health metrics do not 
warrant a modification to the schedule. Since 
younger students seem to have the most difficulty 
with remote learning and transmit the virus less, 
reopening classrooms for them first is both more 
beneficial and less risky. 

Boston Teachers Union Reopening Protections 
Based on Test Positivity Rates 

Test Positivity Rate 
Summary of Health and Safety 

Protections 

lower than 5% 

Strong baseline protections 
guaranteeing PPE, surveillance testing, 
improved ventilation, physical 
distancing, and additional leave for 
school-related transmissions 

5% or higher for 
two consecutive 

weeks 

Enhanced health and safety 
protections, including free access to 
weekly testing, better ventilation 
controls, more PPE, and union input 
on staffmg needs 

10% or higher for 
two consecutive 

weeks 
District agrees to impact bargaining 
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Mitigation Strategies: 
Washincton, D.C., anc San Francisco Local Unions 
Follow Puolic Health Cuicance to Reooen Safely 

Key Takeaways: 
• Unions and districts should follow the health and safety guidance issued by public health 

authorities, including the CDC. 

• Relying on a trust-but-verify approach to reopening, the WTU negotiated stakeholder 

walkthrough teams with the district to ensure every building meets public health guidance 

on reopening safely. 

• In San Francisco, UESF and the union coalition negotiated an agreement that requires 

universal masking, physical distancing, hand-washing stations and ventilation, consistent with 

guidelines issued by state public health authorities. 

Each mitigation strategy provides a degree of protection against the likelihood of transmission 

and infection. That is why the CDC recommends a layered approach to mitigation in which 

multiple measures are implemented concurrently and, taken together, dramatically reduce the 

risk of transmission and infection.10 

Washington Teachers' Union 
Negotiates Building 
Walkthrough Teams 

Mistrust and fear are common responses to 
school reopening plans. School districts must 
counter mistrust and fear with collaboration and 
transparency. Too often, school districts promulgate 
reopening plans without first engaging the 
families, teachers and school staff whose lives are 
directly affected—and possibly put at risk—by those 
decisions. 

Given the health risks of reopening, the WTU 
took a trust-but-verify approach. The agreement 
establishes walkthrough teams tasked with 
verifying that each building is safe to reopen. 
The walkthrough teams include representatives 
of the principal, maintenance staff, teachers, 
health professionals and parents, ensuring that 
all key stakeholders are involved in certifying 
building readiness. The teams use a School Building 
Readiness Checklist containing measures mutually 
agreed to by the WTU and the district. A building 
can only reopen when it satisfies all the conditions 
on the checklist. 

In its negotiations with the district, the WTU relied 
on the building readiness checklist developed by  

the AFT." The UFT in New York City developed a 
similar 50-item safety checklist, which was later 
incorporated into an agreement with the city's 
Education Department (see Appendix). 

Information about whether each school is 
compliant with the School Building Readiness 
Checklist can be found online and is accessible to 
all families, students and staff. An example of the 
checklist at one elementary school is on page 7. 

The WTU agreement also stipulates what happens 
if a building does not meet the conditions in the 
readiness checklist. In that event, the building will 
close, and the school district must develop a plan 
and timeline to remediate any issues. 

San Francisco Ties Reopening to 
State Public Health Authority's 
Framework for Assessing Risk 

Mitigation strategies must be embedded within a 
framework that assesses the level of transmission 
risk. As risk increases, more layered mitigation 
strategies should be used, including vaccines. The 
San Francisco reopening agreement does just this, 
by tying reopening to the California Department 
of Public Health framework for assessing the risk 
of community transmission. The framework has 

10 CDC, "Operational Strategy for K-12 Schools" 

11 The AFT checklist can be found here: https://www.aft.org/covid19-leaders. 
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four tiers based on two public health indicators: 

the case rate and the test positivity rate. In-person 
learning can resume once the level of community 
transmission drops below the widespread tier 
(purple). In lower tiers, the agreement requires 
more mitigation, including vaccines, to match the 
level of risk. 

The plan requires substantial district support 
for staff vaccinations, in partnership with the 

local public health department. The school-site 
vaccination program will include staff outreach 
and education, prioritize staff reporting to work in 
person, provide time during the workday to receive 

vaccination, and offer additional paid sick time for 

staff experiencing side effects from vaccination. 

Mitigation strategies must be put in place under 
any in-person learning scenario, even after 
teachers and school staff have been vaccinated. 

For one, research is not yet conclusive on whether 
individuals can transmit the virus after vaccination, 
although the preliminary research is promising. For 
another, children under 16 are not yet approved 
for any COVID-19 vaccines. The San Francisco 
agreement includes multiple baseline safety 
standards that conform to the most recent city 

and state public health guidance to help ensure 
safe working and learning conditions; improving 

ventilation, maintaining physical distancing, making  

common spaces less dense, and universal masking 

are all necessary elements. 

The agreement stipulates that ventilation 
improvements will adhere to the standards set by 
the American Society of Heating, Refrigerating 
and Air-Conditioning Engineers guidance on 

ventilation. Staff and students will observe physical 
distancing outside and inside the classroom, 
with 6-feet distance markers to indicate proper 
spacing as necessary. The district will provide masks 
for students and staff. Critically, for staff and 
contractors providing specialized services in which 
they are in close contact with students who may 

have greater difficulty observing proper masking 

and distancing, the agreement calls for enhanced 
PPE. For all these supplies, the district agreed to 
maintain a three-month warehouse supply and 
guarantee monthly deliveries to every site, ensuring 
that they will not find themselves in a situation 

where schools must close due to lack of supplies. 

Mitigation strategies remain an indispensable 
component of reopening safely and minimizing 

the risk of transmission. But as the San Francisco 
example illustrates, mitigation strategies must be 
embedded within a broader framework that bases 

decisions about in-person learning on the existing 
level of risk in the community. 

Example of a DCPS School Building Readiness Check! 

DCPS SCHOOL BUILDING READINESS CHECKLIST 
School KIMBALL ELEMENTARY SCHOOL 

Operations Plan Complete 

Personal Protective Equipment (PPE) and Hygiene Supplies 

✓ General PPE (masks and face shields) for students and staff 

V Enhanced PPE (gloves, gowns, and shoe covers) for staff 

V Hand sanitizer and disinfectant wipes 

HVAC Enhancements 

Yes MERV-13/MERV-14 filter compatible? 

V MERV-13/MERV-14 filter ready 

✓ Portable NEPA filters placed 

Plumbing Systems 

✓ Sink maintenance, specifically to ensure hot-water delivery 

✓ Toilet maintenance  

Ward 7 Grades Served PK3-5 

Address 3375 Minnesota Ave SE 

Cleaning Supplies and Procedures 

V Return-to-school deep cleaning 

V Daily enhanced cleaning procedures 

V Cleaning supplies 

Socially-Distant Space Arrangements 

V Classrooms 

V Hallways and staircases 

V Staff spaces, including reception and security areas 

Water Access 

V Fountain spouts turned off 

V Bottle fillers or water coolers 

Work orders impacting safe opening and operations Signage 

DCPS and DGS are prioritizing and addressing V Arrival spaces, hallways, and classrooms Version 

plumbing, HVAC, and life safety work orders 12/16/2020 

STATUS MI Complete 1:1 In Progress 
r ,,„, GOVERNMENT OF THE 

0 DISTRICT OF COLUMBIA '-'""'=DISTRICT OF COLUMBIA 
PUBLIC SCHOOLS a-MURIEL BOWSER, MAYOR 
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Workplace Accommodations: 
Al ouc uerc ue Locals' Protections for 
Hich-'Risk Teachers anc School Staff 

Key Takeaways: 
• The Americans with Disabilities Act alone provides insufficient protections to ensure that all 

high-risk staff and their families can receive reasonable accommodations related to COVID-19. 

• Albuquerque teachers and classified staff negotiated agreements giving them the right to 

grieve district violations of employees' right to the interactive accommodation process and a 

reasonable accommodation under the ADA. 

• High-risk workers not protected by the ADA and workers with high-risk individuals at home 

are now eligible for remote work assignments. 

The failed federal response to COVID-19 has left 
many workers and their families at high risk of 
serious illness due with little or no recourse when 
mandated to work in person. This example from 
the Albuquerque Federation of Teachers shows 
how union locals can protect their members against 
needless COVID-19 exposure by bargaining for 
better workplace accommodation language. 

The Americans with Disabilities Act establishes the 
right of an individual with a protected disability 
and/or impairment to a reasonable workplace 
accommodation to allow them to perform the 
essential aspects of their job. In the context of 
COVID-19, this means that an individual with a 
condition that (a) makes them at high risk of serious 
illness due to COVID-19 and (b) is a recognized 
disability/impairment under the ADA can use the 
ADA to secure accommodations that mitigate the 
risk of contracting COVID-19. However, several 
conditions that make a person at high risk of serious 
illness due to COVID-19—for example, obesity and 
being 65 or older—are not protected conditions 
under the ADA. Moreover, the ADA does not protect 
workers who live with a high-risk person. 

Understanding many members' concerns as they 
faced the possibility of having to return to in-
person learning, the Albuquerque Federation 
of Teachers and the Albuquerque Federation of 
Classified Professionals successfully negotiated for 
improved workplace accommodation language in 
an agreement with the district. Their strategy to 
improving workplace accommodations was twofold: 

1. Strengthening existing ADA workplace 
accommodation rights by making those rights 
subject to the grievance procedure in the 
collective bargaining agreement. 

2. Extending eligibility for remote work assignments 
to staff with high-risk conditions not otherwise 
covered by the ADA and for those living with 
individuals at high risk. 

The unions strengthened their members' existing 
ADA rights by including language affirming their 
rights under the ADA. When a union successfully 
negotiates language requiring an employer to 
comply with a law, rule or regulation, violations can 
be addressed through the grievance procedure in 
the collective bargaining agreement. Arbitration 
processes are quicker and cheaper (for the worker) 
than other legal avenues, making the employer's 
obligations easier to enforce. 

High-risk members not protected by the ADA 
are eligible to receive remote teaching/work 
assignments, pending application and approval. 
The unions and the district developed a scheme to 
prioritize accommodations based on CDC guidance. 
Staff with high-risk conditions who also live with 
a person with a high-risk condition receive first 
priority; staff with high-risk conditions receive 
second priority; and staff who live with a high-risk 
individual receive last priority. 

The decision to reopen in-person learning depends 
on the rate of virus transmission in the overall 
county. Once the county is declared "green" by the 
state, the district has 14 days to plan for in-person 
schooling, starting with elementary schools, which 
will likely include a hybrid model, giving families 
and students the option to elect in-person or 
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remote learning. The number of remote teaching/ 
work assignments available in Albuquerque Public 
Schools will depend on demand for in-person 
learning. It is our experience that between 25 
percent and 50 percent of families have elected in-
person learning when given the option. 

While remote learning will continue until at least 
Feb. 8, APS is surveying parents again, inquiring 

about their feelings about the relative risks of in-

person schooling. While the school board will not 
mandate in-person learning while the transmission 
rates in the county are high, they may seek 
volunteers for in-person learning. Presently, the 

district has identified staff willing to work in person 

to service the needs of special education students; 
the program is called "Special Ed in the Red."  

While the language only establishes that such 

workers are eligible for a remote learning 

assignment, the language is buttressed by an 
affirmation by APS that it will comply with New 
Mexico public health directives. Currently, the 
New Mexico Department of Health requires that 
employers allow employees to work remotely as 

much as possible. While not every local may have 

this option, locals should investigate the possibility 
of invoking an executive order/agency directive 
in a memorandum of understanding to sharpen 
language. 

The UFT 'Paraprofessional Classroom 
Manager' Position 

While some districts have agreed to consider 
remote assignments, most—if not all—refuse to 
guarantee such accommodations. A district may 
refuse to grant remote work assignments or other 

accommodations to high-risk workers not covered 
by the ADA, citing the demands of in-person 
learning. To help deal with such a situation, the 
UFT successfully bargained for the creation of a 
"classroom manager" position for paraprofessional  

staff. A classroom manager is responsible for 
overseeing a classroom of students receiving 
instruction from a teacher remotely. The creation of 
this position provides students greater accessibility 

to education assistance, increased job security 
for paraprofessionals, and increased safety for 
instructional staff at high risk of serious illness from 
COVID-19. 
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Vaccinations: 
Chicago Teachers Union Agreement Aligns Vaccine 
Distribution with Priorities for In-Person Learning 

Key Takeaways: 
• Vaccination distribution must prioritize teachers and school staff, especially in communities 

with high levels of transmission and where schools are unable to implement layered 

mitigation strategies. 

• The CTU reopening agreement guarantees access to a definite number of first-dose 

vaccinations per week, with timely access to second vaccine doses. 

• Vaccine distribution is aligned with the phases of school reopening, first vaccinating members 

already working in person and then the rest by phase-in date. The agreement also prioritizes 

vaccines for members living in neighborhoods hit hardest by COVID-19. 

Given the shortage of COVID-19 vaccines, school 
districts, in partnership with teachers and school 
staff, must develop plans to prioritize vaccine 
distribution. While the goal is to make vaccines 
available to all teachers and school staff, immediate 
priority should be given to staff currently working 
in person or scheduled to return to in-person 
learning, and those at higher-risk of serious illness 
due to COVID-19. 

The recently released CDC guidance on school 
reopening makes it clear that schools can reopen 
safely before a vaccine is widely available, as 
long as community transmission is low and there 
is consistent adherence the suite of mitigation 
strategies. The CDC has stated that "[I]n areas 
of low or moderate community transmission, 
the spread of SARS-CoV-2 infection in schools is 
low when consistent use of layered mitigation 
strategies in place, including masking, physical 
distancing, hand-washing, healthy facilities, and 
proper contact tracing and quarantining."12  After 
years of defunding, the problem is that some school 
districts have lacked the resources and the expertise 
to properly implement these measures. 

Given this broader context, it is clear that the 
importance of vaccines in a reopening plan 
increases with (1) the levels of community 
transmission at the time of the proposed 
reopening, and (2) the degree to which a school 
district is able or willing to implement and enforce 
layered mitigation protocols. The Chicago Teachers  

Union reached an agreement with the city that 
addresses both issues. 

CTU Puts Health Equity 
Front and Center 
In January 2021, the citywide COVID-19 test 
positivity rate in Chicago was 10.7 percent overall 
and a daunting 23.4 percent for Latinos. While 
positivity rates have decreased since then, the 
average test positivity rate for Latinos remains well 
over 10 percent. Faced with rampant community 
spread disproportionately affecting communities 
of color, the Chicago Teachers Union made vaccine 
access a priority. The city maintained that it would 
be unfair to prioritize "all teachers over other 
essential workers."13  For context, teachers/school 
staff have been considered "essential frontline 
workers" by the CDC, as distinct from "frontline 
workers," since December 2020, and in its recent 
guidance, the CDC urges state, territorial, local 
and tribal authorities to consider giving teachers/ 
school staff priority within the category of essential 
frontline workers. 

The CTU and the city reached an agreement about 
the framework that would govern the reopening of 
public schools in Chicago. The agreement spells out 
how the city will prioritize teachers and school staff 
for vaccination. Echoing the AFT's own guidance, 
Chicago's vaccine distribution plan is aligned with 
the phases of in-person learning. 

12 CDC, "Operational for K-12 Schools," p. 16. 

13 "Six Things to Know about Chicago's Standoff with Teachers over Reopening Schools," Washington Post, Jan. 28, 

2021, https://www.washingtonpost.com/education/2021/01/28/chicago-schools-reopening-covid-explainer/. 
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Prioritization is only half of the equation—

the other half is the availability of doses. The 
agreement stipulates that Chicago Public Schools 
will administer a minimum of 1,500 first vaccine 
doses per week to CTU members, with guarantees 
of timely access to the second dose. Vaccine 
priority is given to those teachers and staff who 
are currently working in person or are scheduled 
to return in accordance with the phased reopening 
plan. Finally, CTU members are granted paid time 
to get vaccinated, reflecting the CDC's point that 
optimal reopening plans minimize barriers for 

teacher/staff's access to vaccinations.14 

The agreement also addresses issues of 
health equity. The effects of COVID-19 have 

been distributed unevenly, falling hardest on 
communities of color. This attention to equity in 
vaccine distribution appears in the agreement in 
several ways. First, the agreement allocates 2,000 

vaccines immediately to members who are already 
working in schools. Second, the agreement imposes 
an additional set of priority criteria in vaccine 

distribution on the employer vaccination rollout, 
mandating that employees should be further 
prioritized by their vulnerability to COVID-19 if they 
have existing health conditions and/or reside in 
one of the 10 ZIP codes in the city with the highest 

Looking Ahead 

We are entering a new and more hopeful phase in 
the battle against COVID-19. Vaccines are starting 
to become available to school staff, and Biden 
is seeking additional funding from Congress to 

ensure that most schools can reopen safely, backed 
by more robust national testing and vaccination 
programs. AFT affiliates will need to grapple 

AFT Resources 

• Resources for AFT leaders on COVID-19: 

www.aft.org/coronavirus. 

• The AFT has compiled COVID-19-related 

MOUs in the contract database. You can 

register for the database here: www. 

aftlaborcontracts.org. 

COVID-19 test positivity rates. 

Of course, there will be many employees who 
reside in high-risk areas and are not slated to return 
to work quickly. To address this vulnerability, the 

agreement also mandates that Chicago Public 
Schools work with community partners to supply an 

additional 1,500 vaccines per week to teachers/staff 
who reside in the 15 communities most affected by 
COVID-19. If these measures are not sufficient to 
provide members with confidence in the safety of 
reopening, the CTU agreement allows individuals 
to take an unpaid leave of absence for the third 
quarter of the school year with a guarantee of job 

security upon return. 

The agreement's phased approach to vaccinating 
teachers and school staff takes into account their 
current level of risk, both as a result of their 
assignment and where they live. The agreement 

is tangible evidence of how union involvement 
in school reopening plans can create stronger 
frameworks that are more likely to successfully 
return our students, teachers and school staff to in-
person learning. 

with how to ensure members are educated on 
the benefits of vaccination and how to ensure 
additional school funding is distributed equitably 
to address the most pressing needs of students, 
families and staff. 

• To sign up for a daily newsletter on K-12 

reopening news nationwide, contact Naimah 

Kimbrue (nkimbrue@aft.org) in the AFT's 

research and strategic initiatives department. 

• If you need direct assistance with 

bargaining over health and safety issues, 

contact Kyle Arnone (karnone@aft.org) in 

the AFT's research and strategic initiatives 

department. 

14 CDC, "Operational Strategy for K-12 Schools." 
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Appendix: UFT School Health and Safety Reports 
Are the following PPE/supplies in the school? 

0 Surgical masks for adults 

0 Surgical masks for children 

o N95 respirators 

o Face shields for adults 

0 Electrostatic sprayer 

o Cleaning supplies for daily and nightly cleaning 

0 Supplies of gloves, disinfecting spray (or wipes), towels, 
hand sanitizer in each room 

o No-contact thermometers for temperature screening 

Have unavailable items on this checklist been earmarked for 
ordering and/or are shipments expected? 

Nurse's office 

O Does the school have a full-time, onsite nurse? 

0 Is there a designated waiting area for the nurse's office 
that permits social distancing if more than one child 
arrives? 

0 Is there proper ventilation in the nurse's office? 

o Does the nurse's office have enough space 
to socially distance? 

0 Is there a functioning sink with adequate supplies 
available for handwashing? 

0 Is there an established protocol for taking students 
to the nurse? 

o Does the nurse's office have a phone capable of calling 
outside lines? 

o Does the nurse have access to a computer and the ASHR 
[automated student health record] system? 

O Isolation room—a waiting room for students with 
fever and symptoms. Adults leave the building if 
exhibiting symptoms. 

o Is there a designated isolation room? 

O Is the isolation room properly ventilated? 

O Is the isolation room large enough to provide 6 feet 
between people? 

0 Has the school nurse been consulted regarding the 
appropriateness of the isolation room? 

0 Is there an area in which to put on and take off PPE, and 
a designated trash receptacle for safe disposal of PPE? 

Ventilation 

For windowed buildings: 

O Do all classrooms have access to operable windows? 

0 Are the exhausters (exhaust fans) working? 

For centralized systems: 

0 Are there any windowless rooms that rely just on the 
mechanical ventilation system? 

O Have the filters been upgraded to MERV 13? 

0 Are the dampers opened to allow in maximum fresh air 
(75-100%)? 

Hand washing in bathrooms 

0 Are there soap and paper towels in the bathrooms? 

0 Are the sinks working in the bathrooms? 

0 Is there a protocol for when students need to wash hands? 

Hallway movement/student circulation 

O Is there a plan for passing time? Briefly describe the passing 
plan. (We recommend limited passing.) 

0 Are there one-way lines in hallways? 

• Has the appropriate signage for those lanes been installed? 

Signage 

O Is there signage where students and staff congregate, 
including, but not limited to, hallways, elevators, outside 
the building, staircases, main offices, lobbies, and the nurse's 
office (inside and out), to help enforce social distancing? 

O Is there signage for the placement of desks or tables in the 
classroom? 

Auditorium, cafeteria, gym and schoolyard 

0 Which of these spaces will be used as instructional spaces? 

o Auditorium — cafeteria — gym— schoolyard 

O If these rooms/spaces are used, is there signage for 
maintaining social distance? 

Main office 

o Has the plexiglass partition been installed? 

O Is the main office large enough to provide 6 feet between 
multiple people? 

O Is the main office properly ventilated? 

Building Response Team (BRT) 

O Do you have a BRT? 

0 The BRT must now include the school nurse, custodial 
engineer and school safety agents (SSA). Have they been 
added to the BRT? 

Entry/Dismissal Protocol 

O Is there an entry protocol for staff and students? 

O Is there a visitor protocol for parents, deliveries, construction 
contractors, etc.? 

O Is there a dismissal protocol? 

Protocol for breakfast and lunch 

O How will meals be delivered to the classroom? 

O How will waste be removed? 

O Is there a protocol for daily cleaning of classrooms that 
ensures all leftover food is removed? 

Staff eating area 

o Does the school have an area designated for staff meals? 

o Is the space large enough to provide 6 feet between multiple 
people? 

O Is the room properly ventilated? 

SAVE room—

 

a room designated for counseling or disciplinary issues 

o Is there a designated SAVE room? 

O Is the SAVE room large enough to provide 6 feet between 
multiple people? 

O Is the SAVE room properly ventilated? 
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Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Monday, February 22, 2021 11:57 PM 

To: Rosenblum, Ian; Cardichon, Jessica; Harris-Aikens, Donna 

Cc: Holmes, Alexis [NEA]; Senter, Elic [NEA]; DonFrancesco, Christine [NEA] 

Subject: NEA press statement 

Attachments: Testing 2.22.2021.docx 

Hi all 

Sorry for delayed delivery. We actually had a board meeting scheduled for tonight. Here's our statement. 

FOR IMMEDIATE RELEASE CONTACT: Celeste Busser 
February 22, 2021 

(202) 822-7259, cfbussergnea.org 

NEA President Becky Pringle: Every state should use flexibility from the new federal 
guidance to focus on students, not invalid, unreliable standardized tests 

NEA responds to US Department of Education's guidance on assessments 

WASHINGTON, DC — Earlier today, President Biden's Department of Education released 
guidance on states' responsibilities under federal law with regard to assessing school and student 
performance. 

The following statement can be attributed to NEA President Becky Pringle: 

"All students deserve and have the ability to demonstrate knowledge in many ways that are 
measurable by those who know them best — their educators. 

"We hope every state will submit a request to suspend high stakes school rankings and 
potentially harmful sanctions against already struggling schools. High stakes standardized tests 
administered during the global health crisis should not determine a student's future, evaluate 
educators, or punish schools; nor should they come at the expense of precious learning time that 
students could be spending with their educators. 

"States should use this guidance to work with the educators and the Department of Education to 
tailor assessments that can actually determine where students are and help design an educational 
experience that fully supports their academic, social and emotional needs. 



"Standardized tests have never been valid or reliable measures of what students know and are 
able to do, and they are especially unreliable now. We need to ensure that our students who have 
been hardest hit during the pandemic- our Black, brown, rural, indigenous students, as well as 
those with special needs- receive the support they need. 

"We will work with the Department, states and districts to ensure we focus on the efforts that 
will support all of our students during this unprecedented time." 

Follow on Twitter at  N EAmedia and  Becky Pringle 

# # # 

The National Education Association is the nation's largest professional employee 
organization, representing more than 3 million elementary and secondary teachers, 
higher education faculty, education support professionals, school administrators, 
retired educators, students preparing to become teachers, healthcare workers, and 

public employees. Learn more at www.nea.org. 

Please Forgive typos. Sent from my iPhone 
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"States should use this guidance to work with the educators and the Department of Education to 
tailor assessments that can actually determine where students are and help design an educational 
experience that fully supports their academic, social and emotional needs. 

"Standardized tests have never been valid or reliable measures of what students know and are 
able to do, and they are especially unreliable now. We need to ensure that our students who have 
been hardest hit during the pandemic- our Black, brown, rural, indigenous students, as well as 
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than 3 million elementary and secondary teachers, higher education faculty, education support professionals, school 

administrators, retired educators, students preparing to become teachers, healthcare workers, and public 
employees. Learn more at www.nea.org. 



Ellerson Ng, NoeIle 

From: Ellerson Ng, NoeIle 

Sent: Tuesday, February 23, 2021 8:48 PM 

To: Harris-Aikens, Donna 

Cc: Halle, Benjamin 

Subject: RE: Op-Ed? 

Attachments: Edu Group Feb 2021 FINAL.pdf 

HI all 

This letter with 19 groups went to the House today. 

NoeIle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 
nellersonPaasa.org 

(C) I W(6)  

Twitter: @Noellerson 

#LovePublicEducation 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 18, 2021 3:29 PM 

To: Ellerson Ng, Noelle <nellerson@aasa.org> 

Cc: Halle, Benjamin <Benjamin.Halle@ed.gov> 

Subject: Op-Ed? 

Hi Noelle—

 

I wanted to introduce you to our Acting Assistant Secretary for Communications and Outreach Ben Halle in hopes we 

can push back against some negative rumblings about education needing more funds for COVID relief. I know you've 

seen Sen McConnell and others (including Sen Romney who asked Dr. Cardona about this in his confirmation hearing) 

push back on the American Rescue Plan. Their argument is that schools already have money from previous rescue 

packages that hasn't been spent. So why would they need more? 

We're starting to get media and others asking questions about how much funding has been drawn down and how it's 

been spent. Since there will likely continue to be a lot of questions, we thought it would be helpful for organizations 

representing schools to implement mitigation strategies and other spending needs to address disruptions from the 

pandemic to be more public about how they are using funding. It would help show the value of the funding and make 

the case for why more is so critical to help reopen schools safely. 

Would AASA and/or group of your members be willing to write an Op-Ed about how funds have been drawn down 

and how they've been used to help reopen schools? I think this could provide the public a lot more clarity of how this 

is working, and also be a guide and a good example for media to better understand this issue. 

Thanks and take care 

Donna 

Donna M. Harris-Aikens 



Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

Donna.Harris-Aikens@ed.gov 
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February 23, 2021 

Representative Nancy Pelosi Representative Kevin McCarthy 

Speaker of the House Minority Leader 

U.S. House of Representatives U.S. House of Representatives 

Washington, DC 20515 Washington, D.C. 20515 

Dear Speaker Pelosi and Minority Leader McCarthy: 

As we mark one year since the onset of the COVID-19 pandemic and the extraordinary changes our 

members and the schools and students they serve have had to navigate as a consequence, we write to 

express appreciation for the resources and supports made available to our schools. At the start of the 

pandemic, our members addressed the daunting tasks of pivoting to remote and hybrid learning, 

working to ensure staff and students were safe, and providing students access to school meals. The 

confluence of these efforts came with significant fiscal impact and during a time when many state and 

local governments were seeing reduced revenues due to the broader economic slowdown. 

The federal supports provided to schools through the CARES Act and Consolidated Appropriations Act of 

2021 (CAA) provide a strong step toward the important work of getting and keeping schools open for in-

person instruction in a manner safe for students and staff. We have heard from our members across the 

country, and they have already been able to put CARES funding to use in the following ways: 

• Ensuring students can access meals, even when schools are closed. 

• Helping schools obtain and distribute technology—devices, hotspots, and more—critical to 

ensuring students can access remote learning. 

• Supporting instruction, including employing additional staff necessary for both remote and in 

person learning. 

• Providing professional development for staff on myriad topics including sanitation/health, new 

curriculum/online portals, and mental health and wellness, among others. 

• Obtaining mitigation-related items, including personal protective equipment (PPE), COVID tests, 

cleaning/sanitation supplies, room dividers, and more. 

• Paying salaries associated with increased custodial/janitorial staffing needs. 

Funding from the CAA is just starting to reach school districts. Initial reporting indicates school districts 

will use the funds to expand and sustain the investments they made with CARES Act funding through 

this academic year and into the summer. Many are also planning to use this funding to partially address 

learning loss and academic recovery efforts. 

We are aware of the inaccurate notion that schools are not in need of additional funding because of the 

reported 'spend' rate of federal funding to date. In conversations with our respective memberships, 

they report that while the 'spend rate' may seem quite low to those unfamiliar with state and district 

school financial procedures and requirements, they have budgeted for every dollar they are scheduled 

to receive from the COVID relief bills and are still anticipating more significant costs they will be unable 

to meet without additional federal funds. This anecdotal information is supported by research from 

Education Resource Strategies, which estimates that to address the requisite social-emotional and 

academic needs of children over the next five years, districts on average will need to increase their 

educational spending by 21% each year when compared to their current expenditures. In light of 



anticipated declines in state spending on education, local funding can by no means increase and sustain 

spending more than 20% for the next five years without a major infusion of federal funding. 

As the pandemic wears on, schools continue to deliver education in virtual and in-person settings. States 

and school districts are expending significant resources to protect students and educators as state and 

local revenues continue to decline precipitously. School districts remain committed to working diligently 

to re-open and stay open for in-person instruction where public health guidelines allow. Educators 

continue to strive to deliver a high-quality education to students across all grades. They are putting their 
health at risk to reach students who cannot learn in an online setting. Meanwhile, declines in state and 

local revenues that are outpacing the Great Recession a decade ago, have made educator job loss 

among the hardest-hit sectors during the COVID-fueled economic crisis. These facts, taken together, 
outline the stark reality of continued need for additional federal investment. 

We strongly support the $128 billion in funding included in the American Rescue Plan to address—

among other needs—supporting remote learning, hiring more nurses, rethinking school calendars, 

improving ventilation in buildings and more. We applaud the emphasis on learning recovery and 

flexibility in how school districts determine what constitutes costs for learning recovery. We are also 

very pleased to see $7 billion dedicated to emergency funding for expenses associated with remote 
learning through the E-Rate program to help address the Homework Gap. We are eagerly awaiting 

passage of this bill in the House of Representatives. 

Thank you for your leadership and for consideration of our views. 

Sincerely, 

AASA, The School Superintendents Association 
American Federation of School Administrators 

American Federation of Teachers 

American School Counselor Association 

Association of Educational Service Agencies 

Association of Latino School Administrators 

Association of School Business Officials International 

Council of Administrators of Special Education 

Council of Great City Schools 

National Association of Elementary School Principals 

National Association of School Psychologists 

National Association of Secondary School Principals 

National Association of State Boards of Education 

National Association of State Directors of Special Education 

National Education Association 

National PTA 

National Rural Education Advocacy Consortium 

National Rural Education Association 

National School Boards Association 

CC: U.S. House of Representatives 



Ellerson Ng, Noelle 

From: Ellerson Ng, Noelle 

Sent: Wednesday, February 24, 2021 11:33 AM 

To: Halle, Benjamin; Harris-Aikens, Donna 

Subject: RE: Op-Ed? 

Totally public. CQ linked to it and we shared it with press and on social media. 

Noelle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 
nellersonPaasa.org 

(C) 1(b)(6) 

Twitter: @NoeVerson 

#LovePublicEducation 

From: Halle, Benjamin <Benjamin.Halle@ed.gov> 

Sent: Tuesday, February 23, 2021 11:12 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Ellerson Ng, Noelle <nellerson@aasa.org> 

Subject: RE: Op-Ed? 

Noelle, is this letter public? We were going to share with press reaching out about this if you don't mind! 

From: Halle, Benjamin 

Sent: Tuesday, February 23, 2021 9:24 PM 
To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Ellerson Ng, Noelle <nellerson@aasa.org> 

Subject: Re: Op-Ed? 

Thanks, Noelle! 

Sent from my iPhone 

On Feb 23, 2021, at 9:06 PM, Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> wrote: 

Thanks Noelle! Very helpful and will circulate here 

From: Ellerson Ng, Noelle <nellersonPaasa.org> 

Sent: Tuesday, February 23, 2021 8:48 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Halle, Benjamin <Benjamin.Halle@ed.gov> 

Subject: RE: Op-Ed? 

HI all 



This letter with 19 groups went to the House today. 

NoeIle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 

(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 18, 2021 3:29 PM 

To: Ellerson Ng, NoeIle <nellerson@aasa.org> 

Cc: Halle, Benjamin <Benjamin.Halle@ed.gov> 

Subject: Op-Ed? 

Hi NoeIle—

 

I wanted to introduce you to our Acting Assistant Secretary for Communications and Outreach Ben Halle 

in hopes we can push back against some negative rumblings about education needing more funds for 

COVID relief. I know you've seen Sen McConnell and others (including Sen Romney who asked Dr. 

Cardona about this in his confirmation hearing) push back on the American Rescue Plan. Their argument 

is that schools already have money from previous rescue packages that hasn't been spent. So why 

would they need more? 

We're starting to get media and others asking questions about how much funding has been drawn 

down and how it's been spent. Since there will likely continue to be a lot of questions, we thought it 

would be helpful for organizations representing schools to implement mitigation strategies and other 

spending needs to address disruptions from the pandemic to be more public about how they are using 

funding. It would help show the value of the funding and make the case for why more is so critical to 
help reopen schools safely. 

Would AASA and/or group of your members be willing to write an Op-Ed about how funds have been 

drawn down and how they've been used to help reopen schools? I think this could provide the public a 

lot more clarity of how this is working, and also be a guide and a good example for media to better 

understand this issue. 

Thanks and take care 
Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 
Office of the Secretary 

U.S. Department of Education 

Donna.Harris-Aikens@ed.gov 
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Khalilah Harris 

From: Khalilah Harris 

Sent: Thursday, February 25, 2021 9:27 AM 

To: Cardichon, Jessica; Rosenblum, Ian; Harris-Aikens, Donna; 

carmel.martin@who.eop.gov; Maureen.Tracey-Mooney@who.eop.gov; 

sherry.lachman@omb.eop.gov; Sargrad, Scott; Lee, Nicholas 

Cc: Bayliss Fiddiman; Lisette Partelow 

Subject: Re: Funding the Augustus Hawkins Centers 

Thanks so much, Nick, if you don't mind, Bayliss will follow up to see if she can coordinate with you, OMB 

and the coalition whose been driving this. I'm stepping out of the way of the expert here ?? 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 

www.americanprogress.org I @EdProgress 

Khania h's Twitter I @Ed2BeFree 

(202) 478-6336 

Pronouns: she/her/ella 

From: Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Sent: Thursday, February 25, 2021 8:33:51 AM 

To: Khalilah Harris <kharris@americanprogress.org>; Rosenblum, Ian <lan.Rosenblum@ed.gov>; Harris-Aikens, 

Donna <Donna.Harris-Aikens@ed.gov>; carmel.martin@who.eop.gov <carmel.martin@who.eop.gov>; 

Maureen.Tracey-Mooney@who.eop.gov <Maureen.Tracey-Mooney@who.eop.gov>; 

sherry.lachman@omb.eop.gov <sherry.lachman@omb.eop.gov>; Sargrad, Scott <Scott.Sargrad@ed.gov>: Lee, 

Nicholas <Nick.Lee@ed.gov> 

Cc: Bayliss Fiddiman <bfiddiman@americanprogress.org>; Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: RE: Funding the Augustus Hawkins Centers 

Good morning Khalilah and Bayliss, thank you for sharing. Increasing educator diversity and access to comprehensive 

preparation programs is a priority for the Administration and we appreciate your recommendations. I am looping in 

Nick Lee, DAS for Higher Education in OPEPD. 

From: Khalilah Harris <kharris@americanprogress.org> 

Sent: Wednesday, February 24, 2021 6:53 PM 

To: Rosenblum, Ian <lan.Rosenblum@ed.gov>; Cardichon, Jessica <jessica.Cardichon@ed.gov>; Harris-Aikens, Donna 

<Donna.Harris-Aikens@ed.gov>; carmel.martin@who.eop.gov; Maureen.Tracey-Mooney@who.eop.gov; 

sherry.lachman@omb.eop.gov; Sargrad, Scott <Scott.Sargrad@ed.gov> 

Cc: Bayliss Fiddiman <bfiddiman@americanprogress.org>; Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Funding the Augustus Hawkins Centers 

Hello friends, 

Please find the attached letter to President Biden in reference to the Augustus F. Hawkins Centers of Excellence. 



Authorized as a part of Title II of the Higher Education Act, this competitive grant program is targeted at funding 

HBCUs, MSIs and TCUs to prepare current and future teachers and school leaders to be profession-ready, 

certified, and licensed. 

I've copied my colleague Bayliss Fiddiman, who is an associate director on our team, and has been leading 

the efforts to organize a coalition of stake holders to advocate for a $40 million allocation in the 2022 FY 

Budget. As you know, our educator workforce does not reflect the student population and research shows 

that limits student's opportunities for excellence and academic growth. Therefore, we would appreciate the 

opportunity to discuss this further with a small group of members in the coalition to determine how we 

make this happen for our nation's students. 

Thank you in advance for the consideration. We look forward to your feedback. 

Khalilah 

Khalilah M. Harris, EdD, JD 
Acting Vice President, K-12 Education Policy 
Center for American Progress 
www.americanprogress.org  I @EdProgress 
About Khalilah  I  @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 



Feliza Ortiz-Licon 

From: Feliza Ortiz-Licon 

Sent: Thursday, February 25, 2021 3:28 PM 

To: Harris-Aikens, Donna 

Cc: Washington Navarrete; Ruth Lopez 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

Attachments: Draft NILSL VII _M4 Agenda.docx 

Hello Donna, 

Attached, please find the DRAFT agenda. Please let me know if you need further information. 

Best, 

Feliza 

Feliza I. Ortiz-Licon, Ed.D. I Principal I Education Programs 

UNIEC6US 
t 213.787.9603 lflicon@unidosus.org 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 25, 2021 11:54 AM 

To: Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Washington Navarrete <wnavarrete@unidosus.org> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Hi Feliz and Washington—

 

Could you attach the draft agenda? I'm reviewing with my team this afternoon 

Thanks and take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

Donna.Harris-AikensPed.gov 
b 6 



From: Feliza Ortiz-Licon <flicon@unidosus.org> 
Sent: Monday, February 22, 2021 5:59 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 
Cc: Washington Navarrete <wnavarrete@unidosus.org> 
Subject: UnidosUS: Invitation to speak on March 1st 
Importance: High 

Dear Ms. Donna Harris-Aikens, 

I hope you are doing well. I would like to invite you to participate as guest speaker for the National Institute 

for Latino School Leaders' (NILSL) final training module on Monday, March 1, 2021. We would be honored if 

you could speak about President Biden's education priorities and how school leaders can best engage with 

the Administration for their students and families. 

Please see the attached invitation letter for more details. 

We look forward to your response. Please let us know if you have any questions or need clarification on any 
aspect of the attached letter. 

Best regards, 

Feliza Ortiz-Licon, Ed.D. 
Feliza I. Ortiz-Licon, Ed.D. I Principal I Education Programs 

UNIODSUS 
t 213.787.9603 I flicon@unidosus.org 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 



UNIEDSUS 
STRONGER COMMUNITIES. STRONGER AMERICA. 

NATIONAL INSTITUTE FOR 
LATINO SCHOOL LEADERS 

Draft NILSL Module 4 Meeting Agenda 
March 1,2,3 I Zoom  

Monday, March 1, 2021 
9:00 — 2:00 p.m. pacific / 12:00 — 5:00 p.m. Eastern 

9:00 — 9:30 a.m. pacific / 

12:00 — 12:30 p.m. eastern 

(30min) 

9:30 — 10:30 a.m. pacific / 

12:30— 1:30 p.m. eastern 

(1 hour) 

10:30— 11:15 a.m. pacific! 

1:30 — 2:15 p.m. eastern 

(45 min) 

11:15 — 12:00 p.m. pacific / 

2:15 — 3:00 p.m. eastern 

(45min) 

12:00— 12:30 p.m. pacific! 

3:00 — 3:30p.m. eastern 

(30 min) 

12:30— 1:30 p.m. pacific 

3:30 — 4:30p.m. eastern 

(1 hour) 

1:30 — 2:00 p.m. pacific! 

4:30 — 5:00p.m. eastern 

(30 min) 

Welcome Remarks; Overview of agenda 

for sessions 

Including Hill Day schedule 

Federal Landscape Update 

Presenters: Danica Petroshius, Penn Hill 

Group 

Update on UnidosUS Policy Priorities 

Presenters: Unidos Policy Team 

Biden Adminstration 

Provide Biden priorities 

Debrief 

Guest speaker reflections, questions on 

hill meetings 

Working Lunch/ Afternoon Snack 

Final prep for groups to work together 

on their Hill meetings 

Closing Remarks /Adjourn  

Zoom 

Zoom 

Zoom 

Zoom 

Zoom 

Breakout Rooms 

Zoom 

Tuesday, March 2, 2021 
6:00 a.m. — 2:00 p.m. pacific! 9:00 a.m. — 5:00 p.m. Eastern 

9:30am -4:00pm ET Hill Office Hours Open Zoom 

   



9:00-9:30 am ET 

9:30am -4:00pm ET 

4:00 p.m. Eastern 

(1.5 hrs) 

5:30 p.m. Eastern  

Opening Kick-off (TBD) 

Hill meetings 

• 2-3 hill meetings each group 

Hill Meeting Debrief 

Adjourn  

Zoom 

Zoom 

Whole group 

UnidosUS 

Wednesday, March 3, 2021 
9:00 — 12:00 p.m. pacific / 12:00 — 3:00 p.m. Eastern 

9:00 — 9:30 a.m. pacific / 

12:00— 12:30 p.m. eastern 

(30min) 

9:30 — 11:30 a.m. pacific / 

12:30 — 2:30 p.m. eastern 

(2 hours?) 

TBD  

Welcome Remarks 

Guest Speaker 

Graduation ceremony 

Presenters: UnidosUS team 

Closing  

UnidosUS 

Zoom 

Zoom 

2 I UnidosUS 



Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Saturday, February 27, 2021 5:30 PM 

To: Ellerson Ng, NoeIle 

Subject: Potential school visit 

Hi NoeIle—

 

The Administration is thinking of doing a school visit in Fort LeBoeuf School District in PA. do you have a cell number 

for the superintendent there, Rick Emerick? 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 
Donna.Harris-Aikens@ed.gov 
b 6 



Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Sunday, February 28, 2021 2:52 PM 

To: Washington Navarrete 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

Hi Washington—apologies for missing this on Friday, my bio is: 

Donna Harris-Aikens 
Donna Harris-Aikens, J.D., is the Senior Advisor for Policy and Planning in the Office of the Secretary at the 
U.S. Department of Education. She served as a member of the Education Agency Review Team for the Biden-
Harris Transition and was a member of the Democratic National Convention Committee's Platform Committee. 
She also served as Senior Director for Education Policy and Practice at the National Education Association 
(NEA), where she advocated for students, educators, and working families to support equity and excellence in 
education, and to ensure working families had the right to organize and the opportunity to thrive in our global 
economy. Prior to joining NEA, Harris-Aikens served in leadership roles for the Service Employees International 
Union and Advance CTE and was an attorney in an education boutique law firm. She earned degrees from 
James Madison University and Howard University School of Law. 

From: Washington Navarrete <wnavarrete@unidosus.org> 

Sent: Friday, February 26, 2021 12:51 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: UnidosUS: Invitation to speak on March 1st 

Good Morning Donna, 

Thank you for accepting our invitation to join our NILSL Fellows. I just sent you a calendar hold for the event. When 

you have a moment could you send a bio for us to share with our fellows? 

Best, 

Washington 

- 
Washington Navarrete (he/him) I Education Leadership Program Manager I Education 

UNIEIDSUS 
t 213.787.9615 I m I wnavarrete@unidosus.org 

I'd love to connect. Here's my calendar link to make finding time easy. 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter I Instagram 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Date: Thursday, February 25, 2021 at 2:34 PM 

To: Washington Navarrete <wnavarrete@unidosus.org>, Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Great, thank you for responding so quickly. I am honored to accept this invitation and look forward to seeing you all 

on Monday 

(b)(6) 



Take care 

Donna 

From: Washington Navarrete <wnavarrete@unidosus.org> 

Sent: Thursday, February 25, 2021 4:28 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Ruth Lopez <rlopezPpennhillgroup.com> 

Subject: Re: UnidosUS: Invitation to speak on March 1st 

Good Afternoon Donna, 

Press is not invited to this event. This event is only open to our NILSL Fellows, UnidosUS and program support staff. 

We typically record the sessions and share internally for Fellows to reference but we can also stop recording for this 

time if needed. 

Best, 

Washington 

Get Outlook for iOS 

  

   

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 25, 2021 1:25:14 PM 

To: Feliza Ortiz-Licon <fliconPunidosus.org> 

Cc: Washington Navarrete<wnavarretePunidosus.org>; Ruth Lopez <rlopezPpennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Thank you, and last question, is press invited to the event? 

From: Feliza Ortiz-Licon <flicon@unidosus.org> 

Sent: Thursday, February 25, 2021 3:28 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Washington Navarrete <wnavarrete@unidosus.org>; Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

Hello Donna, 

Attached, please find the DRAFT agenda. Please let me know if you need further information. 

Best, 

Feliza 

Feliza I. Ortiz-Licon, Ed.D.I Principal I Education Programs 

UNIDDSUS 
t 213.787.9603 I flicon@unidosus.org 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 



From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 25, 2021 11:54 AM 

To: Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Washington Navarrete <wnavarrete@unidosus.org> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Hi Feliz and Washington—

 

Could you attach the draft agenda? I'm reviewing with my team this afternoon 

Thanks and take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 
Donna.Harris-AikensPed.gov 
b 6 

From: Feliza Ortiz-Licon <flicon@unidosus.org> 

Sent: Monday, February 22, 2021 5:59 PM 

To: Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 

Cc: Washington Navarrete <wnavarrete@unidosus.org> 

Subject: UnidosUS: Invitation to speak on March 1st 

Importance: High 

Dear Ms. Donna Harris-Aikens, 

I hope you are doing well. I would like to invite you to participate as guest speaker for the National Institute 

for Latino School Leaders' (NILSL) final training module on Monday, March 1, 2021. We would be honored if 

you could speak about President Biden's education priorities and how school leaders can best engage with 

the Administration for their students and families. 

Please see the attached invitation letter for more details. 

We look forward to your response. Please let us know if you have any questions or need clarification on any 
aspect of the attached letter. 

Best regards, 

Feliza Ortiz-Licon, Ed.D. 

Feliza I. Ortiz-Licon, Ed.D. I Principal I Education Programs 

UNII3DSUS 
t 213.787.9603 I flicon@unidosus.org 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 





Feliza Ortiz-Licon 

From: Feliza Ortiz-Licon 

Sent: Monday, March 1, 2021 3:49 PM 

To: Harris-Aikens, Donna; Washington Navarrete 

Cc: Ruth Lopez 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

Attachments: unidosus_nilsl_allmemos.pdf 

Donna, 

We are very grateful for your participation in today's training module. Also, thank you for sharing the email 

address for the referenced inbox. 

I'm sharing the Fellows' Leave Behinds. Please feel free to reach out if you need further information 

regarding their policy recommendations. 

Best, 

Feliza 
Feliza I. Ortiz-Licon, Ed.D.I Principal I Education Programs 

UNIEC6US 
t 213.787.9603 lflicon@unidosus.org 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Monday, March 1, 2021 12:00 PM 

To: Washington Navarrete <wnavarrete@unidosus.org>; Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Thank you all so much for inviting me to that conversation! It was definitely the highlight today, and here is the email 

inbox I mentioned: ReopeningK12@ed.gov 

Take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

Donna.Harris-AikensPed.gov 



From: Washington Navarrete <wnavarrete@unidosus.org> 

Sent: Thursday, February 25, 2021 4:28 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: Re: UnidosUS: Invitation to speak on March 1st 

Good Afternoon Donna, 

Press is not invited to this event. This event is only open to our NILSL Fellows, UnidosUS and program support staff. 

We typically record the sessions and share internally for Fellows to reference but we can also stop recording for this 

time if needed. 

Best, 
Washington 

Get Outlook for iOS 

  

    

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 25, 2021 1:25:14 PM 

To: Feliza Ortiz-Licon <flicon@unidosus.org> 

Cc: Washington Navarrete <wnavarrete@unidosus.org>; Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Thank you, and last question, is press invited to the event? 

From: Feliza Ortiz-Licon <flicon@unidosus.org> 

Sent: Thursday, February 25, 2021 3:28 PM 

To: Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 

Cc: Washington Navarrete<wnavarrete@unidosus.org>; Ruth Lopez <rlopez@pennhillgroup.com> 

Subject: RE: UnidosUS: Invitation to speak on March 1st 

Hello Donna, 

Attached, please find the DRAFT agenda. Please let me know if you need further information. 

Best, 

Feliza 

Feliza I. Ortiz-Licon, Ed.D.I Principal I Education Programs 

UNIODSUS 
t 213.787.9603 I fliconPunidosus.ore 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Thursday, February 25, 2021 11:54 AM 



To: Feliza Ortiz-Licon <fliconPunidosus.org> 

Cc: Washington Navarrete <wnavarrete@unidosus.org> 
Subject: RE: UnidosUS: Invitation to speak on March 1st 

CAUTION: This email originated from outside of the organization. Do not click links or open 

attachments unless you recognize the sender and know the content is safe. 

Hi Feliz and Washington—

 

Could you attach the draft agenda? I'm reviewing with my team this afternoon 

Thanks and take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 

Donna.Harris-Aikens@ed.gov 
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From: Feliza Ortiz-Licon <flicon@unidosus.org> 

Sent: Monday, February 22, 2021 5:59 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Washington Navarrete <wnavarrete@unidosus.org> 

Subject: UnidosUS: Invitation to speak on March 1st 
Importance: High 

Dear Ms. Donna Ha rris-Aikens, 

I hope you are doing well. I would like to invite you to participate as guest speaker for the National Institute 

for Latino School Leaders' (NI LSL) final training module on Monday, March 1, 2021. We would be honored if 

you could speak about President Biden's education priorities and how school leaders can best engage with 

the Administration for their students and families. 

Please see the attached invitation letter for more details. 

We look forward to your response. Please let us know if you have any questions or need clarification on any 
aspect of the attached letter. 

Best regards, 

Feliza Ortiz-Licon, Ed.D. 

Feliza I. Ortiz-Licon, Ed.D. I Principal I Education Programs 

UNIEICSUS 
t 213.787.9603 I flicon@unidosus.ore 

NCLR is now UnidosUS. Find out more at unidosus.org I Facebook I Twitter 



UNIDOSUS FEBURARY 2021 

STRONGER COMMUNITIES. STRONGER AMERICA. 

Recommendations for 
Latino Student Success 

Who We Are: Connecting Practice to Policy 

The National Institute for Latino School Leaders (NILSL) is a program designed to bridge the 

divide between practice and policy by providing school leaders the tools they need to advocate 

for policies and reform efforts that render increased educational outcomes for Latino and English 

learner (EL) students. It is the only institute that trains school administrators to advocate for 

national- and state-level policies that strengthen the education of Latino students and ELs while 

educating decision-makers. 

We are a group of school administrators and nonprofit leaders from across the country who 

collectively serve students in K-12 grade through our respective school and program models. We 

work with Latino students and families to support student achievement. We believe, the way to 

reverse the nation's low educational attainment is with addressing the needs of Latino students 

and families. We have witnessed, firsthand, how family and school partnerships positively impact 

learning, and have designed programs and initiatives in order to increase opportunities for families 

to engage in their child's education. Given the changing demographics of our schools and the 

growth of the Latino population, we believe that the success of Latino students who may also be 

ELs is intrinsically tied to the overall success of all students. 

Background 

The cultural make up of the American classroom is 25% Latino. Nationally there are more than 

4.9 million EL students enrolled in K-12 public schools, constituting about 10% of the nation's 

total public school population. EL student enrollment has increased 28% between the 2000 and 

2016 school years. In fact, forty-three states saw the number of ELs increase, with growth as high 

as 765.1% increase in South Carolina. It is projected that Latinos will make up 30% of students 

in our K-12 educational system by 2027. Despite the number of Latino and EL students, the U.S. 

educational system is not effectively serving their needs. According to the National Assessment 

Educational Progress (NAEP), only 55% of Latino 4th grade students read at or above basic. Given 

that Latinos will make up a third of the U.S. workforce by 2030, raising the educational attainment 

of Latino students is perhaps the best way to ensure that Hispanic students are prepared to fill the 

jobs of the future. 

www.unidosus.org PAGE I 1 



UNIDOSUS 

 

NATIONAL INSTITUTE FOR LATINO SCHOOL LEADERS RECOMMENDATIONS FOR LATINO STUDENT SUCCESS 

 

   

    

Our Ask 

UnidosUS NILSL fellows recommend that Congress update policies within ESSA and increase 
funding for the programs that will help improve educational outcomes and supports for Latino and 
other students across the country that: 

• Strengthen Family Engagement and Lanugage Accessibility 

• Improve Identification and Strengthen Supports for English Learners 

• Leverage Partnerships with Community-Based Organization for Latino Student Success 

• Improve Teacher Professional Development, Training and Retention of Teachers with a Focus on 
English Learners and Cultural Competency 

• Increase Transparency on Teacher Recruitment and Retention Demographic Data 

• Increase Support for Hispanic Serving Institions 

The Impact 

From our own experiences in classrooms across the country, we know the COVID-19 pandemic 
has only accelerated the gaps already existing for ELs and Latino students. Our students include 
families living in poverty, with unstable housing and parents with low-wage jobs. Ensuring that our 
schools are welcoming hubs for our most vulnerable families is a small part of a much larger vision 
of defining, unpacking, and pushing forth this idea of an authentic community school. We firmly 
believe that supporting families and students in this way will increase K-12 achievement, college 

readiness, enrollment, persistence, and completion. 

All students deserve access to an excellent education, and all parents deserve the ability to help 
support their students to be successful. We know that these changes will help us to achieve that 
goal and will allow our Latino students to reach their full potential. 

Endnotes 

1 U.S. Census Bureau, "School Enrollment in the United States" httos://www.census.ciovidata/tables/2018/demo/school-

enrollment/2018-cps.html (accessed February 13, 2020), Table 1. 

2 U.S. Department of Education, National Center for Education Statistics, "Digest of Education Statistics," httos://nces.ed.gov/ 
programsidigest/c118/tablesidt18 204.20.asp (accessed January 15, 2020), Table 204.20. 

3 U.S. Census Bureau, "Data Retrieval: American Community Survey" https://data.census.govice_dsci/ 
table?q=B050031&hidePreview=true&table=13050031&tid=ACSDT1Y2018.B050031&lastDisplayedRow=17&vintage=2018 (accessed 
January 15, 2020), Table B050031. 

4 U.S. Department of Education, Office of English Language Acquistion, "English Learners: Demographic Trends". https://ncela.ed.qov/ 
files/fast facts/19-0193 De14.4 ELDemographicTrends 021220 508.pdf (accessed 2/21/2020) 

5 U.S. Department of Education, National Center for Education Statistics, "Digest of Education Statistics," https://nces.ed.gov/ 
programs/diqest/d17/tables/dt17 203.50.asp  (accessed January 15, 2020), Table 203.50. 

www.unidosus.org PAGE I 2 



UNIDOSUS 
STRONGER COMMUNITIES. STRONGER AMERICA. 

Policy Memorandum: 

Increase Supports for Parental 
Engagement to Increase 
Student Achievement 
Elizabeth Garcia, Out of School Time Program Development Coach, 

Kalamazoo Youth Development Network 

Juanita Olivares Franklin, LIFE Program Director & Associate Director of 

Hispanic/Latino Outreach, North West Arkansas Community College 

Maria Paula Zapata, Associate Director of Education Programs, 

Conexian Americas 

Who We Are 

We are educators from diverse K-16 settings across the country. In our 37 combined years of 
serving Latino students and families, our collective work has focused on schools, nonprofits, 
and postsecondary institutions in Arkansas, Tennessee, and Michigan. Through our work, we 
serve Latino families, most of them low-income, limited English proficient (LEP), and first-
generation college students. Our varied roles provide us with unique insights into family 
engagement for Latino students. 

Background 

Currently, the Every Student Succeeds Act (ESSA) requires that districts spend at 
least 1% of Title I funds on family and parental engagement activities, which we do not 
believe is enough to meaningfully engage families under "normal" school conditions. 
Given COVID-19 and the expected years of recovery, this percentage is not enough to 
adequately support parents, as districts have had to make drastic changes to schooling. 
Only 1% of funds will not make up for learning loss and the trauma students have 
experienced during this time. We need a more robust long-term investment in family 
engagement to ensure that our education system is prepared and resourced to support 
and engage families for many years to come. 

Our Ask 

We believe that in order to increase student outcomes for the Latino population, more 
must be done to engage Latino families. To increase Latino families' abilities to promote 
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stronger opportunities and outcomes for students, we recommend the following changes 
to Title I of ESSA: 

• Increase the Title I parent engagement set-aside from 1% to 3%. 

• At least half of the allotted 3% of Title I funding cannot be relocated for school-wide 
initiatives and must be used for the purpose of targeted family engagement efforts that 
are tailored for eligible Title I families. 

• Funds used for staff training must prioritize research-based practices that have shown 
increased family engagement within diverse communities, with particular attention given 
to research that addresses the digital divide. 

• The current ESSA recommendations on language accessibility must change to a 
mandatory requirement for translated print, digital, and other communication materials 
in the top three languages spoken in the school district other than English. 

The Need 

Latino students have faced long-term inequalities in the education system, from 
attending schools with lower levels of funding, lower rates of certified teachers, a lack 
of culturally competent teachers and teachers of color, and less access to advanced 
course work. Additionally, the current pandemic has forced schools to engage with 
youth and families virtually, exacerbating long-standing barriers and highlighting the 
disproportionate impact of the digital divide.' Given the barriers families are facing 
related to digital literacy and beyond, family engagement will be a crucial tool to help 
close these opportunity gaps—and it will be a proven method for increasing outcomes 
for students. 

• Latino parents place a high value on education, but language barriers, understanding of 
the school system, and ineffective cultural practices on the part of the school often limit 
the extent to which parents feel capable of being more active participants in their child's 
academic life.2 

• Latino parents want more communication and support from their schools when it 
comes to supporting student outcomes, they are often not sure how to access what 
they need.3 

• Latino parents' perception of "involvement" is often different from schools' normative 
understandings, which is more defined by academic involvement rather than life 
participation. Based on Latino parents' levels of participation, teachers often assume 
that Latino parents don't care about their children's education, without understanding 
their context or knowledge of the school system.4 

Impact 

To ensure that Latinx students do not fall further behind academically under the current 
crisis and that they have a strong opportunity to excel after the crisis, it is essential that 
Latinx families have the tools and skills to support their children both in social-emotional 
development and in response to the increased burdens that parents will face as their 
children engage with remote learning. There will not be a single solution to supporting 
family engagement while addressing issues of digital equity, but providing more funding 
for this critical work will ensure that students, teachers, and parents can experience some 
of the benefits of effective family and school partnerships. 
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• Family engagement can have long-term positive effects on student academics. 
Reports have found that when family engagement is intentional and sustained, it 
has a positive impact on grades, test scores, passing rates, enrollment in higher-level 
programs, high school graduation, and college attendance.5 

• Sustained, learning-based, collaborative programming is most effective in creating 
a lasting impact on children. Additional funding would serve to amplify these effects 
within the Latino community. 

• The sooner we take action, the sooner Latino families and students can benefit. It 
takes time to develop the types of meaningful, sustained relationships between families 
and staff that can fosters students' social, emotional, and academic growth. 

Endnotes 

1 Pew Research Center, "53% of Americans Say the Internet Has Been Essential During the COVID-19 Outbreak" 

(April 30, 2020), https://www.bewresearch.org/internet/2020/04/30/53-of-americans -say-the-internet-has-
been-essential-during-the-covid-19-outbreak/ (accessed January 31. 2021). "What Four Divides Teach About 
Digital Equity, an Analysis," Learning.com, 2020, https://resourceslearninq.com/whitepaber/dioital-eauitv, 

(accessed January 31, 2021). 

2 Nancy E. Hill and Kathryn Torres, K., "Negotiating the American Dream: The Paradox of Aspirations and 

Achievement among Latino Students and Engagement between their Families and Schools," Journal of 

Social Issues 66, no. 1(2010): 95-112. B. Harry and R. Waterman, "Building Collaboration Between Schools 

and Parents of English Language Learners: Transcending Barriers, Creating Opportunities. National Institute 

for Culturally Responsive Educational Systems," Colorin Colorado, 2008 httos://www.colorincolorado.ora 

researchibuildinq-collaboration-between-schools-and-parents-english-lanquaqe-learners-transcending  

(accessed January 31, 2021). 

3 Alice M. L. Quiocho and Annette M. Daoud, "Dispelling Myths about Latino Parent Participation in Schools," 

The Educational Forum, 70, no. 3 (2008): 255-267, D01:10.1080/00131720608984901. 

4 Maria Estela Zarate, Understanding Latino Parental Involvement in Education: Perceptions, Expectations, 
and Recommendations (Los Angeles, California: The Tomas Rivera Policy Institute, University of Southern 

California, 2008). 

5 Karen L. Mapp & Paul J. Kuttner, "Partners in Education: A Dual Capacity-Building Framework for Family-

School Partnerships." SEDL, (2008) httos://files.eric.ed.00v/fulltext/ED593896.odf. 
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Who We Are 

We are an Edtech Startup Co-Founder/CEO and nonprofit leader from Texas and California. 
After 11 years in education as a teacher, administrator, and principal, Oscar Romano 
transitioned to found Ember Within, PBC, an Edtech startup company in the assessment and 
data analytics space of virtual learning. Most recently, Oscar was the principal of YES Prep 
Gulfton (part of YES Prep Public Schools in Houston, TX), a charter school of 1,050 students 
from 6th-12th grade where 96% are Latino or Black, 98% qualify for free or reduced lunch, 
and more than 40% are English learners (ELs). 

Jordan Harrison is Vice President of Community Impact and Partnerships at Reality 
Changers, which serves more than 1,200 students in southern California and Mexico. In 
our student body, 86% identify as Latinx, 98% are first-generation college students and 
60% of our students come from mixed-status families. 

We are both fellows with UnidosUS through the National Institute of Latino School Leaders, 
which seeks to bridge the divide between policy and practice and to train effective 
advocates for policy reform in ways that lead to increased educational outcomes for Latino 
students and families. 

Background 

As of 2018, the Migration Policy Institute reported that there were an estimated 18 million 
children in the United States living in a household with at least one parent who was 
an immigrant, either documented or undocumented, and 2.1 million of those children 
were immigrants themselves. These 18 million children represented 26% of the total 
69.5 million children in the United States, now making up a significant share of the U.S. 
population under the age of 18. Of the 26.9 million children under the age of 18 who are 
also living in low-income families, 32% (8.5 million) of them were children of immigrants. 
In all, those 8.5 million children of immigrants living in low-income families make up 47% 
of all children of immigrants.' 
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When breaking down the data by ethnicity, a 2017 study reported that 54% of all children of 
immigrants were Latinx.2  This data begets three points: 

1. Children of immigrants and their families are not a monolithic entity that can be 
addressed with a single set of broad educational policies. 

2. A significant portion of all children of immigrants (8.5 million) live in low-income 
families and may require additional targeted services. 

3. With Latinx children making up a majority of all children of immigrants, it is important 
to appropriately represent them in major educational policy decisions. 

The United States' public school system was built to help ensure that all students receive 
a quality education, regardless of income level. The pandemic has upended schools' 
abilities to help compensate for the inequities that Latinx children of immigrants face 
in K-12 education. Latinx families are now on the frontlines of their children's daily 
educational progress, and leveraging their support could have meaningful impacts on 
their children's lives. 

The Ask 

Parent engagement is critical for the desired outcomes and improvements of our 
Latinx and immigrant students. To increase and improve support for effective 
engagement, we recommend: 

• Increase the Title I family engagement set-aside from 1% to 3% to support innovative and 
evidence-based family engagement programming. With this increase, districts must go 
beyond posting in information in multiple languages. Funding must be used to implement 
innovative, evidence-based practices that reach families of all languages and to ensure 
that the engagement leads to families understanding where to find information, how to 
understand it, and how to use it effectively to improve outcomes for their students. 

• Create set-aside in Title III that requires grantees to use 2% of their grants for innovative, 
evidence-based family engagement practices that reach families of all languages and 
ensure that the engagement leads to families understanding where to find information, 
how to understand it, and how to use it effectively to improve outcomes for their students. 

• Incentivize schools to partner with community-based organizations to support family 
and student engagement. 

The Need 

Family involvement is a key lever in improving educational outcomes for children 
of immigrants. 

The reality is that state and federal government agencies do not have the capacity to 
provide children of immigrants with the support they need to succeed in K-12 education. 
Families are the conduit through which support can be provided, but many immigrant 
families are not properly equipped to support their children through the American 
education system. Numerous studies have found positive correlations between family 
involvement and stronger academic achievement performance. "This relationship holds 
across families of all economic, racial/ethnic, and educational backgrounds and for 
students at all ages."3 

Immigrant parents need more support because of their unfamiliarity with the system. 

Unfortunately, immigrant parents are at a disadvantage when supporting their children, 
simply because they weren't raised in the American educational system. In one example, a 
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parent attending a session led by the Parent Institute for Quality Education spoke up and 
said, "We don't know what we don't know, and that's a dangerous place to be. Teachers 
assume I'm not asking because I'm not interested, but I don't even know what questions 
to ask."4  An equitable education for children of immigrants must involve clearer and more 
explicit entry points by which these students' parents can adequately support their children. 

School closures due to COVID-19 have amplified some of the inequities that work against 
children of immigrants. 

As soon as the coronavirus hit our communities, schools around the country were closed, 
and parents of all backgrounds instantly became the primary facilitators of content-learning 
for their children. The impact has been more starkly felt among low-income households 
where parents have no choice but to expose themselves to danger as essential workers. 
Across the United States, 69% of all immigrants and 74% of undocumented workers can 
be classified as essential workers—individuals employed in critical infrastructure roles.5 
Considering that 50% of all immigrants are Latinx, the impact of the pandemic to Latinx 
immigrant households becomes more pronounced.6  Families have faced greater risks of 
exposure to the coronavirus, placing entire communities in danger of illness. Children have 
struggled to keep up with the transition to virtual learning, where insufficient income (for 
devices and/or WiFi) serves as a daunting barrier to equitable access to education. 

Impact 

In our careers, we have seen the positive impact that educating and partnering with 
immigrant families can have on the outcomes of our students. We have seen the joy one 
family can have when they feel like they have an impact within their students' educational 
journey. For example, Ms. Perez, who did not speak any English, started attending school 
board and PTA meetings when translation services were provided and when brochures 
in Spanish and an entire online website for Spanish-speaking families were created. She 
insisted on supporting her three children in applying to college, and they now attend the 
University of Hawaii, University of California, Berkeley, and San Diego State University. 

Additional research suggests that: 

Family engagement will increase overall student well-being and academic success. 
Zhang (2016) states, "parental involvement in children's school-related activities is directly 
related to their academic achievement, cognitive development, and English ability."' 
Studies have shown that when the student feels parental support they perform better in 
school, their academics go up, they participate in the classroom and in school activities.8 

Family social capital will increase to support their children. According to a 2009 report 
from the Pew Hispanic Center, 89% of Latino parents believe college is important for 
success in life, yet only 40% feel they have the knowledge to help their children prepare 
for college.9  Our families have the right for their children to succeed, and supporting our 
immigrant families will deepen the funds of knowledge for their success. 

Family engagement will broaden from a cultural survivor role to a cultural leader 
capacity. Supporting our immigrant population is a way to support our expanding 
community. When families engage in their student's lives there is an increase of family 
engagement in other areas within school and the community.1° 
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Who We Are 

We are Latino educators who work at Title 1 schools within similar communities in the 
cities of Los Angeles and Oakland, California, supporting students who are predominantly 
first- and second-generation immigrants from Mexico and Central America. The students 
we serve are mainly English learners (ELs) from diverse cultural backgrounds which 
include Latino, Vietnamese, Chinese, Hmong, and Ethiopian, to name a few. We come from 
similar backgrounds and experiences as the students we serve, which fuels our desire 
to improve access to more culturally responsive teaching staff. We are fellows with the 
National Institute of Latino School Leadership (NILSL) at UnidosUS, which seeks to bridge 
the divide between policy and practice and train effective advocates for policies and 
reform efforts to strengthen educational outcomes for Latinos students. 

Background 

As highlighted in the Pew Research Center analysis of Census Bureau data, the population 
of the youngest Latinos, those under 18 years old, grew by 22% from 2006 to 2016, 
bringing the under-18 Hispanic population to (18.3 million). According to the National 
Center for Education Statistics, the percentage of public school students in the United 
States who were ELs was higher in fall 2017 (10.1%, or 5.0 million students) than in fall 
2000 (8.1%, or 3.8 million students). Given the demand, we must ensure that policies meet 
the needs of Latinos and ELs to ensure all students succeed. 

The purpose of Title II of the Higher Education Act (HEA) is to provide federal assistance 
for traditional teacher programs and alternative routes to state teacher certification 
programs; hold such programs accountable, and support states to improve their teacher 
preparation programs and expand the teacher workforce. 
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Our Ask 

• Pass the STRONG Act of 2020 H.R. 8468: To amend the HEA of 1965 to allow certain 
students enrolled in an institution of higher education to apply for teaching residency 
programs, and for other purposes. 

• Increase funding for the Higher Education Act of 1965 Title II to $600 million to increase 
funding for teacher preparation programs. 

The Need 

Public schools in the United States are more diverse than ever, and these schools need 
diverse teachers who are able to be culturally responsive to students and their families. 
Teachers who can do more than empathize, and who can also relate to students and their 
families, speak the same language, and understand the experience of growing up in an 
immigrant household will be crucial in keeping students and families engaged in student's 
education. Inequalities in educational opportunity, including technology access, long 
pre-existed the COVID-19 pandemic, and has disproportionately impacted Black, Latino, 
Native American, and low-income families.' In addition, the Black and Latino communities 
have been and continue to be disproportionately affected by the COVID-19 pandemic. 
For example, of the 1,375 coronavirus cases in San Francisco where a race had been 
determined, 45% were Latino, compared to 15% of the overall population, according to 
public health and census data. In Alameda County, 43% of cases with a known race were 
Latino, compared with 22% of the population. And in Santa Clara County, Latino people 
made up 45% of cases with a listed race, but 25% of the population.2 

Given the current number of COVID-19 infections in the country, most schools have opted 
to provide a distance learning option, or to switch completely to a distance learning 
platform. COVID-19 is a virus that has had widespread, devastating impacts across 
different sectors. According to The Learning Policy Institute there could be a minimum 
projected loss of 320,000 teaching positions nationwide (or 8% of the national teacher 
workforce), which is nearly triple the downsizing that the teacher workforce experienced 
during the Great Recession.3  This attrition of teachers will impact students, especially 
Black and Latino students, who are likely to be enrolled in districts that are twice as likely 
to have a funding gap of more than $5,000 per pupiI.4  Not only do these students attend 
schools with funding gaps, but they are likely to attend schools where most teachers are 
not from similar backgrounds.5  According to the National Center for Education Statistics, 
7.8% of teachers are Latino, while 25.8% of students are Latino.6  Thus, the need to expand 
teacher preparation programs to recruit and effectively train more teachers of color is 
greater than ever, in order to prepare for a future through and after COVID-19. 

Growth of Latino students, where are the Latino teachers? 

As the Hispanic/Latino student population rises, the number of Hispanic teachers has not 
grown at a rate comparable to the student population. According to the National Center 
for Education Statistics (NCES), 82% of teachers are White/ A Latino teacher diversity 
gap exists in 40 of the 41 states with available data. The four states with the largest gaps—
California, Nevada, Arizona, and Texas—contain more than half of the country's Latinx 
population.8  As the school system slowly adjusts and ultimately returns from the COVID-19 
pandemic, the dynamics of the Latino and Black population will demand that school 
systems work to infuse cultural competence into both classroom instruction and schoolwide 
systems to adapt and recover from the residual academic dips due to COVID-19. 
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Obstacles to increasing the Latino teacher pipeline 

Although much of the research demonstrates the benefits of teacher diversity, many 
Latino students rarely encounter teachers who share their ethnic background.9  There still 
remain multiple obstacles in creating a vibrant pipeline for teachers of color. For example, 
the time it takes to complete a teacher certification program, coupled with the high costs 
of graduate school, makes it much more difficult for Latino college graduates, many of 
whom come from low-income households, to commit to a profession with so many costs 
and so little compensation. 

Impact 

STRONG ACT 

The STRONG Act of 2020 H.R. 8468 would amend the HEA of 1965 with an increase in 
funding to $600 million, allowing certain students enrolled in an institution of higher 
education to apply for teaching residency program supports and other high-quality routes 
to state certification or licensure. This funding would create more accessible pathways for 
our future Black, Latino, Native American, and low-income teachers. 

High Quality Routes Lower Gaps by Being More Affordable 

Other high-quality routes to teacher state certification are often more affordable and 
accessible for future Black and Latino teachers. According to a report, Latino borrowers 
are more likely to drop out because they or their families are more likely to face financial 
pressures than White borrowers, and overall, 31% of Latino students with student debt 
dropped out of college in 2009 (the most recent data available). 

Other quality routes, such as teacher residency programs, demonstrate higher teacher 
retention rates, which in turn lowers the gaps between Latino students and Latino 
teachers. Without added public investment into innovative alternative methods for 
certifications, the teacher diversity gap will only widen as the numbers of Latino K-12 
students continue to rise as their needs do as well. 

Teachers of Color Boost the Academic Performance Of Students Of Color 

Teachers from similar backgrounds are a rich resource in hard-to-staff schools. Studies 
have found that teachers of color boost the academic performance of students of color. 
Teachers' influences include improved reading and mathematics test scores, improved 
graduation rates, and increased aspirations to attend college.'° Teachers of color can 
connect and motivate students early, serve as community ambassadors to families, and 
contribute to school-wide cultural improvements. In the current COVID-19 pandemic 
crisis and the future stages of recovery, the need to bridge cultural gaps to deal not only 
with distance learning, but also with the dissemination and collection of information and 
health updates to families of color, demands a focus on the need to increase the number 
of teachers of color. To prepare for the growing diverse American student population, 
America's schools need a teaching corps that is not only effective through quality training, 
but that is also racially and ethnically diverse. 
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Who We Are 

We are education leaders with more than 30 years of combined experience, which has 
helped us understand the importance of recruiting, retaining, and sustaining high-quality, 
culturally diverse educators to teach students of color. Celia Garcia Alvarado leads the 
education efforts for the Cesar Chavez Foundation throughout the Southwest as the 
Executive Vice President of Education and Devon Teran is the Principal of DeLaSalle 
Charter High School in Kansas City, MO. Both of us serve under-resourced communities 
with high numbers of Latino students. We are also part of the National Institute of Latino 
School Leadership (NILSL) Fellowship with UnidosUS, which seeks to bridge the divide 
between policy and practice and train effective advocates for policies and reform efforts to 
strengthen educational outcomes for Latinos students. 

Background 

The most recent Elementary and Secondary Education Act (ESEA) reauthorization, 
the Every Student Success Act (ESSA), includes Title II, which supports mentoring and 
teacher and administrator training. Currently, money flows to states and districts to 
support these activities, but there is significant flexibility and minimal transparency on 
how these funds are used. As a result, there is no targeted support for or evidence that 
any funding is being used to develop and retain culturally diverse educators. 

Our Ask 

• Require school districts and states to collect and report teacher racial and ethnic 
demographic data on ESSA state report cards. 

• Require school districts to collect and report teacher retention rates by racial and ethnic 
demographic data on ESSA state report cards. 
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• Require schools and states to include plans to reserve 20% of their ESEA Title ll funds in 
grant applications to support the recruitment and retention of culturally diverse educators. 

Adding teacher demographic and retention data by race and ethnicity to ESSA state 
report cards will give states, schools, and communities the information they need to better 
tailor their strategies and partner with community organizations to strengthen and sustain 
the diversity of their teacher workforce. Moreover, this data is important in order for all 
districts to become proactive in meeting growing diverse student populations' unique 
needs, like Latino students, across the United States. 

The Need 

All students benefit from a diverse teacher workforce that wants and is able to stay 
in the classrooms.' Latino students growing up in under-resourced communities are 
disproportionately affected by teacher shortages and by not having access to teachers who 
share their racial/ethnic background. This is particularly concerning given the historically 
lower educational attainment patterns of Latinos in comparison to their White peers. 

Reporting annual teacher demographic and retention data by race and ethnicity is not 
required of districts or states under current ESSA guidelines. 

Current ESSA guidelines for state report cards require reporting data about educator 
qualifications that includes the number and percentages of inexperienced teachers, 
teachers teaching with emergency or provisional credentials, and teachers who are not 
teaching in the subject or field for which the teacher is certified or licensed. 

While race/ethnicity and retention data are sometimes compiled by third-party 
researchers at the state and district levels, it is often incomplete and thereby insufficient. 
Reliable and timely data are needed to better inform diverse teacher recruitment, hiring, 
and retention practices, as well as efforts by school districts across all states. 

COVID-19 is widening achievement gaps for Latino students due to distance learning 
inequities, and Latino students need teachers who can meet their academic, cultural, 
and linguistic needs. 

Latinos are the fastest growing student population in the United States, but their race/ 
ethnicity is not mirrored in the diversity of our current teacher workforce. While Latino 
students account for more than 25% of K-12 students nationally, approximately only 9% of 
educators identify as Hispanic or Latino.2  Moreover, this number is not evenly distributed 
across the country; according to the National Center for Education Statistics, in 40 states, 
Latinos are less than 3% of the teacher workforce.3 

These numbers are alarming given that census data shows a shift in settlement patterns 
for Latinos, which presents new challenges for districts that are not prepared to meet 
their unique needs, especially in rural areas.4  English learner (EL) populations have more 
than doubled between 2005-2015 in states such as Mississippi, South Carolina, Kentucky, 
Kansas, and Maryland.s 

Latino students are disproportionately affected by teacher shortages and teachers of 
color attrition rates, which are challenging school districts across the United States, 
particularly those located in rural areas. 

Teachers of color are leaving the teaching profession at higher rates than they are being 
hired into it, and this dynamic directly contributes to teacher shortages and a lack of 
diversity in the teaching workforce. This is particularly concerning given that this group 
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is motivated to return to their own communities to teach and often finds placements in 
hard-to-staff schools.6  Some estimates predict that there could be as many as 250,000 
vacant teaching positions by 2025, and it is unclear how many of these will be vacated 
by Latino teachers. To illustrate the severity of this problem, the Learning Policy (LPI) 
Institute found that in California, which educates the largest percentage of Latino 
students in the country, there are rural school districts where all the teachers that were 
hired were emergency credential teachers.7 This is highly alarming, given that this group 
of teachers is more likely to leave the profession. 

Impact 

Latino teachers positively impact Latino student achievement and social growth 
and can play a pivotal role in addressing learning loss and socio-emotional effects due 
to COVID-19. 

Research suggests and supports that Latino teachers are better positioned than their 
non-Latino counterparts to meet the needs of Latino students. Benefits include stronger 
academic achievement and socio-emotional benefits as well as fewer unexcused 
absences and lower likelihoods of chronic absenteeism and suspensions.8  These teachers 
can also serve as relatable successful role models because they share or may have a 
greater understanding of their students' culture. 

Latino teachers can be leveraged to curb the learning loss and socio-emotional effects 
that Latino students are experiencing due to COVID-19. Culturally diverse teachers are able 
to communicate more effectively with families and share their needs so that schools can 
design better solutions. Schools that have staffs that resemble the demographic makeups 
of their communities are able to make better decisions that meet the unique needs of their 
students and families during the pandemic. 

Improving the retention of culturally diverse educators addresses teacher shortages. 

While Latinos, as a group, are entering the teaching profession at an increasing rate, 
they are also exiting at higher rates than other groups.8  Increased accountability and 
incentivized use of Title II funds to address both recruitment and retention of culturally 
diverse educators can keep more teachers in the classroom and reduce teacher 
shortages. Teachers of color are a resource for students in hard-to-staff schools because 
many report feeling called to teach in low-income communities of color. Latino teachers 
play an important role in filling vacancies in these schools, and whether they decide to 
remain in teaching has significant impacts on students.'° 
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Policy Memorandum: 

Strengthen Parental 
Involvement Supports to 
Ensure Latino Families Can 
Engage with Schools 
Isaac Cardona, Area Senior Director, Portland Public Schools 

Paul Yumbla, Senior Team Lead, Abraham Lincoln High School, 
Denver Public Schools 

Who We Are 

We are educators working in Title I schools that center around community involvement. 

My name is Isaac Cardona, and I am an Area Senior Director in Portland, Oregon, 
managing elementary and K-8 schools across Oregon's largest school district. We 
serve nearly 50,000 students, half of whom come from low-income or underserved 
backgrounds. In my role at the district office, I work to create avenues for parents to feel 
welcomed and to participate in their school communities, regardless of race, ethnicity, or 
languages spoken. 

My name is Paul Yumbla and I am a teacher-leader at a Title I school in Denver, Colorado, 
that serves 91% students of color with four languages spoken and 56% English learner 
(EL) students. As an educator, I try to bridge the gap between a sense of community 
and academic ownership. This means ensuring that all of our families are not only seen 
and heard but feel valued at our school. 

Background 

In the Every Student Succeeds Act (ESSA), every district that receives more than 
$500,000 has a Title I parent engagement set-aside of 1%, to be used for parental 
engagement in schools with input from parents on how to spend those funds. According 
to an article published by Public School Review in 2018, "extensive research has shown 
that students achieve more in school when their parents are involved in their education."' 
For families that do not speak English, communication can often be a barrier in 
partaking in school activities and navigating the complex school system. Families may 
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lack access to interpretation services and translation of documents as this can be cost 
prohibitive for schools. By increasing a direct set aside for interpretation services, the 
funding will allow all families to be able to access their child's education. 

Our Ask 

• Increase Title I set-aside for parental engagement from 1% to 3%. 

• Ensure that school districts with more than 15% ELs reserve 0.5% of the 3% set-aside for 
translation and interpretation services. 

The Need 

Latinos are a growing student population. The percentage of ELs in the United States 
public school system continues to grow each year, with the most common language 
being Spanish-speaking populations, roughly representing 74.8% of all ELs in the United 
States.2  Although Latinos and ELs represent a growing population of school students, 
families may not have the ability or comfort to engage with school communities about 
their child's education. 

Parent engagement increases graduation rates. In Colorado, Latinos graduate from high 
school at a rate of 70%.3  Research has shown that parent engagement and a supportive 
community would increase graduation rates. 

Remote learning—and the long-term impact of the pandemic on learning—increases the 
need for parent engagement. With remote learning establishing itself as a more constant 
presence than many of us anticipated, there have been even more obstacles for Latino 
families to overcome. With school "going virtual," families where English is not primarily 
spoken at home are struggling to engage and navigate distance learning. In a national 
survey by Latino Decisions, the results were evident: The number one concern from Latino 
parents was "communication with teachers." Sixty-five percent of parents feel "learning is 
more difficult now because it is harder to communicate with teachers," and that difficulty 
is compounded by those that solely spoke a language other than English!' 

In Colorado, nearly 30% of the K-12 population is Latino. For every 100 Latino ninth 
graders in Colorado, only 67 will graduate from high school; only 28 will enroll in college, 
and only 10 will graduate.5  Colorado is last among the 50 states when comparing Latinos 
(ages 25-64) to Whites who hold an associate's or bachelor's degree. Having more 
degree-earning Latinos happens when schools have funding dedicated to their holistic 
needs. Ensuring families have access to interpretation, translation, and robust language 
supports allows for students to have multiple entry points for college support. This will go 
a long way in combating Colorado's 35% degree-attainment gap. 

Oregon has seen a 72% increase in Latinos in the past 20 years, but now with COVID-19 
closures, the achievement gaps that persist for students of color nationally is now 
compounded by online learning and a lack of engagement by BIPOC students.6  In 
Oregon's largest school district, already 25% of Latino students are struggling to 
consistently log on to distance learning classes. This trend has been seen in large cities 
across the United States, including Los Angeles, where last year 50,000 Black and Latino 
students failed to engage in online classes.' 

Parents are ready to engage and to support their students, but communication is key. 
Having the ability to engage with teachers, administrators, and school personnel is an added 

and necessary step to engaging students in content and closing the achievement gap. 
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Impact 

Knowing very well that the social, political, economic, and cultural factors that impact 
the educational experience of Latinos in the United States are complex, we would like 
to hone in on the impact that interpretation services can provide to families, students, 
and community stakeholders. Ensuring that our schools are welcoming hubs for our 

most vulnerable families is a small part of a much larger vision of defining, unpacking, 
and pushing forth this idea of an authentic community school. We firmly believe that 
supporting families and students in this way will increase K-12 achievement, college 
readiness, enrollment, persistence, and completion. 

All students deserve access to an excellent education, and all parents deserve the ability 
to help support their students to be successful. We know that these changes will help us 
to achieve that goal and will allow our Latino students to reach their full potential. 

Endnotes 
1 M. Beatrice Arias and Milagros Morillo-Campbell, Promoting ELL Parental Involvement: Challenges in Contested Times 

(Boulder: Education and the Public Interest, University of Colorado-Boulder, 2008) http://www.areatlakescenter.oradocs/ 

Policy Briefs/Arias ELL.pdf. 

2 National Center for Education Statistics, "English Language Learners in Public Schools" https://nces.ed.aov/orocirams/coe/ 

indicator ccif.aso (accessed January 20, 2021). 

3 Colorado Department of Higher Education, "Strategic Goal 2: Erase Equity Gaps" htto://masterplan.hicthered.colorado.ciov/ 

qoal-2-erase-equity-qaps/# (accessed January 20, 2021). 

4 Latino Decisions and Abriendos Puertas / Opening Doors, "Latino Parent Voices: What our families need to know" https:// 

nationalsurvev.ap-od.orawp-content/uploads/2020/08/LatinoParentVoices Report.pcif (accessed January 20, 2021). 
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disparities-in-their-stru•gle-with-online-learning (accessed January 20, 2021). 
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Policy Memorandum: 

Recognizing and Addressing 
the Diverse Needs of 
English Learners in Order 
to Propel Them Toward 
Academic Success 

 

Sandra Peloquin, EL Teacher, Lorain Schools 

  

 

Alma Velazquez, Principal, Jason Lee Elementary, Portland Public Schools 

Who We Are 

We are experienced educators, a teacher and a principal, working in public schools 
whose mission and focus is in the academic success of our growing populations of 
English learners (ELs) and Latino students in the states of Oregon and Ohio. 

Sandra Peloquin provides EL services at Lorain High as an English language teacher and 
advocate with 28 years of experience. Her high school students are part of an urban district 
where 40% of the student population is Latino. In Ohio, 73.6% of EL students were born in 
the United States and 37.7% of all ELs speak Spanish as the dominant home language.' 

Alma D. Velazquez, she serves as principal at Jason Lee Elementary in Portland, Oregon. 
In her 12 years in education has served as a bilingual elementary school teacher, a teacher-
developer in the area of language acquisition and language instruction, and a school 
administrator. Twenty percent of all Oregon students are ELs, and 40% of all students qualify 
for free and reduced lunch.2  In her school right now, a quarter of all students are English 
learners and more than 60% qualify for free and reduced lunch. 

We are Latino educators of effective public schools with significant numbers of Latino and 
EL students. We represent the high-poverty communities in Oregon and Ohio. 

Background 

Under the ESSA, states are able to identify all ELs as part of a single category. This means 
that states do not have to account for student progress in individual subgroups, making it 
more likely that individual student subgroups will not receive adequate support to succeed 
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academically, graduate high school, or have promising futures in college or career. This one 
category includes enormous and varying needs of services, from students newly arrived to 
this country to students born in the United States who grow up in bilingual homes. In order 
to support all of them successfully, we must start by breaking down the category of EL into 
different subgroups, known as EL typologies. 

We know that the single most important factor in student outcomes is educator 
effectiveness. Teachers and school administrators need adequate professional development 
if they are to move students into English proficiency and towards academic success. 

Our Ask 

A federal reauthorization of ESSA should set meaningful goals while providing resources 
and supports that improve the academic outcomes for ELs. We believe that federal 
policy should reflect upon current national research on second-language learning and 
bilingualism to simultaneously develop ELs' language and literacy skills to allow them to 
engage in the full range of academic content learning. Federal law should build upon what 
states are already doing. For example, California's English Learner Roadmap3  offers a path 
by outlining rigorous expectations for their schools. Accordingly, we believe a national 
model under ESSA could borrow from the state's best ideas by requiring all states to: 

• Align Title I and Title III grants around evidenced-based practices to support all 
typologies of ELs in order to ensure that they get the support they need to succeed. 

• ESSA needs to require states to implement uniform criteria for identifying, monitoring, 
and exiting ELs, using appropriate assessments and advancing the professional 
development necessary to use the assessment results when exiting students from EL 
services. We believe this would increase graduating rates and constitute a key lever for 
effective system improvement. 

• ESSA needs to recognize that ELs are more than one subgroup. Districts will need 
to and be able to identify students more precisely (e.g., newcomers, long-term 
ELs, students with interrupted formal education, students with disabilities, gifted 
and talented students). This change necessitates educational approaches that are 
differentiated and responsive to the student's typology. 

• ESSA should encourage educators to use best practices for serving ELs. Current 
research supports the need to attend to the following instructional factors: 

• Explicit literacy instruction especially in the early grades 

• Peer-assisted and small-group learning opportunities 

• Providing academic language support during content area instruction, balanced with 
structured explicit opportunities for oral and written language skills development 

• Appropriate assessment in various forms (e.g., formative, benchmark, summative) 
to understand and support student learning 

• Processes related to social-emotional development and identity formation 

• Professional development for teachers and school administrators who evaluate 
teachers' needs to include knowledge and practice in the use of evidenced-based 
approaches to serve the diverse typologies. 

• Culturally and linguistically responsive assessment tools and practices need to 
be established in order to track growth and provide adequate support to all EL 
typologies, as well as the data to evaluate any intervention approach. 
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• Increase to 10% from 5% the portion of Title III funding that can be allocated to 
professional development in evidence-based practices for each student subgroup 
or typology, as well as assessment tools to identify and monitor the progress of ELs 
in order to ensure their academic success. Currently, in Portland Public Schools in 
Oregon, EL specialists and teachers receive 90 minutes of professional development 
per month, but elsewhere the state and in other states such as Ohio, EL specialists have 
no requirements for ongoing professional development beyond the initial license. A 
deeper understanding of each student's diverse needs and the teaching and assessment 
practices necessary to support them, as well as new exiting criteria, will subsequently 
require additional professional development. 

The Need 

Educators know that not all students learn the same way or have the same needs. 
Misidentification of students can have different impacts, such as a student being thought 
to have a learning disability, when in fact they have simply lacked consistent instruction. 
When U.S.-born ELs are placed in classrooms designed for newcomers, the consequences 
in their academic achievement and emotional well-being can be damaging.4 

Some estimates in the past 20 years point to a growing number of ELs as American-born. In 
2001, a report from the Dallas public schools stated that 70% of their secondary EL students 
were born in the United States. Nationally over the past 20 years, the vast majority of ELs 
are American-born. We see a compelling need to support this group of students who are 
largely American citizens. 

While ESSA made big steps forward for ELs in making English-language proficiency 
standards (ELPS) part of the accountability system, it did not do enough to help 
all ELs succeed. One missing link is the lack of understanding that ELs are not, in fact, 
one subgroup. ELs are different typologies and each requires its own set of supports 
and services. 

EL student subgroups with distinct needs include: 

The long-term EL (LTEL) is a student who has been enrolled in a U.S. school for six years 
or more but has stagnated in the development of English skills, which makes the student 
struggle in school. This typology of learner needs: 

• Focused instruction on the lagging skills: Some benefit mostly from vocabulary 
expansion and grammar. 

• Rigorous instruction: Schools often continue putting these students in classes that are 
designed for newcomers. They need to enroll in mainstream classes that demand a 
higher level from students, supported by trained educators who understand how the 
students' skills will develop and what instructional strategies support that development. 

Newly Arrived with Adequate Schooling: Students who have recently arrived from 
countries where they experienced continued education and development of academic 
skills in their native language. They need: 

• Teachers to use this students' educational background as a strength to develop skills in 
English. For some, their native language allows for an easy transition into English literacy. 
Many English words are very close to Spanish words, so students from Spanish-speaking 
countries can more easily make connections than those with other home languages. 
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• All newly arrived students need initial instruction that focuses on the social aspects of 
language, coupled with school- and home-based vocabulary would support their initial 
learning of English. 

Newly Arrived with Inadequate or Interrupted Schooling: Some students will arrive in 
the United States from communities where schooling was inconsistent, not available, or 
frequently interrupted. They need: 

• Proper assessment to determine their literacy levels in their home language as well as 
their skills in other academic areas. This would allow for more proper placement. Trained 
teachers need to develop a scope and sequence of academic standards and support 
that fills these gaps and attends to their varying needs in English. 

Second-generation immigrants: Second-generation immigrants often grow up in homes 
with a language other than English or a mixture of English and their home language. They 
may be fully bicultural. Students included in this category are those who immigrated to the 
United States as babies or minors and who have fully adapted to American life while also 
speaking a home language other than English. This type of student can reach native levels of 
fluency, but the connection with the culture and language they have at home can influence 
the way they express themselves in English. Code switching is particularly common among 
these students and must be seen as an added asset in their linguistic repertoire. 

A Compelling Need for Adequate Assessment 

All of these different instructional approaches to student learning require the development 
of adequate assessment tools and assessment practices that ensure students' progress 
is measured against comparable student peers by typology, not measured against 
monolingual American students. 

According to an analysis by the Migration Policy Institute, ESSA falls significantly short in 
other areas as well.s It lacks guidance for states to address ELs who are unable to meet 
exit criteria past the maximum timeline or who do not reach proficiency before they age 
out of the system. Furthermore, ESSA includes little to no accountability for states who do 
not meet the academic and achievement and ELP goals as set up by the law. 

According to data from Migration Policy Institute, EL students from Ohio who are most 
likely to exit EL programs are in grades two through four. In grade four, almost 30% will 
exit, but by the time they are in high school, only 7% will exit EL programs. In state testing, 
45% of ELs score proficient, compared to non-ELs who score 63%. By high school, 15% of 
ELs score proficient on state testing as compared to non-Els, who score 56%. This data 
further illustrates the need to view ELs in terms of their typologies. In Ohio's Lorain City 
School District, 26% of the EL students are LTELs. A successful component in Lorain is a 
system-wide monitoring protocol. 

MPI data also notes that in Oregon, ELs experience a significant academic achievement 
gap in reading, math, and science, when compared to all student groups. For example, 
only 16% of all ELs in fourth grade met academic standards in English in 2017 assessments, 
more than 30 percentage points from the general population. This gap only increased as 
these students experienced more schooling, growing to a 60 percentage-point difference 
by the time the students arrived in 11th grade.6 
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Impact 

ELs are a heterogenous group of students and graduation rates highlight these 
differences. According to West Ed, only 49% of LTELs are likely to graduate, while 52% of 
recent arrivals will graduate within four years! A former EL will graduate 81% of the time 
and 85% of non-ELs will graduate on time.8 

Focus needs to be on the typologies of ELs in order to close the significant discrepancy 
of ELs who test out and graduate at a timely rate and those who remain LTELs and 
do not graduate. It is imperative to address this situation as the LTEL population is 
growing significantly. From New York to California, LTELs range from 23%-74% of the EL 
population. In California alone the LTEL population in 2008 was at 62% and by 2017, was 
at 82%.9 

From our own experiences in classrooms in Oregon and Ohio, we know the COVID-19 
pandemic has only accelerated the gaps already existing for ELs. ELs often include 
students living in poverty, with unstable housing and parents with low-wage jobs. These 
realities highlight the need for U.S. schools to support these diverse learners in a more 
equitable way, appropriate to their level of need. 

More uniform identification, assessment, and evidenced-based instructional practices 
are necessary in order to recognize and adequately serve the different typologies of ELs, 
close achievement gaps, and help all ELs reach their full potential. 

Endnotes 

1 Julie Sugarman and Courtney Geary, "English Learners in Ohio Demographics, Outcomes, and State Accountability Policies," 

August 2018 httos://www.miprationpolicv.orci/sites/default/files/publications/EL-factsheet2018-Ohio Final.pdf (accessed 

January 31, 2021). 

2 ibid. 

3 California English Learner Roadmap State Board of Education Policy: Educational Programs and Services for English 

Learners, https://www.cde.ca.ciov/sp/e1/rm/elroadmappolicy.asp#ftnt1 (accessed February 4, 2021). 

4 Leslie Villegas & Delia Pompa, "The Patchy Landscape of State English Learner Policies under ESSA," February 2020, 

httips://www.migrationpolicy.orct (accessed February 4, 2021). 

5 ibid. 

6 Julie Sugarman and Courtney Geary, "English Learners in Oregon, Outcomes and State Accountability Polices," August 

2018, https://www.migrationpolicy.org sites/default/files/publications/EL-factsheet2018-Oregon Final.pdf (accessed 

January 31, 2021). 

7 Regional Educational Laboratory West, "Long-Term English Learner Students: Spotlight on an Overlooked Population," WestEd, 

November 2016, h www.w rm- I # (accessed January 31, 2021). 

8 ibid. 

9 ibid. 
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Policy Memorandum: 

A Financial Dilemma: 
Addressing the Pathways for 
Latinos in Higher Education 
Sergio Jara Arroyos, Director, Alumni Strategy and Engagement, Teach 
For America Los Angeles 

 

Victor Ruiz, Executive Director, Esperanza Inc. 

    

Who We Are 

Victor Ruiz, Executive Director of Esperanza Inc. in Cleveland, Ohio. Our mission is 
centered on improving the academic achievement of Hispanic students in Greater 
Cleveland. We do this by providing Latinx children and their families with support 
services as well as by advocating on their behalf, so that they can graduate high school, 
pursue, and successfully complete postsecondary education. Our work has proven to be 
successful, with Cleveland's Latinx youth having one the strongest high school graduation 
rates in the state of Ohio. Considering that less than 10 years ago, seven out of 10 of our 
youth were dropping out of high school, we still have a lot of work to do, because fewer 
than 40% of our Latinx youth graduate with a postsecondary degree. 

Sergio Jara Arroyos, Director of Alumni Strategy and Engagement at Teach For America 
(TFA) Los Angeles. A former Title I early childhood educator (ECE) in Tulsa, Oklahoma, 
and Denver, Colorado, Sergio grew up in the Yakima Valley in Washington as a migrant 
farmworker, following the harvest. Sergio became the first person in his family to attend 
university, navigating the complexities both leading up and during higher education. After 
working in the classroom, Sergio became a grassroots organizer focusing on school board 
campaigns to ensure that students and families have access to an equitable education. As a 
member of the TFA, he develops leadership development programs for educators of color 
and LGBTQIA+ educators. LA Unified Schools has 123,579 students who are learning how to 
speak English proficiently. Of the total student population in LAUSD, 73.4% are Latino. 

As fellows with UnidosUS through the National Institute of Latino School Leaders 
(NILSL) program, we are representative of the work being done in our home 
communities, while also advocating at the national level. This fellowship is focused on 
bridging the divide between policy and practice and training effective advocates for 
policy efforts that lead to increased educational outcomes for Latino and EL students. 
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Our Ask 

• Federal funding has not kept up with the growth in HSIs (Hispanic-Serving institutions). 
Due to the tremendous growth in HSIs, we are asking for an increase in funding to HSIs 
by $20 million to partially meet the growing demand. This amount represents about a 
10% increase from current funding levels. 

• In order to gain clarity on allocation of funds to academic and social support services, 
we are asking to establish transparency measures for institutions receiving Title V 
Section A funding. 

• In order to to encourage high-quality programming and establish best practices (for 
HSIs, emerging HSIs, and non-HSIs), we ask for a requirement that Hispanic-Serving 
Institutions (HSIs) to set targets, track, and report on student services. 

The Need 

While Hispanic enrollment at HSIs has increased from 22% to 37% since 2000, the 
graduation rate for Hispanics within six years was 10% points lower than that of Whites.' 
This gap is wider for four-year graduation rates at 14%. Latinx students have unique 
barriers to attaining undergraduate degrees, including the following: 

• Affordability: Latinos borrow less for their education than any other racial/ethnic 
demographic group, with an average loan amount of $6,571 for Latino students versus 
an average of $6,720 for all students.2 

• Access and retention: Forty-one percent of Latinx students attend two-year institutions, 
which can make their path towards a four-year degree longer. Another 30% attend 
private institutions (for and not-for-profit), which can be more expensive and not 
provide as many support services.3 

• Availability of support services: We all know that support services are critical to student 
success. Unfortunately, only 29% of HSIs use their funding for student support services. 
Additional uses of funds include faculty development and improving facilities for 
distance learning.4 

While growth in enrollment is encouraging, student completion is not: only 24% of Latinx 
students attain an associate's degree or higher, compared to 44% of all U.S. adults.5 
COVID-19 has further exacerbated pre-existing barriers and access to Latinx students. 

Analysis done by Excelencia in Education on recent CARES Act funding revealed 
the following: 

• Although Latino students' needs were reflected in the formula and the amount allocated 
to HSIs, the scale of their need was undercounted.6 

• By allocating funds based on FTE, institutions that enroll high concentrations of students 
part-time received less funding per student than institutions with more full-time students! 

As a result of HSIs having a higher proportion of part-time students, the funding received 
from the CARES Act was significantly lower than at non-HSI schools. As a result of limited 
funding, HSIs are unable to provide adequate support to Latinx students, leading to delays 
and declines in Hispanic student completion rates. 
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The Impact 

We believe that by increasing funding to HSIs, we'll be able to build institutional capacity 
while improving the quality of education. Additionally, greater transparency of funding 
allocation and target benchmarks of best practices will allow us to ensure HSIs go beyond 
enrollment thresholds and focus on degree completion. While Latinx students' enrollment 
continues to increase, limited funding to HSIs risks the Latinx's contribution to civic 
engagement, a strong economy, and our democracy. Hispanic-serving institutions play 
a crucial role in our higher education ecosystem. HSIs provide pathways to evolve the 
conversation of enrollment to completion for Hispanic students in higher education. 

Endnotes 

1 U.S. Department of Education, National Center for Education Statistics, Integrated Postsecondary Education Data System 

(IPEDS), "Table 326.10, Graduation rate from first institution attended for first-time, full-time bachelor's degree- seeking 

students at 4-year postsecondary institutions, by race/ethnicity, time to completion, sex, control of institution, and 

acceptance rate: Selected cohort entry years, 1996 through 2010," Digest of Educational Statistics, 2017, https://nces.ed.dov/ 

programs/digest/d17/tables/dt17 326.10.asd?current=yes (accessed January 31, 2021). 

2 Excelencia in Education, "Latinos in Higher Education: Compilation of Fast Facts," April 2019 https://www.edexcelencia.org/ 

research/Publications/latinos-higher-education-compilation-fast-facts (accessed January 31, 2021). 

3 Excelencia in Education, "Latinos in Higher Education: Compilation of Fast Facts." 

4 Excelencia in Education, "Latinos in Higher Education: Compilation of Fast Facts." 

5 Excelencia in Education, "Latinos in Higher Education: Compilation of Fast Facts." 

6 Excelencia in Education, "Hispanic Serving Institutions and the CARES ACT: Preliminary Analysis of Funding," June 2020, 

https://www.edexcelencia.org/HSIs-and-CARES-Act-Preliminary-Analysis-Funding-PDF (accessed January 31, 2021). 

7 Excelencia in Education, "Hispanic Serving Institutions and the CARES ACT." 
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Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Monday, March 1, 2021 6:41 PM 

To: Nix, Sheila 

Cc: Harris-Aikens, Donna; Rosenblum, Ian; Cardichon, Jessica; Holmes, Alexis [NEA]; 

Garibay, Montserrat 

Subject: RE: Secretary Cardona Congrats Letter - NEA 

Attachments: Cardona Congratulatory Letter 03.01.21 FINAL.pdf 

Adding Montserrat to the list of cc's now that I have her email. 

From: Bilal-Threats, Daaiyah [NEA] 
Sent: Monday, March 1, 2021 6:32 PM 
To: Sheila.Nix@ed.gov 
Cc: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; lan.Rosenblum@ed.gov; jessica.Cardichon@ed.gov; 
Holmes, Alexis [NEA] <aholmes@nea.org> 
Subject: Secretary Cardona Congrats Letter - NEA 
Importance: High 

Good evening Sheila, 

It's good to be back in touch with you after meeting you during our initial team meeting with 
Becky in early February, and even better to be in touch about Dr. Cardona's 
confirmation! Attached you will find NEA's congratulatory letter. 

We have appreciated the open lines of communication with the department and are looking 
forward to continuing that partnership with Secretary Cardona on behalf of students, families, 
and educators across the country. 

You may also be aware that Dr. Cardona and President Pringle recently spoke as a follow up to 
the department's release of guidance on state accountability and assessment flexibility. A few 
highlights from the conversation are included in the letter and I will follow up separately about 
those. 

Please share NEA's letter with Dr. Cardona and extend our warmest and best wishes to him as 
our new Secretary of Education. 

Cheers! 

Daaiyah Bilal-Threats 
Senior Advisor 
National Education Association 

p.s. Once he has an official ed.gov email address and contact information, please have your 
office share it with me so that Becky can reach out by email. 
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March 1, 2021 

Dr. Miguel Cardona 
Secretary of Education 
U.S. Department of Education 
400 Maryland Avenue SW 
Washington, DC 20202 

Dear Secretary Cardona: 

On behalf of the National Education Association (NEA) and its more than 3 million—who 
include teachers, aspiring educators, paraprofessionals, specialized instructional support 
personnel, education support professionals, and higher education professionals— I want to 
congratulate you on your confirmation as U.S. Secretary of Education. As students, educators, 
and families face unprecedented challenges, from the COVID-19 pandemic and economic crisis 
to the systemic racism and xenophobia impacting our communities, the NEA wholeheartedly 
believes that with your leadership and the support of President Joe Biden and First Lady Dr. Jill 
Biden, we can partner authentically and take on these challenges together. 

From public school teacher to Connecticut State Commissioner of Education, you personally 
understand what is at stake for students in this moment, and you have demonstrated your respect 
for the voice and experience of educators. I deeply appreciate the productive conversations that 
we have had throughout your confirmation and your openness to work with us. Concerning the 
recent release of the department's guidance for accountability and assessments, thank you for 
understanding the frustration of educators across the country and their justified exasperation with 
the focus on standardized testing during this time. As we discussed, the NEA wants to be a 
resource as well as a partner, providing a steady stream of working models that center around 
collaboration and produce results for our students. 

As you begin to review waiver requests in response to the department's guidance, we ask that 
you grant Oregon's waiver request and work with us to learn more about how the state is 
assessing students' needs—academic and social and emotional. Oregon's state Department of 
Education has submitted a waiver request that would suspend federally mandated statewide 
testing for the school year and instead administer its Student Educational Equity Development 
Survey (SEEDS),  which was developed in collaboration with educators. Instead of measuring 
content mastery, the survey focuses on the educational experiences of Oregon students, 
measuring student perceptions in Access to Learning Resources, Opportunity to Learn, Self-
Efficacy Beliefs, and a Sense of Belonging. 

We understand that the department also plans to engage educators and other stakeholders in more 
robust and long-term conversations about assessments. To facilitate this critical dialogue and 



gain insight into the innovative and constructive approaches that are occurring with assessments, 
we suggest that you create a Commission on Better on Assessments. Managed under the auspices 
of the department with input from educators, researchers, students, families, and community 
representatives, the commission would provide a platform for discussion and sharing of best 
practices, and it would provide recommendations on how the federal government can incentivize 
and support assessments that activate the knowledge of students and generate valuable, capture-
able data. As you and I discussed, New Hampshire's Performance Assessment of Competency  
Education (PACE) represents the kind of assessment system that we would suggest the 
commission and the department review in depth. Designed in collaboration with educators, the 
PACE uses a combination of local, common, and state level assessments that are locally 
developed and locally administered. Through a series of formative assessments given to students 
throughout the year, PACE provides more meaningful and actionable data in a format that 
embraces and supports students. 

As the nation's new Secretary of Education, our members know you are someone who identifies 
educators as the professionals that they truly are, you are willing to listen to our experiences, and 
you will ensure that we have a voice in developing and implementing polices that affect our 
students, classrooms, and communities. Through your lived experiences and work as an 
educator, you know that we must invest in all of our students both inside and outside the 
classroom; you recognize the significance of tackling pressing issues—such as housing 
insecurity, hunger, and economic instability—to help our students thrive and succeed. 

The Biden administration has ushered in a new day for the Department of Education. We are 
confident that you will fight to ensure that the federal government's role in education is to 
guarantee access and opportunity for every student, regardless of zip code, and that you will use 
this to guide your efforts in supporting our schools and campuses. We know that you will defend 
our students' civil rights and protect them from the kinds of systemic discrimination and 
harassment that for far too long have destroyed lives and deprived our society of precious gifts 
and talents. We know that you will work collaboratively with educators to transform public 
education into a racially and socially just and equitable system and promote proven education 
models, such as community schools, holistic policies that provide whole student support, and 
public service loan forgiveness. Commitments you, too, reiterated during your Senate 
confirmation hearing. 

In the words of one of the most prolific and iconic civil rights leaders Rep. John Lewis (D-GA), 
it's time for some "good trouble, necessary trouble," and we believe that our students are worth 
it. As you are well aware, we must work together in the spirit of shared responsibility to 
effectively return our students to safe school buildings and campuses, support their learning 
needs, and fortify our educational and support systems to ensure the resiliency, preparedness, and 
opportunity for all students. 

To support our partnership in this significant work, we ask that you immediately make 
preparations for the following joint activities: 

• Schedule a standing monthly meeting between you and me, no representatives; 
• Provide timely updates on relevant policies, programs, and budget deliberations; 



• Where conflict or policy differences exist, commit to talking through issues beforehand; 
• Encourage extensive communication and collaboration between our teams; and 
• Provide seats at both tables by extending invitations to participate in events, meetings, 

and development of resources that support our mutual work in ensuring access to 
opportunity for every student. 

The crisis that our students, families, and educators are facing requires a duality of empathy and 
fearlessness. As the next Secretary of Education, we know that you will lead and engage with 
boldness and purpose, and we also appreciate—as U.S. House Majority Whip, Rep. James 
Clyburn (D-SC) so eloquently observed about President Biden—that "you know us." 

Congratulations again on your confirmation. We look forward to our collaboration and 
partnership on behalf of each and every student in our nation. 

Sincerely, 

Gfaeee4yi 
Rebecca S. Pringle Kim Anderson 
President Executive Director 
National Education Association National Education Association 



Ellerson Ng, NoeIle 

From: Ellerson Ng, NoeIle 

Sent: Friday, March 5, 2021 4:47 PM 

To: Harris-Aikens, Donna; Cardichon, Jessica; Watkins-Foote, Kimberly 

Subject: invitation for Dr Cardona 

Attachments: Cardona Invite AASA ASE July 2021.pdf 

Hello Donna, Jessica and Kimberly 

I have a letter of invitation for Dr. Cardona (Attached) to address the AASA association of State Executives at their 

summer conference in Charlottesville, VA this July. The ASE is the association of our 49 state affiliates executive 

directors, and this is their summer convening/conference. I know they are very much interested in hearing directly 

from the Secretary; the letter is submitted by AASA executive director Dan Domenech and Kirk Miller, executive 

director of our Montana affiliate and current president of the ASE. Please let me know if there is somewhere else I 

Should direct this invitation. 

Thank you, 

NEN 

NoeIle Ellerson Ng 

Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 

(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 
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March 5, 2021 

Dr. Miguel Cardona 

Secretary of Education 

U.S. Education Department 

400 Maryland Ave., S.W. 

Washington, D.C. 20202 

Dear Secretary Cardona, 

Congratulations on your confirmation as the U.S. Secretary of Education. Educators across the country are excited 

about your experience and success as a career educator, a resume that will be a strong foundation for your 

leadership moving forward. We write today on behalf of AASA, The School Superintendents Association and 

AASA's Association of State Executives (ASE, the association serving executive directors of the AASA state 

affiliates). Each summer, the executive directors from the AASA state affiliates convene for a conference, and we 

are writing today to request your participation in the 2021 ASE Summer Conference by making a presentation on 

the following: Priorities and Perspectives of the U.S. Department of Education Over the Next Four Years. 

The Virginia Association of School Superintendents (VASS) is planning to host the Association of State Executives 

(ASE) Summer Conference July 20-23, 2021 at the Boars Head Resort in Charlottesville, Virginia. ASE consists of 

State Executives from 49 States, responsible for the professional associations of school superintendents and other 

district education leadership areas of responsibility. 

VASS is planning a face-to-face conference but will be prepared to shift to a virtual conference if needed. The 

business agenda for the conference will be the same either way. The agenda will include topics that are pertinent 

to providing quality education to all students throughout the country and in supporting the leadership in the 

school divisions that do so. 

The one-hour block of time can be scheduled on Wednesday, July 21, Thursday, July 22, or Friday, July 23 between 

9:00 and 12:00 p.m. We hope your schedule will allow you to share your expertise with state executives from 

around the country. If you are able to do so, let us know the date and time frame that works best for you, and 

any cost/expenses that will need to be considered. 

Thanks for all you do, and in particular what you will accomplish in your upcoming role as Secretary of Education 

under President Biden. We look forward to hearing from you and hope you will be able to join us. Please direct 

any questions to Noelle Ellerson Ng, AASA's Associate Executive Director, Advocacy & Governance 

(nellerson@aasa.org). 

Sincerely, 

Daniel A. Domenech Kirk Miller 

Executive Director ASE President 

AASA, The School Superintendents Association Executive Director 

School Administrators of Montana 



Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Saturday, March 6, 2021 4:21 PM 

To: Cardichon, Jessica; Rosenblum, Ian; Harris-Aikens, Donna 

Cc: Garibay, Montserrat 

Subject: EMBARGOED: NEA/AFT report on education/learning post-COVID 

Attachments: Learning_Beyond_COVID_web.pdf 

lam sending an embargoed copy of NEA/AFT's joint framework, Learning Beyond Covid: A Vision for 

Thriving in Public Education. The embargo lifts Tuesday. This framework evolved from a discussion that 

Randi and Becky had with Dr. Cardona last month. I sent Montserrat a copy Friday so she may have already 

shared it with you all. 

It outlines some of our ideas to ensure that students get the necessary resources and supports for their 

academic, social and emotional health needs as we recover from the pandemic and move toward the 

future. I think some of the ideas compliment the themes you're exploring as you develop your Volume 2 

guidance so hopefully you'll find it helpful. 

Best, 

Daaiyah 
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Preface 
Over the course of the last month, the American 

Federation of Teachers and the National Educa-

tion Association have come together to define 

the essential elements that we believe are neces-

sary to effectively understand and address the 

ways in which the COVID-19 pandemic has dis-

rupted students' academic and developmental 

experiences. 

The AFT and NEA are committed to the education and well-

being of all students, especially those most severely impacted 

by the pandemic. A new administration provides new opportuni-

ties to strengthen public schools to meet this moment and to 

secure the federal investments necessary to ensure that aca-

demic and social and emotional supports are in place for whole-

child development. Rather than simply trying to return to 

"normal," we have an unprecedented opportunity to create the 

public schools all our students deserve—regardless of demog-

raphy or geography. 

This document offers our ideas on ways our education systems 

can take a more holistic approach that seeks to understand and 

meet students where they are academically, behaviorally and 

emotionally and also offer well-rounded, culturally responsive 

and trauma-informed curricula and instruction. Our bold, shared 

agenda is to ensure that students receive the supports and 

resources they need to thrive now and in the future. We 

began laying this out in anticipation of new leadership in the 

Education Department in an administration that has demon-

strated a willingness to engage. But much of the contents 

herein speak also to states and districts, to community and 

other partners, and to our own affiliate leaders and members—

all key players in the collaborative effort that will be required. 

The NEA and AFT recognize that COVID-1 9 may pose health 

and safety challenges even after we've safely reopened all our 

school buildings. It is important that effective mitigation plans 

and strategies are readily implemented as needed. Both being 

in school and feeling safe in school are necessary to thrive. 

As educators, we approach all things related to our students' 

learning and well-being from a positive and affirming place. 

Terms like "learning loss" or "COVID slide" have become popu-

larized but are misguided. Because they are deficit-oriented, 

they diminish our students and paint an inaccurate picture of 

how deep and purposeful learning occurs. 

We propose a positive framing that recognizes students' 

strengths and stirs imaginative thinking about how to overcome 

the extraordinary obstacles we face. Working together with 

parents, communities and other caring stakeholders, we 

believe we can and must find better solutions to today's chal-

lenges, including systemic racism, economic insecurity and 

COVID-19. Learning Beyond COVID-19 reflects our desire to 

ensure that high-quality educational experiences are available 

to our students at this extraordinary time and in the future. 

COVID-1 9 opportunity gaps are real, but so is our power to 

overcome them. The language we choose will signal our under-

standing to ourselves and to others that we all have much to 

learn from this moment and much work to do in our efforts 

toward equity, opportunity and inclusion. 

We look forward to deeper discussion on these ideas and more. 

4 I American Federation of Teachers 



Introduction 
For students to learn now and beyond COVID-1 9, we must cre-

ate the conditions to help them thrive. Our commitment to justice 

and fairness compels us to increase an array of educational 

opportunities. Such opportunities must be available to all stu-

dents, from preschool through high school, and to all families in 

our public schools. And they must grow from providing educa-

tors, paraprofessionals and all school staff the tools, time, trust 

and resources they need to foster meaningful academic, social 

and emotional growth and success. 

How can educators ensure that students meet their potential? 

With instruction, curriculum and assessment systems grounded 

in the science of learning. We must offer students well-rounded 

learning opportunities—including in the arts, sports and sciences, 

and in civics and history. Think about how civics and science have 

taken critical places this year as America has faced the worst 

crisis of democracy since the Civil War and the worst pandemic 

in a century. Beyond well-rounded subject matter, learning must 

also extend to engaging and challenging activities, such as com-

munity-based research projects, evidence-based debates and 

interdisciplinary team work, like writing and staging a play about 

a social issue. And because learning is greatly influenced by stu-

dents' cultural backgrounds and contexts, we must also attend to 

cultivating relationships between teachers, support professionals, 

students and families by creating more community schools. These 

schools are not only places where students and families are con-

nected to wraparound services but also spaces where instruction 

is context-sensitive, culturally relevant and trauma-informed—all 

in the service of maximizing each student's potential. 

The success of young people in school and beyond is 

inextricably linked to healthy social and emotional devel-

opment. Students who have a sense of belonging and 

purpose, who can work well with classmates and peers 

to solve problems, who can plan and set goals, and who 

can persevere through challenges—in addition to being 

literate, numerate, and versed in scientific concepts and 

ideas—are more likely to maximize their opportunities 

and reach their full potential. Educators, too, understand 

the benefits of educating the whole child, and have been 

calling for more support and fewer barriers in making this 

vision a reality. 

Embracing this vision, we offer five priorities that can serve as a 

guide for nurturing students' learning now and beyond COVID-

19. These include a focus on assessing students' needs, sup-

porting our most vulnerable students, expanding learning time 

and planning for summer academics and enrichment, ensuring 

professional excellence for learning and growth, and establish-

ing an education system that centers equity and excellence. 

As the National Commission on Social, Emotional, and Academic 

Development, convened by the Aspen Institute, eloquently states:1 

1 Stephanie M. Jones and Jennifer Kahn, The Evidence Base for How We 
Learn: Supporting Students' Social, Emotional, and Academic Develop-
ment, National Commission on Social, Emotional, and Academic Develop-
ment, Aspen Institute, September 13,2017, p.4, www.aspeninstitute.org/ 
wp-content/uploads/2017/09/SEAD-Research-Brief-9.12_updated-web.pdf. 
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1. Diagnosing Student Well-Being 
and Academic Success 

Diagnosing student learning needs and assessing well-being 

are extremely pressing given the disruptions to schooling 

caused by COVID-19. We need to ensure that our students 

who have been hardest hit during the pandemic—students of 

color, rural students, Indigenous students, English language 

learners, those with special needs and all those underserved 

by our education system—receive the support they need. We 

should maximize student learning time and engage in meaning-

ful academic and needs assessments, created in concert with 

educators, that support effective instruction. This is what educa-

tors do frequently in their classrooms. 

In February 2021, the U.S. Department of Education issued 

guidance on assessing student learning during the pandemic 

in relation to the requirements of the Every Student Succeeds 

Act. Prior to that, both the NEA and AFT stressed the need for 

flexibility in both the administration of assessments and their 

use in accountability, and both advised that standardized test-

ing should be suspended for the 2020-21 school year. Stan-

dardized test scores have never been a valid, reliable or 

complete measure of an individual's instruction, nor do they 

accurately measure what students know and are able to do. 

And they are especially problematic now. The assessment flex-

ibilities offered by the department, while helpful, do not go far 

enough to allow states to support the gathering of information 

and the distribution of resources in a way that will support 

teaching, learning and healthy school environments. 

Granting targeted flexibility to the greatest extent possible will 

enable states, districts and schools to establish protocols for 

diagnosing and better understanding students' strengths and 

needs without having to expend time, funds and resources to 

conduct assessments that will render incomplete and unhelpful 

data. Regardless of the type and kind of flexibilities and waivers 

accepted as we look to the year ahead, it is paramount that the 

voices of educators contribute to shaping the future of our  

schools. District, state and federal leaders should collaborate 

with educators, families and other stakeholders in using infor-

mation gathered from assessments to identify and address 

inequities and provide tailored supports and services. 

THE WAY FORWARD 
• Support the creation of alternatives to high-stakes stan-

dardized tests and accept them for use in meeting federal 

testing criteria. Establish mechanisms—including well-

rounded, authentic assessment systems, community sur-

veys, town halls and other collaborative tools—as a basis 

for diagnosing the academic and social-emotional supports 

that students need to succeed. The New York Performance 

Standards Consortium provides an example. Praised by 

the Learning Policy Institute, the consortium assesses 

student learning through performance assessments that 

are collaboratively developed by educators, student 

focused and externally evaluated to ensure quality. Another 

example is the Performance Assessment of Competency 

Education model, which the New Hampshire Department 

of Education has operated since 2015 as a federally 

approved pilot. PACE is grounded in a competency-based 

educational approach designed to ensure that students 

have meaningful opportunities to achieve critical knowl-

edge and skills. 

Broaden the array of diagnostic assessments to include 

school-based student mental health screenings, such as 

those recommended by the National Center for School 

Mental Health at the University of Maryland School of 

Medicine, and investigate opportunities to leverage Med-

icaid reimbursements for eligible students. To measure 

learning conditions and student and staff experiences in 

the wake of COVID-19, regularly administer a school 

climate survey. The Aspen Institute's school climate play-

book provides helpful examples. Likewise, periodically 
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check on resilience and self-care_among 

educators and school staff to encourage 

overall wellness in school. The Center on 

Great Teachers & Leaders at the American 

Institutes for Research offers a helpful self-

assessment and planning tool. 

Work with states to accept requests to maximize flexibilities 

in assessments for the 2020-21 school year (including 

shorter, remote and/or delayed assessment options) and 

permit additional flexibilities beyond the February guidance 

if predicated by health and safety concerns, impracticability 

or impossibility, or if not in the best interests of students, 

families and educators. 

Ensure that Every Student Succeeds Act flexibilities are 

not interpreted or utilized to diminish states' responsibilities 

to English language learners or students with disabilities, 

especially where rights are outlined under other federal 

laws. States should be held accountable for continuing to 

provide services for the identification, evaluation and sup-

port of English language learners and students with dis-

abilities. Ensure states and districts have a developmental 

milestone and early literacy and numeracy screener for 

young children entering kindergarten and first and second 

grades to inform instruction and interventions, not to cat-

egorize children into rigid groups defined by current aca-

demic skill level. 

• Commit federal funds to support job-embedded profes-

sional learning to increase educators' assessment literacy 

and cultural competency. Doing so will ensure educators 

can effectively use various assessments to diagnose stu-

dent development, well-being and knowledge through the 

evaluation of academic and nonacademic indicators of 

students' mental, social and emotional health. 

Create a federally supported clearinghouse to evaluate and 

disseminate information about high-quality, well-rounded 

assessments and to establish a common lexicon with 

regard to assessments. Specifically, cultivate collective 

consensus regarding assessment types, uses and applica-

tions across stakeholder groups. 
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2. Meeting the Needs of Our 
Most Underserved Students 

Meeting the needs of our most vulnerable students—young 

children, English language learners and students with special 

needs—must be prioritized and will take tremendous invest-

ments in resources and staff. We must also put front and center 

the needs of students who are experiencing homelessness, 

food and economic insecurity, challenges in family relationships 

and other forms of distress and trauma. This has been anything 

but a normal year, but with sustained focus on meeting the 

needs of our students disproportionately impacted by the pan-

demic, we can ensure that they reach their potential. 

EARLY CHILDHOOD EDUCATION 

The importance of in-school learning for young children in pre-

school through third grade has become even more apparent in 

the wake of COVID-19. These early learning experiences are 

key for developing the academic, language, social, emotional 

and executive function skills students need to thrive. Research 

shows that high-quality early childhood education increases 

student achievement, supports social and emotional develop-

ment, reduces dropout rates and increases social stability. 

Some students have not had access to remote learning during 

this time, and our youngest students have had little to no experi-

ence with being in school. Thankfully, young children are adap-

tive and resilient when they have trustworthy relationships with 

caring adults inside and outside of school. Educators working 

with our youngest students will need additional support and 

training on how to ease students into in-person learning and 

help them develop grade-appropriate skills. 

ENGLISH LANGUAGE LEARNERS 

Our nation's 5 million English language learners, roughly 10 

percent of the public school population nationwide, also need 

increased supports. Many attend schools that have been 

chronically under-resourced and, as a result, often struggle to 

provide high-quality instruction and necessary academic sup-

ports. Concern nationwide centers on whether school districts'  

remote learning plans offer adequate resources for ELLs to 

develop academically, in their home language and in English. 

A report from the U.S. Department of Education found that 25 

to 50 percent of ELLs around the country do not have either the 

appropriate devices needed for online learning or access to the 

internet. The same report revealed that there are few digital 

resources designed specifically for ELLs. Aside from these 

challenges, ELLs and their families are confronting further bar-

riers, such as a lack of school information in their home lan-

guage, a shortage of school personnel who can communicate 

with them, profound lack of access to jobs with living wages, 

insecurity related to their immigration status and isolation-

related trauma. 

STUDENTS WITH DISABILITIES 

For students with disabilities (ranging from mild to severe cogni-

tive, physical, social, emotional and behavioral needs), it has 

been difficult for them to fully benefit from essential educational 

services. Despite the hard work and effort of educators to 

deliver special education services remotely, some services are 

difficult or impossible to provide, since particular therapies or 

assistance require close proximity. Due to the individualized 

nature of educational plans for students with disabilities, and 

the requirement to individually assess student needs and prog-

ress, there is no one-size-fits-all solution. 

To engage with and care for the wide array of students whose 

pandemic circumstances have been especially challenging—

particularly given COVID-19 illnesses and deaths, widespread 

job losses and isolation-induced emotional strains—educators, 

paraprofessionals, school nurses, counselors and other school 

staff need time to devote to building strong bonds with students 

and their families. Caring, stable relationships work wonders 

to heal children's and teens' spirits, rekindle their love of learn-

ing and renew their hope for the future. People who choose 

careers in public education are prepared to do this work, but 
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they need the time to do it—and that means 

sufficient resources to staff schools at levels 

that enable real relationships to form. 

THE WAY FORWARD 
Ensure that our highest-need students have 

access to high-quality learning experiences by 

recruiting and retaining substantially more specialized 

instructional support personnel (therapists, counselors, 

speech-language pathologists, school psychologists, 

behavioral specialists, school nurses, etc.) and special-

ized teachers and classroom paraprofessionals with the 

necessary preparation, credentialing and expertise in 

early childhood education, bilingual education and special 

education. 

Increase learning opportunities so students can meet 

grade-level benchmarks and educators can ascertain aca-

demic growth. 

Ensure that professional development enables teachers 

and support professionals to build on ELLs' strengths in 

their home language so they can advance in core aca-

demic subjects. 

Ensure that our highest-need and most vulnerable students 

receive a maximum amount of interactive, intensified one-

on-one instruction. Additional tutoring support, whether 

virtual or in person, must be prioritized. Provide structured 

programming and resources for parents and caregivers of 

young children (from preschool to third grade) because 

their involvement is vital to their child's education outside 

of school. 

PHOTO BY ALLISON SHELLEY FOR AMERICAN EDUCATION: 
IMAGES OF TEACHERS AND STUDENTS IN ACTION 

• Fund the Individuals with Disabilities Education Act fully 

and provide additional, targeted funding toward additional 

support for students with disabilities to enable them to 

make appropriate progress. 

• Provide legal guidance to school districts, with educator 

and other stakeholder input, regarding how COVID-19 

compensatory and other recovery services should be pro-

vided by school districts once in-person instruction 

resumes. A potential model is the guidance provided by the 

Pennsylvania Department of Education, which focuses the 

use of compensatory services on those students who, after 

several months back in school, need extra academic sup-

port. Pennsylvania has provided extra funding for these 

efforts, which will consist of after-school services and sum-

mer school. 

• Ensure every student has access to healthy and nutritious 

meals regardless of their ability to pay. 
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3. Learning, Enrichment and 
Reconnection for This Summer 

and Beyond 
Given the pandemic, we should create opportunities for 

increasing the time students spend engaged in guided learning 

with a qualified professional, particularly for our most vulnerable 

students. Such opportunities include extending the school day, 

extending the school year, restructuring the school day or pro-

viding other tutoring and enrichment opportunities with school 

district employees and retired or aspiring educators. Labor-

management collaborations should find ways to close oppor-

tunity gaps by increasing learning time for students while 

maintaining negotiated labor standards in collective bargaining 

agreements. Working together, unions and districts should 

agree to create new staffing positions (with fair compensation) 

for those who want them. Such collaborative partnerships can 

lead to a broader understanding of the positive use of extended 

learning opportunities and the implementation of effective pro-

grams for students. For example, efforts to extend learning time 

in Pittsburgh, Pa., and Springfield and Fall River, Mass., that 

started over a decade ago are still going, with strong and 

improving student outcomes. 

We must also look to learning opportunities for students over 

the summer, ranging from traditional programs to camp-like 

experiences and/or the "second second semester" that the AFT 

has proposed, offering a mix of academic learning, social and 

emotional support, and recreational activities, specifically 

geared toward students from under-resourced communities, 

as a crucial component of revitalizing public education. Sum-

mer programming would be held over four to eight weeks and 

include the time necessary for educators to collaborate and 

plan for learning that incorporates art, music, physical educa-

tion and the core content subjects. It's important that learning 

opportunities build academic knowledge and engage students 

in meaningful, culturally relevant ways. Project-based learning, 

hands-on experiences and problem solving can ensure stu-

dents acquire background knowledge and understand concepts 

to enhance critical thinking. Summer also provides an oppor-

  

tunity to reestablish relationships between teachers and stu-

dents and to address trauma and social-emotional learning 

needs supported by nurses, counselors and psychologists. This 

type of nurturing "summer semester" should take place over 

the next couple of years, since a single summer will not be 

enough to adequately bolster student learning. Camp-like expe-

riences can provide enrichment and activities that have been 

disrupted by the pandemic. Experienced national and local 

partners can play important roles in this array of summer and 

other extended learning opportunities. 

THE WAY FORWARD 
• Increase staffing to make abundant use of small-group 

learning the norm to increase time on task, personalized 

instruction and feedback, and relationship building during 

the regular school day and in extended learning settings. 

The pandemic has necessitated small-group learning in 

order to create safe physical distancing and lower the risk 

of COVID-19 transmission. Federal and state resources 

should ensure that schools are able to keep classes small, 

allowing students to receive more individualized instruction 

that will benefit them now and well beyond the pandemic, 

particularly our most vulnerable learners. 

• Identify and adapt programming, in terms of grades, times, 

program length, meals and transportation. Given that 

needs and circumstances will change as more students 

return to more in-person schooling activities, assess critical 

areas of focus through memorandums of understanding. 

Determine interest of certified staff (teachers, paraprofes-

sionals, student teachers, retired teachers and substitute 

teachers) to teach during the summer by distributing a 

districtwide survey. Also, provide compensation for summer 

work that accounts for hours devoted to instructional plan-

ning, collaborating with colleagues and bonding with stu-

dents' families, in addition to time spent teaching. These 
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programs must be voluntary for both stu-

dents and staff. 

Provide union-developed and -led professional 

development so that programs ensure safe envi-

ronments and a focus on social-emotional learning 

and addressing trauma. Communication between educa-

tors and district staff is key to helping educators understand 

their specific roles and responsibilities as well as ensuring 

a seamless transition to the fall. 

Require integration of state standards and learning oppor-

tunities. Time should be spent instructing and empowering 

students to take ownership of their learning—for example, 

by choosing a neighborhood problem to research and then 

developing improvements or solutions for it. 
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4. Professional Excellence for 
Learning and Growth 

Professional learning systems should be centered on student 

success and should also extend beyond pedagogy to take a 

more holistic approach in recognizing mental and physical well-

being and the multiple disparities and injustices exacerbated 

by the pandemic. Given that upward of one-third of school 

employees are not teachers, relevant, high-quality professional 

development must be available to every employee who plays 

a role in meeting the needs of students. 

For many years, our unions have taken the lead in creating 

high-quality professional development, working closely with 

school districts in implementation. This professional learning is 

led by hundreds of our most respected practitioners, who each 

year train many thousands of teachers and support profession-

als in everything from the foundations of effective instruction to 

the procedures for CPR and first aid. Professional develop-

ment, and the professionalism that stems from it, is union work 

that we take pride in and seek to expand. 

Our unions also lead in caring for the public education work-

force—and we know how tapped and taxed educators and 

school staff are. Self-care is critically important; our schools will 

require resources to ensure student, staff and school resilience. 

The degree to which a school system authentically assesses 

and understands the needs of both its students and its educa-

tors, and draws on that understanding to inform its decision 

making, will shape its readiness to provide a healthy and holis-

tic educational experience. 

In the best of times, educating young people is a partnership 

between administrators, teachers, school staff, students, fami-

lies and the community. Now more than ever, student growth 

and success will depend on an inclusive approach that is char-

acterized by goal-oriented activities linked to student and family 

support and success. 

To fully support students' academic, social and emotional devel-

opment, school systems must prioritize the professional growth 

of every staff member. Learning Forward identifies four corner-

stones of professional learning: leading with equity, investing 

in team learning, leveraging high-quality instructional materials 

and advocating with evidence. We add a fifth cornerstone: 

seeking to understand and address how racial, social and eco-

nomic injustices manifest in the educational setting. A system 

that truly values professional excellence will actively seek to 

understand and address the conditions that condone shaming 

students for being unable to pay for their school lunches or that 

create circumstances where students of color are suspended 

at disproportionate rates. High-quality professional learning 

promotes justice, equity and cultural competence; continually 

improves to meet the changing environment; and impacts 

instructional practices and the school community environment 

for the better. 

THE WAY FORWARD 
• Establish professional learning priorities through collabora-

tive partnerships of labor and management. Federal fund-

ing and related supports should incentivize this 

collaboration to ensure professional learning is relevant 

and meaningful for student and educator needs. 

• Commit federal funds to support job-embedded profes-

sional learning that applies to all school professionals and 

codifies expectations for professional development (and a 

learning environment) that centers student success, equity, 

and racial and social justice; builds educators' abilities to 

effectively use a variety of academic and nonacademic 

assessments and tailor the best learning opportunities to 

ensure student success; establishes the importance of 

family and community engagement and cultural compe-

tence in the shaping and evolution of the school environ-

ment; understands and effectively uses restorative 
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practices; and recognizes the importance 

of, and promotes, educator self-care and 

provides the necessary supports to foster it. 

Tailor and differentiate professional learning 

based on student data and school quality analysis 

to meet the needs of educators to improve student learn-

ing. Blanket professional learning mandated by the district 

without taking into account educators' current skills and 

knowledge wastes time and dollars. 

Allocate federal funds to support states in building profes-

sional excellence systems that acknowledge the unique 

needs of educators across their teaching careers. In addi-

tion, federal funds should support the creation of teacher 

recognition and advancement systems, including differenti-

ated systems and pay, that reflect opportunities for educa-

tors to serve as teacher leaders, peer observers, coaches 

and mentors. 

Expand the Pipeline and Ensure That Educators 

Are "Profession-Ready" from Day One 

National research has shown that roughly 25 percent of educa-

tors are considering leaving the profession due to COVID-19 

safety concerns. Add to that being saddled with student debt 

and sheer exhaustion, and it becomes clear that addressing 

educational workforce retention and recruitment should be a 

national priority. Diversification of the workforce is also a prior-

ity, with 79 percent of the workforce being white and 50 percent 

of students being nonwhite, and research showing that stu-

dents of color have higher achievement with teachers of color. 

All educators must be prepared, or "profession-ready," as soon 

as they are responsible for student learning in their own class-

  

room. Federal funds should be used to support high school 

recruitment programs, programs that help para-educators 

become teachers, and district-university partnerships that 

increase the pipeline of well-prepared educators. Teacher resi-

dency programs, like those run in Seattle and San Francisco, 

provide examples of how districts can partner with institutions 

of higher education and unions to promote high-quality teacher 

preparation. 

Federal funding for programs, like the Department of Educa-

tion's Teacher Quality Partnership Grants, should be continued 

and expanded to support these important efforts. 
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5. An Education System That 
Centers Equity and Excellence 

The AFT and NEA are committed to the academic success and 

social-emotional well-being of all students, especially those 

most impacted by the pandemic. Rather than simply returning 

to "normal," we are committed to building the public schools our 

students deserve. 

The research on school improvement and youth development 

is clear. Yet, instead of creating the conditions for students to 

thrive, we continue with a patchwork of initiatives and short-

term incentives that prize accountability—not helping students 

reach their potential. 

Researchers at the Consortium on School Research at the 

University of Chicago have identified specific, effective ways 

to support teaching and learning, starting with reimagining 

instruction, curricula, assessments and professional develop-

ment, grounded in the science of learning. Essential supports 

also include leadership, family and community ties, profes-

sional capacity of staff, a student-centered learning climate and 

instructional guidance. Schools and districts can improve when 

focusing on these areas and using shared decision making as 

the catalyst for change. 

THE WAY FORWARD 
• Begin with acting on all of the recommendations in sections 

1 through 4 so that our public education system is attuned 

to students' academic and nonacademic needs, has a 

laserlike focus on the most vulnerable students (and their 

families), offers enrichment through extended learning and 

summer programs, and invests in the expertise and well-

being of school staff. 

• Explore, advance and incentivize pathways into the profes-

sion. Many apprenticeship programs within other industrial 

and trade unions can serve as exemplars for the teaching 

profession. The AFT and NEA are eager to collaborate with  

federal and state governments to develop an apprentice-

ship program that incentivizes recent graduates to attain 

the skills and certifications required to fill education sector 

vacancies. We should look for ways to remove obstacles 

to entry into the education profession. Unpaid internships 

such as student teaching could be turned into union-facil-

itated apprenticeship programs that are fairly compensated 

(as they are in the building trades). 

• Implement community schools districtwide. The community 

school model can address several of the racial, social and 

economic injustices that students and families face. When 

established effectively, and with the proper resources and 

supports, community schools become the beating heart of 

family and community life. The Community Schools Play-

book, developed by the Partnership for the Future of Learn-

ing (in conjunction with the NEA and AFT), offers a clear 

picture of the key components of effective community 

schools. Transforming traditional schools into true com-

munity schools will prioritize the health, well-being and 

academic success of not only students who attend these 

schools, but also their families. Community schools, like 

those in Las Cruces Public Schools and in the Albuquer-

que/Bernalillo County Community School Partnership in 

New Mexico, are working with our NEA and AFT affiliates 

to ensure learning and well-being are addressed holisti-

cally. We support deep federal investments that will dra-

matically expand the number of community schools and 

integrate opportunities for family engagement, child care 

and early learning. 

Engage families and community members. Researchers 

cite family and community involvement as a key to address-

ing school dropout and note that strong school-family-

community partnerships foster higher educational 

aspirations and more motivated students. The evidence 
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holds true for students at both the elemen-

tary and secondary levels, regardless of 

parents' education, family income or back-

ground —and the research shows parent 

involvement enhances the academic achieve-

ment of students from under-resourced communi-

ties. Supporting teaching and learning requires 

addressing students' social service needs, as well as their 

academic ones, and this broad-based support is essential 

to boosting achievement. The positive impact of connecting 

community resources with student needs is well docu-

mented, with community support for education being one 

of the characteristics common to high-performing schools. 
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Conclusion 
Now is the time to increase educator advocacy 

and voice, using collaborative structures to 

assess what is working and where we can 

improve in each and every school. Within all of 

the challenges facing public education, we see 

opportunities. Together, we can build upon what 

we know works to strengthen teaching and 

learning and ensure our students have the free-

dom to thrive. 

Through teacher leadership roles and shared responsibility for 

professional growth, our unions can lead the way in addressing 

the crises facing our country: a deadly pandemic, economic 

insecurity, our country's reckoning with racism, and continuing 

threats to our democracy. As educators, we can advocate for 

the equitable and just conditions our students need to build 

knowledge and skills, to develop caring relationships with 

adults and caregivers, and to learn beyond COVID-19. Return-

ing to schooling exactly as it was before the pandemic is neither 

possible nor acceptable. This is especially true for our students 

of color, students with special needs, rural students and other 

underserved students who have struggled with racial and eco-

nomic injustices and lack of opportunity. Our primary focus 

should be meeting students where they are—and getting them 

where they need to be—so they can recover and succeed. We 
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also must act on what we have learned from these crises. 

Now more than ever, multiple systems—child care, healthcare, 

social services and public education itself—must be coordi-

nated and fully funded. Only then will we be surrounding stu-

dents with the supports they need and deserve and creating 

conditions for them to thrive. 

Our two national unions commit to working with our state and 

local affiliates to share these recommendations and work 

toward making them a reality in collaboration with districts, 

communities, state departments of education and the federal 

Department of Education. Mitigating COVID-19's long-term 

impacts on learning and development is all of our work. 
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Lisette Partelow 

From: Lisette Partelow 

Sent: Tuesday, March 9, 2021 9:07 PM 

To: Harris-Aikens, Donna; Khalilah Harris; Sargrad, Scott; Cardichon, Jessica 

Subject: Re: Time to meet for coalition building? 

Thank you! Scott or others, if there is someone at your office I can connect with on planning and logistics (tick tock 

and run of show, briefing memo, zoom link, etc.) please let me know. 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Date: Tuesday, March 9, 2021 at 9:03 PM 

To: Khalilah Harris <kharris@americanprogress.org>, Sargrad, Scott <Scott.Sargrad@ed.gov>, Lisette 

Partelow <Ipartelow@americanprogress.org>, Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

Thanks Khalilah and Lisette! Looking forward to it 

Take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 
Donna.Harris-AikensPed.gov 

From: Khalilah Harris <kharris@americanprogress.org> 

Sent: Tuesday, March 9, 2021 9:00 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Lisette Partelow <Ipartelow@americanprogress.org>; Cardichon, Jessica 
<jessica.Cardichon@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Thanks Scott! We'd appreciate one or all of you sticking around as a kick-off to the quarterly meetings. 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 
Center for American Progress 
www.americanprogress.org  I  @EdProgress 
About Khalilah  I  @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Tuesday, March 9, 2021 at 8:55 PM 

To: Lisette Partelow <Ipartelow@americanprogress.org>, Khalilah Harris <kharris@americanprogress.org>, 



Cardichon, Jessica <jessica.Cardichon@ed.gov>, Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 

Subject: RE: Time to meet for coalition building? 

We're holding 2pm on 3/16 for this for the Secretary, and he should be able to stay for about 20 minutes (and I think 

one or more of us could join and stay on longer if helpful). 

From: Lisette Partelow <Ipartelow@americanprogress.org> 

Sent: Tuesday, March 9, 2021 10:53 AM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>;  Khalilah Harris <kharris@americanprogress.org>; Cardichon, Jessica 

<jessica.Cardichon@ed.gov>;  Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Thanks, Scott. 2pm on 3/16 would work well on our end. Thank you all for your help in getting this on the books! 

From: Sargrad, Scott <Scott.Sargrad@ed.goy> 

Date: Tuesday, March 9, 2021 at 8:50 AM 

To: Khalilah Harris <kharris@americanprogress.org>, Cardichon, Jessica <jessica.Cardichon@ed.goy>, 

Harris-Aikens, Donna <Donna.Harris-Aikens@ed.goy> 

Cc: Lisette Partelow <Ipartelow@americanorogress.org> 

Subject: RE: Time to meet for coalition building? 

SCOTT.SARGRAD@ED.GOV appears similar to someone who previously sent you email, but may not be that person. 

Learn why this could be a risk 

r the delay. Unfortunately the Secretary has a conflict during that block. But a couple options are: 

3:30pm on 3/15, 2:00pm on 3/16, or 11:00am on 3/23. Would any of those work? 

Hope you're doing well friends! 

From: Khalilah Harris <kharris@americanorogress.org> 

Sent: Tuesday, March 2, 2021 10:47 PM 
To: Cardichon, Jessica <jessica.Cardichon@ed.gov>; Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna 

<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Re: Time to meet for coalition building? 

Hello again, 

Thank you for your patience and congrats on officially having a new boss. Would March 16th  between 11am and 1pm 

work? This will allow us to be mindful of our west coast friends. If that doesn't work, we're happy to float several 

other dates. 

Much appreciated! 

Khalilah 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 
Center for American Progress 
www.americanprogress.org  I  @EdProgress 

About Khalilah  I  @Ed2BeFree 

Feedback 



(202) 478-6336 
Pronouns: She/Her/Ella 

From: Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Date: Wednesday, February 24, 2021 at 11:16 PM 

To: Khalilah Harris <kharris@americanprogress.org>, Sargrad, Scott <Scott.Sargrad@ed.gov>, Harris-

 

Aikens, Donna <Donna.Harris-AikensPed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Re: Time to meet for coalition building? 

Definitely, thanks! 

Get Outlook for iOS 

   

    

From: Khalilah Harris <kharris@americanprogress.org> 

Sent: Wednesday, February 24, 2021 10:48:46 PM 
To: Cardichon, Jessica <jessica.Cardichon(Wed.gov>;  Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna 
<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Re: Time to meet for coalition building? 

Thank you Jessica. We didn't set a target date while gauging appetite for this to happen. Can we get back to you by 

midweek next week to give others an opportunity to weigh in? 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 

www.americanprogress.org  I  @EdProgress 

Khalilah's Twitter I @Ed2BeFree 

(202) 478-6336 

Pronouns: she/her/ella 

From: Cardichon, Jessica <iessica.Cardichon@ed.gov> 

Sent: Wednesday, February 24, 2021 9:11:13 PM 

To: Khalilah Harris <kharris@americanprogress.org>; Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna 

<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <lbartelow@americanbrogress.org> 

Subject: RE: Time to meet for coalition building? 

Hi Khalilah and Lisette, 

Thank you very much for your kind email and reaching out with this request. We would be happy to meet quarterly 

with the Big Table and are already looking forward to it! 

We also appreciate your extending an invitation to Dr. Cardona for the first convening and will circle back after he is 

confirmed. Do you have a particular date/time in mind for the initial discussion? 

Thanks again and hope you are both well, 

Jessica 



From: Khalilah Harris <kharrisPamericanprogress.org> 

Sent: Tuesday, February 23, 2021 3:22 PM 
To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Cardichon, Jessica <jessica.Cardichon@ed.gov>; Harris-Aikens, Donna 

<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Time to meet for coalition building? 

Dear Scott, Jessica, and Donna, 

First, congratulations again on your new positions. We are excited to work with you and your colleagues in the 

coming years and know that you will stay focused on ensuring a quality education for every child. We are writing 

today to discuss setting up quarterly meetings between the Department of Education and the Public Education Big 
Table. 

As you know, the Center for American Progress has coordinated a coalition called the Public Education Big Table, 

which has been working together on education policy and advocacy focused on K-12 education and the needs of 

school-aged children, since 2016. 

When the coalition came together, many participating organizations felt that the policy ideas under consideration by 

the previous administration presented an existential threat to public education. Four years later, with a new President 

in the White House, our group is poised to shift our advocacy now that we share many policy goals with the current 

administration. 

That is why we write to ask you if you would be willing to meet with our group quarterly to discuss current and 

upcoming administration priorities. It is our hope that these meetings would be mutually beneficial. For members of 

our coalition they would provide an opportunity for participating organizations to stay informed of the work of the 

Department of Education. The Department of Education staff in turn would have a chance to vet and receive 

feedback on policy proposals from a broad array of organizations working in education, including national 

membership organizations as well as local, grassroots and community-based organizations from across the country 

that they might not otherwise hear from. 

We anticipate these conversations to be closed door and no press, and are requesting Dr. Cardona join us at the table 

for the initial discussion. Please let us know if you would be willing to meet to discuss this possibility and, if so, 

connect us to the staff that manages your schedules so that we can set up a time to talk in the coming weeks. 

Best, 

Khalilah and Lisette 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 
Center for American Progress 
www.americanprogress.org  I  @EdProgress 
About Khalilah  I @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 



Jeffries, Iris 

From: Jeffries, Iris 

Sent: Wednesday, March 10, 2021 2:16 PM 

To: Harris-Aikens, Donna 

Subject: Re: Introduction from Iris Jeffries 

Dear Donna Harris-Aikens, 

I wanted to follow up on my previous email; I am sure now is a very busy time for you but would love to 
connect if time permits. 

Thank you for your time, and I hope to hear from you. 

Sincerely, 
Iris Jeffries 

From: Jeffries, Iris 
Sent: Thursday, March 4, 2021 10:40 PM 

To: donna.harris-aikens@ed.gov <donna.harris-aikens@ed.gov> 

Subject: Introduction from Iris Jeffries 

Dear Donna Harris-Aikens, 

Congratulations on your Biden-Harris appointment at the U.S. Department of Education! I hope this 
message finds you well. 

My name is Iris Jeffries and I am an Education Policy and Management graduate student at Harvard and 
former TEA Spanish teacher from Eastern Kentucky Appalachia. As a student and educator, I am particularly 
interested in Biden's plan for competitive K-12 teacher pay, increased mental health care in schools, and 
eliminating the funding gap between rich and poor districts. I graduate in May and aspire to support the 
advancement of these priorities. 

I would love to learn more about the work you do. Would you be willing to connect in the coming weeks? 

Thank you so much for your time, and I look forward to hearing from you. 

Sincerely, 
Iris Jeffries 



Lisette Partelow 

From: Lisette Partelow 

Sent: Sunday, March 14, 2021 9:13 PM 

To: Sargrad, Scott; Harris-Aikens, Donna; Khalilah Harris; Cardichon, Jessica 

Subject: Re: Time to meet for coalition building? 

Attachments: Draft briefing memo 3_16 Big Table call.docx; Big Table Member Organization 

List.docx 

Hi folks, 

Please see attached a briefing memo for the Public Education Big Table call on Tuesday as well as a list of the 

coalition's member organizations. The memo includes the zoom links for Scott, Donna, and Jessica, a tick-tock, a bit 

of information about the coalition, as well as questions for the Secretary submitted by coalition members. 

We will send a final list of attendees tomorrow afternoon. Please let us know in the meantime if there is anything else 

you need. 

Best, 

Lisette 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Friday, March 12, 2021 at 9:29 AM 

To: Lisette Partelow <Ipartelow@americanprogress.org>, Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>, Khalilah Harris <kharris@americanprogress.org>, Cardichon, Jessica 

<jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

Can you send by noon on Monday? We need to have briefing materials sent up by 3pm. Thanks! 

From: Lisette Partelow <Ipartelow@americanprogress.org> 

Sent: Friday, March 12, 2021 9:25 AM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Khalilah Harris 

<kharris@americanprogress.org>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: Re: Time to meet for coalition building? 

I'll plan to send you all some of the question topics on Monday afternoon with the final attendance list. Let me know 

if that is too late for you all 

Get Outlook for iOS 

   

    

From: Sargrad, Scott <Scott.SargradPed.gov> 

Sent: Thursday, March 11, 2021 8:58:19 PM 

To: Lisette Partelow <Ipartelow@americanprogress.org>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; 

Khalilah Harris <kharrisPamericanorogress.org>; Cardichon, Jessica <iessica.CardichonPed.gov> 

Subject: RE: Time to meet for coalition building? 

Thank you! 

From: Lisette Partelow <Ipartelow@americanprogress.org> 



Sent: Thursday, March 11, 2021 8:57 PM 
To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Khalilah Harris 

<kharris@americanprogress.org>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 
Subject: Re: Time to meet for coalition building? 

Yes, we can definitely do that 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Thursday, March 11, 2021 at 8:55 PM 
To: Lisette Partelow <Ipartelow@americanprogress.org>, Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>, Khalilah Harris <kharris@americanprogress.org>, Cardichon, Jessica 

<jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

Ok, I see. It would be great if we could get the questions specifically for him in advance so he's prepared for what 

people want to hear about. Then one or more of us can stay on for more live Q&A. 

From: Lisette Partelow <Ipartelow@americanprogress.org> 

Sent: Thursday, March 11, 2021 3:55 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Khalilah Harris 

<kharris@americanprogress.org>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Do you mean the logistics of it all? The plan was for folks to submit questions through the Q&A function in Zoom 

(which only the panelists can see). We have asked the senior leaders of the member organizations to attend, so I 

would moderate by calling on them to ask their submitted question, similar to how we typically set up Q&A for 

webinars. 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Thursday, March 11, 2021 at 3:48 PM 
To: Lisette Partelow <Ipartelow@americanprogress.org>, Harris-Aikens, Donna <Donna.Harris-

 

Ai kens@ed.gov>, Khalilah Harris <kharrisPamericanprogress.org>, Cardichon, Jessica 

<jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

Can you share a little more about how you are thinking about the portion when the Secretary is there? Will someone 

be asking him questions that come in from the group? Will people be sharing their priorities? 

From: Lisette Partelow <lbartelow@americanprogress.org> 

Sent: Thursday, March 11, 2021 3:41 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna <Donna.Harris-AikensPed.gov>; Khalilah Harris 

<kharris@americanprogress.org>; Cardichon, Jessica ciessica.Cardichon@ed.goy> 

Subject: Re: Time to meet for coalition building? 

Hi Scott —Yes, we have a briefing memo in the works that includes most of this information. Attendees are registering 

right now, so we won't have the exact list until Monday afternoon, but we will include the list of member 

organizations with the memo and send the specific names when we have them. 

Regarding submitting questions, we were planning to have folks submit during the meeting, but if it is your 

preference to have some questions submitted in advance we could set something like that up 



From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Thursday, March 11, 2021 at 3:31 PM 
To: Lisette Partelow <Ipartelow@americanprogress.org>, Harris-Aikens, Donna <Donna.Harris-

 

Aikens@ed.gov>, Khalilah Harris <kharrisPamericanprogress.org>, Cardichon, Jessica 

<jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

Thank you! Can you also send over the list of organizations attending/brief description of big table, what you are 

hoping the Secretary will cover, and a run of show for his participation? We're expecting he'll be able to give brief 

remarks and then hear from the group, but since it's such a large group it might be helpful for you all to identify a few 

people who will speak during the time he's there (recognizing that others of us will stay on longer). 

From: Lisette Partelow <Ipartelow@americanprogress.org> 

Sent: Thursday, March 11, 2021 2:53 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Khalilah Harris 

<kharris@americanprogress.org>; Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Hi all - The below link can be used by Dr. Cardona's scheduler to register him for Tuesday's call with the Public 

Education Big Table: https://americanprogress-org.zoom.us/webinar/register/WN NpbOL HEQUC9jhRsGUx0Kw. 

I will have Diane from our events team register everyone on this email chain. If there are additional ED staff that you'd 

like to have join the call, please let me know and I can have her add them too. (Alternately, the registration link above 

can be forwarded to other ED staff who would like to join if that is easier. Just please have them list where they work 

so that Diane can flag them as panelists.) 

Thanks, 

Lisette 

From: Lisette Partelow <I partelow@americanprogress.org> 

Date: Tuesday, March 9, 2021 at 9:07 PM 
To: Sargrad, Scott <Scott.Sargrad@ed.gov>, Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>, Khalilah 

Harris <kharrisPamericanprogress.org>, Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Will do. 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Tuesday, March 9, 2021 at 9:07 PM 
To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>, Khalilah Harris <kharris@americanprogress.org>, 

Lisette Partelow <Ipartelow@americanprogress.org>, Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 

And if you can send us a meeting invite/link we can get that to the Secretary's scheduler. Thanks! 

From: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Sent: Tuesday, March 9, 2021 9:03 PM 
To: Khalilah Harris <kharrisPamericanprogress.org>; Sargrad, Scott <Scott.SargradPed.gov>; Lisette Partelow 

<Ipartelow@americanprogress.org>; Cardichon, Jessica <iessica.Cardichon@ed.gov> 

Subject: RE: Time to meet for coalition building? 



Thanks Khalilah and Lisette! Looking forward to it 

Take care 

Donna 

Donna M. Harris-Aikens 

Senior Advisor for Policy and Planning 

Office of the Secretary 

U.S. Department of Education 
Donna.Harris-Aikens@ed.gov 

From: Khalilah Harris <kharris@americanbrogress.org> 

Sent: Tuesday, March 9, 2021 9:00 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Lisette Partelow <Ipartelow@americanprogress.org>; Cardichon, Jessica 

<jessica.Cardichon@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Thanks Scott! We'd appreciate one or all of you sticking around as a kick-off to the quarterly meetings. 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 

www.americanprogress.org  I  @EdProgress 

About Khalilah I @Ed2BeFree 

(202) 478-6336 

Pronouns: She/Her/Ella 

From: Sargrad, Scott <Scott.SargradPed.gov> 

Date: Tuesday, March 9, 2021 at 8:55 PM 

To: Lisette Partelow <IpartelowPamericanprogress.org>, Khalilah Harris <kharris@americanprogress.org>, 

Cardichon, Jessica <jessica.Cardichon@ed.gov>, Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 

Subject: RE: Time to meet for coalition building? 

We're holding 2pm on 3/16 for this for the Secretary, and he should be able to stay for about 20 minutes (and I think 

one or more of us could join and stay on longer if helpful). 

From: Lisette Partelow <Ipartelow@americanprogress.org> 

Sent: Tuesday, March 9, 2021 10:53 AM 

To: Sargrad, Scott <Scott.Sargrad@ed.gov>; Khalilah Harris <kharris@americanprogress.org>; Cardichon, Jessica 

<jessica.CardichonPed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Re: Time to meet for coalition building? 

Thanks, Scott. 2pm on 3/16 would work well on our end. Thank you all for your help in getting this on the books! 

From: Sargrad, Scott <Scott.Sargrad@ed.gov> 

Date: Tuesday, March 9, 2021 at 8:50 AM 

To: Khalilah Harris <kharris@americanprogress.org>, Cardichon, Jessica <jessica.Cardichon@ed.gov>, 

Harris-Aikens, Donna <Donna.Harris-AikensPed.gov> 



Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: RE: Time to meet for coalition building? 

SCOTT.SARGRAD@ED.GOV appears similar to someone who previously sent you email, but may not be that person. 

Learn why this could be a risk 

r the delay. Unfortunately the Secretary has a conflict during that block. But a couple options are: 

3:30pm on 3/15, 2:00pm on 3/16, or 11:00am on 3/23. Would any of those work? 

Hope you're doing well friends! 

From: Khalilah Harris <kharrisPamericanprogress.org> 

Sent: Tuesday, March 2, 2021 10:47 PM 
To: Cardichon, Jessica <jessica.Cardichon@ed.gov>; Sargrad, Scott <Scott.SargradPed.gov>; Harris-Aikens, Donna 
<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Re: Time to meet for coalition building? 

Hello again, 

Thank you for your patience and congrats on officially having a new boss. Would March 16th  between 11am and 1pm 
work? This will allow us to be mindful of our west coast friends. If that doesn't work, we're happy to float several 

other dates. 

Much appreciated! 

Khalilah 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-I2 Education Policy 

Center for American Progress 

www.americanprogress.org  I  @EdProgress 

About Khalilah  I @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 

From: Cardichon, Jessica <jessica.Cardichon@ed.gov> 

Date: Wednesday, February 24, 2021 at 11:16 PM 

To: Khalilah Harris <kharrisPamericanprogress.org>, Sargrad, Scott <Scott.Sargrad@ed.gov>, Harris-

 

Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org> 

Subject: Re: Time to meet for coalition building? 

Definitely, thanks! 

Get Outlook for iOS 

From: Khalilah Harris <kharrisPamericanprogress.org> 

Sent: Wednesday, February 24, 2021 10:48:46 PM 

To: Cardichon, Jessica <iessica.Cardichon@ed.gov>; Sargrad, Scott <Scott.Sargrad@ed.gov>; Harris-Aikens, Donna 

Feedback 



<Donna.Harris-AikensPed.gov> 
Cc: Lisette Partelow <Ipartelow@americanprogress.org> 
Subject: Re: Time to meet for coalition building? 

Thank you Jessica. We didn't set a target date while gauging appetite for this to happen. Can we get back to you by 

midweek next week to give others an opportunity to weigh in? 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 

www.americanprogress.org  I  @EdProgress 

Khalilah's Twitter I @Ed2BeFree 

(202) 478-6336 

Pronouns: she/her/ella 

From: Cardichon, Jessica cjessica.Cardichon@ed.goy> 

Sent: Wednesday, February 24, 2021 9:11:13 PM 

To: Khalilah Harris <kharris@americanprogress.org>;  Sargrad, Scott <Scott.Sargrad@ed.goy>;  Harris-Aikens, Donna 

<Donna.Harris-Aikens@ed.gov> 

Cc: Lisette Partelow <lbartelow@americanprogress.org> 

Subject: RE: Time to meet for coalition building? 

Hi Khalilah and Lisette, 

Thank you very much for your kind email and reaching out with this request. We would be happy to meet quarterly 

with the Big Table and are already looking forward to it! 

We also appreciate your extending an invitation to Dr. Cardona for the first convening and will circle back after he is 

confirmed. Do you have a particular date/time in mind for the initial discussion? 

Thanks again and hope you are both well, 

Jessica 

From: Khalilah Harris <kharris@americanprogress.org> 

Sent: Tuesday, February 23, 2021 3:22 PM 

To: Sargrad, Scott <Scott.Sargrad@ed.goy>; Cardichon, Jessica <jessica.CardichonPed.gov>;  Harris-Aikens, Donna 

<Donna.Harris-AikensPed.gov> 

Cc: Lisette Partelow <jpartelow@americanprogress.org> 

Subject: Time to meet for coalition building? 

Dear Scott, Jessica, and Donna, 

First, congratulations again on your new positions. We are excited to work with you and your colleagues in the 

coming years and know that you will stay focused on ensuring a quality education for every child. We are writing 

today to discuss setting up quarterly meetings between the Department of Education and the Public Education Big 

Table. 

As you know, the Center for American Progress has coordinated a coalition called the Public Education Big Table, 

which has been working together on education policy and advocacy focused on K-12 education and the needs of 



school-aged children, since 2016. 

When the coalition came together, many participating organizations felt that the policy ideas under consideration by 

the previous administration presented an existential threat to public education. Four years later, with a new President 

in the White House, our group is poised to shift our advocacy now that we share many policy goals with the current 

administration. 

That is why we write to ask you if you would be willing to meet with our group quarterly to discuss current and 

upcoming administration priorities. It is our hope that these meetings would be mutually beneficial. For members of 

our coalition they would provide an opportunity for participating organizations to stay informed of the work of the 

Department of Education. The Department of Education staff in turn would have a chance to vet and receive 

feedback on policy proposals from a broad array of organizations working in education, including national 

membership organizations as well as local, grassroots and community-based organizations from across the country 

that they might not otherwise hear from. 

We anticipate these conversations to be closed door and no press, and are requesting Dr. Cardona join us at the table 

for the initial discussion. Please let us know if you would be willing to meet to discuss this possibility and, if so, 

connect us to the staff that manages your schedules so that we can set up a time to talk in the coming weeks. 

Best, 

Khalilah and Lisette 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 
Center for American Progress 
www.americanprogress.org  I @EdProgress 
About Khalilah  I @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 



Big Table Member Organization List 

AASA, The School Superintendents Association 

Afterschool Alliance 

Alliance for Excellent Education 

American Atheists 

American Federation of School Administrators 

American Federation of Teachers 

American Occupational Therapy Association 

American School Counselor Association 

Association for Career and Technical Education 

Association of Educational Service Agencies (AESA) 

Association of Latino Administrators and Superintendents 

Center for American Progress 

Chiefs for Change 

Collaborative for Academic, Social and Emotional Learning (CASEL) 

Committee for Children 

Communities in Schools 

Council of Administrators of Special Education 

EDGE Consulting LLC 

Education Reform Now 

Educators for Excellence 

GLSEN 

Higher Education Consortium for Special Education 

Institute for Educational Leadership 

Learning Disabilities Association of America 

Learning Policy Institute 

National Association of Elementary School Principals 

National Association of Federally Impacted Schools 

National Association of School Psychologists 

National Association of Secondary School Principals 

National Association of State Directors of Special Education (NASDSE) 

National Center for Learning Disabilities 

National Center for Special Education in Charter Schools 

National Council of Teachers of English 

National Disability Rights Network 

National Eating Disorders Association 

National Education Association 

National Forum to Accelerate Middle-Grades Reform 

National PTA 

National Urban League 

National Writing Project 

New America Education Policy Program 

New Leaders 



Rebuild America's Schools 

Sandy Hook Promise 

School Social Work Association of America 

STAND 

Teach For America 

Teach Plus 

Teacher Education Division of the Council for Exceptional Children 

The Arc of the United States 

The Century Foundation 

The Education Trust 

The Hunt Institute 

UnidosUS 



MEMORANDUM 

To: U.S. Department of Education 

From: Center for American Progress K-12 and Events Team 

Subject: Public Education Big Table Zoom Meeting 3/16 at 2pm 

Date: March 15, 2021 

I. Event information  

A virtual meeting with the Public Education Big Table, a large coalition of education organizations 

primarily focused on K-12 education coordinated by the Center for American Progress. The coalition is 

hoping to hear from Secretary Cardona about his plans and priorities for the budget, the remainder of 

the first 100 days, and beyond. 

Date and time: March 16 h̀, 2-3 pm ET 

Location: Zoom/virtual. Personalized zoom links for attending staff included below. 

Department of Education attendees: 

* Secretary Cardona (first 20 minutes only) [personal zoom link obtained from scheduler] 

* Scott Sargrad, Deputy Chief of Staff for Policy [personal zoom link]. 

* Jessica Cardichon, Deputy Assistant Secretary, Office of Planning, Evaluation and Policy 

Development [personal zoom link] 

* Donna Harris-Aikens, Senior Policy Advisor, Office of Planning, Evaluation and Policy 

Development [personal zoom link] 

Public Education Big Table attendees: 

At least 100 attendees from member organizations are expected to register for the virtual meeting. 

Attached is a list of some of our member organizations. A full list of attendees, including names and 

organizations, will be provided the evening of Monday, March 15th. The call is closed to press. 

II. Public Education Big Table Background  

The Public Education Big Table is coordinated by the Center for American Progress and is a group of 

education, civil rights, disability, research and community organizations working together on education 

policy and advocacy focused on K-12 education and the needs of school-aged children. 

The Public Education Big Table coalition is committed to supporting and strengthening the nation's 

public schools and working to advance equity and ensure that every child in every community has access 

to a high-quality public school. In pursuit of this agenda, we support and hold the federal government 

accountable by taking joint coalition actions on key shared priorities, providing feedback on and 

amplifying each other's work, and more. 



Ill. Tick tock and call content details 

Tick tock 

* 1:50-2 pm: CAP and ED staff will log in in 5-10 minutes ahead of time for microphone checks, etc 

* 2pm-2:05: Khalilah Harris from CAP will thank Secretary Cardona for coming and give a brief 

introduction to the coalition; Lisette Partelow from CAP will go over housekeeping and call 

norms and moderate the Q&A and transitions. 

* 2:05-2:20: Secretary Cardona will speak to the group. The time will be split between 5-7 minutes 

of remarks and the remainder will be Q&A with the group from pre-submitted questions. 

* 2:20-3: Department of Education staff will remain on the line for a discussion with Big Table 

members; Lisette Partelow will moderate live questions and answers with technical assistance 

from Diane Bui. We suggest this time be divided as follows: 

o 2:20-2:40: Reopening Q&A 

o 2:40-3: Discussion about long-term and other priorities for the Education Department, 

including: 

How do Department of Education staff plan to engage with community? 

What they envision for quarterly meetings with Big Table? 

Suggested content for Secretary Cardona's Remarks 

The Secretary's remarks will mainly serve as an introduction of him. The group will be well-informed 

about some of the details of his background and time in Connecticut, but will be interested in learning 

more about his plans and priorities for education and the Department in the coming months and years. 

In questions submitted by members, there was also a high level of interest in learning more about the 

upcoming summit on reopening, details on the Secretary's position on assessment and accountability 

waivers, and ways the Department plans to support states and districts in implementing the American 

Rescue Plan Act. 

Select pre-submitted questions for Q&A with Secretary Cardona 

* As Secretary of Education, how will you ensure physical reopening plans are equitable in design 

and execution, providing all students — including students of color and students from low-

income backgrounds — with access to in-person learning? (Submitted by Reid Setzer, Ed Trust) 

* 100+ organizations came together during the transition around a student-written Roadmap for 

the Dept. of Ed to engage young people. We've been encouraged by your commitment to 

engaging youth voice, but we know that young people can often be relegated to consultatory 

roles in these spaces. What specific mechanisms is the Department of Education employing to 

engage the students most marginalized in schools? Does the Department of Education have 

dedicated staff people to engage with youth full time? (Submitted by Maya Green, Student 

Voice) 

* Even before the COVD-19 pandemic, the path from high school to (and through) college was 

tough to navigate, especially for young people from marginalized communities. Have you 

considered creating an office focused on the critical transition points between secondary and 



postsecondary education? Or how are you thinking about how we can help young people along 

this pathway? (Submitted by Stephanie Banchero, Joyce Foundation) 

Additional topics of interest that may come up in conversation with Department of Education Staff: 

* Secretary's plans for addressing learning loss for English Learners 

* How the Secretary will prioritize school segregation and integration 

* Secretary's ideas for recruiting a diverse teacher workforce 

* How the Secretary will prioritize summer learning and enrichment opportunities as well as 

afterschool (including community-based programs run outside of schools) 

IV. Additional logistics 

Key contact information 

Center for American Progress points of contact and what to reach out to them for: 

* Lisette Partelow, Senior Director of K-12 Education, Ipartelow@americanprogress.org (questions 

about call logistics, content, the Big Table coalition, etc) 

* Khalilah Harris, Acting Vice President of K-12 Education, kharris@americanprogress.org (same as 

above) 

* Diane Bui, Events Associate, dbui@americanprogress.org (troubleshooting zoom, re-sending 

personalized zoom links, list of attendees, etc) 

Additional call logistics 

We have asked for senior leaders of Public Education Big Table organizations to attend this meeting. 

They will be tagged as "panelists" so that Secretary Cardona can see their faces during the meeting and 

get to know the group a bit. 

All attendees will be muted for the duration of the Secretary's remarks. For the Q&A and discussion 

portions of the call, attendees will submit their questions via the Q&A feature in Zoom. Only panelists 

can see the questions submitted. Chat will be disabled during the meeting. 

A member of CAPs staff will be taking notes during the call but they will not be shared with the group. 

However, CAP does plan to share a few key topline points from the meeting with our listsery for those 

unable to attend the meeting. 



Lisette Partelow 

From: Lisette Partelow 

Sent: Wednesday, March 17, 2021 10:08 AM 

To: Sargrad, Scott; Cardichon, Jessica; Harris-Aikens, Donna 

Cc: Khalilah Harris 

Subject: Re: Public Education Big Table call at 2pm 

Good morning folks, 

Thank you again for a great discussion with the Public Education Big Table group yesterday and please also pass along 

our appreciation to Secretary Cardona for attending and sharing some of his thoughts. I had several members of the 

group reach out to me afterwards to say how helpful it was to hear from you all. 

We will reach out in the not too distant future to set up a meeting in June, but in the meantime please be in touch 

about any information or opportunities for input that you want the group to know about. 

Best, 

Lisette 

From: Lisette Partelow <I partelow@americanprogress.org> 

Date: Tuesday, March 16, 2021 at 12:22 PM 

To: Scott.Sargrad@ed.gov <Scott.Sargrad@ed.gov>, Cardichon, Jessica <jessica.Cardichon@ed.gov>, 

Donna.Harris-Aikens@ed.gov <Donna.Harris-Aikens@ed.gov> 

Cc: Khalilah Harris <kharris@americanprogress.org> 

Subject: Public Education Big Table call at 2pm 

Hi all, 

Passing along your links to join the Big Table call this afternoon so that you have them at the top of your inbox and all 

in one place: 

• Secretary Cardona [personal zoom link] 

• Scott Sargrad [ personal zoom linkl 

• Jessica Cardichon [personal zoom link] 

• Donna Harris-Aikens [personal zoom link] 

Looking forward to seeing you all in a bit. 

Lisette 

Lisette Partelow 

Senior Director of Strategic Initiatives, K-12 Education 

Center for American Progress 

1333 H Street, NW 

Washington, DC 20005 

Pronouns: she/her 

Ipartelow@americanprogress.org 

Phone: (b)(6) 



Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Wednesday, March 17, 2021 12:11 PM 

To: Bilal-Threats, Daaiyah [NEM; Cardichon, Jessica 

Subject: RE: Special ED and 504 lead? 

She's a special assistant in OSERS 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Wednesday, March 17, 2021 11:36 AM 

To: Cardichon, Jessica <jessica.Cardichon@ed.gov>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: RE: Special ED and 504 lead? 

Will do. What is Kabrillen's title? 

Need to give her a heads up on a few things 

From: Cardichon, Jessica <iessica.CardichonPed.gov> 

Sent: Wednesday, March 17, 2021 10:28 AM 

To: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org>; Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: RE: Special ED and 504 lead? 

Hi Daaiyah, hope you are well too. I would reach out to Kabrillen Jones (Kabrillen.Jones@ed.gov) 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Wednesday, March 17, 2021 10:03 AM 

To: Harris-Aikens, Donna <Donna.Harris-AikensPed.gov>; Cardichon, Jessica <iessica.Cardichon@ed.gov> 

Subject: Special ED and 504 lead? 

Hi Donna and Jessica, 

Hope all is well. Who at the Department leads work on special education and 504s? I'd like to connect with them. 

Daaiyah 



Khalilah Harris 

From: Khalilah Harris 

Sent: Wednesday, March 17, 2021 1:13 PM 

To: Harris-Aikens, Donna; Sargrad, Scott; Cardichon, Jessica 

Subject: FW: Feedback for Volume 2 on the Handbook for Reopening 

Attachments: CAP ED Handbook Part II.pdf 

Friends, I want to make sure you received our feedback directly from us for volume II of the reopening handbook. 

We'll be sending over recommendations for relaunching the White House Initiatives as well. Our executive team 

wanted to take a look at it, before pushing send, but we'd like to be sure you have it this week. 

As always, happy to answer any questions. Take care! 

Khalilah 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 

www.americanprogress.org  I  @EdProgress 

About Khalilah I @Ed2BeFree 

(202) 478-6336 

Pronouns: She/Her/Ella 

From: Khalilah Harris <kharris@americanprogress.org> 

Date: Monday, March 15, 2021 at 6:18 PM 

To: ReopeningK12@ed.gov <ReopeningK12@ed.gov> 

Cc: Lisette Partelow <Ipartelow@americanprogress.org>, Jessica Yin <Jyin@americanprogress.org> 

Subject: Feedback for Volume 2 on the Handbook for Reopening 

Hello friends, 

Please find recommendations from the team at Center for American Progress on for the next edition of your 

handbook for reopening schools. 

We'd be happy to provide additional feedback and technical assistance around these ideas. 

Thank you, 

Khalilah Harris 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K-12 Education Policy 

Center for American Progress 
www.americanprogress.org  I  @EdProgress 

About Khalilah I @Ed2BeFree 



(202) 478-6336 
Pronouns: She/Her/Ella 



Center for American Progress 
11511:11----

 

1333 H Street, NW, 10' Floor 

Washington, DC 20005 
Tel: 202 682.1611 • Fax: 202 682.1867 

www.americanprogress.org 

MEMORANDUM 

To: Jessica Cardichon, Deputy Assistant Secretary, Office of Planning, 

Evaluation and Policy Development; Ian Rosenblum, Acting Assistant 

Secretary, Office of Elementary and Secondary Education; Scott Sargrad, 

Deputy Chief of Staff for Policy and Programs 

From: Center for American Progress K-12 Team 

Subject: Handbook Part II 

Date: March 15t1 , 2021 

In response to the Department of Education's request for input into the second volume 

of your COVID response handbook, the Center for American Progress (CAP) has 

compiled the below recommendations. We would welcome the opportunity to speak 

to you further about any of them. 

Providing all students with access to a safe and inclusive learning environment 

Students and educators alike deserve environments that are safe and supportive for 

learning. Providing students with holistic learning opportunities is critical in the face of 

a recovery from a global pandemic. A key measure for creating a positive school 

culture is establishing a culturally responsive, affirming and sustaining environment. 

The first step towards doing so is to apply a racial equity lens to all strategies enacted 

to build back a better public education system. 

The Biden administration's commitment to Build Back Better requires an 

acknowledgement schools were not working for too many students and a commitment 

to redesign' that works for all students, families and educators alike. The 

recommendations below take these truths into account. Nonetheless, the broad-based 

language in the American Rescue Plan Act (ARP) makes racial equity and engaging 

community only a cursory notion. For these reasons, all technical assistance should 

strongly encourage districts and states to establish explicit racial equity provisions in 

their planning, as well as a strategy for community members to be engaged at every 

stage of the process. These steps must be coupled with a mechanism to ensure 

1 



Submitted by Center for American Progress 

transparency in how monetary and programmatic resources are distributed and the 

effects of those expenditures. 

While educational decisions that support the realities of communities at a grassroots 

level are best made closest to the people who those decisions impact, it is the federal 

government's responsibility to ensure the civil rights afforded by the US Constitution to 

public school students are protected. Therefore, taking steps to provide a big picture 

view on the quality of education" provided across all 50 states and US territories, 

disaggregated by race and income in easy-to-read tools will make engaging 

communities an easier task. Additionally, discouraging development of strategies that 

make performance on state assessments a priority above the holistic education all 

students deserve, and most students in higher income brackets often receive. 

Supporting educator and school staff well-being  

Districts need to take teacher stress and burnout seriously, as it will inevitably impact 

students, either through lower-quality instruction, increased absences, or turnover. 

Districts should prioritize using additional funds for meaningful improvements to 

teacher working conditions during the pandemic recovery period. 

It is important to ensure that students make up any gaps in learning that are the result 

of inequitable access to resources in a virtual learning environment over this past year. 

However, it is also important to ensure that additional pressures and demands on 

teachers isn't the sole strategy of districts and schools for learning recovery. 

Prior to the COVID-19 pandemic, teachers were already expressing frustration about 

their working conditions and lack of support in the classroom, and early indications 

show that teacher stress and burnout have likely worsened with the pandemic." 

Following the 2008 recession, states made cuts to education funding that affected the 

teaching workforce including salaries, resources to teach, class sizes, and support staff." 

As a result of this divestment in education, CAP analysis found that 7 of the 10 states 

with the lowest teacher salaries saw statewide teacher action in the form of strikes, 

walkouts, and rallies in 2018. Research shows that nearly half of all states still have not 

returned to education funding levels prior to the 2008 recession, and with the current 

pandemic, there is a projected loss of revenue for state and local governments." Cuts 

to education funding negatively impact the teaching workforce, and ultimately student 

2 



Submitted by Center for American Progress 

learning.v' To retain a highly qualified and diverse teaching workforce after the current 

pandemic, there are a few things that states should consider. 

To address gaps students experienced in opportunities to learn and receive the 

assistance of school-based staff exacerbated by the pandemic, teachers need 

additional supports in the form of increased support staff, and professional 

development. As we are looking into ways to close gaps in opportunities to learn as a 

result of the pandemic, educators will be crucial to creating a safe and productive 

learning environment. Teachers must be prepared to transition back to in person 

learning—as well as the potential for additional future returns to remote learning--with 

professional development that prepares them to meet their students' needs. This 

professional development should be job-embedded and sustained and provide 

educators with time outside of the classroom for learning and planning. Particularly for 

new teachers that graduated during the pandemic, a high-quality induction program 

and professional development would be a good use of additional district resources, 

providing them with additional supports at a very difficult moment to begin a teaching 

career. A CAP national survey of school districts' human capital practices found that 

most schools do not yet provide new teachers with these types of mentoring and 

onboarding experiences that substantively build new skills critical to their work." 

School districts can also support teachers by ensuring there are enough support staff 

like counselors, reading specialists, and paraprofessionals to assist with classroom 

learning, students that need more individualized attention, and managing some of the 

administrative tasks of teaching so that teachers are better able to focus on instruction. 

This includes intentionally recruiting a qualified pool of substitute teachers, that could 

be identified among the tutors, mentors, and support staff hired through an 

Opportunity and Counseling Corps described in more detail in the section below. 

These substitutes would ideally be familiar with the schools and classrooms in which 

they work so that they are prepared to take over when a teacher needs time off without 

disruption to student learning. Multiple studies make a connection between teacher 

absence and job-related stress."'" There is a correlation between higher levels of 

teacher stress and an unsupportive work climate and teacher absences.'x Particularly 

during the pandemic, supporting educators means creating working conditions where 

they have assistance in the classroom, including the ability to take time off for sick 

days, and to delegate some administrative and instructional tasks. 

3 



Submitted by Center for American Progress 

Addressing lost instructional time for students 

As districts develop plans for helping students recover from lost instructional time and 

accelerate learning, the design of interventions like tutoring programs and extensions 

of the school day or year can greatly affect outcomes. Small group or individual 

tutoring is an effective strategy that can be implemented on its own during the school 

year or as part of larger efforts to extend the school day or school year to address 

students' academic, social, and emotional needs. 

Students have had so much taken from them during the pandemic, and some of the 

largest effects of that will be from the time they've missed with teachers, counselors, 

and friends. But those effects have not been felt equally across students. As more 

students return to school in the coming months, states and school districts will need to 

develop plans to support children most affected by the pandemic over the extended 

period of time that funding from the American Rescue Plan will be available. Children 

from families with low-incomes, students with disabilities, children experiencing 

homelessness, and children in the foster care system are likely to have the greatest 

needs for support in recovering from the pandemic. The pandemic's disproportionate 

effects on Black, Latinx, and Native communities will also need to be considered as 

recovery plans are developed and implemented. 

CAP published the Opportunity and Counseling Corps last summer to hire tens of 

thousands of recent high school graduates, college graduates, and other community 

members to support students and educators as they serve in high-poverty schools. 

While we expect many corps members would work as tutors, they could also fill a 

number of other roles to support students and educators such as: resident teachers, 

mentors, classroom aides, or apprentices in order to provide technical support to 

families needing assistance with remote learning technologies; or they could learn 

trades to maintain school facilities. 

Multiple studies and meta-analyses of tutoring show strong effects for academic 

achievement, making it a promising option to address lost instructional time due to the 

coronavirus pandemic. However, studies show that these benefits depend on specific 

program structures, so any large-scale implementation of tutoring programs needs to 

be guided by evidence. 

4 
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First, tutoring should not be viewed as a substitute for traditional classroom instruction. 

Quite the opposite, as peer tutoring is typically found to be most effective as 

a supplement to, not a replacement for, traditional teaching methods.x In three recent 

reviews published in 2017 and 2018, paraprofessionals were found to be as effective—

and in some cases more effective—as professional teachers were at tutoring!' Still, it is 

important that tutoring is aligned with what students are simultaneously learning in 

class. This has important implications for how to deploy tutoring during the school day 

or alongside efforts to extend the school day or year. 

The research on tutoring programs has shown that multiple program designs can 

improve outcomes for students. Saga Education, a tutoring program that hires 

AmeriCorps members, matched two students to a tutor for five sessions per week 

during the school day. But there is evidence that fewer sessions with larger groups can 

be successful as well." Some successful tutoring programs rely on hourlong sessions, 

while others see progress with even 15-minute check-ins throughout the week."' 

The Opportunity and Counseling Corps that the Center for American 

Progress proposed last summer assumes that tutoring sessions would average three 

students meeting two and a half times per week for 40 minutes per session .mv Based 

on a review of tutoring programs and a meta-analysis of multiple academic 

interventions, groups should be no more than five students and meet for anywhere 

between 20 to 60 minutes for two to five sessions a week.xv It is critical that these are 

recurring sessions, and that the same tutor meet with the same groups of students over 

time, as personalization is associated with greater returns.x" 

Stabilizing a well-qualified racially and linguistically diverse educator workforce 

As a nation, we already struggle to recruit and retain a racially diverse teacher 

workforce, and the impacts of spending decisions on teachers who are Black, 

Indigenous and other non-Black People of Color must be taken into consideration, with 

efforts to minimize job losses or increase the numbers of diverse teachers made a top 

priority. 

Currently, 80% of our nation's teaching workforce identifies as white while more than 

half of the student population identifies as non-white. We need more racially and 
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linguistically diverse teachers, and we must retain the ones that are already in the 

teaching profession. Increasing recruitment and retention of teachers who are BIPOC 

will require targeted supports like full functioning student loan forgiveness programs, 

opportunities to enter the profession without accumulating debt, increased pay and 

mentoring to ensure that they have the guidance they need to grow in the 

profession.xv" Teachers who are BIPOC are also more likely to teach in school districts 

that serve mostly students from families with low income, and schools districts that 

serve predominately students who are BIPOC.''' 

These districts also struggle with teacher turnover the most which has a negative 

impact on student learning. x'x In the event reductions in the state teaching workforce is 

unavoidable, states and districts should assess how teachers who are BIPOC will be 

impacted and implement steps to ensure they are not disproportionately laid off. In 

addition, school districts that serve mostly students from families with low incomes are 

more likely to rely on state funding compared to wealthier school districts. Cuts to state 

education budgets mean that these districts will receive greater cuts to their overall 

budget if they are unable to supplement with local property taxes. Not only does this 

negatively affect student learning and achievement, but it can also have the 

unintended consequence of leading to disproportionate layoffs of teachers of color. 

Addressing Resource Inequities 

The pandemic exacerbated existing inequities, including resource inequities. Districts 

should direct additional federal stimulus funding in an equitable way to support their 

highest-poverty schools above and beyond the maintenance of effort and maintenance 

of equity provisions in the law. 

Across the country, there exists major education funding and other resource gaps 

between states, between districts within states, and between schools within districts.xx 

Given these existing disparities, great attention needs to be given to how money is 

being spent during COVID-19 recovery to ensure that the highest-need schools are not 

shouldering disproportionate cuts to education budgets and have the additional funds 

they need to address the expanded gaps in opportunities to learn and social-emotional 

needs of students due to the pandemic. 
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The American Rescue Plan Act of 2021 targets additional federal funding to high-need 

schools by distributing funding to states and districts using the Title I formula.'  The 

Act also includes maintenance of effort and equity provisions on funding provided for 

education. These provisions provide a great starting point for preventing harmful 

funding cuts in high-need districts and schools, but additional Department guidance 

could be provided for districts on how they may target funds to schools most heavily 

impacted by the pandemic. For example, the pandemic has had particularly strong 

negative effects on students from low-income communities, students with disabilities, 

English learners, students experiencing homelessness, and Black, Latinx, and 

Indigenous students."  These effects are demonstrated by a persistent lack of access to 

devices and broadband needed for remote schooling especially in low-income and 

Black and Hispanic households,''  academic indicators such as worse performance on 

early reading assessments for Black and Hispanic students as compared to previous 

years,xxw and the shift to virtual learning making it more difficult for English Learnersxxv 

and students with disabilities'  to access the services to which they are entitled. The 

Department could provide guidance for districts on how to analyze which of their 

schools serve a high proportion of students from these heavily impacted communities 

and ensure that they are getting sufficient relief funds. Additionally, districts should 

develop equity-centered plans on how to use new funding to direct it toward the 

schools facing the biggest challenging." 

The Department could provide some additional guidance on how to work with 

community members and survey schools about their staffing, academic, social-

emotional, infrastructure, and other needs to ensure funds are being allocated and 

spent effectively on the necessary resources and supports. To this end, the Phoenix 

Union High School District, or PXU, created its Every Student, Every Day Initiative.xxvm 

All PXU staff members were assigned ten students to contact each day and log the 

information into a database so the student's school could arrange any needed services. 

During the initiative, PXU engaged about 85% of its students and responded to their 

real-time academic and nonacademic needs.xx'x Through constant contact and data 

collection, PXU schools served students and families by providing food delivery, mental 

health support, academic support, and emergency assistance.xxx Models like Phoenix 

Union High School District's Every Student, Every Day Initiative can help districts 

effectively and equitably direct stimulus funding to provide supports and services to 

students who need it most. 

7 



Submitted by Center for American Progress 

The pandemic further exacerbated existing inequities that states and districts should 

continue addressing after immediate pandemic recovery. The Department could 

provide guidance for states and districts looking to change their funding formulas, 

using American Rescue Plan funding as a bridge, to be more equitable, offering advice 

on how to analyze what parts of their current formulas are contributing to inequities; 

how to decide how much additional funding high-need schools should receive; how to 

structure reporting out funding decisions for greater public accountability; strategies to 

avoid staffing cuts, especially cuts to teachers of color; and more.xxx' 
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Secretary Miguel Cardona 
United States Department of Education 
Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona: 

As I have previously mentioned, NEA and our 3 million members are interested in pursuing two 
specific pieces of executive action with the Biden-Harris Administration. The first would 
establish a national academy for teaching and learning and the second would establish an 
interagency council to build back better in every community for every student. I have attached 
the proposed orders for your review. We at NEA strongly believe that these two executive 
actions are critical elements in guaranteeing equitable and a top-notch education for every 
student and we would welcome your support in championing them within the administration. 

Please do not hesitate to reach out either personally or at the senior staff level to discuss our 
proposals as you see fit. I know that - working together - we can make a real impact right away. 

Thank you for your consideration and I look forward to speaking with you soon. 

Sincerely, 

Becky Pringle 
President 
National Education Association 



Proposal to President Biden for Two Executive Orders 

1.Executive Order -- Establishment of the National Academy for 

Teaching and Learning 

2. Executive Order -- Establishment of the President's White 

House Interagency Council to Build Back Better 

Communities and Schools for Every Student 
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EXECUTIVE ORDER 

ESTABLISHMENT OF THE NATIONAL ACADEMY FOR TEACHING AND 

LEARNING 

Preamble. In March 2020, thousands of educators and school systems across this country 

pivoted to online instruction in response to the worldwide coronavirus pandemic with 

little preparation and support to ensure continuity of learning for the remainder of the 

2020 school year. At the same time, essential school functions such as the preparation 

and delivery of student meals, acquisition and distribution of necessary educational 

resources for all students, as well as personal protective equipment and adequate health 

and safety measures to ensure the safety of all support staff and school system employees 

were maintained without consistent guidance and policies, which was exacerbated by the 

politicization of common sense, scientifically-based disease mitigation measures which 

should have been in place. 

Currently, school districts have created a patchwork system to support teaching and 

learning during the pandemic crisis, but this is not a long-term solution to pandemic 

chaos. Furthermore, the 2020 coronavirus pandemic, which upended school systems 

across the country and magnified existing racial, social, economic, and educational 

justice issues, serves as a stark example of why it is imperative to include educator voices 

in establishing school policy. 
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By the authority vested in me as President by the Constitution and the laws of the United 

States of America, and in order to advance the future of teaching and learning so we have 

an educated and healthy citizenry across the Nation, it is hereby ordered as follows: 

Section 1. Policy. It shall be the policy of the executive branch to ensure that all students 

and the educators who support them have opportunities to achieve academic and 

professional success. Those closest to what happens in classrooms — teachers and 

schoolbased education support professionals - often have little say in the instructional 

design of the education system and in creating policies to identify and advance student 

success. While the Department of Education shall continue to lead on Federal actions 

related to the funding and support of our P-20 systems, the National Academy for 

Teaching and 

Learning shall be established to identify and advance a comprehensive path forward for 

P-20 schools and create support systems needed to advance the future of teaching and 

learning. 

Sec. 2. The National Academy for Teaching and Learning. The National Academy for 

Teaching and Learning (Academy) will advise the nation on issues related to the future of 

teaching, learning and the conditions needed for the advancement of student success and 

professional excellence. This forward-thinking Academy shall consist of U.S. members and 

international liaisons who are selected based on their innovative contributions to P-20 

teaching and learning (to include teachers, specialized instructional support personnel, 

education support professionals, and administrators). The Academy will provide independent, 
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objective analysis and conduct other activities to address current educational inequities 

present in our education systems and will recommend forward facing policies that will solve 

the complex and emerging problems that challenge P-20 teaching and learning systems. The 

Academy will submit advisories to the President or the President's designee for advancement, 

to inform and redesign public policy decisions to support the success of all students. 

The Secretary of Education shall, to the extent permitted by law, provide administrative 

support and funding for the Academy. 

Sec. 3. Composition and Terms. In furtherance of the policy described in section 1 of this 

order, I hereby direct the Secretary of Education to establish, and to appoint or designate two 

individuals to co-chair the Academy. Both co-chairs must have proven experience in public 

school systems. One of the co-chairs must be a practicing public classroom teacher. 

In addition to the co-chairs, the Academy will include 37 Commissioners who reflect the rich 

racial and cultural diversity of our student populations and represent the geographical and 

socio-economic diversity of our nation's P-20 public schools. The Commissioners should be 

comprised of: 

a. Two parents (at least one must have school age children presently enrolled in the 

public schools) 

b. Two school counselors (1 elementary and 1 secondary), two social workers, and 

one additional specialized instructional support personnel representative 

c. Two school nurses (1 elementary and 1 secondary) 

d. Two school librarians/media specialists 
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e. Two aspiring educators who are or will student teach within the next 365 days (1 

elementary and 1 secondary) 

f. Two English language learner teachers (1 elementary and 1 secondary) 

g. Three P-12 education support professionals (1 urban, 1 suburban, 1 rural) 

h. Three early childhood educators - birth to Kindergarten (1 urban, 1 suburban, 1 

rural) 

i. Three elementary school teachers (1 urban, 1 suburban, 1 rural, at least one must 

have substantive expertise in supporting students with Special Needs 

j. Three secondary school teachers (1 urban, 1 suburban, 1 rural, at least one must 

have substantive expertise in supporting students with Special Needs) 

k. Two career technical education educators (1 secondary, 1 community college) 

1. Two P-12 school administrators (1 elementary and 1 secondary) 

m. Two teacher preparation program faculty members who have demonstrated 

research expertise in P-12 teaching and learning 

n. Two higher education faculty and/or staff members who represent community 

colleges 

o. Two higher education faculty and/or staff members who represent Minority 

Serving Institutions such as HBCUs, HSIs, or TCUs 

Each Commissioner may serve no more than a total of six years (two three-year terms). 

The initial terms of service will be determined within each subgroup through a random 
assignment process. One-half of the commissioners will be assigned to 3-year terms. 

One-half + one of the commissioners will be assigned to 6-year terms. 
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In addition to the initial tasks outlined below, the Commissioners shall meet at least three 

times a year and submit an annual report the President and Secretary of Education. 

Sec. 4. Initial Tasks 

The initial tasks that the Commissioners will oversee shall include: 

a. Conducting a national survey of lessons learned about the professional, academic, 

economic, racial and other systemic inequities that emerged in Fall 2020 from the 

students, families, districts, education workforce, and community-based 

organizations. Reviewing data from the national survey and disseminating 

recommendations to address these inequities by June 1, 2021. 

b. Engaging experts and supporting the development of calculations of costs 

associated with providing schools with extended learning opportunity grants, 

learning gap grants to fund tutoring, programming, and other resources, facility 

modernization grants, ventilation systems, PPE, face-coverings, protective 

barriers, and other essential items needed to facilitate in-person instruction in a 

safe manner, with a particular focus on ensuring equitable distribution of funding 

to support under-resourced schools, and prioritizing mitigation measures that must 

be in place before school buildings are safely opened for in-person instruction by 

June 1,2021. 
c. Working with architectural and other experts to develop by June 1, 2021 the 

designs and supports needed for new and remodeled campus and public school 

facilities and transportation systems that are responsive to our need to address 
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climate change, creating green jobs and pathways to create net-zero facilities, and 

that create 21st century learning environments to prepare all students for success. 

d. Identifying the systemic changes needed to address and permanently eradicate the 

racial, social, economic, and educational justice issues that impact teaching and 

learning. 

e. Reviewing the impact and current state of lack of diversity in the teaching 

profession and identifying a set of recommendations to support and prioritize the 

recruitment of educators of color. 

f. Researching and disseminating findings on how to effectively integrate online and 

in-person learning in a sustainable and equitable way. Using these findings to 

recommend changes to educator preparation program coursework and 

districtbased professional development offerings for all educators, including 

educational support staff. 

g. Overseeing the creation of a post-pandemic needs assessment that informs options 

for addressing students' socio-emotional needs and identifies the promising 

practices designed to advance their opportunities to learn, including for students 

with disabilities, English learners, and homeless students. 

h. Working with experts to create a portfolio of recommendations, resources, and 

trainings needed to address the socio-emotional needs of students and educators 

impacted by multiple pandemics. 

i. Working with experts to create Culturally Responsive Teaching and Learning 

resources and trainings to assist P-20 educators with instructional design, 
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development, delivery, and assessment in face-to-face, virtual, and hybrid learning 

environments. 

j. Reviewing developments in brain research and the science of learning to make 

recommendations about how to provide ongoing support of up-to-date educator 

practice in the field, as well as recommendations about educator preparation. 

k. Reviewing the changing nature of work, technology and its implications for 

preparing every student to be productive participants in the economy. 

1. Reviewing across all states the status of inclusive curriculum in k-12 public 

education to make recommendations about how to ensure that every student is 

supported in, and prepared for their next journey — grade; level; career; college; 

civic responsibility; leadership, so they can "fulfill their full potential as 

empowered individuals, constructive members of their communities, productive 

participants in the economy, and engaged citizens of the US and the world." 

(https://education-

 

reimagined.org/wpcontent/uploads/2019/01Nision_Website.pdf) 

m. Publishing and disseminating an Education 2030 — The Path Forward: The 

Schools and Supports Needed to Advance Teaching and Learning by May 2024. 

This report shall intentionally draw upon previous work to engage a broad set of 

stakeholdersand build upon the notion that public education can and must be 

transformed into a learner-centered experience that equips every single student 

with what they need to be successful. 

8 



Sec. 3. General Provisions. (a) Nothing in this order shall be construed to impair or otherwise 

affect: 

(i)the authority granted by law to an executive department or agency, or the head thereof; 

Or 

(ii) the functions of the Director of the Office of Management and Budget relating 

to budgetary, administrative, or legislative proposals. 

(b) This order shall be implemented consistent with applicable law and subject to the 

availability of appropriations. 

(c) This order is not intended to, and does not, create any right or benefit, substantive or 

procedural, enforceable at law or in equity by any party against the United States, its 

departments, agencies, or entities, its officers, employees, or agents, or any other person. 

Joseph R. Biden, Jr. President 

THE WHITE HOUSE, January xx, 2021. 

Executive Order -- Establishment of the President's White House 

Interagency Council to Build Back Better Communities and 

Schools for Every Student 

EXECUTIVE ORDER 
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ESTABLISHING THE PRESIDENT'S INTERAGENCY COUNCIL 

TO BUILD BACK BETTER COMMUNITIES AND SCHOOLS FOR 

EVERY STUDENT 

By the authority vested in me as President by the Constitution and the 

laws of the United States of America, it is hereby ordered as follows: 

Section 1. Establishment. 

There is established a President's Interagency Council to Build Back 

Better Communities and Schools for Every Student to provide ongoing 

coordination and collaboration among agencies within the federal 

government to improve the myriad of conditions affecting the nation's 

students. Ultimately, a child's access to opportunity and success should 

not be affected by race, ZIP code, disability, sexual orientation, gender 

identity or expression, religion, family status, employment status, or 

economic background. Far too often, however, it is, and the negative 

impacts we continue to see are exacerbated for Native People and People 

of Color. The collective resources of the federal government are 
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imperative to establish the processes, systems, and structures needed for 

the authentic collaboration and shared responsibility required to ensure 

the success of all students. 

Strengthened public schools, supported working families, and 

empowered communities are the building blocks that fuel the American 

dream for everyone. Our priorities, as a nation, must be reevaluated, and 

our approach to solving problems must change. Given the changing 

demographics that are enriching communities across the country, this 

administration shall spare no effort in implementing and supporting 

policies that directly confront existing and emerging racial disparities in 

school and campus funding, student and school access to high-speed 

Internet, student support services, families' access to health care, and 

workers' rights. The council shall also advise, highlight and promote 

opportunities for intra-governmental approaches to scale place-based 

strategies to address the inter-related challenges in these spheres. 

The federal government understands and will assert its role of ensuring 

equal access to opportunity, protecting the most vulnerable, and 
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investing in the future of society. The work of this council shall 

reinforce the shared responsibility within society to disassemble unjust 

and systemic structures that have denied opportunity and achievement to 

millions people. 

Section 2. Membership. 

a) This intra-agency Council shall include the following members: 

(i) the Secretary of Agriculture 

(ii) the Secretary of Labor 

(iii) the Secretary of Health and Human Services 

(iv) the Secretary of Housing and Urban Development 

(v) the Secretary of Transportation 

(vi) the Secretary of Education 

(vii) the Secretary of Homeland Security 

(viii) the Secretary of Commerce 

(ix) the Secretary of Defense 

(x) the Attorney General 

(xi) the Administrator of the Environmental Protection Agency 
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(xii) the Chief Executive Officer of the Corporation for National and 

Community Service 

(xiii) Chair of the Federal Communications Commission 

(xiv) Director, Center for Disease Control and Prevention 

(xv) Special assistant to the President and senior director of Cabinet 

Affairs for the White House Council to Build Back Better 

Communities and Schools for Every Student 

(xvi) Executive Director for the White House Council to Build Back 

Better Communities and Schools for Every Student, shall serve 

ex officio 

(xvii) other officials, as the Co-Chairs may designate or invite to 

participate. 

b)The Council shall also work collaboratively with not more than fifteen 

stakeholder members appointed by the President. The members shall 

include distinguished individuals with relevant experience supporting 

students or who possess subject-matter expertise in the intersectionality 

of policy related to the support for the whole student, such as: early 
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education, public k-12 education, career technical education, higher 

education (including Minority Serving Institutions and community 

colleges), special education, mental health supports and supports for 

trauma-informed care, civil rights, racial and social justice, economic 

justice, food insecurity, housing, fair pay, digital equity, student 

supportive services, public and school health, school infrastructure, and 

the different needs of students in urban, suburban, and rural schools. 

c)The President shall designate two members of the Council to serve as 

Co-Chairs. 

Section 3. Mission. 

a) The Council shall, consistent with applicable law, identify promising 

practices and otherwise make recommendations to the President on how 

to Build Back Better in early education, public K-12 education, career 

technical education, and higher education that will address systemic 

inequities in educational opportunity that were greatly exacerbated by 

the coronavirus pandemic, including students who were impacted by the 

disruption in the educational opportunities, disproportionate health 
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access, mortality, toxic stress, and economic hardship in their 

communities. The initial recommendations will be designed to serve as 

the catalyst for executive, regulatory, and legislative action to build the 

excellent learning communities worthy of all our students and 

disseminated before June 1, 2021. 

b)The Council shall be solely advisory and shall report regularly to the 

President about the Council's collaboration to implement federal 

policies and appropriations in a manner consistent with purposes 

outlined in this Order, as well as submit an annual report to the 

President, with the first due on December 1, 2021 to assist in the 

preparation of the President's annual budget proposal to the Congress. 

Section 4. Administration. 

a)The Council shall hold public meetings and engage with tribal nations, 

Federal, State, and local officials, technical advisors, and 

nongovernmental organizations, among others, as necessary to carry out 

its mission. 
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b)In carrying out its mission, the Council shall be informed by, and shall 

strive to avoid duplicating, the efforts of other governmental entities. 

c) The Department of Education shall provide administrative services, 

funds, facilities, staff, equipment, and other support services as may be 

necessary for the Council to carry out its mission to the extent permitted 

by law and subject to the availability of appropriations. 

d)Members of the Council shall serve without any additional 

compensation for their work on the Council, but shall be allowed travel 

expenses, including per diem, to the extent permitted by law for persons 

serving intermittently in the Government service (5 U.S.C. 5701-5707). 

Section 5. Termination. 

The Council shall terminate 30 days after the President requests a final 

report. 

Section 6. General Provisions. 

a) Nothing in this order shall be construed to impair or otherwise affect: 
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i. the authority granted by law to a department, agency, or the head 

thereof; or 

ii.the functions of the Director of the Office of Management and Budget 

relating to budgetary, administrative, or legislative proposals. 

b)This order is not intended to, and does not, create any right or benefit, 

substantive or procedural, enforceable at law or in equity by any party 

against the United States, its departments, agencies, or entities, its 

officers, employees, or agents, or any other person. 

c)Insofar as the Federal Advisory Committee Act, as amended (5 U.S.C. 

App.) (the "Act") may apply to the Council, any functions of the 

President under the Act, except for those in section 6 of the Act, shall be 

performed by the Attorney General. 

Joseph R. Biden, Jr. President 

THE WHITE HOUSE, January xx, 2021. 
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Sargrad, Scott 

Subject: National Safe School Reopening Summit--participants only 

Location: Zoom link 

Start: Wednesday, March 24, 2021 11:30 AM 

End: Wednesday, March 24, 2021 3:30 PM 

Show Time As: Tentatively accepted 

Recurrence: (none) 

Meeting Status: Not yet responsed 

Organizer: Sargrad, Scott 

Required Attendees: 'Ross Porter Meisha'; 'Ramos Gabrielle'; 'Griffith Chantell'; 

'MMulgrew@uft.org'; 'john.conduah@hsforteaching.org'; 

'gistde@tulsaschools.org'; 'johnseb@tulsaschools.org'; 
(b)(6) ; 'Shannon, Paula'; 

'minshew@cajonvalley.net'; 'Nerel Winter (B0)1; 'Gordon, Eric'; 

'Thompson, Karen'; 'obrenski@sbcglobal.net'; 'Creel, Aaron'; 'Edwards, 

Trevon'; 'ahom@schools.nyc.gov'; 'Linda Darling-Hammond'; 'Castaneda, 

Andrea'; 'Angela Button'; Harris-Aikens, Donna; Cardichon, Jessica; 

Massetti, Greta M. (CDC/DDNID/NCIPC/DVP); smithp@cajonvalley.net 

Optional Attendees: Lauren Pardi; Jessica Phan 

Zoom link here: 

Join ZoomGov Meeting 

https://oitc.zoomgov.com/j/ 

 

(b)(6) 

  

Meeting ID: 

  

(b)(6) 



Michael DiNapoli 

From: Michael DiNapoli 

Sent: Monday, March 29, 2021 8:37 PM 

To: Harris-Aikens, Donna; Cardichon, Jessica; scott.sargard@ed.gov 

Subject: RE: Supporting a Well-Prepared and Diverse Educator Workforce - DRAFT proposals 

Attachments: A Down Payment on the President's Commitment of Growing Diverse Well-Prepared 

Educators (Infrastructure Package)_3.29.21_FINAL.docx; A Down Payment on the 

President's Commitment of Growing Diverse Well-Prepared Educators (Infrastructure 

Package)_3.29.21_FINAL.pdf 

Good evening, Donna, Jessica, and Scott, 

I am just following up to attach the final version of our document on growing and supporting a diverse and well 

prepared educator workforce in an infrastructure package. Thanks for all of you work and please let me know if you 

have any questions. 

Best, 

Michael 

From: Michael DiNapoli 

Sent: Monday, March 29, 2021 5:34 PM 

To: donna.harris-aikens@ed.gov; Cardichon, Jessica <jessica.Cardichon@ed.gov>; scott.sargard@ed.gov 

Subject: Supporting a Well-Prepared and Diverse Educator Workforce - DRAFT proposals 

Hi Donna, Jessica, and Scott, 

I understand that the Biden-Harris Administration is working on an infrastructure bill that includes investments in 

education. A key component of expanding educational access and ensuring its of high-quality, is a well-prepared and 

diverse educator workforce. As such I am sharing draft  recommendations, they still need one final review, and may 

change slightly, but I wanted to get a draft version to you ASAP. 

The loan cancellation, support for teacher compensation and ability to earn certifications, and ways to improve the 

Teach Grant and Teacher Loan Forgiveness programs may be of particular interest to you. 

Best, 

Michael 

Michael A. DiNapoli Jr. 

Deputy Director of Federal Policy 

Learning Policy Institute 

Pronouns: he/him 

202-804-6619, ext 331 (0) 

mdinapoli®learninepolicyinstitute.ore 

learninepolicyinstitute.org 

®LPI Learning 
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A Down Payment on the President's Commitment 
to Building a Diverse & Well-Prepared Educator Workforce 

Research on successful nations makes it clear that the heart of a strong system of education is a highly 
skilled, stable, and diverse workforce. The United States has invested far less than other countries in the 

educator workforce, providing little support for training, mentoring, and professional learning. As a 

result, even before the pandemic, teacher shortages were widespread, with more than 100,000 

classrooms staffed by substitutes or teachers without training, and high teacher attrition rates, 

especially in schools serving children in poverty. 

Students of color, low-income students, and other historically underserved students bear the brunt of 

these inequities. A stronger federal role could close equity gaps and ensure all students have access to 

well-prepared and diverse teachers. 

Research shows that schools with high enrollments of students of color are four times as likely to 

employ uncertified teachers as schools with low enrollment of students of color. Similarly, schools with 

high enrollments of students of color have less experienced teachers, with one in six teachers at the 

beginning of their career, compared to one in every 10 teachers in schools with low enrollment of 

students of color. In Title I schools, teacher turnover is nearly 50% greater than in non-Title I schools. In 

high-need subjects like math and science, teacher turnover rates are nearly 70% greater in Title I schools 

than in non-Title I schools. 

These inequities have many causes. They include a disproportionate concentration of teachers lacking 

thorough preparation in high-need schools, many of whom (particularly teachers of color) bypass 

comprehensive preparation because of its costs. Under resourced schools are often unable to offer 

competitive salaries to retain teachers and lack funding to support teachers in obtaining certifications 
that increase academic achievement, like National Board Certification. 

COVID-19 threatens to further exacerbate these long-standing inequities. The latest data shows that this 
year, undergraduate enrollment is down by nearly 4%. Enrollment declines are steepest among Native 

American and Black students. Enrollment at Historically Black Colleges and Universities (HBCUs), which 

are a significant source of new educators, is down 5.5%. Enrollment in community colleges, which are 

more racially and economically diverse than their four-year counterparts, has also dropped — by more  

than 10% — with public two-year HBCUs experiencing a more than 20% enrollment decline. These 

declines threaten enrollment in traditional educator preparation programs (EPPs), and Grow Your Own 

(GYO) programs like 2+2 educator preparation programs, which help diverse candidates become 

teachers through partnerships between 2-year institutions of higher education and their 4-year 

counterparts. Census data show that alongside the shift to distance learning and their fears of getting 

COVID-19, survey respondents cited their inability to pay as a factor in their decision to forgo college. 

President Biden has presented a bold agenda to strengthen student access to well-prepared and diverse 

educators from early education through high school, which can begin to be realized in an infrastructure 

bill. In Congress and in the education community there are a number of proposals that align with this 

agenda. These strategies are detailed below and grouped into the following categories: 

1. Provide Support for Teacher Leadership and Equitable Compensation 
2. Utilize Student Debt Cancellation to Keep Teachers in the Profession 
3. Make Comprehensive Education Preparation Affordable 

4. End the Special Education Teacher Shortage 
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5. Seed and Grow Comprehensive Education Programs 

I. Provide Support for Teacher Leadership and Equitable Compensation 

On average, U.S. teachers earn at least 20% less than other college-educated workers even after the 

work year difference is taken into account. A substantial body of research demonstrates that teachers' 

wages affect the quality of those who choose to enter the teaching profession, how long they stay once 

they get in, and their distribution across districts. President Biden has promised to close gaps in access 

to certified teachers and increase teachers' salaries. He can do so by taking the following actions in an 

infrastructure bill. 

Create a Grant Program to Support Educators Obtaining Initial and Advanced Certifications 

To close racial and income gaps in student access to certified and effective teachers, the Biden 

Administration should create a grant program that helps teachers afford the cost of initial and advanced 

certifications. State education agencies should manage this grant program which would underwrite the 

cost of certification and provide candidate support. 

The cost of teacher licensure exams, which range from $100 to $300 each, can be particularly 

burdensome to low-income students. Some teacher candidates may have to pay to take several 

different subject-matter exams to earn their certification. These costs are amplified for teachers who do 
not pass their exams initially and must pay to retake them. Additionally, several studies have found that 

teachers who become National Board Certified (NBC) are, on average, more effective teachers than non-

NBC teachers with similar experience. Yet the federal government does not provide systematic support 
for teachers to obtain advanced certifications like NBC. To become Board Certified a teacher must spend 

$1,975 — a cost that increases if they are not successful at their first attempts at achieving NBC. 

Create a Tax Credit to Increase Compensation for Teachers in High-Need Schools 

While the federal government has a limited role in addressing locally set salaries for educators, it can 

support teachers by providing income tax credits that extend their financial capacity. Such a credit could 

be structured on a sliding scale so that all teachers receive at least $5,000 annually and those teaching in 

the highest-poverty schools and in early education settings receive as much as $12,500 annually. This 

proposal is similar to Senator Booker's RAISE Act (S. 2510). 

II.Utilize Student Debt Cancellation to Keep Teachers in the Profession 

Two-thirds of educators hold between $20,000 and $50,000 worth of student loan debt and teachers of 

color shoulder heavier burdens than their white counterparts. President Biden has committed to 

canceling $10,000 worth of student loan debt for all federal borrowers. Many Democrats in Congress are 

seeking to cancel up to $50,000 worth of student loan debt. President Biden can help stabilize the 

educator workforce by canceling up to $50,000 (e.g., between $25,000 and $50,000) in student loan 

debt for individuals who have worked full-time in public service jobs like teachers for a minimum of four 

years. This cancellation would amount to an immediate pay raise, eliminating or lowering the amount of 

teachers' already low salaries that must be committed to paying student loans. Given that the federal 

government does not have direct jurisdiction into teacher salaries, this would be another 

straightforward way to fulfill the President's promise to raise their salaries. 
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The Administration could automatically grant this forgiveness to teachers by examining data that 

teachers have already submitted to the federal government including: TEACH Grant documentation of 

service forms, PSLF employment certification forms, or Teacher Loan Forgiveness forms. 

Ill. Make Comprehensive Education Preparation Affordable 

The Biden Administration has significant plans to break the connection between higher education and 

student loan debt. These strategies range from free public college for moderate income families to bold 

action to decrease debt held by student loan borrowers. These commitments can help increase student 

access to well-prepared and diverse teachers. In an infrastructure package, the Administration can take 

the following actions to ensure aspiring educators have access to comprehensive educator preparation 

at institutions of higher education without taking on debt. 

Adjust a Proposed New Loan Forgiveness Program to Better Serve Educators 

The Biden Administration can slightly adjust its proposal for a new loan forgiveness program that offers 

$10,000 a year in cancellation for each year of public service, for up to five years, by having the federal 

government pay borrowers' monthly loan bills during their service. 

It is important to note the federal government has practice in paying students' loan payments and 

counting them toward loan forgiveness. In response to COVID-19's impact on the economy, the Biden 

Administration has halted student loan payments for federal borrowers until September 30, 2021. For 

borrowers enrolled in income-driven repayment plans which allow borrowers to achieve forgiveness 

after a set number of years of payments (measured in months) that are based-off of their income, each 

month during this suspension of loan payments counts as a month of "payment" toward forgiveness.' 

Improve the Teacher Loan Forgiveness Program 

Teacher Loan Forgiveness Program (TLF) provides up to $5,000 in loan forgiveness for teachers that 

serve in high-need schools for five consecutive years. This amount can reach $17,500 for (1) elementary 

teachers that serve in high-needs schools and that teach special education, and (2) for secondary 

teachers that serve in high-need schools and teach math or science. 

Research shows that—among other design principles—to be effective loan forgiveness programs should 

align with the cost of preparation. TLF's benefits are too low and not aligned with the cost of 

comprehensive educator preparation, limiting its ability to entice students into the profession. 

Additionally, the program's high-need subject areas are narrow compared to national needs and the 

TEACH Grant's subject areas' reach which are more expansive and dynamic, as they can be updated 

yearly to attend to local needs (see Appendix A). 

Despite these limitations, the latest data shows that in fiscal year 2019, 39,600 teachers were able to 

have $342 million in loan debt discharged as a result of TLF service. 

'The U.S. Department of Education's website makes it clear that suspended monthly payments count toward loan 
forgiveness on Income-Driven Plans. The question on the website states "If I'm currently on an income-driven 
repayment (IDR) plan, will my suspended payments count toward IDR forgiveness?" and answers, "Yes." 
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To better support the federal government in underwriting the cost of comprehensive preparation and to 

address chronic teacher shortages, the Biden Administration should: 

1. Increase the amount of forgiveness that can be earned for serving in a high-need school to 
$15,000 (from $5,000). This forgiveness level has not been increased since 1998. 

2. Reform TLF so that for those teaching high-need subjects (including early education) in high-

need schools, the federal government (instead of the teacher) makes monthly loan payments 

during teachers' service and then once the five-year service requirement is met the debt is 

retired completely. 

3. Amend TLF's high-need subjects to mirror that of the TEACH Grant Program's. 

Reform the Public Service Loan Forgiveness Program to Better Serve Educators 

The Public Service Loan Forgiveness PSLF program provides forgiveness for federal loans in exchange 
for ten years of full-time work in a public service job. The occupations eligible for forgiveness are broad, 
spanning service in government and non-profits, and include workers like teachers, first responders, and 
public health professionals. PSLF has been stymied by design flaws and implementation failures that 

have limited its effectiveness. President Biden has committed to enacting Senator Gillibrand's and 
Representative Sarbanes' What You Can Do for Your Country Act (S. 1203, H.R. 2441), which would 

address PSLF's design flaws and administrative issues. It would also allow for eligible borrowers to have 

half of their loan debt forgiven after five years of service. 

To further incentivize public service in high-need and less compensated fields, President Biden should 

work to tweak this bill so the federal government pays the loans of high-need public servants like 

teachers, first responders, and public health workers. The proposal could also be changed to offer 

complete retirement of debt after five years of service. 

Make the TEACH Grant Program More Effective 

The TEACH Grant program was created through budget reconciliation in 2007. It provides about $4,000 

a year in grant aid for educator preparation for those who commit to teach a high-need subject in a 

high-need school for four years. The award amount for this program has not been increased for more 
than a decade, despite the rising cost of college. Rather, it is reduced each year by hundreds of dollars' 

worth of automatic cuts (i.e., the maximum award this year is $3,772). These cuts will continue through 

2029 without federal action. 

Research shows that to be effective service scholarships should align with the cost of preparation and 

include fair consequences for a failure to complete service requirements, among other design principles. 

In an infrastructure bill, the Biden Administration can reform the program to be aligned with the 

research by eliminating annual cuts and the harsh loan conversion penalty and increasing the award 

amount. 

Senator Booker's and Representatives Garcia's and Hayes' DIVERSIFY Act (H.R. 5350 S. 3158) would end 

automatic cuts and raise the TEACH's award amount to $8,000 a year. The TEACH Grant's loan 
conversion penalty for the inability to fulfill the program's service requirement should also be 

eliminated. The federal loan servicer, the Pennsylvania Higher Education Assistance Agency (PHEAA), has 

a poor record of administering this program, which has resulted in thousands of teachers having their 

grants erroneously converted to loans. The program's penalty, which converts grants to loans with 
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interest accruing from the moment one received a grant, is outsized and ineffective. For example, a 

teacher with TEACH Grant awards totaling $12,500, who took five year to graduate college and then 

taught for three years within a four-year period, but then was unable to fulfill their service at the start of 

their fifth year after graduation would have $21,722 in loans to repay ($12,500 grant and $9,000 worth 
of interest; see Appendix B). 

Leverage a Tuition-Free Promise for Graduate-Level Teacher Preparation 

The Administration can leverage President Biden's plan to provide tuition-free public college to 

undergraduate students from families with incomes below $125,000 by extending this first-dollar 

guarantee to students pursuing comprehensive graduate level educator preparation who commit to 

teach high-need subjects in high-need schools. 

IV. End the Special Education Teacher Shortage 
Our nation has long struggled to ensure students with disabilities have access to well-prepared and 

diverse special education teachers and specialized instructional support personnel. In the 2017-2018 

school year alone, nearly every state reported shortages of special education teachers. These shortages 

are more severe in schools serving high concentrations of students of color. Special education teacher 

turnover rates are 80% higher in schools with the greatest concentration of students of color than in 

those with the lowest. 

President Biden has committed to fully funding the Individuals with Disabilities Education Act (IDEA) and 

investing in the preparation and support of special educators. The American Rescue Plan Act, which 

allocated over $3 billion in IDEA (Parts B and C) funding, provided a down payment towards these 

commitments. However, it did not provide emergency funding for IDEA Part D's personnel preparation  

program (IDEA-D-PP). This program provides grants to help prepare specialized instructional support 
personnel, special educators, early educators, and the higher education faculty and researchers that 

support their preparation. However, it has been chronically underfunded. This fiscal year, IDEA-D-PP is 

funded at $90.2 million, which is less funding in unadjusted dollars than the program received in 2010. 

Senators Murphy's and Hassan's Supporting Children with Disabilities During COVID-19 Act (S. 4100) 

would provide an immediate emergency infusion of $300 million for IDEA-PP, among other investments. 

An infrastructure package should allocate this amount of funding. This would expand comprehensive 

preparation programs for special educators and reduce affordability barriers for prospective special 
educators. 

V. Seed and Grow Comprehensive Education Preparation Programs 

President Biden has committed to building the capacity of comprehensive preparation programs that 

prepare diverse teachers to serve in high-need early education programs and schools, and providing 

them with aid to underwrite the cost of preparation. The President has committed to: investing in 

"innovative approaches to recruiting teachers of color," "strategies to retain and grow the pool of 

diverse, talented early childhood educators," "high quality training and education programs" for early 

childhood educators; supporting teacher residencies at community colleges; forming a new $10 billion 

grant program to "continuously improve" Historically Black Colleges and Universities (HBCUs) and 

minority serving institutions (MSIs) of higher education, which explicitly includes support for teacher 

residencies; a $5 billion investment in graduate education programs at HBCUs and MSIs, including 

teaching; new investments in career and technical education, which include teaching pathways; and 
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more to support the growth of comprehensive and diverse EPPs. The strategies outlined below show 

how the Administration can start to fulfill these promises in an infrastructure package. 

Increase Investments in the Teacher Quality Partnership Program 

The Teacher Quality Partnership (TQP) Grant program funds teacher residencies, which offer intensive 

clinical training and increase recruitment and retention of diverse and highly effective teachers in high-

need districts. It is currently funded at only about 17% of its 2008 authorized level ($52.1 million out of 

$300 million). President Biden can allocate $100 million for TOP in an infrastructure package to kickstart 

efforts to shrink teacher shortages and increase the supply of well-prepared and diverse educators. Such 

an action would create an onramp to reaching Chairman Bobby Scott's proposed funding level of $500 

million for TOP in his pre-pandemic College for All Act of 2019. Increased funding would spur program 

expansion, including providing teacher candidates with increased financial support to offset expenses. 

Increase Investments in Preparation Programs at HBCUs and MSIs 

While the previous recommendations support a diverse and well-prepared educator workforce, the 

Biden Administration can support the outsized roles that HBCUs and MS's play in preparing diverse 
educators and the benefit to all students of having diverse educators by allocating $100 million in an 

infrastructure package to the Augustus F. Hawkins Program. 

The Administration can also leverage President Biden's plan to grow graduate level programming in  

teaching at HBCUs and MS's as well as his plan to provide tuition-free undergraduate education at public 

and private HBCUs and MS's by extending a first-dollar tuition-free guarantee to students pursuing 

graduate level educator preparation who commit to teach high-need subjects in high-need schools. 

Utilize Grow Your Own Programs to Help Support Well-Prepared and Diverse Teachers 

Grow Your Own (GYO) programs recruit teacher candidates from nontraditional populations who are 
more likely to reflect local diversity and are more likely to continue to teach in their communities. These 

candidates include high school students, paraprofessionals, after-school program staff, and other 

community members. 

Senators Collins' and Kaine's PREP Act (S. 752) and Chairman Bobby Scott's College Affordability Act 

(H.R. 4674) of the 116th  Congress both create GYO partnership grant programs to link together high-

need school districts with two- and four-year EPPs at institutions of higher education to help diverse 

candidates access comprehensive preparation. The Biden Administration can look to the GYO models in 

both of these bills to create a similar program in an infrastructure package. This action would help fulfill 

the President's promise to support the growth of a diverse and well-prepared educator pipeline and his 

promise to connect high schools, community colleges, and employers. 

Additionally, the Biden Administration can fulfill its promise to reinvigorate career and technical 

education and grow the teacher pipeline by increasing investments in the Perkins Career and Technical 

Education Act and targeting increases to pathways that help support high school students interested in 

becoming teachers. 
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Appendices 

Appendix A: Teacher Loan Forgiveness Program (TLF) 

High-Need Subjects Under the TEACH and TLF Programs 

TEACH Grant Program Teacher Loan Forgiveness Program 

• Serve in qualifying elementary or 
secondary school in the following fields: 

• Serving in a qualifying elementary school 

in the field of special education. 

 

math, science, a foreign language, 

bilingual education, special education, 

serving as a reading specialist, or another 

field documented as high-need by the 

• Serving in a qualifying elementary or 
secondary school in the fields of math or 

science. 

 

Federal or State government or local 

education agency. 

  

Additional Policy Recommendations to Increase TLF's Effectiveness 

There are a number of other design flaws that should be addressed to improve TLF's effectiveness. 
First, federal Direct PLUS loans which support graduate student education are not eligible for 

forgiveness under this program. Second, teachers with loans in the Direct Loan (DL) Program and the 

legacy Federal Family Education Loan (FFEL) Program cannot count five years of service towards 
forgiveness for loans in both programs. This is despite the fact that both DL and FFEL loans are federal 

loans. Further, current law also prevents teachers from counting years of service under TLF in a 

concurrent manner towards the Public Service Loan Forgiveness' (PSLF) service requirements, which 

may serve as a barrier for teachers to access further training and advanced degrees. 

To better enable the federal government to underwrite the cost of comprehensive preparation and to 
address chronic teacher shortages, the Biden Administration should: 

1. Make PLUS loans eligible for TLF. 
2. Ensure that teachers with DL and FFEL loans can receive support for both types of loans. 

3. Allow for service in pursuit of TLF to count as service toward PSLF. 

Appendix B: TEACH Grants' Loan Conversion Penalty 

An example of the TEACH Grant program's harsh loan conversion is included below. Over 30 education 
and disability organizations have asked Congress to change the penalty. 

Example: 2011 Graduate with Three Years of Teaching Service Who Took Five Years to Graduate and 
Had Gap in Employment 

Only 41% of first-time, full-time undergraduate students seeking a bachelor's degree graduate within 

four years. For Black and American Indian, and Alaska Native students, less than 25% complete in four 

years; only 32% of Hispanic students and 31% of Pacific Islander students finish within four years. This 

means that TEACH Grant recipients that take longer than four years to complete their studies, like many 

students of color do because of systemic barriers, are at risk for higher loan penalty fees than their 

white counterparts. A TEACH Grant recipient who completed their undergraduate studies in five years, 
received four years of the average level award for 2008 ($3,125), and taught for three years, with a one 
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year gap would have over $21,000 in loan debt on the day they could not fulfill the TEACH Grant 

program's service requirement, of which over $8,700 would be in interest. That is larger than the size of 

two TEACH Grant awards. 

School Year Status Grant Amount Loan Time Since 
Grant Award 

Total Loan 
Debt Owed Interest Rate 

2008-2009 Freshman $3,125 6.8% 10 years $6,033 

2009-2010 Sophomore $3,125 6.8% 9 years $5,649 

2010-2011 Gap Year 

    

2011-2012 Junior $3,125 6.8% 7 years $4,953 

2012-2013 Senior $3,125 6.8% 6 years $4,637 

2013-2014 Unemployed 

    

2014-2015 Taught 

    

2015-2016 Taught 

    

2017-2018 Taught 

    

2018-2019 Left Profession 

    

Total 
Grant/Loan: 

 

$12,500 

  

$12,500 

Total Interest: 

    

$8,772 

Total Owed: 

    

$21,272 

Legislative Language: 
The Biden Administration can use the legislative language below to eliminate this program's harsh loan 

conversion penalty. 

"Section 420N of the Higher Education Act (20 U.S.C. 1070g-2) is amended by striking subsection (c) in 

its entirety." 
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Khalilah Harris 

From: 

Sent: 

Khalilah Harris 

Thursday, April 1, 2021 6:00 PM 

  

To: (b)(6) ; Rosenblum, Ian; Sargrad, 

Scott; Harris-Aikens, Donna 

Cc: Bayliss Fiddiman; Lisette Partelow 

Subject: Proposal - Interagency Working Group on Racial Diversity in the Educator Workforce 

Attachments: Letter to Biden Administration- interagency working group.pdf 

Hello friends, 

Please find attached a proposal to establish an interagency working group on cultivating a more racially diverse 

educator workforce. Bayliss Fidimman, our Associate Director, has been leading the effort for our team on this work 

and is available to discuss further. The organizations signed on to the document have been active partners and 

supporters. Beyond ensuring the Hawkins Centers for Excellence have an appropriation, we believe there should be a 

federal effort focused on establishing and/or enforcing policies incentivizing teaching being a highly desired career 

regardless of geography. 

Thank you in advance for your review. Bayliss and our team remain available for technical assistance on this effort. 

Khalilah 

Khalilah M. Harris, EdD, JD 
Acting Vice President, K-12 Education Policy 
Center for American Progress 

www.americanprogress.org I @EdProgress 

About Khalilah  I @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 
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March 29, 2021 

President Joseph R. Biden Jr. 

The White House 

1401 Constitution Avenue, NW 

Washington, DC 20230 

Dear President Biden, 

During a time of unprecedented challenges for our country, there is a beacon of hope 

for the future knowing that we have an administration that supports our nation's 

educators. In your victory speech, you mentioned that this is a great day for America's 

educators, because they will have one of their own, Dr. Jill Biden, in the White House. 

You also stated to educators, "You are the most important profession in the United 

States." We appreciate your support for our nation's educators and your recognition of 

the vital role that they play in shaping the future. Your selection of Dr. Miguel Cardona 

to lead the Department of Education is yet another clear signal of your commitment to 

developing policy supportive of public schools and educators. We look forward to your 

fiscal 22 budget request and subsequent proposals to Congress this year that will fulfill 

campaign promises to ensure all students have access to well-prepared and diverse 

teachers by dramatically increases funding in federal programs that support 

comprehensive educator preparation and improve teaching conditions. We write you 

today to request an executive action to establish an interagency working group that will 

transform the nation's teaching workforce, and, address the unfinished learning that 

students experienced during the pandemic. This working group would: 

• Include Deputy Secretaries from several federal agencies 

• Host discussions to include the feedback and perspectives of students, families, 

educators, researchers, and state and local elected officials from around the 

country; and, 

• Develop a report with policy recommendations and suggested legislation to 

modernize, diversify, and elevate the teaching profession 

We have known for decades that we need to make changes to the teaching profession 

to ensure that educators are trained, supported, and paid in ways that match their 

credentials, the demands of the job, and the needs of students. It has been nearly 25 

years since the National Commission on Teaching and America's Future (NCTAF) 
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published a report making five recommendations to improve the teaching profession: 

overhaul teacher education programs, establish state boards of professional teaching 

standards, strengthen teacher licensure standards, implement teacher mentoring 

programs, and create teacher compensation policies that reward knowledge and 

expertise. 

Since then, some of these recommendations have led to policy change on behalf of 

state or local policymakers. Although we have made progress, there is still work to be 

done. Teachers are still undervalued, underpaid, and they don't get the training and 

supports they need and deserve to provide strong, culturally responsive, 215t century 

education for all students. We still need to develop stronger career ladders so that 

teachers, and particularly teachers who are Black, Indigenous and non-Black People of 

Color (BIPOC), have pathways to leadership that includes remaining in the classroom. 

There is still work to do to ensure that students who are BIPOC and students from 

families with fewer resources have equitable access to a strong, racially and linguistically 

diverse teacher workforce. Additionally, there is substantive research showing the 

benefits of a racially diverse teaching workforce for all students. However, forty percent 

of the country's population and more than half of our nation's student population  

identifies as non-white while 80% of our nation's teaching workforce identifies as white. 

We are currently experiencing a life altering pandemic that has forced many educators 

to teach virtually and will impact all aspects of their jobs for years to come. As we begin 

to emerge from the pandemic and more students can return to learning in person full-

time, preliminary signs show gaps in opportunity that will widen inequities in 

educational attainment. In addition, the potential for state budget cuts threaten the 

quality of teaching that students receive, the racial and linguistic diversity of our 

educator work force, and the support staff students will have access to. Amidst these 

challenges, we are tasked with finding solutions to close pre-existing gaps in opportunity 

to learn for our students and repair the working conditions that historically deterred too 

many from entering the teaching profession. 

Therefore, we the undersigned propose the following executive action to take place 

during your first 100 days to modernize and elevate the teaching profession, and, 

address the needs of students returning to in-person instruction after the pandemic: 

Establish an interagency working group to modernize, diversify, and elevate 

the teaching profession: This working group, housed at the US Department of 

Education, would be responsible for developing and reporting recommendations 

for supporting and modernizing the teaching profession to best address student 

needs, including the needs of historically underserved students, as we emerge 

from the pandemic. The working group should consider increasing teacher pay to 

align with other similarly educated professionals, improving teacher working 

conditions inside of schools, developing career ladders to teacher leadership, 
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ensuring that the teacher workforce reflects the racial and linguistic diversity of 

the nation's student population, addressing inequities in access to strong and 

consistent teaching, and enhancements to teacher preparation and training 

programs to provide excellent instruction to close learning and opportunity gaps. 

The working group should also consider programs that alleviate the student loan  

debt of educators who are underrepresented in the teaching profession and 

address subject areas with chronic teacher shortages. The ultimate goal would 

be to create a final report with policy recommendations, resources that states 

can access including current federal funding resources to support their work, and 

proposed federal legislation or programming that builds on existing programs. 

This group would convene deputy secretaries or their senior level designee at 

agencies and departments including: 

• Department of Education 

. Department of Housing and Urban Development 

• Department of Health and Human Services 

. U.S. Department of Interior (Bureau of Indian Education) 

. Equal Employment Opportunity Commission 

. Department of Labor 

• Corporation for National and Community Service 

• The White House Counsel on Gender Equity 

• The five White House Initiatives on Education 

And other agencies as Secretary Cardona sees fit. 

To accomplish their goals the working group should begin by reviewing current federal, 

state, and local recruitment and retention policies and practices, as well as their impact 

on the teacher pipeline and teaching conditions. Also, identifying federal resources 

available to states to improve the physical condition of school buildings, completely 

underwrite comprehensive preparation, provide incentives and increased compensation 

for educators to live in communities where they work, close gaps in opportunity for 

learning, build career ladders, and increase racial and linguistic diversity in the teaching 

profession. This information should be compiled into a report within 12 months of the 

working group forming and published for states to access. From this report, the working 

group can suggest new legislation, and robust increases in existing federal programming 

to support states in their efforts to modernize the teaching profession within a year of 

the working group forming. This will allow states to begin to locate the resources they 

need to support their students and teaching workforce. 

As noted in your campaign platform, it is important to give teachers a voice in 

policymaking and incorporate them into decision-making. For this reason, the working 

group should implement community-informed policymaking by hosting focus groups 

and listening sessions with educators, families, and students from varying backgrounds 

across the country. These sessions will shed light on current needs, and it is important 

- 3 - 

Progressive Ideas for a Strong, Just and Free America 



www.americanprogress.org 

that they reflect the racially and linguistically diverse populations in our country. These 

focus groups and listening sessions should occur monthly during the first year of the 

working group, and, incorporate geographic diversity. Using the information gathered 

from communities, the working group should be able to provide policy 

recommendations and actionable next steps within one year and six months of 

forming. 

The working group should also be comprised of an advisory committee that includes 

teachers, faculty from institutions of higher education that prepare teachers, other 

educators, families, students, advocates, academics, and policy makers. That advisory 

committee provides an opportunity to create and sustain a regular feedback loop with 

people across the country who are students in American schools, who have children in 

American schools, who are working in American schools, and who are advocating at the 

grassroots level to advance priorities of those community members. This advisory 

committee will be tasked with lending their expertise and experience, reviewing 

working group recommendations, and providing suggestions and comments. Any 

recommendations or reports produced by the working group, should be reviewed by the 

advisory committee before publishing. Participants should be fairly compensated for 

their time participating on the advisory committee. 

By the end of 18 months, the working group should have produced a final report 

incorporating community voice and direction that serves as guidance on how we can 

close opportunity gaps exacerbated by the pandemic, and, modernize, diversify and 

elevate the teaching profession. Our students deserve the best education we can 

provide, and access to a high-quality and well-supported teaching workforce that 

reflects this nation's racial and linguistic diversity. 

Congratulations on your election, and we look forward to being a thought partner in the 

future. 

Center for American Progress 

Teach Plus 

National Center for Teacher Quality 

Educators for Excellence 

National Center for Teacher Residencies 

Edge Consulting Partners 

CAST, Inc. 

Higher Education Consortium for Special Education 

Education Trust 

Teach For America 

Council for Exceptional Children, Teacher Education Division 

National Science Teaching Association 

National Association of Secondary School Principals 

American Association of Colleges for Teacher Education 
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PDK International/Educators Rising 

National Association of School Psychologists 

Education Reform Now 

AASA, The School Superintendents Association 

American School Counselor Association 

National Alliance for Public Charter Schools 

The Expectations Project 

New America 

Center for Black Educator Development 

Progressive Ideas for a Strong, Just and Free America 
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Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEM 

Sent: Wednesday, April 28, 2021 1:57 PM 

To: Garibay, Montserrat; Cardichon, Jessica; Nix, Sheila; Sargrad, Scott; Mary Gonzalez; Okolo, 

Osaremen F. EOP/WHO; Rosenblum, Ian; Watkins-Foote, Kimberly; Harris-Aikens, Donna 

Subject: NEA Celebrates President Biden's first 100 Days 

Sharing our latest. 

-Daaiyah 

EDUCATION OTES 

In his first 100 days, 
President Biden has made 

the single largest investment 
in students and public 

education ever. See what 
else he has accomplished. 

With President Biden's first 100 days coming to a close this week, and in anticipation of his address to the nation 

this evening, the National Education Association is proud to launch a new timeline piece highlighting the amazing 

accomplishments of this administration since taking office on January 20. 

President Biden's commitment to supporting students, families and educators during this pandemic and beyond is 

evident, and the major victories and vast achievements of the first 100 days demonstrate the values of this 

administration and the partnership educators and working families are fortunate to have in this White House. We 

will be promoting this piece broadly to NEA members and the public in the coming days and weeks, starting tonight 

during President Biden's speech. 

We have come far in the past months and still have much work to do, but let's take pride in the success and 

progress made together so far! Please share this piece widely!  



Randi Weingarten 

From: Randi Weingarten 

Sent: Friday, May 7, 2021 1:31 PM 

To: Harris-Aikens, Donna 

Subject: How to return, recover and reimagine America's public schools 

Donna, 

At the start of the COVID-19 pandemic, AFT members sprang into action, and we 

have continued to work throughout to keep every child safe, nurtured and engaged. 

We know better than anyone how vital education is, and particularly how essential 

in-person learning is for our students'—pre-K through postsecondary—academic 

and social-emotional development. As more people get their vaccinations, and as 

the Biden administration and Congress have made more resources available, we 

now have a unique opportunity to ask: How can we help students not only recover, 

but thrive? 

We have the rare opportunity to rethink public education in America—in the wake of 

the crises brought about by the pandemic, and with the possibilities created by an  

unprecedented infusion of federal funding into our schools and communities. That's 

why I'm giving a speech next Thursday, May 13, at 11 a.m. EDT, to outline our 

union's vision for public education as we emerge from the pandemic. 

This year has been one of the most challenging we've faced as a union and as a 

country. But with the challenges of COVID-19, economic dislocation, the Jan. 6 

insurrection, climate change, racism and inequality, the importance of public 

schooling has never been clearer. We can and must take the necessary steps to 

safely, physically return to full in-person learning. We must put in place the support 

systems to help students recover socially, emotionally and academically. We must 

reimagine what and how students learn, so we can create opportunities for every 

child. And we must support educators. 

We'll be streaming the speech on our Facebook, YouTube and Twitter pages, 

so sign up, save the date and be sure to tune in. 



In unity, 

Randi Weingarten 

AFT president 

Randi Weingarten, President 
Fedrick C. Ingram, Secretary-Treasurer I Evelyn DeJesus, Executive Vice President 
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Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Monday, May 24, 2021 8:09 PM 

To: Bila I-Threats, Daaiyah [NEA] 

Cc: Garibay, Montserrat 

Subject: RE: so good to hear from you today ...and equity grants 

Hey Daaiyah—

 

It's actually the American History/Civics grant competition, and comments closed May 19. 

From: Bilal-Threats, Daaiyah [N [A] <DBilal@nea.org> 

Sent: Monday, May 24, 2021 4:04 PM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Cc: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Subject: so good to hear from you today ...and equity grants 

Hi Donna! 

Great to see you on the PFL call earlier. Great job. 

Who is on point at the department regarding the Equity grants and can you share the public comment link and 

information? 

Best, 

Daaiyah 



Michael DiNapoli 

From: 

Sent: 

To: 

Cc: 

Subject: 

Michael DiNapoli 

Thursday, June 17, 2021 5:17 PM 

Harris-Aikens, Donna; ssargrad@ed.gov 

Michael Griffith 

Time to Meet To Discuss Title I Equity Grants 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Good afternoon Donna and Scott, 

I hope all is well. I know that the Department of Education's budget justification mentioned that ED would submit to 
Congress legislative language that would flesh out its Title I Equity Grants proposal. Part of this proposal was to target 
new funding in a more equitable manner. We have been doing some thinking and modeling on how this new funding 
could be allocated to support the students furthest from opportunity and were hoping that you had 30 minutes next 
week for us to brief you. 

If you do have time the following dates and times work well for us to connect. 

Monday, June 21.st, 1:00pm —3:00pm; 4:00pm —5:30pm 

Tuesday, June 2211, 11:00am —12:00pm; 5:00pm 6:00pm 

We would be happy to find other times next week that work well for you both if these slots are taken. 

Best, 
Michael 

Michael A. DiNapoli Jr. 

Deputy Director of Federal Policy 

Learning Policy Institute 

Pronouns: he/him 

202-804-6619, ext 331 (o) 

mdinapoli®learninepolicyinstitute.org 

learninepolicyinstitute.org 

®LPI Learning 



Khalilah Harris 

From: Khalilah Harris 

Sent: Wednesday, July 7, 2021 12:58 AM 

To: Cardichon, Jessica; Harris-Aikens, Donna; Muenzer, Melanie 

Subject: Recommendations for reestablishing White House Initiatives 

Attachments: CAP - White House Initiatives Executive Orders.pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hello friends, 

CAP has submitted a uniform response to the RFI for racial equity. A part of that response referred to the 
reestablishment of the five White House Initiatives. Items to note are they alignment in structures, renaming of the 
five initiatives to amplify racial equity and to embrace inclusive terminology. 

We standby to provide technical assistance for implementation. 

Thank you, 
Khalilah 

Khalilah M. Harris, EdD, JD 
Acting Vice President, K-12 Education Policy 
Center for American Progress 

www.americanprogress.org  I  @EdProgress 

About Khalilah I @Ed2BeFree 
(202) 478-6336 
Pronouns: She/Her/Ella 



Center for American Progress 
-

 

1333 H Street, NW, 10's Floor 

Washington, DC 20005 

Tel: 202 682.1611 • Fax: 202 682.1867 

www.americanprogress.org 

July

 

July 7, 2021 

Secretary Miguel Cardona 

Department of Education 

400 Maryland Ave. SW 

Washington, D.C. 20202 

Dear Secretary Cardona, 

In accordance with President Biden's January 20t1 Executive Order 13985 on Advancing 

Racial Equity and Support for Underserved Communities Through the Federal 

Government, we respectfully submit draft language for reestablishment of the five White 

House Initiatives (Initiatives) that have existed at the US Department of Education (ED) 

at varying points in time. The Initiatives have and can continue to serve as a driving force 

for engagement with communities being directly impacted by federal education policies. 

They will also serve as organizing entities for interagency work supporting the 

educational achievement of the American Public from cradle to career, with an explicit 

application of a racial equity lens to recommending, analyzing, and evaluating policies 

intended to bridge equitable access to opportunity. 

To ensure the Initiatives are fully functional and equipped to meet the directive of these 

orders, it is our strong recommendation a Deputy Assistant Secretary of Equity and 

Engagement be established at ED. This role would serve as a conduit between the White 

House, the Secretary's Office of named agencies and the leadership of the Initiatives. 

Additionally, it is recommended each Initiative be staffed with a SES level appointee as 

Executive Director, along with a deputy director, chief of staff, confidential assistant and 

no less than two analysts responsible for completing their work. A corresponding budget 

supporting their engagement beyond staffing of no less than $350,000 should be 

allocated to support travel, convenings, consultants and other activities supporting 

advancing the goals of their executive orders. 

We believe the orders will go a long way in support of developing policies with 

communities versus doing policy to community without their direct input. We also remain 

available for technical assistance in reestablishing and supporting the efforts of the 

Initiatives inter and intra-governmental efforts. 
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Sincerely, 

Khalilah M. Harris, EdD, JD 

Acting Vice President, K12 Education 

Center for American Progress 

CC: Donna Harris-Aikens, Jessica Cardichon, Melanie Muenzer 



The White House Initiative on Educational and Racial Justice 

for Asian Americans and Pacific Islanders 

Executive Order - Equitable Educational Opportunity and Justice for Asian Americans 

and Pacific Islanders 

By the authority vested in me as President by the Constitution and the laws of the 

United States of America, it is hereby ordered as follows: 

Section 1. Policy 

The more than 18.9 million Asian Americans and Pacific Islanders (AAPIs) across our 

country have helped build a strong and vibrant America. The AAPI communities 

represent many ethnicities and languages that span generations, and their shared 

achievements are an important part of the American experience. They have started 

businesses and generated jobs, including founding some of our Nation's most 

successful and innovative enterprises. The AAPI communities have made important 

contributions to science and technology, culture and the arts, and the professions, 

including business, law, medicine, education, and politics. 

While we acknowledge the many contributions of the AAPI communities to our Nation, 

we also recognize the challenges still faced by many AAPIs. There has been a steady 

increase in hate-based crimes against the AAPI community over the last four years. 

Further, a failure to disaggregate data collected about the community has resulted in 

uneven and weakened priorities and policies supporting this group of Americans. Of 

the more than almost two million AAPI-owned businesses, many firms are small sole-

proprietorships that continue to need assistance to access available resources such as 

business development counseling and small business loans. The AAPI community also 

continues to face barriers to employment and workplace advancement. Specific 

challenges experienced by AAPI subgroups include lower college-enrollment rates by 

Pacific Islanders than other ethnic groups and high poverty rates among Hmong 

Americans, Cambodian Americans, Malaysian Americans, and other individual AAPI 

communities. Additionally, one in five non-elderly AAPIs lacks health insurance. 

The purpose of this order is to establish a President's Advisory Commission on 

Educational and Racial Justice for Asian Americans and Pacific Islanders and a White 

House Initiative on Educational and Racial Justice for Asian Americans and Pacific 

Islanders. Each will work to improve the quality of life and opportunities for Asian 
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Americans and Pacific Islanders through increased access to, and participation in, 

Federal programs in which they may be underserved. In addition, each will work to 

advance relevant evidence-based research, data collection, and analysis for AAPI 

populations and subpopulations. 

Sec. 2. President's Advisory Commission on Educational and Racial Justice for Asian  

Americans and Pacific Islanders. 

There is established in the Department of Education the President's Advisory 

Commission on Educational and Racial Justice for Asian Americans and Pacific 

Islanders (Commission). 

(a) Mission and Function of the Commission. The Commission shall provide 

advice to the President, via at least one annual meeting, and shall be coordinated 

through the Secretaries of Education and Commerce, as Co-Chairs of the Initiative 

described in section 3 of this order, on: (i) the development, monitoring, and 

coordination of executive branch efforts to improve the quality of life of AAPIs through 

increased participation in Federal programs in which such persons may be 

underserved; (ii) the compilation of research and data related to AAPI populations and 

subpopulations; (iii) the development, monitoring, and coordination of Federal efforts 

to improve the economic and community development of AAPI businesses; and (iv) 

strategies to increase public and private sector collaboration, and community 

involvement in improving the health, education, environment, and well-being of AAPIs. 

(b) Commission Membership and Chair. The Commission shall consist of no less 

than 15 and not more than 25 members appointed by the President. The President 

shall designate one member of the Commission to serve as Chair, and, may also 

designate a co-chair. The Executive Director of the Initiative shall also serve as the 

Executive Director of the Commission and administer the work of the Commission. 

The Chair of the Commission shall work with the Executive Director to convene 

regular meetings — no less than two annually - of the Commission, determine its 

agenda, and direct its work, consistent with this order. The Commission shall include 

members who: (i) have a history of involvement and advocacy with the AAPI 

communities; (ii) are from the fields of education (early childhood education, 

elementary and secondary education, higher education, career and technical 

education, and adult education), commerce, business, health, human services, 

housing, environment, arts, agriculture, labor and employment, transportation, justice, 

veterans affairs, and economic and community development; (iii) are from civic 

associations representing one or more of the diverse AAPI communities; or (iv) have 
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such other experience as the President deems appropriate. The President shall 

designate one member of the Commission to serve as Chair, who shall convene regular 

meetings of the Commission, determine its agenda, and direct its work. 

(c)Administration of the Commission. The Secretary of Education, in consultation with 

the Secretary of Commerce, shall designate an Executive Director for the Commission. 

The Department of Education shall provide funding and administrative support for the 

Commission to the extent permitted by law and within existing appropriations. 

Members of the Commission shall serve without compensation, but shall be allowed 

travel expenses, including per diem in lieu of subsistence, as authorized by law for 

persons serving intermittently in the Government service (5 U.S.C. 5701-5707). Insofar 

as the Federal Advisory Committee Act, as amended (5 U.S.C. App.) (the "Act"), may 

apply to the administration of the Commission, any functions of the President under 

the Act, except that of reporting to the Congress, shall be performed by the Secretary 

of Education, in accordance with the guidelines issued by the Administrator of General 

Services. 

(d) Termination Date. The Commission shall terminate 2 years from the date of this 

order, unless renewed by the President. 

Sec. 3. White House Initiative on Educational and Racial Justice for Asian Americans 

and Pacific Islanders  

There is established the White House Initiative on Educational and Racial Justice for 

Asian Americans and Pacific Islanders (Initiative), which will manage a Federal 

interagency working group whose members shall be selected by their respective 

agencies. The Secretary of Commerce and the Secretary of Education shall serve as the 

Co-Chairs of the Initiative. The Executive Director of the Commission established in 

section 2 of this order shall also serve as the Executive Director of the Initiative and 

shall report to the Secretary of Education on Initiative matters, while working in 

coordination with the Domestic Policy Council and Office of Management and Budget. 

(a) Mission and Function of the Initiative. The Initiative shall work to improve the quality 

of life of AAPIs through increased participation in Federal programs in which AAPIs 

may be underserved. It shall identify public private sector partnerships to advance 

opportunity for the AAPI community, and make recommendations on policies 

supporting educational, economic and racial justice for the AAPI community. It will also 

advise the Co-Chairs on the implementation and coordination of Federal programs as 

they relate to AAPIs across executive departments and agencies. 
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(b) Interagency Working Group. In addition to the Co-Chairs, the Executive Director 

shall manage an interagency working group consisting of senior officials from the 

following executive branch departments, agencies, and offices: 

(i) the Department of State; 

(ii) the Department of the Treasury; 

(iii) the Department of Defense; 

(iv) the Department of Justice; 

(v) the Department of the Interior; 

(vi) the Department of Agriculture; 

(vii) the Department of Labor; 

(viii) the Department of Housing and Urban Development; 

(ix) the Department of Transportation; 

(x) the Department of Energy; 

(xi) the Department of Health and Human Services; 

(xii) the Department of Veterans Affairs; 

(xiii) the Department of Homeland Security; 

(xiv) the Office of Management and Budget; 

(xv) the Environmental Protection Agency; 

(xvi) the Small Business Administration; 

(xvii) the Office of Personnel Management; 

(xviii) the Social Security Administration; 

(xix) the White House Office of Cabinet Affairs; 

(xx) the White House Office of Intergovernmental Affairs and Public 

Engagement; 

(>o<i) the National Economic Council; 

(>o<ii) the Domestic Policy Council; 

(>o<iii) the Office of Science and Technology Policy; and 

(xxiv) other executive branch departments, agencies, and offices as the 

President may, from time to time, designate. 

At the direction of the Executive Director, the interagency working group may establish 

subgroups consisting exclusively of working group members or their designees under 

this section, as appropriate. 

(c) Administration of the Initiative. The Department of Education shall provide funding 

and administrative support for the Initiative to the extent permitted by law and within 

existing appropriations. The Executive Director shall hold a senior role in the 
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Department of Education, reporting directly to the Secretary of Education. The Co-

Chairs shall convene regular meetings of the Working Group — no less than two annual, 

determine its agenda, and direct its work. 

(d) Federal Agency Plans and Interagency Plan. Each executive department and agency 

designated by the Initiative shall prepare a plan (agency plan) for, and shall document, 

its efforts to improve the quality of life of Asian Americans and Pacific Islanders through 

increased participation in Federal programs in which Asian Americans and Pacific 

Islanders may be underserved. Where appropriate, this agency plan shall address, 

among other things, the agency's efforts to: 

(i) identify Federal programs in which AAPIs may be underserved and 

improve the quality of life for AAPIs through increased participation in these 

programs; 

(ii) identify ways to foster the recruitment, career development, and 

advancement of AAPIs in the Federal Government; 

(iii) identify high-priority action items for which measurable progress may 

be achieved within 2 years to improve the health, environment, opportunity, and 

well-being of AAPIs, and implement those action items; 

(iv) increase public-sector, private-sector, and community involvement in 

improving the health, environment, opportunity, and well-being of AAPIs; 

(v) foster evidence-based research, data collection, and analysis on AAPI 

populations and subpopulations, including research and data on public health, 

environment, education, housing, employment, and other economic indicators 

of AAPI community wellbeing; and 

(vi) solicit public input from AAPI communities on ways to increase and 

improve opportunities for public participation in Federal programs considering a 

number of factors, including language barriers. 

Each agency, in its plan, shall provide appropriate measurable objectives and, after the 

first year, shall provide for the assessment of that agency's performance on the goals 

set in the previous year's plan. Each agency plan shall be submitted to the Co-Chairs 

by a date to be established by the Co-Chairs. The Co-Chairs shall review the agency 

plans and develop for submission to the President a Federal interagency plan to 

improve the quality of life of AAPIs through increased participation in Federal 

programs in which such persons may be underserved. Actions described in the Federal 

interagency plan shall address improving access by AAPIs to Federal programs and 

fostering advances in relevant research and data. 
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(e) Collaboration Among White House Initiatives. The Initiative may collaborate with 

the White House Initiatives on Educational and Racial Justice for Native American and 

Alaska Natives, Educational and Racial Justice for Latin Americans, Educational and 

Racial Justice for African Americans, and Historically Black Colleges and Universities, 

whenever appropriate in light of their shared objectives. 

Sec. 4. General Provisions 

(a) This order supersedes Executive Order 13125 of June 7, 1999, Executive Order 

13339 of May 13, 2004, Executive Order 13515 of October 14, 2009, Executive Order 

13872 of May 13, 2017 and section 1(s) of Executive Order 13811 of September 29, 

2017. 

(b) The heads of executive departments and agencies shall assist and provide 

information to the Commission, consistent with applicable law, as may be necessary to 

carry out the functions of the Commission. Each executive department and agency 

shall bear its own expenses of participating in the Commission. 

(c) Nothing in this order shall be construed to impair or otherwise affect: 

(i) authority granted by law to an executive department, agency, or the head 

thereof; or 

(ii) functions of the Director of the Office of Management and Budget relating to 

budgetary, administrative, or legislative proposals. 

(d) This order shall be implemented consistent with applicable law and subject to the 

availability of appropriations. 

(e) For purposes of this order, the term "Asian American and Pacific Islander" includes 

persons within the jurisdiction of the United States having ancestry of any of the 

original peoples of East Asia, Southeast Asia, or South Asia, or any of the aboriginal, 

indigenous, or native peoples of Hawaii and other Pacific Islands. 

(f) This order is not intended to, and does not, create any right or benefit, substantive 

or procedural, enforceable at law or in equity by any party against the United States, its 

departments, agencies, or entities, its officers, employees, or agents, or any other 

person. 
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The White House Initiative on Educational and Racial Justice 

for African Americans 

Executive Order — Equitable Educational Opportunity and Justice for African Americans 

By the authority vested in me as President by the Constitution and the laws of the 

United States of America, it is hereby ordered as follows: 

Section 1. Policy  

The more than 41.99 million African Americans across our country have helped 

build a strong and vibrant America since its inception. Over the course of America's 

history, African American people have strengthened our Nation, including by leading 

reforms, overcoming obstacles, and breaking down barriers. African American 

communities have made important contributions to science and technology, culture 

and the arts, and the professions, including business, law, medicine, education, and 

politics. 

However, substantial obstacles to educational, economic and health 

opportunities still remain barriers for the upward mobility. African Americans face 

disparities in access to quality schools, good jobs, quality affordable housing, 

transportation and fair engagement with the criminal legal system. Enhanced 

educational outcomes lead to more productive careers, improved economic 

opportunity, and greater social well-being for all Americans. 

To reach the ambitious education and economic goals we have set for our 

Nation, as well as to ensure equitable access and opportunity for all, we must provide 

the support that will enable African American people to improve their level of 

educational achievement, economic mobility, and health outcomes requires targeted 

supports. Significantly improving the educational outcomes, economic opportunity 

and fair access to the American legal system for African Americans will provide 

substantial benefits for our country by, among other things, increasing college 

completion rates, productivity, home ownership, health outcomes and employment 

rates. 

The purpose of this order is to establish a President's Advisory Commission on 

Educational and Racial Justice for African Americans (Commission) and a White House 

Initiative on Educational and Racial Justice for African Americans (Initiative). Each will 
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work to improve the quality of life and opportunities for African Americans through 

increased access to, and participation in, Federal programs in which they may be 

underserved. In addition, each will work to advance relevant evidence-based research, 

data collection, analysis and innovations for the African American population. 

Sec. 2. President's Advisory Commission on Educational and Racial Justice for African  

Americans  

There is established in the Department of Education the President's Advisory 

Commission on Educational and Racial Justice for African Americans. 

(a) Mission and Function of the Commission. The Commission shall provide advice 

to the President, via at least one annual meeting, and shall be coordinated through the 

Secretaries of Education and Housing and Urban Development, as Co-Chairs of the 

Initiative described in section 3 of this order, on educational attainment, economic 

opportunity and alleviation of barriers in the legal justice system of the African 

American community, including through: (i) the development, implementation, and 

coordination of educational programs and initiatives at the Department and other 

agencies to improve educational opportunities and outcomes for African Americans 

of all ages; (ii) efforts to increase the participation of the African American community 

and institutions that serve the African American community in programs across 

federal agencies where they may be underrepresented; (iii) efforts to engage the 

philanthropic, business, nonprofit, and education communities in a national dialogue 

on the mission and objectives of this order; and (iv) the establishment of partnerships 

with public, private, philanthropic, and nonprofit stakeholders to meet the mission 

and policy objectives of this order. 

(b) Commission Membership and Chair. (i) The Commission shall consist of no less 

than 15 and not more than 25 members appointed by the President. The President 

shall designate one member of the Commission to serve as Chair, and, may 

designate a co-chair. The Executive Director shall administer the work of the 

Commission. The Chair of the Commission shall work with the Executive Director to 

convene regular meetings — no less than two annually - of the Commission, determine 

its agenda, and direct its work, consistent with this order; (ii) The Commission may 

include individuals with relevant experience or subject-matter expertise that the 

President deems appropriate, as well as individuals who may serve as representatives 
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of a variety of sectors, education sector (early childhood education, elementary and 

secondary education, higher education, career and technical education, and adult 

education), labor organizations, research institutions, the military, corporate and 

financial institutions, public and private philanthropic organizations, and nonprofit 

and community-based organizations at the national, State, regional, or local levels; 

(iii) In addition to the 25 members appointed by the President, the Commission shall 

also include two members from the President's Commission on Historically Black 

Colleges and Universities, designated by the President. In turn, the HBCU 

Commission will henceforth include two members from the President's Commission 

on Educational and Racial Justice for African Americans, designated by the President. 

This reciprocal arrangement will foster direct communication and vital consultations 

that will benefit both bodies; and, (iv) The Executive Director of the Commission shall 

be a non-voting, ex officio member of the Commission and liaison to the Interagency 

Working Group of the Initiative. 

(c) Commission Administration. The Secretary of Education, in consultation with 

the Secretary of Housing and Urban Development, shall designate an Executive 

Director for the Commission. The Department of Education shall provide funding and 

administrative support for the Commission to the extent permitted by law and within 

existing appropriations. Members of the Commission shall serve without 

compensation, but shall be allowed travel expenses, including per diem in lieu of 

subsistence, as authorized by law for persons serving intermittently in the Government 

service (5 U.S.C. 5701-5707). Insofar as the Federal Advisory Committee Act, as 

amended (5 U.S.C. App.) (the "Act"), may apply to the administration of the 

Commission, any functions of the President under the Act, except that of reporting to 

the Congress, shall be performed by the Secretary of Education, in accordance with the 

guidelines issued by the Administrator of General Services. 

(d) Termination Date. The Commission shall terminate 2 years from the date of 

this order, unless renewed by the President. 

Sec. 3. White House Initiative on Educational and Racial Justice for African Americans 

There is established the White House Initiative on Educational and Racial Justice 

for African Americans (Initiative), which will manage a Federal interagency working 

group whose members shall be selected by their respective agencies. The Secretary of 

Education and the Secretary of Housing and Urban Development shall serve as the Co-
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Chairs of the Initiative. The Executive Director of the Commission established in section 

2 of this order shall also serve as the Executive Director of the Initiative and shall report 

to the Secretary of Education on Initiative matters, while working in coordination with 

the Domestic Policy Council and Office of Management and Budget. 

(a) Mission and Function of the Initiative. 

(1) The Initiative shall work to improve the quality of life of African Americans 

through increased participation in Federal programs in which African Americans may 

be underserved. It shall identify public private sector partnerships to advance 

opportunity for the African American community, and make recommendations on 

policies supporting educational, economic and racial justice for the African American 

community. It will also advise the Co-Chairs on the implementation and coordination of 

Federal programs as they relate to African Americans across executive departments 

and agencies. 

(b) Interagency Working Group. 

(1) There is established the Federal Interagency Working Group on Educational 

and Racial Justice for African Americans (Working Group), which shall be convened 

and Co-Chaired by the Secretaries of Education and Housing and Urban 

Development. The Executive Director shall manage and staff the efforts of the 

Initiative described in subsection (b) of this section. 

(2) Interagency Working Group. In addition to the Co-Chairs, the Executive 

Director shall manage an interagency working group consisting of senior officials from 

the following executive branch departments, agencies, and offices: 

(i) the Department of State; 

(ii) the Department of the Treasury; 

(iii) the Department of Defense; 

(iv) the Department of Justice; 

(v) the Department of the Interior; 

(vi) the Department of Agriculture; 

(vii) the Department of Labor; 

(viii) the Department of Housing and Urban Development; 

(ix) the Department of Transportation; 

(x) the Department of Energy; 

(xi) the Department of Health and Human Services; 

(xii) the Department of Veterans Affairs; 

(xiii) the Department of Homeland Security; 
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(xiv) the Office of Management and Budget; 

(xv) the Environmental Protection Agency; 

(xvi) the Small Business Administration; 

(xvii) the Office of Personnel Management; 

(xviii) the Social Security Administration; 

(xix) the White House Office of Cabinet Affairs; 

()(x) the White House Office of Intergovernmental Affairs and Public 

Engagement; 

(>o<i) the National Economic Council; 

(xxii) the Domestic Policy Council; 

(xxiii) the Office of Science and Technology Policy; and 

(xxiv) other executive branch departments, agencies, and offices as the 

President may, from time to time, designate. 

At the direction of the Executive Director, the interagency working group may 

establish subgroups consisting exclusively of working group members or their 

designees under this section, as appropriate. 

(c) Administration of the Initiative. The Department of Education shall provide 

funding and administrative support for the Initiative to the extent permitted by law and 

within existing appropriations. The Executive Director shall hold a senior role in the 

Department of Education, reporting directly to the Secretary of Education and work in 

collaboration with the Domestic Policy Council and Office of Management and Budget. 

The Co-Chairs shall convene regular meetings of the Working Group — no less than two 

annually — determine its agenda, and direct its work. 

(d) Federal Agency Plans and Interagency Plan. Each executive department and 

agency designated by the Initiative shall prepare a plan (agency plan) for, and shall 

document, its efforts to improve the quality of life of African Americans through 

increased participation in Federal programs in which African Americans may be 

underserved. Where appropriate, this agency plan shall address, among other things, 

the agency's efforts to: 

(i) identify Federal programs in which African Americans may be 

underserved and improve the quality of life for African Americans through 

increased participation in these programs; 

(ii) identify ways to foster the recruitment, career development, and 

advancement of African Americans in the Federal Government; 

(iii) identify high-priority action items for which measurable progress may 

be achieved within 2 years to improve the health, environment, educational 
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opportunity, and well-being of African Americans, and implement those action 

items; 

(iv) increase public-sector, private-sector, and community involvement in 

improving the health, environment, opportunity, and well-being of African 

Americans; 

(v) foster evidence-based research, data collection, and analysis on 

African American populations and subpopulations, including research and data 

on public health, environment, education, housing, employment, and other 

economic indicators of African American community wellbeing; and 

(vi) solicit public input from African American communities on ways to 

increase and improve opportunities for public participation in Federal programs 

considering a number of factors, including language barriers. 

Each agency, in its plan, shall provide appropriate measurable objectives and, 

after the first year, shall provide for the assessment of that agency's performance on 

the goals set in the previous year's plan. Each agency plan shall be submitted to the 

Co-Chairs by a date to be established by the Co-Chairs. The Co-Chairs shall review the 

agency plans and develop for submission to the President a Federal interagency plan 

to improve the quality of life of African Americans through increased participation in 

Federal programs in which such persons may be underserved. Actions described in the 

Federal interagency plan shall address improving access by African Americans to 

Federal programs and fostering advances in relevant research and data. 

(e) Administration. The Department shall provide funding and administrative 

support for the Initiative and the Working Group, to the extent permitted by law and 

within existing appropriations. To the extent permitted by law, other agencies and 

offices represented on the Working Group may detail personnel to the Initiative, to 

assist the Department in meeting the objectives of this order. 

(f) Collaboration Among White House Initiatives. The Initiative may collaborate 

with the White House Initiatives on Educational and Racial Justice for American Indian 

and Alaska Natives, Educational and Racial Justice for Latin Americans, Educational 

and Racial Justice for Asian Americans and Pacific Islanders, and Historically Black 

Colleges and Universities, whenever appropriate in light of their shared objectives. 

Sec. 4. General Provisions 
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(a) This order supersedes Executive Order 13621 of July 26, 2012 and section 

1(s) of Executive Order 13811 of September 29, 2017. 

(b) The heads of agencies shall assist and provide information to the Initiative 

as may be necessary to carry out the functions of the Initiative, consistent with 

applicable law. 

(c) Nothing in this order shall be construed to impair or otherwise affect: 

(1) the authority granted by law to an executive department, agency, or the 

head thereof; or 

(2) the functions of the Director of the Office of Management and Budget 

relating to budgetary, administrative, or legislative proposals. 

(d) This order shall be implemented consistent with applicable law and subject 

to the availability of appropriations. 

(e) This order is not intended to, and does not, create any right or benefit, 

substantive or procedural, enforceable at law or in equity by any party against the 

United States, its departments, agencies, or entities, its officers, employees, or 

agents, or any other person. 
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The White House Initiative on Historically Black Colleges and 

Universities 

EXECUTIVE ORDER 

PROMOTING EXCELLENCE, INNOVATION, AND SUSTAINABILITY 

AT HISTORICALLY BLACK COLLEGES AND UNIVERSITIES 

By the authority vested in me as President by the Constitution and the laws of the 

United States of America, in order to advance the development of the Nation's full 

human potential and to advance equal opportunity in higher education, strengthen 

the capacity of historically black colleges and universities to provide the highest 

quality education, increase opportunities for these institutions to participate in and 

benefit from Federal programs, and ensure that our Nation has the highest 

proportion of college graduates in the world by the year 2030, it is hereby ordered as 

follows: 

Section 1. Policy. Historically black colleges and universities (HBCUs) have made 

historic and ongoing contributions to the general welfare and prosperity of our 

country. Established by visionary leaders, America's HBCUs, for over 150 years, have 

produced many of the Nation's leaders in business, government, academia, and the 

military and have provided generations of American men and women with hope and 

educational opportunity. The Nation's 107 HBCUs are located in 20 States, the 

District of Columbia, and the U.S. Virgin Islands and serve more than 300,000 

undergraduate and graduate students. These institutions continue to be important 

engines of economic growth and community service, and they are proven ladders of 

intergenerational advancement for men and women of all ethnic, racial, and 

economic backgrounds, especially African Americans. These institutions also produce 

a high number of baccalaureate recipients who go on to assume leadership and 

service roles in their communities and who successfully complete graduate and 

professional degree programs. 

Sec. 2. White House Initiative on HBCUs. 
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(a) Establishment. There is established the White House Initiative on Educational 

Excellence for Latinos (Initiative), to be housed in the Department of Education 

(Department). The mission of the Initiative shall be to help restore the United States 

to its role as the global leader in education and to strengthen the Nation by 

expanding educational opportunities and improving educational outcomes for 

Latinos of all ages and by helping to ensure that all Latinos receive a complete and 

competitive education that prepares them for college, a career, and productive and 

satisfying lives. 

(b) Initiative Administration. There shall be an Executive Director of the Initiative, to 

be appointed by the Secretary of Education (Secretary) in partnership with the 

Secretary of Health and Human Services. The Initiative shall be advised by the 

Commission established under section 2 of this order and supported by the Working 

Group established under subsection (c) of this section. The Department shall provide 

the staff, resources, and assistance for the Initiative and the Working Group. To the 

extent permitted by law, departments, agencies, and offices represented on the 

Working Group shall provide resources, including personnel detailed to the Initiative, 

to assist the Department in meeting the objectives of this order. 

(c) Interagency Working Group.  

(1) There is established the Federal Interagency Working Group on Educational 

and Racial Justice for Latin Americans (Working Group), which shall be convened and 

Co-Chaired by the Secretaries of Education and Health and Human Services. The 

Executive Director shall manage and staff the efforts of the Initiative described in 

subsection (d) of this section. 

(2) Interagency Working Group. In addition to the Co-Chairs, the Executive 

Director shall manage an interagency working group consisting of senior officials from 

the following executive branch departments, agencies, and offices: 

(i) the Department of State; 

(ii) the Department of the Treasury; 

(iii) the Department of Defense; 

(iv) the Department of Justice; 

(v) the Department of the Interior; 

(vi) the Department of Agriculture; 

(vii) the Department of Labor; 
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(viii) the Department of Housing and Urban Development; 

(ix) the Department of Transportation; 

(x) the Department of Energy; 

(xi) the Department of Health and Human Services; 

(xii) the Department of Veterans Affairs; 

(xiii) the Department of Homeland Security; 

(xiv) the Office of Management and Budget; 

(xv) the Environmental Protection Agency; 

(xvi) the Small Business Administration; 

(xvii) the Office of Personnel Management; 

(xviii) the Social Security Administration; 

(xix) the White House Office of Cabinet Affairs; 

(xx) the White House Office of Intergovernmental Affairs and Public 

Engagement; 

(W) the National Economic Council; 

(xxii) the Domestic Policy Council; 

(xxiii) the Office of Science and Technology Policy; and 

(xxiv) other executive branch departments, agencies, and offices as the 

President may, from time to time, designate. 

At the direction of the Executive Director, the interagency working group may 

establish subgroups consisting exclusively of working group members or their 

designees under this section, as appropriate. 

(3) The Initiative's Executive Director may establish subgroups of the Working 

Group to focus on different aspects of the educational system or educational 

challenges facing Latinos, such as early childhood education, K-12 education, 

higher education, career and technical education, language acquisition, and 

adult education. 

(d) Initiative Objectives.  

(1) To expand educational opportunities, improve education outcomes, and 

deliver a complete and competitive education for all Latinos, the Initiative shall, 

consistent with law, promote, encourage, and undertake efforts designed to 

meet the following objectives: 

(i) increasing general understanding of the causes of the educational 

challenges faced by Latino students; 
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(ii) increasing the percentage of Latino children who enter kindergarten 

ready for success by improving access by Latinos to high-quality programs 

and services that encourage the early learning and development of 

children from birth through age 5; 

(iii) implementing successful and innovative education reform strategies 

and practices in America's public schools to ensure that Latino students, 

like their peers, receive a rigorous and well-rounded education, and have 

access to student support services that will prepare them for college, a 

career, and civic participation; 

(iv) ensuring that all Latino students have access to excellent teachers and 

school leaders, in part by supporting efforts to improve the recruitment, 

preparation, development, and retention of successful Latino teachers and 

school leaders and other effective teachers and school leaders responsible 

for the education of Latino students; 

(v) reducing the dropout rate of Latino students and helping Latino 

students graduate from high school prepared for college and a career, in 

part by promoting a positive school climate and supporting successful and 

innovative dropout prevention and recovery strategies that better engage 

Latino youths in their learning, help them catch up academically, and 

provide those who have left the educational system with pathways to 

reentry; 

(vi) increasing college access and success for Latino students and 

providing support to help ensure that a greater percentage of Latinos 

complete college and contribute to the goal of having America again lead 

the world in the proportion of college graduates by 2020, in part through 

strategies to strengthen the capacity of Latino-Serving Institutions, 

community colleges, and other institutions of higher education serving 

large numbers of Latino students; and 

(vii) enhancing the educational and life opportunities of Latinos by 

fostering positive family and community engagement, improving the 

quality of, and expanding access to, adult education, literacy, and career 

and technical education, as well as increasing opportunities for education 
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and career advancement in the fields of science, technology, engineering, 

and mathematics. 

(2) In working to fulfill its mission and objectives, the Initiative shall, consistent 

with law: 

(i) help ensure that Federal programs and initiatives administered by the 

Department and other agencies are serving and meeting the needs of 

Latino children, youths, and adults; 

(ii) work closely with the Executive Office of the President on key 

Administration priorities related to the education of Latinos; 

(iii) increase the Latino community's participation in, and capacity to 

participate in, the Department's programs and education-related 

programs at other executive departments and agencies; 

(iv) advise Department officials and, through the Working Group, other 

agency officials on issues related to the Latino community and the 

educational attainment of Latino students; 

(v) advise the Secretary on the development, implementation, and 

coordination of educational programs and initiatives at the Department 

and other agencies designed to improve educational opportunities and 

outcomes for Latinos of all ages; 

(vi) encourage and develop partnerships with public, private, 

philanthropic, and nonprofit stakeholders to improve Latinos' readiness for 

school, college, and career, as well as their college persistence and 

completion; and 

(vii) develop a national network of individuals, organizations, and 

communities to share and implement best practices related to the 

education of Latinos. 

(3) The Initiative shall periodically publish reports on its activities. The 

Secretary and the Executive Director of the Initiative, in consultation with the 

Interagency Working Group and the Chair of the Commission established under 

section 3 of this order, may develop and submit to the President 
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recommendations designed to advance and promote educational opportunities 

and attainment for Latinos, including recommendations for short- and long-term 

initiatives. 

(e) Collaboration Among White House Initiatives. The White House Initiatives on 

Educational and Racial Justice for Latinos, Educational and Racial Justice for African 

Americans, Historically Black Colleges and Universities, Educational and Racial Justice 

for Native Americans and Alaska Natives, and Educational and Racial Justice for 

Asian-American and Pacific Islanders shall work together whenever appropriate in 

light of their shared objectives. 

Sec. 4. General Provisions.  

(a) This order supersedes Executive Order 13935 of July 9, 2020 (White House Hispanic 

Prosperity Initiative), 13555 of October 19, 2010 (White House Initiative on Educational 

Excellence for Hispanics), and 13230 of October 12, 2001 (White House Initiative on 

Educational Excellence for Hispanics). 

(b) The heads of agencies shall assist and provide information to the Initiative as may 

be necessary to carry out the functions of the Initiative, consistent with applicable 

law. 

(c) Nothing in this order shall be construed to impair or otherwise affect: 

(1) the authority granted by law to an executive department, agency, or the 

head thereof; or 

(2) the functions of the Director of the Office of Management and Budget 

relating to budgetary, administrative, or legislative proposals. 

(d) This order shall be implemented consistent with applicable law and subject 

to the availability of appropriations. 

(e) This order is not intended to, and does not, create any right or benefit, 

substantive or procedural, enforceable at law or in equity by any party against the 

United States, its departments, agencies, or entities, its officers, employees, or 

agents, or any other person. 
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(a) Establishment. There is established the White House Initiative on Historically Black 

Colleges and Universities (Initiative), to be housed in the Department of Education 

(Department). 

(b) Mission and Functions. The Initiative shall work with executive departments, 

agencies, and offices, the private sector, educational associations, philanthropic 

organizations, and other partners to increase the capacity of HBCUs to provide 

the highest-quality education to a greater number of students, and to take 

advantage of these institutions' capabilities in serving the Nation's needs through 

five core tasks: (i)strengthening the capacity of HBCUs to participate in Federal 

programs; (ii) fostering enduring private-sector initiatives and public-private 

partnerships while promoting specific areas and centers of academic research and 

programmatic excellence throughout all HBCUs; (iii) improving the availability, 

dissemination, and quality of information concerning HBCUs to inform public 

policy and practice; (iv) sharing administrative and programmatic practices within 

the HBCU community for the benefit of all; and (v) exploring new ways of 

improving the relationship between the Federal Government and HBCUs. 

(c) Administration. There shall be an Executive Director of the Initiative. The 

Department of Education shall provide funding and administrative support for the 

Initiative to the extent permitted by law and within existing appropriations. The 

Executive Director shall hold a senior role in the Department of Education, 

reporting directly to the Secretary of Education and work in collaboration with the 

Domestic Policy Council and Office of Management and Budget. 

(d) Federal Agency Plans. (1) Each executive department and agency designated by 

the Secretary of Education (Secretary) shall prepare an annual plan (agency plan) 

of its efforts to strengthen the capacity of HBCUs through increased participation 

in appropriate Federal programs and initiatives. Where appropriate, each agency 

plan shall address, among other things, the agency's proposed efforts to: 

(i) establish how the department or agency intends to increase the capacity 

of HBCUs to compete effectively for grants, contracts, or cooperative 

agreements and to encourage HBCUs to participate in Federal programs; 

(ii) identify Federal programs and initiatives in which HBCUs may be either 

underserved or underused as national resources, and improve HBCUs' 

participation therein; and 
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(iii) encourage public-sector, private-sector, and community involvement in 

improving the overall capacity of HBCUs. 

(2) Each department and agency, in its agency plan, shall provide appropriate 

measurable objectives and, after the first year, shall annually assess that department's 

or agency's performance on the goals set in the previous year's agency plan. 

(3) The Secretary shall establish a date by which agency plans shall be submitted to 

the Secretary. The Secretary and the Executive Director shall review the agency plans 

in consultation with the President's Board of Advisors on HBCUs, established in 

section 3 of this order, and shall submit to the President an annual plan to strengthen 

the overall capacity of HBCUs. 

(4) To help fulfill the objectives of these plans, the head of each department and 

agency identified by the Secretary shall provide, as appropriate, technical assistance 

and information to the Executive Director for purposes of communicating with HBCUs 

concerning program activities of the department or agency and the preparation of 

applications or proposals for grants, contracts, or cooperative agreements. 

(5) To help fulfill the goals of this order, each executive department and agency 

identified by the Secretary shall appoint a senior official to report directly to the 

department or agency head with respect to that department's or agency's activities 

under this order, and to serve as liaison to the President's Board of Advisors on 

HBCUs and to the Initiative. 

(e) Interagency Working Group. There is established the Interagency Working Group, 

which shall be convened by the Executive Director and that shall consist of 

representatives from agencies designated by the Secretary, to help advance and 

coordinate the work of Federal agencies pursuant to this order, where 

appropriate. 

Sec. 3. President's Commission on HBCUs. 

(a) Establishment. Commission Membership and Chair. (i) The Commission shall 

consist of no less than 15 and not more than 25 members appointed by the 

President. The President shall designate one member of the Commission to 

serve as Chair, and, may designate a co-chair. The Executive Director shall 
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(c) Administration. The Executive Director of the Initiative shall also serve as the 

Executive Director of the Commission. The Department shall provide funding and 

administrative support for the Commission to the extent permitted by law and within 

existing appropriations. Members of the Commission shall serve without 

compensation, but shall be reimbursed for travel expenses, including per diem in lieu 

of subsistence, as authorized by law. Insofar as the Federal Advisory Committee Act, 

as amended (5 U.S.C. App.), may apply to the Board, any functions of the President 

under that Act, except for those of reporting to the Congress, shall be performed by 

the Secretary, in accordance with guidelines issued by the Administrator of General 

Services. 

(d) Report. As part of the annual report of the Initiative, the Commission shall report 

to the President and the Secretary on their progress in carrying out its duties under 

this section. 

Sec. 4. General Provisions. 

(a) This order supersedes Executive Order 13779 of February 27, 2017, 13532 of 

February 26, 2010, Executive Order 13256 of February 12, 2002 and section 1(s) of 

Executive Order 13811 of September 29, 2017. 

(b) For the purposes of this order, "historically black colleges and universities" shall 

mean those institutions listed in 34 C.F.R. 602.8. 

(c) This order shall apply to executive departments and agencies designated by the 

Secretary. Those departments and agencies shall provide timely reports and such 

information as is required to effectively carry out the objectives of this order. 

(d) The heads of executive departments and agencies shall assist and provide 

information through the White House Initiative to the Board, consistent with 

applicable law, as may be necessary to carry out the functions of the Board. Each 

executive department and agency shall bear its own expenses of participating in the 

Initiative. 

(e) Nothing in this order shall be construed to impair or otherwise affect: 

(i) the authority granted by law to an executive department, agency, or the head 

thereof; or 
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(ii) the functions of the Director of the Office of Management and Budget 

relating to budgetary, administrative, or legislative proposals. 

(f) This order shall be implemented consistent with applicable law and subject to the 

availability of appropriations. 

(g) This order is not intended to, and does not, create any right or benefit, 

substantive or procedural, enforceable at law or in equity by any party against the 

United States, its departments, agencies, or entities, its officers, employees, or 

agents, or any other person. 
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The White House Initiative on Educational and Racial Justice 

for Native Americans and Alaska Natives 

Executive Order — Equitable Educational Opportunity and Justice for Native Americans 

and Alaska Natives 

By the authority vested in me as President by the Constitution and the laws of the 

United States of America, I hereby order as follows: 

Section 1. Policy. 

The United States has a unique political and legal relationship with the 

federally recognized Native American and Alaska Native (NA/AN) tribes across the 

country, as set forth in the Constitution of the United States, treaties, Executive 

Orders, and court decisions. For centuries, the Federal Government's relationship 

with these tribal nations has been guided by a trust responsibility, a long-standing 

commitment on the part of our Government to protect the unique rights and ensure 

the well-being of our Nation's tribes, while respecting their tribal sovereignty. In 

recognition of that special commitment and in fulfillment of the solemn obligations it 

entails, Federal agencies must help improve educational, economic and health 

opportunities of NA/AN people. 

The commitment of the Federal Government includes expanding opportunity 

for students attending public schools in cities and in rural areas, students attending 

schools operated and funded by the Department of the Interior's Bureau of Indian 

Education (BIE), and students attending postsecondary institutions including Tribal 

Colleges and Universities (TCUs). Additionally, the rates of suicide and impacts of the 

global pandemic on tribal nations, limited economic opportunities available to 

members of the tribes, and problematic encounters with the legal system are widely 

different from their non-NA/AN counterparts. This is an urgent need. 

It is the policy of this Administration to support activities that will strengthen 

the Nation by expanding educational opportunities and improving educational 

outcomes for all NA/AN students in order to fulfill our commitment to furthering tribal 

self-determination and to help ensure that NA/AN students have an opportunity to 
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learn their Native languages and histories and receive complete and competitive 

educations that prepare them for college, careers, and productive and satisfying lives. 

Sec. 2. Definitions. 

(a) "Agency" means any executive department or agency designated by the 

Secretary of Education and the Secretary of the Interior to participate in this order. 

(b) "Indian tribe" means a Native American or Alaska Native tribe, band, 

nation, pueblo, village, or community that the Secretary of the Interior acknowledges 

to exist as an Indian tribe pursuant to the Federally Recognized Indian Tribe List Act 

of 1994, 25 U.S.C. 479a. 

(c) "Native American and Alaska Native" means a member of an Indigenous 

tribe, as membership is defined by the tribe. 

(d) "Public school" means a Head Start center or a pre kindergarten, 

elementary, or secondary school that is predominantly funded by public means 

through the Federal Government, a State, a local educational agency, or an Indian 

tribal government, including a school operated directly by or through contract or 

grant with the BIE, an Indigenous tribe, or a State, county, or local government. 

(e) "Tribal Colleges and Universities" are those institutions that are chartered 

by their respective Indigenous tribes through the sovereign authority of the tribes or 

by the Federal Government, and defined in section 316 of the Higher Education Act 

of 1965 (20 U.S.C. 1059c). 

(f) "BIE" refers to the Board of Indian Education. 

Sec. 3. White House Initiative on Educational and Racial Justice for Native Americans 

and Alaska Natives.  

(a) Establishment. There is hereby established the White House Initiative on 

Educational and Racial Justice for Native Americans and Alaska Natives 

(Initiative). The Secretary of Education and the Secretary of the Interior will co-chair 

the Initiative. The Secretary of Education shall appoint an Executive Director, with 

consultation from the Secretary of the Interior, who shall be responsible for 

overseeing implementation of the Initiative. This individual shall be a senior level, 

31 



Department of Education official who shall serve as the Secretary of Education's 

senior policy advisor on Federal policies affecting NA/AN education. 

The Executive Director shall work closely with the BIE Director and shall provide 

periodic reports to the Secretaries of Education and the Interior regarding progress 

achieved under the Initiative. The Executive Director shall coordinate frequent 

consultations with tribal officials and shall provide staff support for the National 

Advisory Council on Indian Education (NACIE), authorized by section 7141 of the 

Elementary and Secondary Education Act of 1965 (ESEA) (20 U.S.C. 7471). 

(b) Mission and Functions.  (1) The Initiative shall help expand educational 

opportunities and improve educational outcomes for all NA/AN students, including 

opportunities to learn their Native languages, cultures, and histories and receive 

complete and competitive educations that prepare them for college, careers, and 

productive and satisfying lives, by: 

(i) working closely with the Executive Office of the President to help 

ensure NA/AN participation in the development and implementation of 

key Administration priorities; 

(ii) strengthening the relationship between the Department of Education, 

which has substantial expertise and resources to help improve Indian 

education, and the Department of the Interior and its BIE, which directly 

operates or provides grants to tribes to operate an extensive primary, 

secondary, and college level school system for NA/AN children and young 

adults; 

(iii) coordinating, in consultation with the Department of Education's 

Director of Indian Education, programs administered by the Department 

of Education and other executive branch agencies regarding NA/AN 

education; 

(iv) serving as a liaison with other executive branch agencies on NA/AN 

issues and advising those agencies on how they might help to promote 

NA/AN educational opportunities; 

(v) reporting on the development, implementation, and coordination of 

education policy and programs that affect NA/AN students; 
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(vi) furthering tribal sovereignty by supporting efforts, consistent with 

applicable law, to build the capacity of tribal educational agencies and 

TCUs to provide high quality education services to NA/AN children; 

(vii) developing in partnership with tribal educational agencies a more 

routine and streamlined process for entering into agreements for 

educational studies conducted on tribal lands; 

(viii) developing sufficient data resources to inform progress on Federal 

performance indicators, in close collaboration with the Department of 

Education's National Center for Educational Statistics; 

(ix) encouraging and coordinating Federal partnerships with public, 

private, philanthropic, and nonprofit entities to help increase the readiness 

of Al/AN students for school, college, and careers, and to help increase 

the number and percentage of NA/AN students completing college; and 

(x) developing a national network of individuals, organizations, and 

communities to share best practices in NA/AN education and encouraging 

them to implement these practices. 

(2) In order to help expand educational opportunities and improve education 

outcomes for NA/AN students, the Initiative shall promote, encourage, and 

undertake efforts, consistent with applicable law, to meet the following 

objectives: 

(i) increasing the number and percentage of NA/AN children who enter 

kindergarten ready for success through improved access to high quality 

early learning programs and services, including Native language 

immersion programs, that encourage the learning and development of 

NA/AN children from birth through age five; 

(ii) supporting the expanded implementation of education reform 

strategies that have shown evidence of success in enabling NA/AN 

students to acquire a rigorous and well-rounded education and increasing 

their access to the support services that prepare them for college, careers, 

and civic involvement; 
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(iii) increasing the number and percentage of NA/AN students who have 

access to excellent teachers and school leaders, including effective 

science, technology, engineering, and mathematics (STEM), language, and 

special education teachers, in part by supporting efforts to improve the 

recruitment, development, and retention of effective NA/AN teachers and 

other effective teachers and school leaders, particularly through TCUs; 

(iv) reducing the NA/AN student dropout rate and helping a greater 

number and percentage of those students who stay in high school to be 

ready for college and careers by the time of their graduation and college 

completion, in part by promoting a positive school climate and supporting 

successful and innovative dropout prevention and recovery strategies that 

better engage NA/AN youths in their learning and help them catch up 

academically; 

(v) providing pathways that enable those who have dropped out to 

reenter educational or training programs and acquire degrees, certificates, 

or industry recognized credentials and obtain quality jobs, and expanding 

access to high quality education programs leading to career advancement, 

especially in the STEM fields, by supporting adult, career, and technical 

education; 

(vi) increasing college access and completion for NA/AN students 

through strategies to strengthen the capacity of postsecondary 

institutions, particularly TCUs; and 

(vii) helping to ensure that the unique cultural, educational, and language 

needs of NA/AN students are met. 

(3) To facilitate a new partnership between the Department of Education and 

the Department of the Interior, to improve NA/AN education, the Executive 

Director shall work with the BIE Director and develop a Memorandum of 

Understanding (MOU) between the two Departments that will take advantage of 

both Departments' expertise, resources, and facilities. The MOU shall be 

completed within 120 days of the date of this order. Among other things, the 

MOU shall address how the Departments will collaborate in carrying out the 

policy set out in section 1 of this order. 
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(c) Funding and Administrative Support. Subject to the availability of appropriations, 

the Department of Education shall fund the Initiative, including NACIE. The 

Department shall also provide administrative support for the Initiative to the extent 

permitted by law and within existing appropriations. 

(d) Interagency Working Group. There is established the Interagency Working Group 

on NA/AN education and TCUs, which shall be convened by the Initiative's Executive 

Director. The Working Group shall consist of senior officials from the Department of 

Education and the Department of the Interior and officials from the Departments of 

Justice, Agriculture, Labor, Health and Human Services, and Energy, the 

Environmental Protection Agency, and the White House Domestic Policy Council, as 

well as such additional agencies and offices as the Secretaries of Education and the 

Interior may designate. Senior officials shall be designated by the heads of their 

respective agencies and offices. The Secretaries of Education and the Interior shall 

serve as the co chairs of the Interagency Working Group. 

(e) Federal Agency Plans. (1) Each agency designated by the co chairs as a member 

of the Interagency Working Group shall develop and implement a two part, 4 year 

plan of the agency's efforts to fulfill the purposes of this order, with part one of the 

plan focusing on all Al/AN students except for those attending TCUs, and part two 

focusing on Al/AN students attending TCUs. Each agency plan shall include: 

(i) annual performance indicators and appropriate measurable objectives 

with which the agency will measure its success in meeting the goals of this 

order; 

(ii) information on how the agency intends to increase the capacity of 

educational agencies and institutions, including our Nation's public 

schools and TCUs, to deliver high-quality education and related social 

services to all NA/AN students; and 

(iii) agency efforts to enhance the ability of these educational agencies 

and institutions serving NA/AN students to compete effectively for grants, 

contracts, cooperative agreements, and other Federal resources with 

which to serve the education needs of NA/AN students, and to encourage 

eligible schools and colleges serving those students to apply for Federal 

grants and participate in Federal education programs, as 
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appropriate. Agency plans may also emphasize access to high quality 

educational opportunities for NA/AN students, consistent with 

requirements of the ESEA, the Individuals with Disabilities Education Act, 

and other applicable Federal education statutes; the preservation and 

revitalization of tribal languages and cultural traditions; and innovative 

approaches to more seamlessly align early learning, elementary, and 

secondary education programs with the work of TCUs. 

(2) Submission. Each agency shall submit its plan to the Initiative by a deadline 

established by the co chairs. In consultation with NACIE, the Initiative shall then 

review agency plans and develop, for submission to the President, a synthesized 

interagency plan to achieve the aims of this order. 

(3) Annual Performance Reports. Each agency shall submit to the Initiative an 

Annual Performance Report that measures the agency's performance against 

the objectives set forth in its plan. In consultation with NACIE, the Initiative 

shall review and combine Annual Performance Reports from the various 

agencies into one annual report, which shall be submitted to the Secretaries of 

Education and the Interior for review. 

(f) Private Sector. In consultation with NACIE, and consistent with applicable law, the 

Interagency Working Group, led by the Executive Director, shall encourage the 

private sector to assist State- and locally-operated public schools that serve large 

numbers of NA/AN students, including those attending our Nation's public schools, 

publicly funded preschools, and TCUs, through increased use of such strategies as: 

(i) Providing funds to support the preservation and revitalization of Native 

languages and cultures; 

(ii) Providing funds to support increased institutional endowments; 

(iii) Helping these schools develop expertise in financial and facilities 

management, information systems, and curricula; and 

(iv) Providing resources for the hiring and training of effective teachers and 

administrators. 
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Sec. 4. Study. In carrying out this order, the Secretaries of Education and the Interior 

shall study and collect information on the education of NA/AN students. 

Sec. 5. General Provisions. (a) NACIE shall serve as the Initiative's advisory 

committee. 

(b) Insofar as the Federal Advisory Committee Act, as amended (5 U.S.C. App.), may 

apply to the Initiative, any functions of the President under that Act, except for those 

of reporting to the Congress, shall be performed by the Secretary of Education, in 

consultation with the Secretary of the Interior, in accordance with the guidelines 

issued by the Administrator of General Services. 

(c) This order supersedes Executive Order 13270 of July 3, 2002, Executive Order 

13336 of April 30, 2004, section 1(n) of Executive Order 13585 of September 30, 

2011, Executive Order 13592 of December 2, 2011 and section 1(s) of Executive 

Order 13811 of September 29, 2017. 

(d) The heads of agencies shall assist and provide such information to the Initiative as 

may be necessary to carry out its functions, consistent with applicable law. 

(e) Nothing in this order shall be construed to impair or otherwise affect: 

(i) authority granted by law to an executive department, agency, or the head 

thereof; or 

(ii) functions of the Director of the Office of Management and Budget relating 

to budgetary, administrative, or legislative proposals. 

(f) This order is not intended to, and does not, create any right or benefit, 

substantive or procedural, enforceable at law or in equity by any party against the 

United States, its departments, agencies, or entities, its officers, employees, or 

agents, or any other person. 
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Bayliss Fiddiman 

From: Bayliss Fiddiman 

Sent: Tuesday, July 13, 2021 2:19 PM 

To: Rosenblum, Ian; Cardichon, Jessica; Lee, Nicholas; Harris-Aikens, Donna; 
(b)(6) 

Subject: Thank You! 

Attachments: Thank you letter.pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Good Afternoon, 

Thank you for your support of the Augustus F. Hawkins Centers of Excellence grant program! I have attached a 

letter on behalf of the organizations that support this program, as well as the overall goal of building a more diverse 

teaching workforce. We appreciate the Biden-Harris Administration's commitment to increasing the diversity of our 

nation's educators through increased support for Historically Black Colleges and Universities, Tribal Colleges and 

Universities, and Minority-Serving Institutions such as Hispanic-Serving Institutions. Thank you for your leadership, 

and we look forward to assisting with these initiatives in the future. 

Best Regards, 

Bayliss Fiddiman, Esq. 

Associate Director, K-12 Education 

Center for American Progress 
(b)(6) I @civicengageJD 

bfiddinnan@americanprogress.org 

Center for American Progress 
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July 13, 2021 

Secretary Miguel Cardona 

Department of Education 

400 Maryland Ave. SW 

Washington, D.C. 20202 

Dear Secretary Cardona, 

An educator workforce that reflects the racial diversity of our nation's population and 

student body is key to supporting the academic achievement and social and emotional 

development of all students. Yet today, only 20% of our educator workforce is 

comprised of teachers of color at a time when 40% of our population and a majority of 

our public school children are people of color. 

We write today with sincere gratitude for the investments proposed in the Biden-Harris 

Administration's fiscal year (FY) 2022 budget and the American Families Plan's (AFP) 

that will support students' access to a diverse, well-prepared, and supported educator 

workforce. The FY 2022 budget and the AFP's $9 billion investment in the educator 

workforce are vital to students' access to great teachers and leaders. We specifically, 

want to thank you for recognizing and supporting the longstanding and outsized role 

that Historically Black Colleges and Universities (HBCUs), Tribal Colleges and Universities 

(TCUs), and Minority-Serving Institutions (MSIs) including Hispanic-Serving Institutions 

(HSIs) of higher education have played in providing a pipeline of well-prepared 

educators that are racially and ethnically diverse, through your proposed investment in 

the Augustus F. Hawkins Centers of Excellence program. 

The $20 million proposed in the FY 2022 budget and the $400 million in mandatory 

funding over ten years through AFP ($40 million in FY 2022) for the Augustus F. Hawkins 

Centers of Excellence program will ensure that HBCUs, TCUs, and MSIs including HSIs 

continue to prepare teachers and school leaders that are racially and ethnically diverse, 

profession-ready, certified, and licensed. We appreciate the Biden Administration's 

commitment to a well-prepared educator workforce that reflects our nation's student 

population and overall changing demographics. 

We look forward to working with you to enact the bold investments in a diverse, well-

prepared, and supported educator workforce outlined in the FY 2022 budget and AFP, 

Progressive Ideas for a Strong, Just and Free America 
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including the vital investment in the Augustus F. Hawkins Centers of Excellence 

program. 

Sincerely, 

Center for American Progress 

American Federation of Teachers 

American Indian Higher Education Consortium 

Augustus F. Hawkins Foundation 

EDGE Consulting Partners 

Education Reform Now 

Education Trust 

Educators for Excellence 

Hispanic Association of Colleges and Universities 

Mississippi First 

National Association for Equal Opportunity in Higher Education (NAFEO) 

National Association of Secondary School Principals 

National Center for Learning Disabilities 

National Center for Teacher Quality 

New America 

Teach Plus 

Thurgood Marshall College Fund 

United Negro College Fund 

Urban Education Academy 

CC: Ian Rosenblum, Donna Harris-Aikens, Jessica Cardichon, Nick Lee, Maureen Tracey-Mooney 
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Stephen Kostyo 

From: Stephen Kostyo 

Sent: Thursday, July 29, 2021 2:44 PM 

To: scott.sargard@ed.goy; Harris-Aikens, Donna; Cardichon, Jessica; EN/Migration_ 

Cc: Rebecca Howard; Michael DiNapoli 

Subject: LPI Recommendations for ESRA Reauthorization 

Attachments: Supporting OIL in ESRA 7.29.21.pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hi Jessica, Scott, Donna, and Loredana, 

I hope you are all doing well. My colleagues Michael, Rebecca, and I are reaching out to share LPI's research-based 

recommendations for the reauthorization of the Education Sciences Reform Act (ESRA) that are focused on 

supporting states and districts in tracking and closing equity gaps. 

Our ESRA reauthorization recommendations are spelled out in more detail in the attached document and include: 
1. Allowing Regional Educational Laboratories (RELs) to provide technical assistance and training and disseminate 

best practices on how states and districts can collect, report, disaggregate, validate, and utilize information 
related to students' opportunities to learn. 

2. Providing explicit flexibility to the Comprehensive Centers Program so that they can increase regional, state, 
and district capacity related to students' opportunities to learn. 

3. Supporting states in collecting, validating, reporting, and analyzing data related to student opportunities to 
learn for use in improving student learning through the Statewide Longitudinal Data System (SLDS) grant 
program. 

Please let us know if you have any questions or would like to meet about our recommendations. 

Best, 

Stephen 

Stephen J. Kostyo 

Senior Policy Advisor 

Learning Policy Institute 

202-991-5234 (o) 

skostyo@learningpolicyinstitute.org 

learningpolicyinstitute.org 

@LPI Learning 

If you would like to receive updates when LPI releases a new research publication, please sign up for our mailing 

list here. 



L LEARNING POLICY INSTITUTE 
Research. Action. Impact. 

Supporting Opportunity-to-Learn Indicators through the Reauthorization of the Education 
Sciences Reform Act 

Research shows that giving students equitable opportunities to learn requires access to key resources. 
These resources include at a minimum access to a rich curriculum; adequate funding, staffing, and 
facilities; up-to-date, standards-based materials and technology; and access to qualified, experienced, in-
field, and effective teachers. To ensure all students have high-quality learning opportunities, policymakers 
need support in establishing evidence-based indicators that inform education improvement processes and 
decisions about targeted student-centered programming, educator support, and equitable resource 
allocation. 

Recent research demonstrates opportunity-to-learn (OTL) indicators can inform school, district, and 
systems-wide improvement. OTL indicators are metrics or measures that provide data and information 
about the educational factors—curriculum, educators, and resources—that research suggests matter most 
for student success. Such indicators may include measures of college and career readiness; student 
engagement; school climate; access to a rich curriculum; adequate funding, staffing, and facilities; up-to-
date, standards-based materials and technology; and access to qualified, experienced, in-field, and 
effective teachers. These and other well-chosen indicators of school conditions and outcomes—which 
should be disaggregated by student subgroup—can be used to both gauge and increase students' 
opportunities to learn. 

OTL indicators can provide information about the nature of the teaching and learning opportunities made 
available to students in different states, districts, and schools across the country. For example, if a state's 
curriculum frameworks and assessments outline standards for science learning that require laboratory 
work and computers, certain kinds of coursework, and knowledge for teaching science effectively, states 
and districts should know whether students have access to these resources, and they should be responsible 
for designing policies that ensure the availability of the curriculum, materials, and qualified teachers to 
meet state specific standards. 

Supporting Student Opportunity to Learn through ESRA 

The reauthorization of the Education Sciences Reform Act (ESRA) is an opportunity to support states and 
districts in collecting and analyzing key OTL data and taking action to close equity gaps. The Every 
Student Succeeds Act (ESSA) requires states to add at least one indicator of "school quality or student 
success" to their accountability systems. A number of states have responded by adding indicators of 
college and career readiness, extended-year graduation rates, suspension rates, school climate, and 
chronic absenteeism, which all provide information about the broader set of outcomes and opportunities 
that shape student success. 

While ESSA has expanded the use of OTL indicators, many states and districts have not been supported 
in collecting, validating, and utilizing these or other evidence-based data linked to student success. To 
address this issue, the federal government can enhance its efforts to support states and districts in using 
OTL data to close equity gaps through an ESRA reauthorization. This can be done by specifically 
leveraging technical assistance and research dissemination through the Regional Educational Laboratories 
(RELs), creating resources and providing further support through the Comprehensive Centers Program, 
and equipping the Statewide Longitudinal Data System (SLDS) grant program to aid in building state and 
local capacity in measuring students' opportunity to learn. Taken together these reforms can help states 
and districts learn how to best collect, report, disaggregate, validate, and use the data from OTL 
indicators. 
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ESRA Reauthorization Recommendations: 
1. Allow Regional Educational Laboratories (RELs) to provide technical assistance and 

training and disseminate best practices on how states and districts can collect, report, 
disaggregate, validate, and utilize information related to students' opportunities to learn. 
Regional Educational Laboratories are the gold standard for working with states and districts, 
providing technical assistance, training, and conducting applied research to improve local 
understanding of education processes, data, and other information in ways that positively impact 
students. Allowing the RELs to support states and districts in using OTL indicators can provide 
these entities with the tools necessary to assess and close opportunity gaps. 

2. Provide explicit flexibility to the Comprehensive Centers Program so that they can increase 
regional, state, and district capacity related to students' opportunities to learn. The 
Comprehensive Centers Program is designed to improve the capacity of state education agencies 
(SEAs), regional education agencies (REAs), and local education agencies (LEAs). These centers 
offer another high-leverage support structure to aid states and districts in using OTL indicators. 
Granting Comprehensive Centers the ability to create evidence-based materials, tools, trainings, 
and other resources to increase the use of OTL indicators will assist states and districts in 
leveraging data to address opportunity and achievement gaps. 

3. Support states in collecting, validating, reporting, and analyzing data related to student 
opportunities to learn for use in improving student learning through the Statewide 
Longitudinal Data System (SLDS) grant program. The Statewide Longitudinal Data System  
(SLDS) grant program supports states in their efforts to design, build capacity around, and 
implement reporting and accountability systems. Not all states have the data systems necessary to 
collect, report, and effectively use information on OTL indicators. Allowing these grants to 
support OTL indicators will illuminate opportunity gaps and help states gain a more 
comprehensive picture of students' opportunities to learn—including outcome data. 

Recommended Redline: 

TITLE I—EDUCATION SCIENCES REFORM 

Section 102. DEFINITIONS 

(X) OPPORTUNITY-TO-LEARN INDICATORS.— the term "opportunity-to-learn indicators" includes 
indicators that provide information about the educational factors that matter most for student success and 
that provide evidence-based incentives for school, district, and systems-wide improvement. Such 
indicators may include measures of college and career readiness; student engagement; school climate; 
access to a rich curriculum; adequate funding, staffing, and facilities; up-to-date, standards-based 
materials and technology; and access to qualified, experienced, in-field, and effective teachers. 

SEC. 174 REGIONAL EDUCATIONAL LABORATORIES FOR RESEARCH, DEVELOPMENT, 
DISSEMINATION, AND TECHNICALASSISTANCE. 

(f) CENTRAL MISSION AND PRIMARY FUNCTION.—Each regional educational laboratory awarded 
a contract under this section shall support applied research, development, wide dissemination, and 
technical assistance activities by—

 

(1) providing training (which may include supporting internships and fellowships and providing 
stipends) and technical assistance to State educational agencies, local educational agencies, 
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school boards, schools funded by the Bureau as appropriate, and State boards of education 
regarding, at a minimum—

 

(A) the administration and implementation of programs under the Elementary and 
Secondary Education Act of 1965 (20 U.S.C. 6301 et seq.); 
(B) scientifically valid research in education on teaching methods, assessment tools, and 
high quality, challenging curriculum frameworks for use by teachers and administrators 
in, at a minimum—(i) the core academic subjects of mathematics, science, and 
reading;(ii) English language acquisition;(iii) education technology; and (iv) the 
replication and adaption of exemplary and promising practices and new educational 
methods, including professional development strategies and the use of educational 
technology to improve teaching and learning; and 
(C) the facilitation of communication between educational experts, school officials, and 
teachers, parents, and librarians, to enable such individuals to assist schools to develop a 
plan to meet the State education goals; 

(2) developing and widely disseminating, including through Internet-based means, scientifically 
valid research, information, reports, and publications that are usable for improving academic 
achievement, closing achievement gaps, and encouraging and sustaining school improvement, 
to—

 

(A) schools, districts, institutions of higher education, educators (including early 
childhood educators and librarians), parents, policymakers, and other constituencies, as 
appropriate, within the region in which the regional educational laboratory is located; and 
(B) the National Center for Education Evaluation and Regional Assistance; 

(3) developing a plan for identifying and serving the needs of the region by conducting a 
continuing survey of the educational needs, strengths, and weaknesses within the region, 
including a process of open hearings to solicit the views of schools, teachers, administrators, 
parents, local educational agencies, librarians, and State educational agencies within the region; 
(4) in the event such quality applied research does not exist as determined by the regional 
educational laboratory or the Department, carrying out applied research projects that are designed 
to serve the particular educational needs (in pre-kindergarten through grade 16) of the region in 
which the regional educational laboratory is located, that reflect findings from scientifically valid 
research, and that result in user-friendly, replicable school-based classroom applications geared 
toward promoting increased student achievement, including using applied research to assist in 
solving site-specific problems and assisting in development activities (including high-quality and 
on-going professional development and effective parental involvement strategies); 
(5) supporting and serving the educational development activities and needs of the region by 
providing educational applied research in usable forms to promote school-improvement, 
academic achievement, and the closing of achievement gaps and contributing to the current base 
of education knowledge by addressing enduring problems in elementary and secondary education 
and access to postsecondary education; 
(6) collaborating and coordinating services with other technical assistance providers funded by 
the Department of Education; 
(7) assisting in gathering information on school finance systems to promote improved access to 
educational opportunities and to better serve all public school students; 
(8) assisting in gathering information on alternative administrative structures that are more 
conducive to planning, implementing, and sustaining school reform and improved aca-demic 
achievement; 
(9) bringing teams of experts together to develop and implement school improvement plans and 
strategies, especially in low-performing or high poverty schools; awl 
(10) developing innovative approaches to the application of technology in education that are 
unlikely to originate from within the private sector, but which could result in the development of 
new forms of education software, education content, and technology-enabled pedagogy ; and 
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(11) each regional educational laboratory may provide training and technical assistance to State 
educational agencies, local educational agencies, school boards, schools funded by the Bureau as 
appropriate, and State boards of education regarding the use of opportunity-to-learn indicators. 

(g) ACTIVITIES.—Each regional educational laboratory awarded a contract under this section shall carry 
out the following activities: 

(1) Collaborate with the National Education Centers in order to—

 

(A) maximize the use of research conducted through the National Education Centers in 
the work of such laboratory; 
(B) keep the National Education Centers apprised of the work of the regional educational 
laboratory in the field; and 
(C) inform the National Education Centers about additional research needs identified in 
the field. 

(2) Consult with the State educational agencies and local educational agencies in the region in 
developing the plan for serving the region, which may include increasing students' access to 
essential resources through the use of opportunity-to-learn indicators. 
(3) Develop strategies to utilize schools as critical components in reforming education and 
revitalizing rural communities in the United States. 
(4) Report and disseminate information on overcoming the obstacles faced by educators and 
schools in high poverty, urban, and rural areas, including information regarding students' 
opportunity to learn, through the use of opportunity-to-learn indicators. 
(5) Identify successful educational programs that have either been developed by such laboratory 
in carrying out such laboratory's functions or that have been developed or used by others within 
the region served by the laboratory and make such information available to the Secretary and the 
network of regional educational laboratories so that such programs maybe considered for 
inclusion in the national education dissemination system. 

TITLE II—EDUCATIONAL TECHNICAL ASSISTANCE 

SEC. 201. SHORT TITLE. 

This title may be cited as the "Educational Technical Assistance Act of 2002". 

SEC. 202. DEFINITIONS. In this title: 

(1) IN GENERAL.—The terms "local educational agency" and "State educational agency" have the 
meanings given those terms in section 9101 of the Elementary and Secondary Education Act of 1965 (20 
U.S.C. 7801). 

(2) SECRETARY.—The term "Secretary" means the Secretary of Education. 

(3) OPPORTUNITY-TO-LEARN INDICATORS.— the term "opportunity-to-learn indicators" includes 
indicators that provide information about the educational factors that matter most for student success and 
that provide evidence-based incentives for school, district, and systems-wide improvement. Such 
indicators may include measures of college and career readiness; student engagement; school climate; 
access to a rich curriculum; adequate funding, staffing, and facilities; up-to-date, standards-based 
materials and technology; and access to qualified, experienced, in-field, and effective teachers. 

SEC. 203. COMPREHENSIVE CENTERS. 
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(f) ACTIVITIES.—(1) IN GENERAL.—A comprehensive center established under this section shall 
support dissemination and technical assistance activities by—

 

(A) providing training, professional development, and technical assistance regarding, at a 
minimum—

 

(i) the administration and implementation of programs under the Elementary and 
Secondary Education Act of 1965 (20 U.S.C. 6301 et seq.); 
(ii) the use of scientifically valid teaching methods and assessment tools for use by 
teachers and administrators in, at a minimum—

 

(I) the core academic subjects of mathematics, science, and reading or language 
arts; 
(II) English language acquisition; and 
(III) education technology; and 

(iii) the facilitation of communication between education experts, school officials, 
teachers, parents, and librarians, as appropriate; and 

(B) disseminating and providing information, reports, and publications that are usable for 
improving academic achievement, closing achievement gaps, and encouraging and sustaining 
school improvement, utilizing opportunity-to-learn indicators (as described in section 1116(b) of 
the Elementary and Secondary Education Act or 1965 (20 U.S.C. 6316(b))), to schools, 
educators, parents, and policymakers within the region in which the center is located; and 
(C) developing teacher and school leader in service and preservice training models that illustrate 
best practices in the use of technology in different content areas,; and 
(D) providing technical assistance and training to state educational agencies, local educational 
agencies, and regional educational agencies, to assist them in collecting, reporting, validating, and 
analyzing opportunity-to-learn indicators. 

SEC. 207. PRIORITIES. The Secretary shall establish priorities for the regional educational laboratories 
(established under section 174 of the Education Sciences Reform Act of 2002) and comprehensive centers 
(established under section 203 of this title) to address, taking onto account the regional assessments 
conducted under section 206 and other relevant regional surveys of educational needs, to the extent the 
Secretary deems appropriate. 

SEC. 208. GRANT PROGRAM FOR STATEWIDE, LONGITUDINAL DATA SYSTEMS. 

(a) GRANTS AUTHORIZED.—The Secretary is authorized to award grants, on a competitive basis, to 
State educational agencies to enable such agencies to design, develop, and implement statewide, 
longitudinal data systems to efficiently and accurately manage, analyze, disaggregate, and use individual 
student data, consistent with the Elementary and Secondary Education Act of 1965 (20 U.S.C. 6301 et 
seq.). 

(b) APPLICATIONS.—Each State educational agency desiring a grant under this section shall submit an 
application to the Secretary at such time, in such manner, and accompanied by such information as the 
Secretary may reasonably require. 

(c) AWARDING OF GRANTS.—In awarding grants under this section, the Secretary shall use a peer 
review process that—

 

(1) ensures technical quality (including validity and reliability), promotes linkages across States, 
and protects student privacy consistent with section 183; 
(2) promotes the generation and accurate and timely use of data that is needed—

 

(A) for States and local educational agencies to comply with the Elementary and 
Secondary Education Act of 1965(20 U.S.C. 6301 et seq.) and other reporting 
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requirements and close achievement gaps, including through the use of opportunity-to-
learn indicators; and 
(B) to facilitate research to improve student academic achievement and close 
achievement gaps; and 

(3) gives priority to applications that meet the voluntary standards and guidelines described in 
section 153(a)(5). 

(d) SUPPLEMENT NOT SUPPLANT.—Funds made available under this section shall be used to 
supplement, and not supplant, other State or local funds used for developing State data systems. 

(e) REPORT.—Not later than 1 year after the date of enactment of the Educational Technical Assistance 
Act of 2002, and again 3 years after such date of enactment, the Secretary, in consultation with the 
National Academies Committee on National Statistics, shall make publicly available a report on the 
implementation and effectiveness of Federal, State, and local efforts related to the goals of this section, 
including—

 

(1) identifying and analyzing State practices regarding the development and use of statewide, 
longitudinal data systems, which may include the incorporation of opportunity-to-learn 
indicators; 
(2) evaluating the ability of such systems to manage individual student data consistent with the 
Elementary and Secondary Education Act of 1965 (20 U.S.C. 6301 et seq.), promote linkages 
across States, and protect student privacy consistent with section 183; and 
(3) identifying best practices and areas for improvement, including incorporating opportunity-to-
learn indicators. 
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Phillip Lovell 

From: Phillip Lovell 

Sent: Tuesday, August 31, 2021 8:14 PM 

To: Rosenblum, Ian; Cardichon, Jessica; Sargrad, Scott; Harris-Aikens, Donna 

Cc: Khalilah Harris; Laura Jimenez; Nicholas Munyan-Penney; Charles Barone; Michael 

Dannenberg; Lindsay Kubatzky; Susie Feliz; mpolk@nul.org; Barbara Duffield; Ary 

Amerikaner; Terra Wallin; Ivy Smith Morgan; Reid Setzer; Lindsay Sobel; Roxanne 

Garza; achamorro@unidosus.org; Jennifer Ellis; Anne Hyslop; Rebeca Shackleford 

Subject: ESSER Reporting Recommendations 

Attachments: 8-31-21 ESSER Comments and Response FINAL.pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Greetings friends! 

Hope all is well. I wanted to share a collection of recommendations regarding ESSER reporting from several of your 

civil rights and education-equity colleagues. We formally submitted the comments this evening and wanted to send 

them directly to you as well. The recommendations come from: 

• Alliance for Excellent Education 

• Center for American Progress 

• Education Reform Now 

• National Center for Learning Disabilities 

• National Urban League 

• SchoolHouse Connection 

• The Education Trust 

• Teach Plus 

• UnidosUS 

Of course, we'd be happy to discuss this or provide additional information any time. Let us know if you have any 

thoughts/questions. 

Best, 

Phillip 

Phillip Lovell 

Associate Executive Director 

Alliance for Excellent Education 

1425 K Street, NW, Suite 700 

Washington, DC 20005 

Telephone: 202 828 0828 

Mobile: (b)(6) 



Facsimile: 202 828 0821  

Email: plovell@a114ed.org 

Website: www.a114ed.org 



August 31, 2021 

Kate Mullen 
PRA Coordinator 
Strategic Collections and Clearance, Governance and Strategy Division 
Office of Chief Data Officer 
Office of Planning, Evaluation and Policy Development 
400 Maryland Ave. SW, 
LBJ, Room 6W208D 
Washington, DC 20202-8240 

RE: Comment Request; Education Stabilization Fund-Elementary and Secondary School 
Emergency Relief Fund (ESSER 1/ESSER II/ARP ESSER Fund) Recipient Data Collection 
Form (Docket No. 2021-SCC-0096) 

Dear Ms. Mullen: 
The undersigned organizations welcome the opportunity to respond to the U.S. Department of 
Education's (ED's) request for comments regarding the Elementary and Secondary School 
Emergency Relief (ESSER) Fund Data Collection Form. We submit these recommendations as a 
collaboration of national organizations seeking to advance shared education equity priorities 
through federal, state, and local policy and advocacy. 

We applaud the administration for its efforts to advance policies that serve and support improved 
outcomes for students from low-income backgrounds, students with disabilities, students 
learning English, students experiencing homelessness, students in the foster care system, students 
who are incarcerated, undocumented students, Black and Brown students, Native students, Asian 
students, and students who identify as LGBTQ. We recognize that these are cross-cutting and 
intersectional issues, and that many students experience multiple vulnerabilities (e.g., students of 
color, students with disabilities, and students learning English are dramatically over-represented 
among students who experience homelessness); thus, the proposed data collection will require 
careful and thoughtful consideration for addressing multiple needs. 

We appreciate ED's comprehensive approach to ESSER data collection and reporting as 
demonstrated through the draft Data Collection Form, as it is vital for policymakers and the 
public to know how ESSER funds are being used, which students are benefiting, and how 
student outcomes are changing as a result. COVID-19 has exacerbated inequities that predate the 
pandemic and has created new ones. Funds provided through ESSER provide an unprecedented 
opportunity to address the disparities in our education system and implement new policies and 
practices that simultaneously address the impact of COVID-19 on students' academic and social 
and emotional well-being while building on students' inherent strength and resilience. While 



high-quality data collection and reporting may present challenges for some State and local 
educational agencies, the need to gather data to ensure ESSER is effectively serving students 
who have been historically underserved and who have been disproportionately impacted by the 
pandemic far outweighs the burden. To achieve these goals, and in the spirit of partnership, we 
offer the attached recommendations in response to ED's directed questions and the draft Data 
Collection Form. In addition to the detailed comments offered in these two attachments, we offer 
the following broad comments for your consideration: 

• Maintenance of Equity (MoEquity): We appreciate that Section 6 of the draft Data 
Collection Form calls upon State educational agencies (SEAs) to report data 
pertaining to the American Rescue Plan Act's Maintenance of Equity requirements. 
As ED knows, these requirements are critical for promoting resource equity by 
ensuring students who have been historically underserved do not face 
disproportionate reductions in resources. MoEquity requirements apply to local 
educational agencies (LEAs) in addition to SEAs. Therefore, it is vital for ED to 
provide guidance and oversight for SEAs regarding data reporting requirements for 
LEAs to ensure LEA compliance with MoEquity (see Attachment 2, 
Recommendation 17). 

• Focus on individual student groups: ESSER's statutory language articulates an 
emphasis on individual groups of historically underserved students. We applaud ED 
for reflecting this priority in the draft Data Collection Form by calling upon LEAs to 
report on the use of ESSER funds to support learning recovery or acceleration for 
student groups who were disproportionately impacted by the COVID-19 pandemic 
(Section 4, Subsection B, Question 4) and have included several recommendations to 
enhance this reporting. However, we encourage ED to also collect similar information 
regarding the use of ESSER SEA reserve funds disaggregated by student group (see 
Attachment 2, Recommendation 13). 

• Uses of ESSER funds: The list of ESSER uses of funds repeated throughout the draft 
Data Collection Form is a critical element of ESSER reporting as it will both provide 
information regarding how ESSER funds are used and will signal ED's priorities for 
how ESSER funds should be used. Therefore, we offer recommendations for 
additions and clarifications to this list to broaden the categories of activities included, 
align it with other lists of activities in the draft Data Collection Form, and ensure it 
fully incorporates priority activities such as professional learning and strategies to 
address lost instructional time and unfinished learning (see Attachment 2, 
Recommendations 6 and 7). 
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• Student outcomes: While it is critical to collect information regarding how ESSER 
funds are spent, it is equally important to know if student outcomes are improving as 
a result of ESSER-funded activities. Recognizing that only limited conclusions can be 
drawn from the reporting of this data as it is not the result of a rigorous evaluation, we 
appreciate the inclusion of student outcomes under Section 4 and offer 
recommendations for additional data points to be collected (see Attachment 2, 
Recommendation 15). Knowing the pandemic has disproportionately affected 
students who already faced disparities in opportunity, we must gather the information 
needed to ascertain whether or not efforts are effectively supporting these young 
people. 

• Data quality: Understanding how states and districts are using ESSER funds to meet 
the needs of students—especially underserved students who have disproportionately 
been impacted by the pandemic—requires detailed and high-quality data. We 
encourage ED to develop strong data quality checks during and after submission to 
maximize the utility of the information provided by SEAs and LEAs. 

Thank you for your ongoing efforts in pursuit of educational equity and excellence. We offer our 
partnership and support in this endeavor and look forward to working with you on behalf of 

America's underserved students. 

Sincerely, 

Alliance for Excellent Education 
Center for American Progress 
Education Reform Now 
National Center for Learning Disabilities 
National Urban League 
SchoolHouse Connection 
The Education Trust 
Teach Plus 
UnidosUS 
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Attachment 1: 
Responses to Directed Questions 

Directed Question 1  

COVID-19 has exacerbated and highlighted inequities in our nation's education system. A recent 
report from the Office for Civil Rights,  Education in a Pandemic: The Disparate Impacts of 
COVID-19 on America's Students, outlines evidence of widening disparities in academic 
outcomes, mental health supports, resource access, and general health and wellness among 
historically underserved students, including students of color, students with disabilities, and 
students learning English. As noted in this report "The unprecedented resources delivered by the 
American Rescue Plan. . . enable this conversation—and related actions—to meet the urgency 
of this time." 

Understanding how SEA, LEAs, and non-LEA entities are using ESSER funds to meet the needs 
of students—especially historically underserved students who have been disproportionately 
impacted by the pandemic—requires detailed, high-quality data. While high quality data 
collection and reporting may present challenges for some State and local educational agencies, 
the need to gather data to ensure ESSER is effectively serving students and to provide 
accountability that funds are creating impact where it is most needed far outweighs the burden. 
We appreciate ED's commitment to this. We urge ED to develop strong data quality checks 
during and after submission of the proposed Recipient Data Collection Form, with a focus on 
identifying zero reporting and implausibly large, small, or repeated values, and to specifically 
prioritize the quality of data in the following use-of-funds categories: 

• Mandatory ESSER allocations to LEAs (Section 3), because it represents no less than 
90% of total ESSER funding; 

• Actual subgrants awarded to LEAs (Section 3, Subsection A, question 1), because we 
know that actual mandatory subgrants awarded to LEAs differ from ED's estimates of 
ESSER allocations; and 

• Data on obligations and expenditures to address lost instructional time and identify 
and support students' social emotional needs (i.e., each individual use of funding 
specified under "activities addressing the academic impact of lost instructional time 
through the implementation of evidence-based interventions" and "social emotional 
supports"), school safety & operations, early childhood education, facilities, and staff 
professional development. 

Directed Question 3 

We applaud ED's inclusion of data collection fields related to the American Rescue Plan (ARP) 
Act's maintenance of equity requirement (MoEquity) to protect against the disproportionate state 
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education budget cuts that exacerbated funding gaps between low- and high-poverty schools 
during the Great Recession. To ensure ED has the data needed to track compliance with this 
critical protection and to compare cross-state data, we recommend use of the method described 
in Option A (completing the allocation data for each school on a list pre-populated by ED). 

We believe that Option A is less burdensome overall for SEAs and will allow ED to consistently 
calculate and define the categories of high-poverty and non-high poverty schools to ensure 
consistency among all States and districts. Additionally, Option A makes it easier for ED to 
conduct cross-state comparisons, whereas Option B could result in different SEAs utilizing 
inconsistent methodologies to calculate average per-pupil spending. 

Directed Question 4 

Section 3, Subsection C, question 4: Please describe how the selected activities or interventions 
respond to students' academic, social, and emotional needs. 

We appreciate ED's intention to gather information pertaining to the ways in which ESSER-
funded activities respond to students' academic, social, and emotional needs. To gather this 
information in a consistent fashion across the nation's school districts, we recommend several 
additions and clarifications to the list of activities included throughout the Data Collection Form 
per Recommendation 6 on the accompanying attachment (see Attachment 2). 

Section 3, Subsection C, question 5: Please describe how the selected interventions address the 
disproportionate impact of Covid-19 on underrepresented student groups, including each major 
racial and ethnic group, children from low-income families, children with disabilities, English 
learners, gender, migrant students, students experiencing homelessness and youth in foster care. 

We appreciate ED's intention to gather information pertaining to the ways in which ESSER-
funded activities address the disproportionate impact of COVID-19 on underrepresented student 
groups. We recommend editing this language to clarify that SEAs should provide specific 
information on how selected activities/interventions met the intended purpose of the set-aside for 
each listed student subgroup. Doing so will strengthen ED's ability to assess the degree to which 
these students have been served through ESSER-funded activities. 

Proposed Edits: 
5. Please describe how the selected activities or interventions address the disproportionate impact 
of Covid-19 on each listed underrepresented student group, including each major racial and 
ethnic group, children from low-income families, children with disabilities, students learning 
English, gender, migrant students, students experiencing homelessness and youth in foster care. 
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Section 3, Subsection D, question 10: How did the LEA seek to reengage students with poor 
attendance or participation? 

We appreciate ED including the topic of student reengagement in the Data Collection Form. We 
recommend asking both how the LEA identified students with poor attendance or participation in 
in-person, hybrid, and remote learning as well as how they sought to reengage those students. 
This information, combined with the information on daily attendance and chronic absenteeism 
collected under the Student Outcomes portion of the Data Collection Form, will help to provide 
insight on guidance ED can provide districts on effective means of tracking attendance and 
promoting reengagement. 

Proposed Edits:  
Did the LEA collect data on consistent attendance and participation in each school: 

• for students learning in-person? (YIN) 
All students data only 
Disaggregated data by student group 

• for students in hybrid learning? (YIN) 
All students data only 
Disaggregated data by student group 

• for students learning remotely? (YIN) 
All students data only 
Disaggregated data by student group 

How did the LEA seek to reengage students with poor attendance or participation? (mark all that 
apply) 

_ Direct outreach to families 

_ Engaging the school district homeless liaison 

_ Partnering with community-based organizations 

_ Offering home internet service and/or devices 

_ Implementing new curricular strategies to improve student engagement in remote 
learning 

_ Offering credit recovery and/or acceleration strategies 

_ Other (please describe) 

_ Other (please describe) 

_ Other (please describe) 
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Attachment 2: 
Comments in Response to ESSER Recipient Collection Form 

Please find below detailed comments and recommendations in response to the U.S. Department 
of Education's proposed Data Collection Form. 

Recommendation 1: Add Summary Data Source Chart 

To increase ease of reporting and to aid SEAs in understanding the full scope of reporting 
requirements, we recommend that ED produce a simple chart outlining the data collected through 
the Data Collection Form and what data will be included through other data sources, such as the 
Civil Rights Data Collection and Common Core of Data. To streamline and ease reporting 
requirements, this table could include links to data sources in one central location. 

Recommendation 2: Include Flexibility to Report Holistic SEA Spending on Lost 
Instructional Time, Afterschool and Summer Enrichment Programs  
Section 2- ESSER SEA Reserve (Pages 4-5) 

In the proposed Data Collection Form, SEAs are required to report on the total amount of 
funding the SEA is reserving, as well as separately reporting the amounts retained for 
implementation of evidence-based interventions aimed specifically at addressing lost 
instructional time, summer enrichment programs, and afterschool programs (rows 1 a-1 c in the 
ESSER SEA Reserve chart in Section 2 on pages 4-5). 

Ideally, SEAs would undertake spending in these critical areas as part of a holistic plan to 
address lost instructional time during the COVID-19 pandemic. Under such a comprehensive 
plan, it is foreseeable that spending in these three distinct areas would be blended or braided in 
ways that are not easily reported on the current chart. ED demonstrates it is aware of this 
difficulty later in the Data Collection Form, where there are specific instructions for flexibility 
around spending on tutoring, where that tutoring takes place during summer or afterschool 
programs. 

We recommend that similar instructions or flexibility be added to this chart to clarify reporting 
requirements for SEAs and to encourage comprehensive and holistic approaches to spending on 
summer enrichment, afterschool programs, and programs to address lost instructional time. 
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Recommendation 3: Clarify the Percentage of SEA Reserve Funds That May he Spent on  

Administrative Costs and for Emergency Needs 
Section 2- ESSER SEA Reserve (Page 5-6, with corresponding edit to the Definitions on page 2) 

The ARP permits SEAs to reserve up to 10% of their ARP ESSER allocations for state-level 
activities, including mandatory set-asides for evidence-based interventions to address lost 
instructional time (5%), summer enrichment programs (1%), and comprehensive afterschool 
programs (1%) and optional uses of funds for administrative costs (no more than 1/2  of 1%) and 
emergency needs (up to 3%, depending on the amount an SEA spends on administrative costs). 
As question A-9 of ED's use of funds FAQ  states: "In addition, not more than 1/2  of 1 percent of 
the State's total ARP ESSER award may be reserved for administrative costs. The remainder, if 
any, of funds not allocated to LEAs or reserved for mandatory set-asides or administrative costs 
(up to 3 percent, depending on the amount otherwise reserved) may be used for emergency needs 
as determined by the SEA to address issues responding to COVID-19." 

However, row Id of the reporting table in Section 2 (The total amount the SEA retained for 
administrative costs and emergency needs) indicates otherwise by stating that "this value may 
not exceed 1/2  of 1% of the value reported in Section 1.a for [the associated fund]." This is 
inconsistent with ED's guidance and the statute, as spending on administrative costs and 
emergency needs may constitute more than 1/2  of 1%. Thus, we recommend striking "and 
emergency needs" from row id and revising row if so that SEAs report their administrative 
costs, separate from their spending on emergency needs out of the SEA Reserve funds. 

Relatedly, in the definitions on page 2, the SEA Reserve funds definition should be clarified to 
specify the 10% Reserve funds must be spent on the mandatory set-asides and may be spent on 
emergency needs and administrative costs, as detailed below. 

Proposed Edits: 

Id. The total amount the SEA retained for administrative costs and emergency needs 

If. The total amount of SEA Reserve funds the SEA retained for state activities (such as 
emergency needs) from the SEA Reserve, other than funds for administrative costs, summer 
enrichment or comprehensive afterschool programs. 

SEA Reserve funds- An SEA may retain 10 percent or less of its ESSER Fund grant (the "SEA 
Reserve"), for set-asides to support evidence-based interventions to address lost instructional 
time, summer enrichment programs, and comprehensive afterschool programs and to address 
emergency needs as determined by the SEA resulting from COVID-19, which may be addressed 
through the use of subgrants or contracts. The SEA may also use one-half of one percent of its 
total grant for administrative costs. 
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Recommendation 4: Request Data on Evidence Base and Evaluation Methods for Updated 

SEA Interventions 
Section 2- ESSER SEA Reserve (Page 6) 

Two narrative responses near the end of Section 2 request information on amended ARP ESSER 
State Plans. To provide important details on any amended activities or interventions, we 
recommend requesting information on the evidence base and method of evaluation the SEA 
intends to use to track and report outcomes for all interventions or programs funded using 
ESSER SEA Reserve Funds, whether they were included in the original SEA plan or included in 
an amended SEA plan. 

Proposed edits: 
"After submitting its ARP ESSER State Plan, did the SEA make any changes to the evidence-

 

based interventions selected? (YIN) 
If so, please describe, including the level of evidence or evidence base for the selected 
interventions. 

After submitting its ARP ESSER State Plan, did the SEA make any changes to how it plans to 
evaluate the effectiveness of interventions to ensure they will ensure the selected interventiona 
will respond to students' academic, social, emotional and mental health needs? (YIN) 
If so, please describe." 

Recommendation 5: Request Additional Information on Subgrant Eligibility of LEAs 
Awarded under SEA Reserve Fund 
Section 2, Sub-Section A: ESSER I, ESSER II & ARP ESSER SEA Reserve (Page 7) 

From a review of initial ARP ESSER State Plans, some states have reported using SEA Reserve 
Funds to make allocations to LEAs who are not eligible for ESSER funds under Title I. It would 
be useful to track whether this is a common use of SEA Reserve funds nationwide. We 
recommend adding a column to this chart asking whether LEAs receiving awards specifically 
from SEA Reserve Funds were otherwise ineligible for ESSER I, II, and ARP ESSER funds 
(LEA subgrants). 

Recommendation 6: Edit and Expand ESSER Use of Funds Reporting Categories, 
including Uses of Funds to Address Lost Instructional Time  
First appears Section 2, Sub-Section A, Sub-Section A-1: ESSER I SEA Reserve Funds (Page 7-
8, repeated throughout Data Collection Form (Pages 9-13, 14-16, 18, 19-20, 25-29) 

ED has provided several reporting tables with categories of listed activities to capture the use of 
ESSER funds awarded to LEA and non-LEA entities (either from SEA Reserve funds or via 
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LEA subgrants). While these categories of listed activities capture many uses for ESSER funds 
to address the academic impact of lost instructional time, provide social emotional support, and 
establish school safety and operations, we offer recommendations to gather more detailed data in 
some critical areas, represent a broader range of programs and activities, and clarify permissible 
use of ESSER funds. For example, the proposed Data Collection Form only considers staff 
training and professional development related to supporting remote learning and safe reopening, 
when we know that educators will need professional development in many other areas to support 
students' academic acceleration, provide for students' social and emotional well-being as in-
person learning resumes, and reconnect with students and families with whom schools have not 
engaged since March 2020. 

The categories/list of activities included in these tables are repeated throughout the Data 
Collection Form, with some variations, but first appears in Section 2, Sub-Section A, Sub-
Section A-1. We recommend that the proposed edits found below be incorporated in all data 
collection items that include categories of listed activities, except where such data collection 
would not be feasible or would be redundant, including the following: 

• Section 2, Sub-Section A, Sub-Section A-2 (p. 10-13); 
• Section 2, Sub-Section A, Sub-Section A-3 (p. 14-16); 
• Section 3, Subsection C, question 3 (p. 18);1 
• Section 3, Subsection D, question 6 (p. 19-20);2  and 
• Section 4, Subsection B, question 2 (p. 25-29).3 

Proposed Edits: 

Activities addressing the academic impact of lost instructional time through the implementation of 
evidence-based interventions • 
*Administering and using high-quality assessments that are valid and reliable, in the language most 
likely to yield accurate results, to accurately assess students' academic progress and assist educators in 
meeting students' academic needs, including through differentiating instruction 

*Reengaging students with poor attendance or participation 

*Evidence-based summer learning or summer enrichment programs 

*Evidence-based afterschool programs 

1  For additional recommendations related to Section 3, Subsection C, question 3 (p. 18), please see 
Recommendation 7. 
2  For additional recommendations related to Section 3, Subsection D, question 6 (p. 19-20), please see 
Recommendation 7. 
3  The list of categories detailed in Recommendation 6 should be used for the data collection items detailed 
in Section 4, Subsection B, question 2 (p. 25-29), except for where it is not feasible to collect the data by 
student subgroup or where such data collection would be redundant with this Data Collection Form or 
other ED data collection efforts. For additional recommendations related to Section 4, Subsection B, 
question 2 (p. 25-29), please see Recommendation 13. 
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*Extended instructional time day - (including extended school or school week or school year) 

*Extended instructional time — extended school week 

*Extended instructional time - extended school year 

*Evidence-based high dosage tutoring during the school day 

(If tutoring takes place during summer school or afterschool programs, 

Please above below) use categories 

 

*Evidence-based high dosage tutoring during summer school 

*Evidence-based high dosage tutoring during afterschool programs 

*Staff training/Professional development on evidence-based strategies for learning recovery and 
acceleration in response to the academic impact of lost instructional time 

* Evidence-based activities, including staff training/professional development, to support language 
development for students learning English 

*Evidence-based activities to support students' transitions from high school to postsecondary education 

Other (please specify) 

 

Social Emotional Supports 

* Evaluating and addressing student's social and emotional well-being (including administering high-
quality diagnostic assessments, surveys, and observations) 

*Full-Service Community Schools 

*Mental health services and supports in the primary language(s) spoken at home (including hiring 
additional school support staff, launching partnerships with community-based organizations and mental 
health service providers, and evaluating and addressing student mental health needs under IDEA and 
Section 504) 

*Adoption or integration of social emotional learning into the curriculum 

* Evidence-based restorative justice practices intended to implement more equitable and effective 
methods of intervention and support (including Positive Behavioral Interventions and Supports (PBIS) 
.nd Multi-Tiered System of Supports (MTSS)) 

*Staff training/Professional development on evidence-based strategies for supporting students' social 
and emotional well-being 

* Social and emotional support for educators and staff 

*Family and community engagement (including meaningful engagement on family and community 
needs, resource allocation, and programs) 

School Safety & Operations 

*Safe school reopening/continuity of operations 

*Purchasing educational technology 

*Staff training/Professional development to support remote learning and safe reopening 

*Data Infrastructure or Capacity 

Ill Page 



*Early eChildhood eEducation pProgram expansiofFor-enhaneentent 

*Expansion and enhancement to early childhood education programs 

*Staff training/Professional development on evidence-based early childhood education practices to 
increase quality of early childhood education programs 

*Evidence-based activities to support students' transitions to Kindergarten 

*Allowable Activities under Other Laws AL 
*Individuals with Disabilities Education Act (IDEA) 

*Adult Education and Family Literacy Act (AEFLA) 

*Carl D. Perkins Career and Technical Education Act (Perkins CTE) 

*Education for Homeless Children and Youth Act (subtitle B of title VII of the McKinney Vento 
Homeless Assistance Act) 

*Facility Upgrades 

*Upgrading facilities to address COVID-19 safety measures (including upgrading or replacing HVAC 
systems) 

Recommendation 7: Expand Activity Categories Reported for Use of LEA Subgrants  
Section 3, Subsection C: ESSER Mandatory Subgrants to LEAs 20% Reserve to Address Lost 
Instruction Time, question 3 (Page 18) and Subsection D: ESSER Mandatory Subgrants to LEAs, 
Section 18003(c) - Use of Funds Detail, questions 6 (Pages 19-21) 

In question 3 of Section 3, Subsection C and question 6 of Section 3, Subsection D, we 
recommend ED re-evaluate which activities supported by ESSER funds may address lost 
instructional time and consider more of the listed activities as strategies that could be supported 
using an LEA's mandatory 20% set-aside of ARP ESSER funds (i.e., adding activities to the 
options that may be selected in question 3 and making more cells fillable, rather than blacked 
out, in the far-right column of the reporting table in question 6). Many other activities supported 

by ESSER funds, such as staff training, early childhood education, and activities under IDEA, 

could meet students' post-pandemic learning needs and address lost instructional time. 
Specifically, we recommend including all activities included under Recommendation 6 above, 
except those under Facility Upgrades, as possible uses of funds to address lost instructional time 

in both questions. 

Recommendation 8: Create Expanded Structured Response to Report Datapoints used for 
SEA and LEA Funding Allocation Decisions  
Section 2, Sub-Section A, Sub-Section A-3: ARP ESSER SEA Reserve Funds (Pages 13-14) and 
Section 4, Subsection A: Identifying  Students in Need of Targeted or Supplemental Support, 
question 1 (Page 24) 
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Throughout the proposed Data Collection Form, ED is collecting critical information on how 
SEAs and LEAs determined which students were most impacted by the COVID-19 pandemic 
and used that data to target ARP ESSER funding to students facing the greatest post-pandemic 
challenges. We recommend clarifying and adding further detail to the available responses to 
indicate how SEAs and LEAs identified the students most affected by the pandemic in Section 2, 
Sub-Section A, Sub-Section A-3, as well as in Section 4, Subsection A, question 1 (see 
suggested language below). For allocations of SEA Reserve Funds, we also recommend adding a 
structured response focused on which data points SEAs used to allocate funds and making other 
edits to clarify and expand some of the data collected throughout both structured responses. 

Proposed Edits: 

How did the SEA identify which students were most impacted by the COVID-19 pandemic? 
(mark all that apply) 

Student demographic data, such as race or ethnicity, FRPL eligibility, disability, or English 

learner status 

Student academic outcome data, such as academic data from state or local assessments 

Other student outcome data, such as data on students' school experiences and social and 
emotional wellbeing 

Opportunity to learn data, such as access to technology and access to educators, guidance 
counselors, and other support staff 

State administrative data, such as unemployment claims 

Health data, such as local Covid-19 infection rates or hospitalizations due to Covid-19 

Conversations with stakeholders eemmunity-(stakehelder-Mput), including: 

Students; 

Families; 

Tribes (if applicable); 

Civil rights organizations (including disability rights organizations); 

School and district administrators (including special education administrators); 

Superintendents: 

Charter school leaders (if applicable); 

Teachers, principals, school leaders, other educators, school staff, and unions; and 

Stakeholders representing the interests of children with disabilities, students learning 

English, children experiencing homelessness, children and youth in foster care, 

migratory students, children who are incarcerated, and other underserved students. 

Other, please specify:  
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Which of the following data points were used to allocate funds to students most impacted by the 
COVID-19 pandemic: (mark all that apply) 

Student demographic data, such as race or ethnicity, FRPL eligibility, disability, or English 
learner status 

Student academic outcome data, such as academic data from state or local assessments 

Other student outcome data, such as data on students' school experiences and social and 
emotional wellbeing 

Opportunity to learn data, such as access to technology and access to educators 

State administrative data, such as unemployment claims 

Health data, such as local Covid-19 infection rates or hospitalizations due to Covid-19 

Conversations with stakeholders sommunity-(-stakeheldef4nput), including: 

Students; 

Families; 

Tribes (if applicable); 

Civil rights organizations (including disability rights organizations); 

School and district administrators (including special education administrators); 

Superintendents: 

Charter school leaders (if applicable); 

Teachers, principals, school leaders, other educators, school staff, and unions; and 

Stakeholders representing the interests of children with disabilities, students learning 

English, children experiencing homelessness, children and youth in foster care, 

migratory students, children who are incarcerated, and other underserved students. 

Other, please specify:  

Recommendation 9: Expand Scope of Information Collected on ESSER Allocations to 
High-Poverty Schools  
Section 3, Subsection B: LEA Equitable Allocation to High-Poverty Schools, question 2 (Pages 
17-18) 

Under question 2, SEAs are asked to report average per-pupil allocations of ESSER I, ESSER II, 
and ARP ESSER funds for high-poverty and non-high poverty schools. To provide greater public 
transparency on schools that received ESSER funds, we recommend ED require states to collect 
information from LEAs on the total amount of ESSER I, ESSER II, and ARP ESSER funds 
provided to each school (in addition to the per-pupil allocations) and to submit this information 
to ED as part of this data collection. 

Additionally, consistent with our response to Directed Question 3, to ensure ED has the data 
needed to track compliance and to compare cross-state data, we recommend SEAs submit data 
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on LEA allocation of ESSER funds to high-poverty schools by completing the allocation data for 
each school on a list pre-populated by ED (Option A under Directed Question 3). We believe 
Option A is less burdensome overall for SEAs and will allow ED to consistently calculate and 
define the categories of high-poverty and non-high poverty schools to ensure consistency among 
all States and districts. 

Recommendation 10: Disageregate Narrative Responses by Student Suberoups  
Section 3, Subsection C: ESSER Mandatory Subgrants to LEAs, 20% Reserve to Address Impact 
of Lost Instructional Time, questions 4-5 (Page 18) 

To collect information on LEAs' 20% mandatory set-aside of ARP ESSER funds, ED has 
provided narrative response boxes asking reporters to detail how these funds will be used to 
respond to students' academic, social, and emotional needs and to address the disproportionate 
impact of COVID-19 on underrepresented student groups. To strengthen ED's ability to assess 
responses on these crucial questions, and consistent with our response to Directed Question 4, we 
recommend editing this language to clarify that SEAs should provide specific information on 
how selected activities/interventions met the intended purpose of the set-aside for each listed 
student subgroup. 

Proposed Edits: 
5. Please describe how the selected activities or interventions address the disproportionate impact 
of Covid-19 on each listed underrepresented student group, including each major racial and 
ethnic group, children from low-income families, children with disabilities, students learning 
English, gender, migrant students, students experiencing homelessness and youth in foster care. 

Recommendation 11: Expand Scope of Reporting on Staff Hired/Retained with ESSER 
Funding, including Demographic Data  
Section 3, Subsection D, ESSER Mandatory Subgrants to LEAs, Section 18003(c) (at least 90% 
of the ESSER I, ESSER II, and ARP ESSER awards, respectively) — Use of Funds Detail, 
question 11 (Pages 22-23) 

ED requests data on staff hiring and retention supported by ESSER funds disaggregated by 
staffing categories, including classroom educators, special educators, bilingual educators, school 
counselors, and other support personnel. To ensure a more comprehensive reporting of hiring 
and retention in LEAs, we recommend adding staffing categories for "school resource officers" 
and "school staff, tutors, and other student support personnel" and deleting "attendance officers." 

Additionally, to understand how SEAs and LEAs have used ESSER funding to recruit and 
support qualified and diverse personnel, demographic data should be collected for all staff 
categories represented in the provided table. 
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Recommendation 12: Expand Scope of Data Collected on Funds for Resource Equity 
Section 3, Subsection D, ESSER Mandatory Subgrants to LEAs, Section 18003(c) (at least 90% 
of the ESSER I, ESSER II, and ARP ESSER awards, respectively) — Use of Funds Detail, 
question 12 (Pages 23-24) 

The proposed Data Collection Form collects information on use of ESSER funds to address 
access to certain resources including mobile hotspots, internet connected devices, and home 
interne service. We recommend that this table be expanded to represent more comprehensive 
data on how ESSER funds are being used to address resource inequities, many of which have 
been exacerbated by the COVID-19 pandemic. Additional dimensions of resource equity, 
including mode of instruction, use of exclusionary discipline, access to/and success in advanced 
coursework, and access to strong and diverse educators, should be added to the table under 
question 12. Additionally, responses should be expanded from a simple "yes/no" to whether 
ESSER I, ESSER II, and ARP ESSER funds were utilized for each purpose. 

In addition, the current table provided in question 12 combines SEA Reserve and LEA subgrant 
ESSER funds. To avoid confusion, ED should create two separate reporting charts to conform 
with how spending is reported throughout the remainder of the proposed Form. 

Recommendation 13: Expand Disaggregated Data Collected on Students Served by ESSER 
Funded Activities and Interventions  
Section 4, Subsection B: Equitable support for learning recovery: activities by subpopulations, 
question 2 (Pages 24-29) 

The table provided under question 2 collects data on student subgroups served by activities 
funded through LEA subgrants. To strengthen the data collected through this table and ensure it 
reflects a full picture of the impact of LEA subgrant funds, we recommend that the disaggregated 
student subgroup data be reported for the percentage of students served within each subgroup 
(e.g., the percentage of an LEA's low-income students that participated in an activity), in 
addition to the total number of students served. We further recommend adding categories for all 
activities included under Recommendation 6 above, except where collection of this data 
disaggregated by student subgroup would not be feasible or would be redundant either with other 
items under this Data Collection Form or other ED data collection efforts. 

Additionally, similar disaggregated student subgroup data should be collected for 
activities/interventions funded through SEA Reserve Funds. Using the list in Recommendation 6, 
ED should add a student data component to an earlier table or add a new space in Section 2 of 
the data collection form for SEAs to report number and percentage of students served by SEA 
Reserve Funds, disaggregated by subgroup. 
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Finally, for all activities in Section 4, Subsection B where ED is requesting information on 
subgroups, the language should be strengthened around the availability/accessibility of programs 
to students per the proposed (edits below). 

Proposed Edits: 
Is this program accessible for all students, including adequate outreach conducted to all students, 
transportation provided for programs, and accommodation for students with disabilities Is this 
pr-egr-am-wailable-te-atl-stttssle*ts? Y/N 

Recommendation 14: Expand Categories of School Staff Reported by LEAs 
Section 4, Subsection C: Equitable access to key staff (Pages 29-30) 

ED has requested data on specific categories of staff serving at schools within LEAs receiving 
ESSER subgrants. To strengthen this list, we recommend the following edits: 

Staff Type 

 

Special educators and related service personnel, Including paraprofessionalci 

Bilingual educators 

English as a second language educators 

School counselors 

Social workers 

Nurses 

School psychologists 

Attendance School Resource Officers officers 

 

Support personnel not covered by additional categories (including paraprofessionals, academic coaches, 
and student support personnel) 

Recommendation 15: Expand Student Outcomes and Participation Data Collected 
Section 4, Subsection C, Student Outcomes (Pages 30-31) 

ED has provided a list of student outcomes data that will be appended to the proposed Data 
Collection Form to provide a more comprehensive picture of student engagement and learning 
progress. We recommend that this list be expanded (edits below) to include additional data 
points that capture critical information on student outcomes (including graduation rates, FAFSA 
completion rates, and college and career readiness indicators) and student engagement and 
participation (including data on disciplinary activities, such as suspensions). Additionally, 
available data on the impact and outcomes of programs undertaken with ESSER funding should 

be collected and appended where available. 
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Proposed Edits: 
Engagement and Participation: 

• % participating in math, reading and science assessment (where available) 
• % participating in English language proficiency assessment (where available) 

• Mean & mode daily attendance 

• Chronic Absenteeism 
• Rates of suspension and expulsion 

• Incidences of bullying and harassment 
Student Learning and Progression: 

• Assessment data (where available), specifically % proficient in math, reading, and 
science 

• FAFSA completion rate 

• 4-year adjusted cohort graduation rate 
• Extended cohort graduation rate (where available) 
• Rates of college and career readiness (where available) 

Recommendation 16: Collect Demographic Information Reported on Subgrantee Staff 
Section 5: Full-Time Equivalent (FTE) Positions, question 9 (Pages 30-31) 

ED requests information on staffing for all LEA and non-LEA entities awarded ESSER 
subgrants. To track whether LEA and non-LEA entities are utilizing funds to hire/retain qualified 
and diverse personnel, we recommend that this information be disaggregated by race and 
ethnicity. 

Recommendation 17: Clarify SEA Responsibility to Report LEA MoEquity Data 
Section 6: Maintenance of Equity (MoEquity) (Pages 31-33) 

ED provides information under Section 6 on MoEquity requirements, including collecting data 
on SEA compliance with these critical provisions. However, MoEquity requirements apply to 
LEAs, in addition to SEAs. To ensure compliance at the state and local levels, we recommend 
ED issue guidance on SEA roles and responsibilities vis-a-vis the LEAs it serves in terms of data 
collection, monitoring, and enforcement of LEA MoEquity requirements, including requirements 
that high-poverty schools do not face disproportionate cuts in state and local funding and/or 
disproportionate reductions in staffing. As the proposed data collection form includes no 
required reporting on the LEA MoEquity provisions (only SEA MoEquity), further clarification 
and guidance should be provided to SEAs on how ED will monitor implementation and 
compliance with the new requirement as it is essential to providing fiscal equity for our highest-
need communities and students. 
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Harris-Aikens, Donna 

From: Harris-Aikens, Donna 

Sent: Wednesday, September 1, 2021 11:38 AM 

To: 'Ellerson Ng, NoeIle' 

Subject: RE: Contacting Dr Biden's team 

Found it, (b)(6) 

From: Harris-Aikens, Donna 

Sent: Wednesday, September 1, 2021 11:35 AM 

To: Ellerson Ng, NoeIle <nellerson@aasa.org> 

Subject: RE: Contacting Dr Biden's team 

Hi NoeIle—

 

Her scheduling director is Gina Lee, but I don't have a verified WH email address for her 

From: Ellerson Ng, NoeIle <nellerson@aasa.org> 

Sent: Wednesday, September 1, 2021 6:33 AM 
To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov> 

Subject: Contacting Dr Biden's team 

r

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hi Donna 

I know I received an email from you with this information, but I Cannot find it for the life of me: we are interested in 

working with Dr Biden's office on our Superintendent of the Year Gala and Forum. Can you please tell me the best 

point of contact? Thank you, 

NEN 

Noelle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 

(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 



Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Thursday, September 2, 2021 2:41 PM 

To: Wall, Mary C. EOP/WHO; Garibay, Montserrat; Rosenblum, Ian; Harris-Aikens, 

Donna; Okolo, Osaremen F. EOP/WHO; Pugh, Carrie (OSPEA) 

Subject: CONFIDENTIAL: Latest NEA Member VAX Findings 

Attachments: NEA Member August Vaccine Survey Public Memo 083121.pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Embargoed til Tuesday 

I am sharing with you the results from our most recent national member survey. We have been tracking vaccination 

rates, school safety measures, and members' willingness to return to school buildings since February. This is the 4th 

time we have fielded this survey. Vaccination rates remain in a steady state where nearly 90% (87%) of our members 

are vaccinated. Nearly all of our members (96 percent) are currently back full time in-person or will be soon. Our 

members support important safety measures such as mask and vaccination requirements, as well as improved 

ventilation and frequent testing to keep themselves and their students safe. 

But there is also sobering news here. Our members are stressed out- we find an increasing number saying that they 

plan to leave the profession or retire earlier than planned. They also report that more of their colleagues are retiring 

or leaving the profession early. As schools reopen, we know that our members will be concerned about their own 

safety, their students' safety, and the safety of their families and their communities. Making sure their school 

buildings are safe places to teach and learn is essential to their emotional, mental, and physical well-being. 

We are planning a public release of some of this data early next week. Until then, please do not distribute publicly. 

Thanks Daaiyah 



GBAO 

To: NEA 

From: GBAO 

Date: August 31, 2021 

Member Tracking Poll: COVID-19 Vaccine Mandates And School Reopening 

With the vast majority of schools now open for full-time, in-person instruction or planning to 
reopen for full-time, in-person instruction when they begin the school year, four major findings 
emerge from our most recent survey of N EA members: 

1. Majorities of members favor vaccine and mask requirements for both staff and 
students age 12 and over. 

2. Unlike a year ago, when most members were opposed to reopening for full-time, 
in-person instruction, a majority now support full reopening. 

3. Educators want COVID-19 safety measures in place to protect themselves and 
their students. 

4. The pandemic has taken a toll of educators, with members reporting increased 
stress and observing more colleagues leaving the profession or retiring compared 
to previous years. 

The following are key findings from a nationwide poll of 2,807 educators who are members of 
the National Education Association. 

Key Findings 

• The majority of members support vaccine and mask requirements in schools. 
Members support their school district requiring/mandating school staff (65 percent favor, 
26 percent oppose) to receive COVID-19 vaccinations. A smaller majority also supports 
requiring/mandating students age 12+ (61 percent favor, 27 percent oppose) to receive 
COVID-19 vaccinations. Members also support their school district requiring/mandating 
staff and students to wear masks in schools (69 percent favor, 22 percent oppose). 
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Vaccine Mandate: 
School Staff 

(Combined splits) Would you favor or 
oppose your school district (requiring/ 

mandating) school staff to receive COVID-
19 vaccinations with the same exceptions 
that exist for other vaccines like measles 

and polio? 

9 • 

Vaccine Mandate: 
Students 12+ 

(Combined splits) Would you favor or 
oppose your school district (requiring/ 

mandating) students age 12+ to receive 
COVID-19 vaccinations to attend school 
with the same exceptions that exist for 
other vaccines like measles and polio? 

Mask Mandate 

(Combined splits) Based on current trends, 
would you favor or oppose your school 
district (requiring/mandating) staff and 
students to wear masks in schools? 

9 

Favor Oppose Not sure Favor Oppose Not sure Favor Oppose Not sure 

*Split exercises showed no significant difference between 'requiring" and "mandating" language 

• Nearly all members and students are going to school in-person full-time this fall. 
Among members who had started their school year when they took the survey (35 
percent), most (97 percent) say their students are learning in-person full-time. Among 
those who had not started school yet but whose district had announced a fall plan, most 
say their districts plan to be open full-time in-person in the fall (95 percent). 

Early Feb 2021 • Early March 2021 • Late May 2021 Mid August 2021 

Owl 

       

20 

   

20 

  

 

16 

   

     

3 

   

In 

  

       

Full in-person learning for Full in-person for faculty, Hybrid (part-time in-

 

students partial or full distance learning person/part-time distance 
for students learning) 

Full distance 
learning 

• Vaccination rates among members are much higher than among the general 
public, but increases are tapering off. Most members (87 percent) have received at 
least one dose of a COVID-19 vaccine, compared to 86 percent in May. 
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% at least one dose 86 87 

Jan '21 Feb '21 Mar '21 Apr 21 May '21 Jun '21 Jul '21 Aug '21 

• A majority of members are ready for full-time in-person instruction, while others 
will return if required. Similarly, a majority of members prefer to be exclusively in-
person at the start of the school year (62 percent), while the remaining members prefer 
to be hybrid (22 percent), or virtual (16 percent). This is much different from a year ago, 
when members were split between wanting to do hybrid or virtual instruction. 

(Split) Based on the way things are trending now, which of the following best 
describes how you feel about teachers, other school employees, and students 

returning to school for five days a week of full-time, in-person instruction this fall? 

66 

I am ready to return for full- I will return for full-time in- I would request a medical I would quit my job before 
time in-person instruction person instruction if I'm exemption to returning in- agreeing to return to full in-

 

now required to, but I don't think person if asked to return now person instruction now 
we should return to full-time 

in-person instruction yet 

GBAO 

1 
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(Split) Based on current trends, if you were given a choice, which would you rather 
be doing (when school starts this year)? 

• Exclusively in-person • Hybrid • Exclusively virtual 

      

    

41 

 

  

40 

  

19 

   

  

16 

      

July 2020 August 2021 

• Members generally feel safe returning to school in-person this year, but do not 
feel "very safe." Two thirds (67 percent) of members say they feel safe working in-
person this year, but few feel very safe (27 percent). 

How safe do you feel returning to in-person school this year? 

Darker shade = Stronger intensity 

67 

33 

 

27 

Safe Unsafe 

• Amid Delta surge, members place greater importance on requiring PPE and 
enforcing physical distancing for in-person instruction compared to three months 
ago. Members continue to favor a wide range of proposals to make school buildings 
safer, including requiring staff and students to isolate if they test positive, having 
sanitizer available, and cleaning surfaces regularly. Members also place high importance 
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Safety Measures *Among not doing full distance learning 

% Important 

Requiring students and staff who test positive for COVID-19 to isolate 
according to federal health guidelines 96 

Improved ventilation in schools 96 

Hand sanifizer available throughout the schools 93 

Cleaning and disinfection of high-touch surfaces 92 

PPE available to school employees and students 88 

PPE provided and required for school employees and students / 
Requiring students and staff to wear masks in schools 81 

Enforcing physical distancing measures 77 

Requiring unvaccinated staff be regularly tested for COVID-19 74 

Requiring unvaccinated students be regularly tested for COVID-19 70 

% Implemented" 

73 

36 

89 

72 

71 

65 

34 

12 

6 X
 X

X
X

 

on requiring unvaccinated staff and unvaccinated students to be tested regularly, though 
very few say such measures are implemented in their schools. 

• Improved ventilation in school buildings continues to be a key area to address. 
Members say improved ventilation in school buildings is a top priority, though few report 
that it has been implemented in their schools. When directly asked whether they think 
their school's ventilation system is providing them enough protection from COVID-19 to 
feel safe working in-person, 33 percent say yes, 39 percent say no, and 28 percent 
aren't sure. 

In your opinion, is your school's ventilation system providing you enough protection 
from COVID-19 for you to feel safe working in-person? 

* Yes • No Not sure 

      

39 

  

  

38 

    

       

        

May 2021 August 2021 

• Educators are much more stressed than they were before the pandemic. When we 
ask members to rate how stressful they found work before the pandemic, members 
mean rating is 5.8 on a 0 to 10 scale. When asked to rate their stress level now, the 
mean climbs to 8.0, and 69 percent of members are more stressed now than they were 
before the pandemic. 
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Pre-pandemic: On a scale of 0 to 10, how stressful did you find work before the 
Work Stress co VID-19 pandemic? 

Pandemic: On a scale of 0 to 10, how stressful do you find work now? If your district 
is not currently in session, think about when you were last working at your school(s). 

Extremely 10 stressful 

   

   

 

69% of members are 
more stressed now 

 

Not at all 
stressful 0 

Work stress Work stress 
pre-pandemic no',' 

• The vast majority of members feel the pandemic has resulted in more educators 
leaving the profession than before the pandemic and a growing number of 
members say they personally are more likely to retire or leave the profession 
earlier than they had planned. Nearly 80 percent of members say they feel that since 
the pandemic started, they have seen more educators retiring or leaving the profession 
than before the pandemic. When we ask members if the pandemic has made them more 
likely to retire or leave education earlier than planned, 37 percent of members say it has, 
an increase from 32 percent in May and up from 28 percent in July 2020. Educators of 
color are more likely to say they will leave earlier than planned, which is particularly 
troubling given the imperative to increase the presence of educators of color in the U.S. 

Since the pandemic started, do you think you have seen...? 

79 

More educators retiring or leaving Fewer educators retiring or leaving No noticeable change in the 
education than before the education than before the number of educators retiring or 

pandemic pandemic leaving education 
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'Ii 

White 
Li 

Black  
Li 
Hispanic/ 

Latino 

Retirement/Leaving Plans 
Has the COVID-19 pandemic made you more likely to retire or leave education 
earlier than you'd planned, more likely to work in education longer than you'd 
planned, or made no difference in your plans? 

• Retire/Leave Earlier • Stay Longer 0 No Effect 

              

              

             

62 

         

37 

   

   

32 

        

28 

 

2 

 

2 

    

1 

 

          

July 2020 May 2021 August 2021 

Retirement/Leaving Plans • Retire/Leave Earlier • Stay Longer • No Effect 

Years of experience 

L. 
Under 50 50+ 

ii ii  1- 1-
10 or Fewer 11-20 Years 21+ Years 

Years 

Methodology 

On behalf of the National Education Association, GBAO conducted the nationally representative 
online survey of 2,807 non-retired NEA members August 14-23, 2021. The sample is subject to 
a +/- 1.9 percentage point margin of error at the 95 percent confidence level. 
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Calvin MacDowell, Office of the President 

From: Calvin MacDowell, Office of the President 

Sent: Tuesday, May 25, 2021 2:38 PM 

To: Baer, Elizabeth 

Subject: RE: [Time sensitive] Meeting with the Secretary Thursday 

Thank you! 

From: Baer, Elizabeth [mailto:Elizabeth.Baer©ed.gov] 
Sent: Tuesday, May 25, 2021 2:36 PM 
To: Calvin MacDowell, Office of the President 
Subject: RE: [Time sensitive] Meeting with the Secretary Thursday 

Great, thank you, Calvin! We will include Beth on the zoom invite! 

From: Calvin MacDowell, Office of the President <cmacdowell@aft.org> 

Sent: Tuesday, May 25, 2021 2:18 PM 

To: Baer, Elizabeth <Elizabeth.Baer@ed.gov> 

Subject: RE: [Time sensitive] Meeting with the Secretary Thursday 

Hello Elizabeth, 

AFT President Randi Weingarten will be landing in Israel around this time on Thursday, 5/27 and as such she has 

asked that Beth Antunez (bantunez@aft.org) attend this meeting as her deputy. When the zoom details for this call 

are sent out can you ensure that Beth is included? 

Many thanks, 

Calvin 

Calvin MacDowell 
Executive Assistant/Scheduler I  Office of the President 
T: 202-393-4277 I E: cmacdowell@aft.org 

American Federation of Teachers, AFL-C10 

555 New Jersey Ave. N.W. I Washington, DC 20001 I  202-879-4400 

www.aft.org I www.facebook.com/AFTunion I www.twitter.com/AFTunion 

From: Baer, Elizabeth rmailto:Elizabeth.Baer@ed.gov] 
Sent: Monday, May 24, 2021 11:16 AM 
Subject: [Time sensitive] Meeting with the Secretary Thursday 

Good morning, 

I hope you're all well. I'm Elizabeth Baer, Secretary Cardona's Deputy Director of Scheduling. 

The Secretary would like to invite you to join him for a follow-up discussion on return to school. Please join us for a 

Zoom session this Thursday, May 27th, 3:15-4:00pm. This will be an informal, closed meeting for principals only. 
Please let us know if you are able to attend, and, if not, if you will be sending a deputy. 

Thank you so much! 

All best, 



Elizabeth 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 
filters, click here  to report it. 



Meadvin, Hayley 

From: Meadvin, Hayley 

Sent: Thursday, July 15, 2021 4:00 PM 

To: Hill, Rob [NEM 

Subject: RE: Wut? 

I just joined ED a few weeks ago as a senior advisor to the Secretary. 

This is my first of these calls, though talking to a few N EA folks in a few weeks to coordinate on lifting up ARP stories. 

How's Santa Fe? We're back in DC now (and forever!). 

From: Hill, Rob [N EA] <RHill@nea.org> 

Sent: Thursday, July 15, 2021 3:53 PM 

To: Meadvin, Hayley <Hayley.Meadvin@ed.gov> 

Subject: Re: Wut? 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

They turn it off for this call. Which is probably best as they're always saved and it's a gov't call. 

How long have you been there? I am usually calling in from Santa Fe but am in MA this month working remotely. 

Rob Hill 

Campaigns & Elections 

National Education Association 

Cell: (b)(6) 

On Jul 15, 2021, at 3:49 PM, Meadvin, Hayley <Hayley.Meadvin@ed.gov> wrote: 

? 

Hello! I was just trying to figure out how to Zoom chat you! 

From: Hill, Rob [NEA] <RHill@nea.org> 

Sent: Thursday, July 15, 2021 3:49 PM 

To: Meadvin, Hayley <Havlev.MeadvinPed.gov> 

Subject: Wut? 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments 
unless you recognize the sender and know the content is safe. 

Greetings, again! 



Rob Hill 

Campaigns & Elections 

National Education Association 

Cell: (b)(6) 



Meadvin, Hayley 

From: Meadvin, Hayley 

Sent: Tuesday, September 14, 2021 1:35 PM 

To: Ellerson Ng, Noelle 

Subject: RE: ARP examples in NC 

That sounds great, will send an invite. 

From: Ellerson Ng, Noelle <nellerson@aasa.org> 

Sent: Tuesday, September 14, 2021 11:21 AM 

To: Meadvin, Hayley <Hayley.Meadvin@ed.gov> 

Subject: RE: ARP examples in NC 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Can we dO 9:15 am tomorrow? 

NEN 

Noelle Ellerson Ng 

Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellersonPaasa.org 

(C) (b)(6) 

Twitter: @Noellerson 

#LovePublicEducation 

From: Meadvin, Hayley <Hayley.Meadvin@ed.gov> 

Sent: Tuesday, September 14, 2021 9:39 AM 

To: Ellerson Ng, Noelle <nellersonPaasa.org> 

Subject: RE: ARP examples in NC 

That'd be great. When works for you? 

From: Ellerson Ng, Noelle <nellersonPaasa.org> 

Sent: Monday, September 13, 2021 11:18 PM 

To: Meadvin, Hayley <Hayley.Meadvin@ed.gov> 

Subject: RE: ARP examples in NC 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

HI Hayley 

I'd be happy to help. I can connect Wed morning; would that work? 

NEN 



NoeIle Ellerson Ng 
Associate Executive Director, Advocacy & Governance 

AASA, The School Superintendents Association 

nellerson@aasa.org 

(C) (b)(6) 

Twitter: @NoeVerson 

#LovePublicEducation 

From: Meadvin, Hayley <Hayley.Meadvin@ed.gov> 

Sent: Thursday, September 9, 2021 5:46 PM 
To: Ellerson Ng, NoeIle <nellerson@aasa.org> 

Subject: ARP examples in NC 

Hi NoeIle, 

I'm a senior advisor to Secretary Cardona at the US Dept of Education. Several of my colleagues suggested I reach out 

to ASSA and Rachel Niebling thought you may be able to help. 

I'm working on compiling specific examples of ARP implementation efforts in several states and have had a hard time 

tracking down examples in NC and CO. Would you or someone on your team be able to help? Happy to chat about 

this on the phone, just let me know when you're available. 

Thanks so much, 

Hayley 

Hayley Matz Meadvin 

Senior Advisor 

Department of Education 

(202) 230-9630 



Amy Laitinen 

From: Amy Laitinen 

Sent: Thursday, February 25, 2021 3:03 PM 

To: Matsudaira, Jordan; Muenzer, Melanie 

Cc: Lanae Erickson Hatalsky 

Subject: (very very) short memo on equity and (very very) short-term Pell proposals 

Attachments: Short-Term Pell Joint Memo to ED.docx.pdf 

Hi there, OUS crew (it's so exciting to see the team take shape!!) 

I wanted to make sure you had this one-pager on short-term Pell that Lanae Erickson and I sent around to 

folks a few weeks ago. I just wanted to make sure you had it for when/if the issue comes up. New America is 

coming out with some research soon (previewed in the memo) about the equity implications of very very 

short-term training programs. 

Hope you are both doing well, drinking from the firehose! 

--Amy 

Forwarded message  

From: Amy Laitinen <laitinenPnewamerica.org> 

Date: Thu, Feb 11, 2021 at 10:23 PM 

Subject: (very very) short memo on equity and (very very) short-term Pell proposals 

To: <benjamin.millerPed.gov>, <michelle.cooperPed.gov>, <nick.leePed.gov>, 

<suzanne.goldbergPed.gov> 

Cc: Lanae Erickson Hatalsky <lerickson@thirdway.org> 

Hi everyone--

 

I can only imagine how busy things are right now. But I wanted to get this in your inbox so that you have it 

when the issue arises. 

Attached is a one-page memo from Lanae Erickson and me on the significant equity implications of short-

term job training programs, especially in light of potential efforts to expand the Pell Grant to those shorter 

than 15 weeks. It mentions a forthcoming New America report that we're happy to talk more about if you 

like--and Lanae and I are always available to chat about this, generally. We're also sending to folks at DPC, 

CEA, and OMB. 

We're all so grateful that you all are crazy enough to take on the mammoth project of building back better 

:) Thank you! 

--Amy (and Lanae) 



Amy Laitinen 
Jr of Higher Education 

New America 
740 15th Street NW, Suite 900, Washington, DC, 20005 
Twitter: @amylaitinenl  



To: Acting Assistant Secretary Michelle Asha Cooper; Acting Assistant Secretary Suzanne 

Goldberg; Deputy Assistant Secretary Nick Lee; and Senior Advisor Ben Miller 

From: Amy Laitinen, Director of Higher Education, New America; and Lanae Erickson, Senior VP 

of Social Policy and Politics, Third Way 

Re: Equity implications of short-term job training programs 

As the Biden Administration considers policy options to help American workers recover from the 

economic crisis, we urge the White House to ensure that funding of workforce development and higher 
education programs is thoughtful, sustainable, and that it makes equity—particularly racial equity—its 

top priority. Some have proposed using the Pell Grant program to finance very-short-term training 

programs of 8 to 15 weeks. Doing so would be a mistake with implications for students (especially 

students of color), for taxpayers, and for the long-term viability of the Pell Grant program. 

• Very short-term credentials often leave people earning poverty-level wages. Even longer 

certificate programs result in very poor labor market outcomes, with over three-quarters of 

them leaving graduates with median earnings below $30,000. A forthcoming New America 

report shows that over half of graduates from very-short programs like those that would be 

funded by short-term Pell earn $30,000 or less, with typical earnings $10,000-$20,000 lower per 

year for Black and Latinx graduates. Roughly 40 percent are unemployed after earning their 

credential. Because Pell operates like a voucher without significant quality guardrails, short-term 

Pell could send students to programs that leave them worse off than when they began, all while 

expending their limited Pell eligibility, limiting their ability to get a more useful credential. 

• Short-term Pell would disproportionately harm students of color. Short-term Pell could track 
low-income students—mostly Black and Latinx—away from the program's intent to help 

students earn degrees that provide an entry to the middle class. With the growing "white flight 

to the bachelor's de ree " an influx of low-quality, short-term credentials, including those 

offered by predatory actors, would disproportionately recruit students of color away from 

longer-term programs that have a larger payoff, widening the gap in educational attainment and 

economic mobility. 

• Short-term Pell puts the Pell Grant program at risk. The Pell Grant program supports around 7 

million low-income students every year; during recessions and recoveries, those numbers spike. 

During the recovery from the Great Recession, enrollment growth led to a shortfall in the 

program that led Congress to make eligibility cuts totaling roughly $50 billion, some of which still 
have not been restored. Short-term Pell would allow new, untested types of programs that have 

never been eligible for federal higher education dollars, like non-credit programs that don't 

count towards a college degree, which will likely stretch the Pell budget to the breaking point 

and force further cuts. That could also undermine existing strong bipartisan support for Pell. 

Rather than turn the Pell Grant program—a powerful tool for socioeconomic mobility—into an ATM for 

job training programs that leave students in poverty, the Administration should support investments in 

workers that will pay off, by ensuring those dollars are targeted, appropriate for local labor markets, and 

equity-oriented. Direct support for community colleges, through an investment like the Trade  

Adjustment Assistance Community College and Career Training (TAACCCT) program, paid off in the Great 

Recession and it can work again. Increased funding for our public workforce system and sectoral 

partnerships that connect job seekers, local employers, and training providers through the Department 

of Labor will support workers who have lost their jobs or careers during the pandemic. And support for 

work-based learning like high-quality apprenticeship programs will provide relevant experience 
alongside classroom training, with students learning while they earn. 



Clare McCann 

From: Clare McCann 

Sent: Monday, March 22, 2021 4:11 PM 

To: Matsudaira, Jordan; nicholas.lee@ed.gov; Williams, Rich; Habash, Tariq; Muenzer, 

Melanie; Garcia, Sara; Mishory, Jennifer 

Cc: Catherine Brown; Jessica Thompson; Angelica Gutierrez; Patricia Balana; Michele 

Streeter; Alexander Mayer; Kate Tromble; (b)(6) 

Subject: Re: Thank you! and follow-up on higher ed evidence base 

And, apologies for the double-email, but correcting one misspelled email in the previous version. Sorry 

about that! 

Clare McCann 
uupuLy LjLU Federal Policy 

New America I Higher Education Program 

740 15th Street NW, Suite 900, Washington, DC, 20005 

Office (202) 847-4778 I Cell (IL (6) I Twitter @ClareMcCann 

On Mon, Mar 22, 2021 at 4:05 PM Clare McCann <mccannPnewamerica.org> wrote: 

Hi all, 

Thanks so much for taking the time to talk today! We really enjoyed our conversation, and wanted to 

follow up with just a few quick things. 

• Here's the TICAS proposal we discussed earlier, so you have it handy: https://ticas.orecass/scaling-

student-success-a-national-proposali Page 4 includes an overview of many of the interventions we 

mentioned. 

• Here's a report our groups worked on (which I've sent to many of you separately, I know!) that 

describes steps the Administration could take to support evidence-based policymaking: 

https://www.newamerica.orgieducation-policyireportsiguide-biden-harris-administration-ensure-

student-success-higher-education/. The first section (here) specifically dives into what we know 

based on the existing evidence and research, all of which are based on RCTs. 

If there are any further questions, please don't hesitate to reach out -- the folks in the meeting today are 

all cc'd here. Thank you again! 

Best, 

Clare 

Clare McCann 
Dupucy Ui eiur 01 r u ural Policy 



New America I Higher Education Program 
740 15th Street NW, Suite 900, Washington, DC, 20005 
Office (202) 847-4778 I Cell (b)(6) I Twitter ClareMcCanii 



Rachel Fishman 

From: Rachel Fishman 

Sent: Friday, May 14, 2021 2:42 PM 

To: Cooper, Michelle; Williams, Rich; Powell, CJ; Nick Lee; Habash, Tariq; Garcia, Sara; 

Matsudaira, Jordan; Muenzer, Melanie 

Cc: Sophie Nguyen 

Subject: Nationally-representative survey data about IDR, higher ed policy priorities, and 

more 

Attachments: New America Varying Degrees 2021 Data Overview_EMBARGOED.pdf 

Good afternoon, 

Since 2017, New America has been fielding a nationally-representative survey measuring Americans' 

perceptions about education beyond high school. This year marks the fifth anniversary of Varying Degrees—

along with five years of tracking data for several questions, we also asked topical questions related to 

federal policy and the ongoing COVID-19 crisis and what it means for higher education. While the 

information won't be published until May 25, 2021, we wanted to provide you with a preview. 

Here are some relevant findings that you can read more about in the attached brief: 

When it comes to higher education policy, Americans want the Biden administration to prioritize 

college affordability. 

• Nearly half of Americans want the administration and Congress to prioritize affordability. A combined 

41% said that tuition-free two- or four-year college should be the top priority, and another 8% said 

doubling Pell Grants should be. 

• 40% prioritized policies for student loan borrowers, including 19% who said expanding access to 

affordable repayment options based on income should be the top priority; 13% who said $10,000 in 

debt forgiveness for all borrowers; and 8% who said improving Public Service Loan Forgiveness (PSLF). 

A majority of student loan borrowers are either enrolled in IDR (32%) or considering enrollment in IDR 

(31%). 

• Top reasons for those who were currently enrolled or considering enrollment include: 82% say it 

makes their payment more manageable compared to other plans; 82% say it was the only way to 

afford repaying; and 82% say they wanted access to student loan forgiveness. 

• Top reasons for those who are not enrolled and do not plan to enroll include: 62% say they want to 

pay down debt quickly; 58% are concerned about interest accrual; 57% say they will pay much more 

than what they borrowed. 

Please let us know if you have any questions or if you'd like to explore the data further--happy to share 

crosstabs. 

Best, 

Rachel 



Rachel Fishman 
Deputy Director for Research, Higher Education Program 
New America 
740 15th Street NW, 9th Fl, Washington DC, 20005 
Office (202) 596-3608 I Email fishmanr@newamerica.org 
@higheredrachel 
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Forthcoming Data from New America's Varying Degrees Nationally-Representative Survey 

Each year, New America fields a nationally-representative survey measuring Americans' perceptions 

about education beyond high school (methodology can be found at the end). We ask survey respondents 

about their views on the value of higher education, how it should be funded, and how it should be held 

accountable for taxpayer investment. We also ask timely questions about issues central to the public and 

policy discourse on educational opportunities after high school. 

This year marks the fifth anniversary of Varying Degrees—along with five years of tracking data for 

several questions, we also asked topical questions related to federal policy and the ongoing COVID-19 

crisis and what it means for higher education. The results from past years are available at 

VaryingDegrees.org. While the information won't be published until May 25, 2021, we wanted to provide 

you with a preview. We ask that you keep these data confidential and under embargo until their public 

release. Below, we have included results for some of our key questions from the survey regarding 

priorities for higher education policies for President Biden and Congress, borrowers' perceptions of 

income-driven repayment, institutions' responses to COVID-19, and views on transparency and 

accountability. 

Prioritizing Higher Education Policies 

We asked our survey respondents which of these policies they believed was the most important for 

President Biden and Congress to implement. In total, half prioritized affordability for current or future 

students-41 percent said that tuition-free two- or four-year college should be the top priority, and 8 

percent said doubling Pell Grants should be. Forty percent prioritized policies for student loan borrowers, 

including nearly one in five (19 percent) who said expanding access to affordable repayment options 

based on income should be the top priority; 13 percent who said $10,000 in debt forgiveness for all 

borrowers; and 8 percent who said improving Public Service Loan Forgiveness (PSLF). 



Which of the following do you believe is the most important higher 
education policy for President Biden and Congress to implement? 

(n=2021) 

Tuition-free public two-year and 
community college 

Expanding access to affordable 
repayment plans that are based on a 
percentage of the borrower's income 

Tuition-free public four-year colleges 
and universities 

$10,000 of federal student loan debt 
forgiveness for all borrowers 

Doubling the federal Pell Grant 
maximum from $6,000 to $12,000 for 8% 
the lowest-income students 

Improving Federal student loan debt 
forgiveness for public servants (e.g., 8% 
teachers and nonprofit employees) 

Other higher education policy II 8% 

Source: Varying Degrees 2021 

NEW AMERICA 

23% 

19% 

18% 

13% 
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We also disaggregated that information for respondents with and without student loans. Unsurprisingly, 

those who currently hold student loans were more likely than those who do not to prioritize debt 

forgiveness: 27 percent supported $10,000 in student loan debt forgiveness for all borrowers (compared 

with 9 percent of non-borrowers) as the top priority. Meanwhile, just 13 percent of those with student 

loans believed expanding access to IDR plans was the most important policy, compared with 21 percent 

of non-borrowers. Black respondents were also more likely to prioritize debt forgiveness (23 percent) 

than white (12 percent), Latinx (11 percent), or Asian (15 percent) respondents; and white respondents 

were least likely to prioritize tuition-free four-year college (15 percent), compared with Black (24 

percent), Latinx (25 percent), and Asian (27 percent) respondents. 

We asked respondents at what minimum family annual income they felt that students and their families 

should be responsible for the total cost of higher education (through savings and/or loans) — i.e., which 

families should not be eligible for need-based federal, state, or institutional financial assistance. Overall, 

42 percent of Americans believe that those with incomes below $100,000 should not have to cover the 

full cost of college and should be eligible for need-based aid. 

We asked respondents if students should have their student debt cancelled if a college or university is 

found to have misrepresented information to students about their programs of study and student 

outcomes. The results indicate fairly strong, and bipartisan support for borrower defense to repayment 

as 79 percent of respondents strongly or somewhat agreed. Support was high across all races, with 85 

percent of Black respondents, 78 percent of white and Latinx respondents, and 81 percent of Asian 
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respondents agreeing with the policy. Democrats were most likely to agree (88 percent), though both 

Republicans (64 percent) and Independents (79 percent) indicated fairly high levels of support. (Note: 

The differences between Asian respondents and other races are not statistically significant.) 

Income-Driven Repayment 

This year, we oversampled student loan borrowers and asked them questions about income-driven 

repayment (IDR). Of the current borrowers we surveyed, 32 percent said they were currently enrolled in 

an income-driven repayment plan; 31 percent were not enrolled in IDR but were considering it; and 37 

percent were not enrolled and did not intend to enroll in IDR. Black borrowers were more likely to be 

enrolled (41 percent) or considering enrollment (37 percent) than white borrowers (32 and 33 percent, 

respectively), Latinx borrowers (27 and 31 percent), or Asian borrowers (27 and 19 percent). Note: Only 

the difference between Black and Asian borrowers is statistically significant. 

Among those who were currently enrolled or were considering enrolling in an IDR plan, we asked about 

the reasons (both to a large and moderate extent) they were interested or enrolled in IDR: 

• 82 percent said their monthly payment was more manageable than it would be under other 

plans. 

• 82 percent said it was the only way they could afford to repay their loan. 

• 82 percent said they wanted access to student loan forgiveness. 

• 76 percent said that IDR allowed them to put more money toward other expenses. 

• 66 percent said it was because their monthly payment would always be manageable, regardless 

of the size of their loan. 

• 62 percent said it allows them to save more money. 

For borrowers who are not enrolled in an IDR plan or did not plan to enroll in IDR, we asked about the 

reasons (both to a large and moderate extent) they were not interested in IDR: 

• 62 percent said they wanted to pay down their debt quickly. 

• 58 percent said they were worried about interest accruing. 

• 57 percent said they would end up paying much more than what they borrowed. 

• 53 percent said they could afford their current payment. 

• 51 percent said they didn't think they could qualify for the plan. 

• 38 percent said they didn't think the payment [on IDR] was affordable. 

• 33 percent said they were worried about annual paperwork requirements or keeping up with 

program requirements. 

Responding to the COVID-19 Pandemic 

Over the past two years, we asked respondents whether they believe colleges and universities are having 

a positive or negative effect on the way things are going in this country today. The pandemic has 

certainly soured Americans' views about colleges and universities. Overall, responses were less 

optimistic today than in last year's survey (which was conducted prior to the onset of the COVID-19 



For those institutions that chose to return fully to in-person 
instruction in the classroom, to what extent do you think they 
considered the following in that decision? 

(n=2021) 

1. To a large extent ill To a moderate extent 

. Not at all 
Don't know/Skipped II To a small extent 

 

Financial well-being of the institution 48% 

 

33% 

 

13% 

 

Quality of instruction delivery 

      

32% 42% 

  

18% 

 

Student preference for being back in-
person 

      

24% 44% 

 

23% 

  

Physical health of the community, 
including students, faculty, staff, and 
local residents 

      

22% 38% 

 

28% 

 

11% 

      

Physical health of the surrounding 
community 

27% 38% 

 

25% 

 

9% 

Note: The numbers in this figure and the narrative may not match due to rounding. In case of 
mismatch, please refer to the narrative. 

Source: Varying Degrees 2021 

NEW AMERICA 
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pandemic in the U.S.): 58 percent said colleges have a positive effect, compared with 69 percent in last 

year's survey; and 41 percent said they have a negative effect, compared with 29 percent last year. 

Republicans were especially likely to have a negative view (60 percent), while 68 percent of Democrats 

said colleges have a positive effect. 

This year, we also asked about colleges' responses to the pandemic. We asked Americans, regarding 

colleges that returned to fully in-person instruction in the Fall of 2020, how much respondents felt each 

of the following factors were considered in the college's decision: 

Asked whether those colleges made the right decision in bringing students back to campus in the fall, 57 

percent said they had, while 42 percent said they did not. White respondents said that colleges had 

made the right decision (63 percent) at higher rates than Black (44 percent), Latinx (52 percent), and 

Asian respondents (41 percent). Republicans also agreed with the decision in much higher numbers (84 

percent, compared with 39 percent of Democrats and 57 percent of Independents). 

We asked respondents whether they strongly/somewhat agreed or disagreed that institutions are 

adequately providing the following to their students during the pandemic. (Note, the only statistically 

significant difference between current undergraduate students and the general public is for the health 

assistance question.) 



Percent strongly agree/somewhat agree that colleges and 
universities are adequately providing the following support to their 
students during the COVID-19 pandemic: 

N  All adults (n=2021) E Current students (n=514) 

Technological support (e.g., laptops, 
lab equipment) 

Mental health counseling 

Medical health assistance (e.g., 
insurance, COVID testing) 

Assistance with home schooling 

Increased financial assistance 

Increased help with basic necessities 
(e.g., food, toiletries, shelter) 

Lower tuition and fees 

Child care 

Source: Varying Degrees 2021 

NEW AMERICA 
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We also asked whether Americans believe that online higher education (that is, programs that were 

offered online prior to the pandemic) should be more expensive, less expensive, or cost about the same 

as in-person education. In total, 80 percent of respondents—including 79 percent of Democrats and 84 

percent of Republicans—felt online higher education should be less expensive. Sixteen percent said it 

should cost about the same; 3 percent said more expensive. 

As online education has become the norm over the past year due to the pandemic, we added a new 

question this year to gauge how people feel about whether it is acceptable to take out student loans for 

an online program. Overall, 63 percent of Americans agree that it is acceptable to borrow for an online 

program, with similar shares of Democrats (62 percent) and Republicans (68 percent) agreeing. There 

were some differences by race—white respondents agree at higher rates (66 percent) than Black (57 

percent), Latinx (55 percent), or Asian respondents (60 percent). 

Transparency and Accountability 

A strong majority of Americans-93 percent—said it is important for institutions to provide 

publicly-available data on graduates' results and achievements, such as graduation or employment rates, 

up slightly compared to last year. 
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A majority of Americans believe that colleges and universities should lose some of their access to 

taxpayer money if they fail to meet certain quality indicators, including having low graduation rates, low 

rates of graduates earning a living wage, high rates of graduates earning less than the average high 

school graduate, low rates of graduates paying down student loans, and high default rates for student 

loans. Eighty-one percent said low graduation rates should result in loss of some taxpayer dollars; 76 

percent said the same of low rates of graduates earning a living wage; 73 percent for high student loan 

debt relative to earnings; 72 percent for high rates of graduates earning less than the average high 

school graduate; 67 percent for low rates of graduates paying down their student loans; and 65 percent 

for high default rates for student loans. 

Democrats and Republicans vary a bit in the level of intensity as to which indicators institutions should 

be held accountable for, but importantly, the majority of both believe that institutions should be held 

accountable for all of the indicators. Democrats and Republicans feel most similarly about holding 

institutions accountable for graduation rates (80 percent of Democrats and 82 percent of Republicans), 

and least similarly about holding institutions accountable for graduates earning a living wage (80 percent 

of Democrats and 73 percent of Republicans). 

Views on Public Institutions and MSIs 

Overall, Americans believe public, nonprofit, and minority-serving institutions are worth the cost in the 

majority, but at varying levels of intensity--80 percent agree that public community colleges are worth 

the cost compared to 63 percent for the public, four-year sector, 54 percent for the private, nonprofit 

sector, and 65 percent for minority-serving institutions. Americans do not believe for-profit institutions 

are worth the cost, with only 37 percent agreeing, an almost 10 percentage point decline from 2019. 

While Americans believe public, nonprofit, and minority-serving institutions are worth the cost, in the 

majority, they are only comfortable supporting public and minority-serving institutions with their 

taxpayer dollars. Overall, 75 percent of Americans agree with spending their taxpayer dollars on public 

community colleges, 63 percent on public, four-year institutions, and 61 percent on minority-serving 

institutions. Only 29 percent would support taxpayer dollars being spent on for-profit institutions. 



How much do you agree or disagree that the following institutions 
are those you are comfortable supporting with your tax dollars? 

(n=2021) 

EStrongly/Somewhat agree EStrongly/Somewhat disagree Don't know/Skipped 

Public community colleges 

Public four-year colleges and 
universities 

Private non-profit four-year colleges 
and universities 

For-profit colleges and universities 

Minority-serving institutions 61% 35% 

Note: The numbers in this figure and the narrative may not match due to rounding. In case of 
mismatch, please refer to the narrative. 

Source: Varying Degrees 2021 

NEW AMERICA 

76% 

 

23% 

64% 

 

34% 

  

44% 

 

54% 

29% 

 

70% 
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Differences between Democrats and Republicans emerge when it comes to supporting different types of 

institutions with taxpayer dollars. Democrats and Republicans both agree that they are comfortable 

supporting public community colleges with their taxpayer dollars (83 percent of Democrats, 60 percent 

of Republicans). For public, four-year institutions, a strong majority of Democrats (75 percent) are 

comfortable spending taxpayer dollars on these institutions, whereas Republicans are split (48 percent). 

Significantly more Democrats also agreed with using taxpayer dollars to fund minority-serving 

institutions (77 percent) compared to Republicans (36 percent). Both Democrats and Republicans are not 

comfortable with taxpayer dollars being spent on the private, nonprofit sector (48 percent of Democrats 

agree, 36 percent of Republicans agree) or the for-profit sector (33 percent of Democrats agree, 24 

percent of Republicans agree). 

A majority of Americans believe public colleges and universities are currently underfunded by state and 

federal governments (63 percent believe public community colleges are underfunded, 54 percent agree 

public, four-year colleges are underfunded). Americans are split as to whether minority-serving 

institutions are underfunded (49 percent), and believe that the private, nonprofit sector and for-profit 

sectors are underfunded at lower rates (37 percent for nonprofits, 25 percent for for-profits). 

Democrats and Republicans have divergent opinions as to whether colleges and universities are currently 

underfunded by state and federal governments. Nearly three in four Democrats (74 percent) believe the 

public, two-year sector is underfunded, compared with just half of Republicans. Approximately 

two-thirds of Democrats believe both public four-year (68 percent) and minority-serving institutions (66 

percent) are underfunded compared with just about a third of Republicans (38 percent for public 

four-year and 34 percent for minority-serving institutions). 
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Methodology 

Survey Population and Response Rate 

The Varying Degrees survey was administered using NORC's AmeriSpeak Panel for the sample source. 

Funded and operated by NORC, AmeriSpeak is a probability-based panel designed to be representative 

of the U.S. household population. A general population sample of U.S. adults aged 18 and older was 

selected for this study. 

In addition to the general population sample, an extra sample was pulled to hit specific targets for 

current college student and student loan holder oversamples. College student status was confirmed at 

questions D4 and D5, and student loan status was confirmed at question D3 (questionnaire available in 

data download section of this report). 

The sample for a specific study is selected from the AmeriSpeak Panel using sampling strata based on 

age, race/Latinx ethnicity, education, and gender (48 sampling strata in total). The size of the selected 

sample per sampling stratum is determined by the population distribution for each stratum. In addition, 

sample selection takes into account expected differential survey completion rates by demographic 

groups so that the set of panel members with a completed interview for a study is a representative 

sample of the target population. If a panel household has one more than one active adult panel member, 

only one adult in the household is eligible for selection (random within-household sampling). Panelists 

selected for an AmeriSpeak study earlier in the business week are not eligible for sample selection until 

the following business week. 

A sub-sample AmeriSpeak web-mode panelists were invited to the survey on February 26, 2021 in a soft 

launch. The initial data from the soft launch was reviewed and the remainder of sampled AmeriSpeak 

panelists were invited to the survey on Monday, March 1. Data collection took place between February 

26 and March 17, 2021. 

NORC collected 2,620 total interviews: 2,491 by web mode and 129 by phone mode. More information 

about response rate, breakdown of participants, and margin of error can be viewed with the NORC Card 

in the data download section of this report. 

Data Collection Procedures 

To administer the phone survey, NORC dialed the sampled phone-mode panelists throughout the 

collection period. To encourage study cooperation among web-mode panelists, NORC sent email and 

SMS text message reminders after the initial contact between Friday, February 26 and Monday, March 

15. These web panelists were allowed to complete the survey via phone if convenient. Panelists were 

offered the cash equivalent of $3. 



Wesley Whistle 

From: 

Sent: 

To: 

Cc: 

Subject: 

Wesley Whistle 

Thursday, June 3, 2021 12:39 PM 

Matsudaira, Jordan 

Amy Laitinen 

Re: Short-term Pell 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

1-2 tomorrow works for us! 

On Thu, Jun 3, 2021 at 12:38 PM Matsudaira, Jordan <jordan.matsudaira Ped.gov> wrote: 

Would tomorrow 1-2 work? A few colleagues are free 1-1:30 but otherwise would be just me. 

Jordan 

From: Wesley Whistle <whistle@newamerica.org> 

Date: Wednesday, June 2, 2021 at 4:32 PM 

To: "Matsudaira, Jordan" <jordan.matsudaira Ped.gov> 

Cc: Amy Laitinen <la itinen@newamerica.org> 

Subject: Re: Short-term Pell 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Thanks, Jordan. Just looking at our calendars, do you have any time Friday afternoon? Or maybe next 

Wednesday afternoon between 2 and 4? 

On Wed, Jun 2, 2021 at 2:34 PM Matsudaira, Jordan <jordan.matsudaira Ped.gov> wrote: 

Hi! I'm so sorry — did I ignore the message below from Wesley below?? Very sorry I missed it! 



Yes — surprises all around... would be happy to get a call together to talk! 

Jordan 

From: Amy Laitinen <laitinenPnewamerica.org> 

Date: Wednesday, June 2, 2021 at 2:27 PM 

To: Wesley Whistle <whistlePnewamerica.org> 

Cc: "Matsudaira, Jordan" <jordan.matsudairaPed.gov> 

Subject: Re: Short-term Pell 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hey there! 

Just wanted to follow up on this--obviously this has moved through the Senate and is now moving to the 

House. We obviously would like there to be stronger guardrails (like a wage floor like Stephanie Cellini 

is proposing of $25,000) BUT ALSO we think it's crazy to do this without also doing CTA. If they are 

opening up HEA to do short-term Pell, they should absolutely open it up to do CTA. (also, the disclosures 

required in the Senate version would be very very hard to do without CTA). 

So...are y'all thinking of weighing in with the House and the Senate on this?... 

On Fri, May 7, 2021 at 12:07 PM Wesley Whistle <whistlePnewamerica.org> wrote: 

Hi Jordan, 

I hope you're doing well. Amy and I heard you were doing some thinking about how to make short-

term Pell work better if it happens, so I wanted to reach out and see if you had time in the next week 

or two to chat. We'd love to know what you are thinking and are happy to share some of our 

thoughts. 

Thanks, 



Wesley 

P.S. I was talking to Raj the other day and you came up. I didn't know you had a connection to 

Kentucky! 

Wesley Whistle 
Senior Advisor for Policy & Strategy 

New America I  Higher Education Initiative 
Cell (b)(6) I Email whistle@newamerica.org I Twitter @WesleyWhistle 
Pronouns: he I hirn I his 

Amy Laitinen 
Director of Higher Education New America 740 15th Street NW, Suite 900, Washington, DC, 20005 

Twitter: arnylaitineryl  

Wesley Whistle 
Senior Advisor for Policy & Strategy 

New America I Higher Education Initiative 
Celll  W(6) I Email whistle@newamerica.org I Twitter @WesleyWhistle 
Pronouns: he I him I his 

Wesley Whistle 
Senior Advisor for Policy & Strategy 

New  America I Higher Education Initiative 
Cell I W(6) 

I Email whistle@newamerica.org I Twitter @WesleyWhistle 



Pronouns: he I him I his 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Sunday, March 7, 2021 8:04 AM 

To: Garibay, Montserrat; Murphy, Sarah (Maggie); Kelly Booz, Educational Issues 

Subject: Re: AFT Share My Lesson Virtual Conference 

That's fantastic news! 

I'm looping in Kelly Booz, the Share my Lesson conference organizer. 

Thank you, 

Beth 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Saturday, March 6, 2021 10:55 PM 

To: Beth Antunez, Legislation; Murphy, Sarah (Maggie) 

Subject: AFT Share My Lesson Virtual Conference 

Beth, 

Good news. Dr. Cardona will be available to participate at the Share My Lesson Virtual Conference with Randi. 

The date will be on 3/25 at either 2:30 pm or 5 pm. We will let you know for sure the time on Thursday morning. 

In the meantime, I am putting you in contact with Maggie Murphy to work on the logistics for the event. 

Thank you, 

Montserrat 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our filters, click 

the following link to report it (https://portal.mailanyone.net/index.html#/outer/reportspam? 

token=dXN Icj1iYW50d W5 lekBhZnQu b3J nO3RzPTE2 MTUw0DkzM zI7dXVpZDO2 M DQONEVCN DN BQzQz0T13 N kN EM  

TI5ODU2MjhFMTJERDt0b2tIbj030TY30T15M2UzYjEzMjcOMGEzNzZkYTVhZGViMGVmZDVmOD14NGNIOw%3D%3D) 



Naomi Ondrasek 

From: Naomi Ondrasek 

Sent: Monday, March 8, 2021 2:53 PM 

To: Rhodes, Christian; Herman, Juliana; Sargrad, Scott; Taheri, Ramin; Leon, Kelly S.; 

Murphy, Sarah (Maggie); Samuel, Aaliyah; McKinney, Jessica; Ashe, Anya; Linda 

Darling-Hammond; Hanna Me'nick; Adam Edgerton 

Subject: Re: Summit Planning 

Attachments: Summit Recommendations_V3.docx 

Hi all, 

After last Friday's planning meeting, the LPI team put together some background on candidate districts (including 

those recommended by the CDC) and thoughts on considerations for streamlining the summit agenda. Please see the 

attachment. We're happy to discuss during the check-in today, if that's helpful. 

Best wishes, 

Naomi 

Naomi Ondrasek, PhD 
Senior Researcher and Policy Advisor 
Learning Policy Institute 

650-353-2423 
nondrasek(alearningoolicvinstitute.orq 
learninapolicvinstitute.orq 
(a LPI Learning 

If you would like to receive updates when LPI releases new research publications, please sign up for our 
mailing list here. 1 r  LE

O

A

L

R

IC

NING 

I INSTITUTE
  e c.h stw. Autturillnua R Ct 

From: "Rhodes, Christian" <Christian.Rhodes@ed.gov> 

Date: Friday, March 5, 2021 at 9:49 AM 

To: "Herman, Juliana" <Juliana.Herman@ed.gov>, "Sargrad, Scott" <Scott.Sargrad@ed.gov>, "Taheri, 

Ramin" <Ramin.Taheri@ed.gov>, "Leon, Kelly S." <Kelly.S.Leon@ed.gov>, "Murphy, Sarah (Maggie)" 

<Maggie.Murphy@ed.gov>, "Samuel, Aaliyah" <Aaliyah.Samuel@ed.gov>, "McKinney, Jessica" 

<Jessica.Mckinney@ed.gov>, "Ashe, Anya" <Anya.Ashe@ed.gov>, Linda Darling-Hammond 

<Idh@learningpolicyinstitute.org>, Naomi Ondrasek <nondrasek@learningpolicyinstitute.org>, Hanna 

Melnick <hmelnick@learningpolicyinstitute.org>, Adam Edgerton <aedgerton@learningpolicyinstitute.org> 

Subject: RE: Summit Planning 

Colleagues, 



Juliana and I have put together a quick agenda for today's meeting. Welcome to add or discuss more if necessary. 

See you soon. 

Christian Rhodes 

Original Appointment  

From: Herman, Juliana <Juliana.Herman@ed.gov> 

Sent: Wednesday, March 3, 2021 1:54 PM 

To: Herman, Juliana; Sargrad, Scott; Rhodes, Christian; Taheri, Ramin; Leon, Kelly S.; Murphy, Sarah (Maggie); Samuel, 

Aaliyah; McKinney, Jessica; Ashe, Anya; Linda Darling-Hammond; Naomi Ondrasek; Hanna Melnick; Adam Edgerton 

Subject: Summit Planning 

When: Friday, March 5, 2021 1:00 PM-1:45 PM (UTC-05:00) Eastern Time (US & Canada). 

Where: Microsoft Teams Meeting 

Microsoft Teams meeting 

Join on your computer or mobile app 

Click here to join the meeting 

Or call in (audio only) 

 

(b)(6) United States, Washington DC 

Phone Conference ID. (b)(6) 

Find a local number I Reset PIN 

Learn More I Meeting options 



Commented [1]: OPTION FOR STREAMLINING: 
would it be possible to integrate a student voice into the 
two panels on "Reopening Safely" and "Addressing the 
Academic, Social and Emotional Needs of Students"? 
Districts featured in those panels could help identify 
polished student speakers. 

If this panel stays, one helpful layer of vetting could 
happen by going through a youth organization that is 
separate from the districts. This could help bring in 
representation/voices from more districts: plus the 
youth orgs have experience prepping students for 

k.  panels and selecting really eloquent individuals.  

Commented [2]: OPTION FOR STREAMLINING: This 
panel and the fireside chat could collectively feature 
three districts: one west coast, one east coast, and one 
central US. The panel could provide a space for two 
districts to share their stories, with 2 representatives 
from each district (perhaps 3 if a student voice is added 
for each). 

The fireside chat could feature a couple of people from 
the 3rd district and provide a different, more 
conversational format, which might be useful for doing 
a deeper dive into the reopening story of a district, 
especially if it's a district that adjusted its strategy as 
they learned what worked and what didn't. 

LPI Recommendations for Reopening Summit 

10:00am: Welcome by FLOTUS 

10:15am: MC Opening 

10:15am-10:45am: In Their Own Words: Listening to Students 
Kickoff event with Dr. Cardona and Dr. Walensky hosting a "town hall" with middle and 
high school students. This will focus on addressing the academic, social and emotional 
needs of students during the pandemic and beyond. 

• Potential places we could look to identify student panelists: 
o Transition team speakers 
o America's Promise Alliance 
o Californians for Justice 

10:45am-12:00pm: Lessons from the Ground: Reopening Safely. Panel 
highlighting effective reopening approaches 

• West Coast District Options: 
• District: Larkspur-Corte Madera School District 

o Location: Mahn County, CA 
o Community: Suburban 
o Poverty: Overall, the county is not high poverty, nor is Larkspur-

Corte Madera. However, there are high poverty areas of the county, 
including districts where over half of the students are 
socioeconomically disadvantaged, as well as 12 schools with over 
90% FRPM. Over the past couple of months, all 12 of these 
schools have reopened. Mary Jane Burke could speak to this. 

o Diversity: Countywide, the two largest student groups are those 
identifying as white (54%) and Hispanic or Latino (32%) 

o Superintendent: 
• Dr. Brett Geithman (Larkspur-Corte Madera School District 

Superintendent) 
• Mary Jane Burke (Mahn County Office of Education 

Superintendent) 
o Additional potential speakers: 

• Local teacher union rep: Cindy Evans (president of local 
teacher union) 

• Classified staff (Mary Jane Burke mentioned she could pretty 
easily come up with suggestions here) 

o Notes/Highlights: Featured in LPI profile of reopening efforts in 
Mahn County. Strong example of collaboration with local public 
health agency, and efforts to communicate with and address 
concerns of multiple stakeholders (including families and 



educators) before reopening. District-wide testing strategy includes 
monthly screening tests of all school staff. Even with 97% of Mann 
County's schools open and over 1 million student days, they have 
only had 11 cases of in school transmission. Video of county 
reopening available with teacher union rep as well as 
superintendent. Mann County is on track to administering the 
second dose of vaccine to all educators by early April; they are 
also in the process of vaccinating their classified staff. 

• District: Cajon Valley Union School District 
o Location: San Diego County, CA 
o Community: Urban 
o Poverty: 70% socioeconomically disadvantaged. 
o Diversity: Countywide, the two largest student groups are 48% 

Hispanic or Latino, and 30% White 
o Superintendent: Dr. David Miyashiro 
o Additional potential speakers: 

• Multiple compelling speakers were interviewed for their 
district videos documenting their reopening strategy (e.g., 
see this video): 

o School board member 
o Principals from several school sites 
o Parents 
o Teachers 
o Classified staff (e.g., cafeteria worker) 

o Notes/Highlights: Reopened since the fall 2020. District was well 
positioned to reopen initially in hybrid because of pre-pandemic 
efforts to eliminate the digital divide. Featured in the NY Times as 
one of the only high poverty districts in the nation to reopen last fall. 
Very focused on social-emotional learning and supports as well as 
innovative project-based approach to learning. There are several 
videos about school reopening for the district: 

• https://www.youtube.com/watch?v=oavTi59Ctnc 
• https://www.youtube.com/watch?v=BdAnPWat900  
• https://www.youtube.com/watch?v=oKYzmXJU7g0  

• East Coast District Options: 
o District: New York City Public Schools 

• Location: New York, NY 
• Community: Urban 
• Poverty: 73% of students are socioeconomically disadvantaged 
• Diversity: Largest student groups: 41% Hispanic, 26% Black, 

16% Asian, 15% white 
• Superintendent: Meisha Porter 



• Additional potential speakers: 
• UFT President Michael Mu[grew or Vice President Evelyn de 

Jesus, either of whom would be a good voice on how they 
opened schools 

• Notes/Highlights: Strong labor collaboration with UFT. Featured in 
an AFT report, which describes how collaboration between labor 
and management resulted in the development of a districtwide 
surveillance testing and tracing strategy, with a union-management 
committee that oversees implementation. 

o District: Yadkin County School District, NC (CDC recommended) 
• Location: Yadkinville, NC 
• Community: Rural 
• Poverty: 59% on FRPM 
• Diversity: Two largest student groups  are White (84%) and 

Hispanic or Latino (11%) 
• Superintendent/School Leader: Todd Martin 
• Additional potential speakers 

• Dr. Daniel Benjamin, one of the researchers who established 
a Duke/UNC collaborative (see below) 

• Notes/Highlights: One of the 11 districts included in the North 
Carolina study (Zimmerman et al., 2021). CDC's summary  of 
findings from that study: "A study of 11 school districts in North 
Carolina with in-person learning for at least 9 weeks during the fall 
2020 semester reported minimal school-related transmission even 
while community transmission was high. These schools 
implemented and strictly adhered to multiple mitigation strategies, 
including universal mask use and physical distancing." One of 
several districts receiving support/advice from a collaborative of 
pediatricians at UNC/Duke (the ABC Science Collaborative). 

o District: Marietta City School District, GA (CDC recommended) 
• Location: Charter school system in Marietta, GA (outskirts of 

Atlanta) 
• Community: Urban 
• Poverty: 19% of families with income below the poverty level. 

District reports 54% of students in poverty 
• Diversity: Largest student groups are White (49%), Black (30%), 

Hispanic or Latino (16%) 
• Superintendent/School Leader: Dr. Grant Rivera 
• Notes/Highlights: Faced challenges with mitigation early in 

reopening with community surge, but responded very well to data 
and adjusted procedures as needed; can relay importance of 
lessons learned in this process. 



• Central U.S. District Options: 

o District: Granite School District, UT (CDC recommended) 
• Location: Salt Lake City, UT 
• Community: Suburban 
• High Poverty: 55% economically disadvantaged  
• Diversity: Two largest student groups are White (62%) and 

Hispanic or Latino (26%) 
• Superintendent/School Leader: Dr. Martin Bates 
• Notes/Highlights: Potential example of how to use testing to keep 

upper grades open. First district in the state to successfully 
implement the "Test to Stay" testing program, where rather than 
shifting to distance learning once a school hits a threshold of 15 
positive cases, the school remains open by administering rapid 
antigen tests to students and staff and quarantining only those 
individuals who test positive or refuse the test. In December 2020, 
a high school in the district hit the 15 case threshold; after 
administering tests to 1080 individuals at the school, 11 students 
and zero teachers tested positive (in addition to the 15 cases who 
were already out quarantining); that amounted to a 1% positivity 
rate, which was lower than the statewide 27% positivity rate at that 
time. 

o District: Mason City Schools 
• Location: Mason City, OH 
• Community: Suburban 
• High Poverty: No 
• Diversity: 74% white, next largest group is Asian (18%) 
• Superintendent: Jonathan Cooper 
• Additional potential speakers: 
• Notes/Highlights: One of 10 districts to participate in a biweekly 

state-funded testing pilot coordinated by Ohio State University and 
championed by Governor DeWine. Maintained a "band bubble" with 
0 cases and 9 feet of distancing with band socks, daily testing + 
tracing with district dashboard. 

KEYNOTE/FIRESIDE CHAT: Lunch keynote by the Vice President and/or a 
Fireside Chat with a Superintendent. Superintendent and Dr. Cardona (potentially 
with Vice President) will discuss reopening 

• Possible Speakers: Mann County (Superintendent Mary Jane Burke + President 
of their local teachers' union, Cindy Evans) 

o Themes that she could lift up: 
• Collaboration/partnership with public health 



• The importance of addressing concerns/fears of educators and 
families, and engaging them at each step of the reopening/planning 
process 

• Leveraging data to help districts make reopening decisions 
• The importance of positive labor management relationships and 

communication 
• Giving educators a platform to say what is and isn't working (she 

describes the president of their local teachers union as the first 
person to stand up and say distance learning wasn't working in 
their community, which helped catalyze work towards reopening) 

PANEL: Lessons from the Ground: Addressing the Academic, Social and 
Emotional Needs of Students. Peer-to-peer technical assistance panel highlighting 
strategies to support the social, emotional, and academic development needs of 
students. Looking for representatives of 2-3 schools/districts that have promising 
strategies for addressing students' academic needs (including one high school that has 
focused on increasing college enrollment) with a whole-child approach. 

• District: Cajon Valley would also be good here (see above) 

• District: Austin Independent School District, TX 
o Contact: SEL lead: Caroline Chase, Asst. Director of Social Emotional 

Learning 

3:10pm-3:15pm MC Transition and Break 

3:15pm-4:30pm:ROUNDTABLE: Preparing for the Months Ahead. ED/CDC staff 
host a virtual roundtable discussion with key K-12 stakeholders to preview the second 
volume of ED's handbook, with a focus on extended learning time and summer school 

• Leaders of organizations or community members 
o Groups already listed: School leadership groups (CCSSO, AASA, CGCS, 

NAESP, NASSP), unions (AFT, NEA), teacher voice groups (TeachPlus, 
E4E), parent groups (National PTA, National Parents Union), civil rights 
groups (LCCHR, NUL- Hal Smith, NAACP - Derrick Johnson, LDH - 
Sherrilyn !fill, UnidosUS, NCLD, CCD), grassroots groups (Dignity in 
Schools - Judith Browne Dianis, Alliance for Quality Education - Zakiyah 
Ansari), business community (BRT, Chamber), homeless (SchoolHouse 
Connection), philanthropy 

o Additional considerations regarding groups: representing tribes (e.g., 
American Indian Education Association), a group representing Asian 
American students, youth voice groups (America's Promise Alliance? 
Californians for Justice?), after school groups (America Youth Policy 

Commented [3]: OPTION FOR STREAMLINING: This 
could go in several different directions. I wonder if it 
could be narrowed down by focusing on a more 
discrete set of strategies that districts are implementing 
-- for example, expanded/accelerated learning, or how 
they will identify or are identifying social-emotional 
needs and addressing them. Could have two districts 
one speaks to SEL and the other to 
expanded/accelerated learning. 



Forum? Boys and Girls Club/YMCA?), ECE groups involved in schools 
(Child Care Aware of America, Head Start, NIEER) 

o If we have not already found another place for Randi Weingarten and 
Becky Pringle, this would be a place for one or both of them 

• Other People to Consider Slotting In: 
o State Chiefs who have worked to open schools safely: 

• Angelica Infante-Green, Rhode Island 
• Consider also Frank Flynn, president of the Rhode Island 

Federation of Teachers and Health Professionals, who worked on 
the plans for opening 

o Higher Education Leaders with great track records on opening colleges 
safely: 

• Michael Drake, University of California System 
• Joe Castro, California State University System 

4:30pm-4:45pm: Closing keynote from Dr. Cardona 



Naomi Ondrasek 

From: Naomi Ondrasek 

Sent: Wednesday, March 10, 2021 12:57 PM 

To: Rhodes, Christian; Herman, Juliana; Sargrad, Scott; Taheri, Ramin; Leon, Kelly S.; 

Murphy, Sarah (Maggie); Samuel, Aaliyah; McKinney, Jessica; Ashe, Anya; Linda 

Darling-Hammond; Hanna Melnick; Adam Edgerton; Bohanan, Levi 

Subject: Re: Summit Planning Agenda 

Thank you Christian! Here's an updated version of the GoogleDoc with some candidate districts and background on 
each. 

Best, 
Naomi 

Naomi Ondrasek, PhD 
Senior Researcher and Policy Advisor 
Learning Policy Institute 

650-353-2423 
nondrasek@learnindpolicyinstitute.org 
learninapolicyinstitute.orq 
@LPI Learning 

If you would like to receive updates when LPI releases new research publications, please sign up for our 
mailing list here. 

LI IN  INSTITUTE 

From: "Rhodes, Christian" <Christian.Rhodes@ed.gov> 

Date: Wednesday, March 10, 2021 at 9:53 AM 

To: "Herman, Juliana" <Juliana.Herman@ed.gov>, "Sargrad, Scott" <Scott.Sargrad@ed.gov>, "Rhodes, 

Christian" <Christian.Rhodes@ed.gov>, "Taheri, Ramin" <Ramin.Taheri@ed.gov>, "Leon, Kelly S." 

<Kelly.S.Leon@ed.gov>, "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov>, "Samuel, Aaliyah" 

<Aaliyah.Samuel@ed.gov>, "McKinney, Jessica" <Jessica.Mckinney@ed.gov>, "Ashe, Anya" 

<Anya.Ashe@ed.gov>, Linda Darling-Hammond <Idh@learningpolicyinstitute.org>, Naomi Ondrasek 

<nondrasek@learningpolicyinstitute.org>, Hanna Melnick <hmelnick@learningpolicyinstitute.org>, Adam 

Edgerton <aedgerton@learningpolicyinstitute.org>, "Bohanan, Levi" <Blevi.Bohanan@ed.gov> 

Subject: Summit Planning Agenda 

Colleagues, 

Below is a brief agenda for today's meeting and attached is an updated approved district list for review. 



1. Summit Planning Update 

a. Title: National Summit on Safe School Reopening 

b. 12pm-4pm 

c. Public announcement of summit date (tentatively tomorrow) 

d. Tech solutions 

2. District Review 

a. Assignment: Due date: 3/11/21 

i. Narrow list down to 8 (we only need 6 but allows for back-ups or solicitation of videos) 

ii. Separate by panels (CDC/ED mitigation vs. social emotional learning and academic supports 

3. Summit Content 

a. Student Roundtable (from selected districts) in discussion with CDC/ED Leadership 

b. Panel 1:: Lessons from the Ground: Reopening Safely. Panel highlighting effective reopening 
approaches 

i. 3 superintendents +1 other person discussing practical implications 

c. Panel 2: Lessons from the Ground: Addressing the Academic, Social and Emotional Needs of Students 
i. 2-3 district leaders 

ii. Need content (questions, discussion guide, etc.) 

4. Next Steps 



Kelly Booz, Educational Issues 

From: Kelly Booz, Educational Issues 

Sent: Friday, March 12, 2021 1:28 PM 

To: Murphy, Sarah (Maggie); Garibay, Montserrat 

Cc: Harmoush, Vanessa 

Subject: Re: AFT Share My Lesson Virtual Conference 

No worries! Our email system only accepts small files. I should have flagged that for you. 

We'll make these changes now with the headshot and bio. 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Friday, March 12, 2021 at 1:27 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Cc: "Ha rmoush, Vanessa" <Vanessa.Harmoush@ed.gov> 

Subject: RE: AFT Share My Lesson Virtual Conference 

Kelly, I'm so sorry I thought I sent it your way yesterday. I realized though a few times the past few days the emails 

bounced back b/c the photo file was too big. I've added Vanessa who can chime in if we want to approve the 

announcement. 

Dr. Miguel A. Cardona currently serves as the 12th  Secretary of Education. Since beginning his journey as an educator 

Secretary Cardona has served as an elementary school teacher, a school principal, an Assistant Superintendent, and 

most recently Commissioner of Education for the State of Connecticut. Under Secretary Cardona's leadership, 

Connecticut schools acted swiftly to mitigate student disruption during the COVID-19 pandemic, ensured students in 

underserved communities had access to laptops for remote learning, and brought stakeholders together across the 

education landscape to help Connecticut Public Schools safely reopen. During his tenure as Commissioner of 

Education, Cardona also announced the State's highest ever extended graduation rates for students with disabilities 
and English Learners; established the first national requirement for high schools provide courses on Black and Latino 

studies; and initiated systemic improvement protocols that can reach every corner of the state. His focus on equity 

and excellence for all learners has driven his work at all levels. 

Secretary Cardona is a lifelong resident of Meriden Connecticut and is proud alumnus of Meriden Public School. 

Following his time in Meriden Public Schools, he attended CCSU for his bachelor's degree and UCONN where he 

completed Master's in Bilingual/Bicultural Education, Administrator Preparation Program, Doctorate in Education, 

and Executive Leadership Program (Superintendent) Certificate. His greatest source of pride, however, is his family. 

Secretary Cardona and his wife Marissa are the proud parents of two children. 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Friday, March 12, 2021 10:02 AM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

Wonderful re: 5:00 pm. Thank you. 

Could I get the head shot and bio? We'd like to announce today, if that's okay. Do you need 



to approve the announcement? 

Also, was this description okay? 

Description: 

"Students have and always will serve as my motivation." - @SecCardona 

Join this AFT Share My Lesson keynote session featuring newly appointed U.S. Secretary of Education 

Miguel Cardona in conversation with AFT President Randi Weingarten. They will discuss the challenges 

ahead and the urgent priorities facing America's students, teachers, school staff and parents. 

This is an opportunity to hear first-hand from Cardona on the new administration's commitment to the 

education of our students, as schools across the country reopen safely and set forth a plan for learning 

recovery, trauma support and social-emotional development in the wake of the coronavirus pandemic. 

As a former teacher, principal and district administrator, Cardona will share his vision for collaboration, big-

picture solutions and an equity agenda as we move forward. Learn about priorities like ensuring all students 

have access to high-quality schools, supporting teacher quality and improving teacher diversity, expanding 

access to high-quality preschool, and supporting high-quality career and technical education. 

From: "Murphy, Sarah (Maggie)" <Maggie.MurphyPed.gov> 

Date: Thursday, March 11, 2021 at 9:57 PM 

To: "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Cc: "Kelly Booz, Educational Issues" <Kbooz@aft.org> 

Subject: RE: AFT Share My Lesson Virtual Conference 

Kelly, 

Great speaking with you today. We're good to go with 5 pm ET. Here's the title we'd like to use (only a small change 

to yours): Priorities to Support Our Students: A Conversation with U.S. Secretary of Education Miguel Cardona 

Let me know what else you need from us and I'll let you know when we can do a tech check, thank you. 

• Maggie 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Thursday, March 11, 2021 9:39 AM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov> 

Cc: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Subject: Re: AFT Share My Lesson Virtual Conference 

I am available at 1:30 pm 

Thank you, 

Montserrat 



On Mar 11,2021, at 8:18 AM, Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov> wrote: 

I can do 1:30! Montserrat, does that work for you? If so I can send out an invite. Kelly, thanks for 

following up! 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Thursday, March 11, 2021 9:17 AM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Cc: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

Hi all, 

What works for you today? I'm free now until 9:30 and then 1:30-2:30 and 3:00-

4:00. 

Thanks, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com I AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (b)(6) E: kboozPaft.org 

Twitter: Pkellycbooz  

Linkedln: linkedin.com/in/kellycarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Date: Wednesday, March 10, 2021 at 5:19 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org> 

Cc: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

Tomorrow works for me too. Just let me know the time. 

Thank you, 

Montserrat 

On Mar 10, 2021, at 3:51 PM, Kelly Booz, Educational Issues <Kbooz@aft.org> wrote: 

Tomorrow morning is fine. What works for you? Thanks! 



We can make 3/25 at 2:00 pm ET work if 5:00 pm ET does not work. 

Thanks, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com  I  AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (b)(6) I E: kbooz@aft.org 

Twitter: @kellycbooz  

Linkedln: linkedin.conniinikellycarnnichaelbood 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Wednesday, March 10, 2021 at 4:44 PM 

To: "Garibay, Montserrat" <Montserrat.Garibay@ed.gov>, "Kelly Booz, Educational 

Issues" <Kbooz@aft.org> 

Subject: RE: AFT Share My Lesson Virtual Conference 

Hi —Sorry I have some time sensitive obligations that are preventing me from calling today. 

Can we set up a time to chat tomorrow morning? I have this on our calendar on 3/25 at 

2:00 pm ET please let me know if that start time works for your event. 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Wednesday, March 10, 2021 2:26 PM 

To: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Cc: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

I am also available. Let me know and I am happy to join the call. 

Thank you, 

Montserrat 

Sent from my iPhone 

On Mar 10, 2021, at 1:16 PM, Kelly Booz, Educational Issues 

<Kbooz@aft.org> wrote: 



Sorry, I didn't reply earlier. I'm free now for the rest of the 

day plugging away. Does anything work this afternoon still? 

Otherwise, I can connect tomorrow. 

Best, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com  I  AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (6)(6) I E: kbooz@aft.org 

Twitter: @kellycbooz 

Linkedln: linkedin.com/inikellycarnnichaelbooz/ 

American Federation of Teachers, AFL-CIO 

SSS New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Tuesday, March 9, 2021 at 4:08 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Garibay, 

Montserrat" <Montserrat.Ga ribay@ed.gov> 

Subject: RE: AFT Share My Lesson Virtual Conference 

Hi Kelly —thank you so much for this! I'm working on getting you a shorter 

bio and let's use the picture of him in the classroom. Let me know if you need 

me to send you a high res option. What are some pockets of time you're free 

tomorrow for us to hop on the phone? Thank you! 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Tuesday, March 9, 2021 4:06 PM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Garibay, 

Montserrat <Montserrat.Garibay@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

Hi all, 

My colleague took a stab at a title and description for the 

webinar. Feel free to tweak, or send over something else. 

Cardona Keynote Title Drafts: 

A Vision for Moving Forward with U.S. Secretary of Education 

Cardona and AFT President Weingarten 

Priorities Facing Our Students: A Conversation with U.S. 

Secretary of Education Miguel Cardona 



Description: 

"Students have and always will serve as my motivation." - 
_@SecCardona 

Join this AFT Share My Lesson keynote session featuring newly 
appointed U.S. Secretary of Education Miguel Cardona in conversation 
with AFT President Randi Weingarten. They will discuss the challenges 
ahead and the urgent priorities facing America's students, teachers, 
school staff and parents. 

This is an opportunity to hear first-hand from Cardona on the new 
administration's commitment to the education of our students, as 
schools across the country reopen safely and set forth a plan for 
learning recovery, trauma support and social-emotional development in 
the wake of the coronavirus pandemic. 

As a former teacher, principal and district administrator, Cardona will 
share his vision for collaboration, big-picture solutions and an equity 
agenda as we move forward. Learn about priorities like ensuring all 
students have access to high-quality schools, supporting teacher 
quality and improving teacher diversity, expanding access to high-
quality preschool, and supporting high-quality career and technical 
education. 

Many thanks, 
Kelly 

Kelly C. Booz 
Director: ShareMvLesson.com I AFTeLearning.org 
Educational Issues 
T: 202-879-4130 I C: (ID)(6) I E: kbooz@aft.org 
Twitter: @kellycbooz 
Linkedln: linkedin.com/in/kellycarrnichaelbooz/ 

American Federation of Teachers, AFL-CIO 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Kelly Booz, Educational Issues" <Kbooz@aft.org> 
Date: Tuesday, March 9, 2021 at 12:34 PM 
To: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov>, "Garibay, 
Montserrat" <Montserrat.Ga ribay@ed.gov> 
Subject: Re: AFT Share My Lesson Virtual Conference 

Thanks! We'll be using a platform called 0N24. I'm happy to 
hop on a quick call this week, or next week to walk through 

the platform. Dropping Beth to bcc to spare her inbox 



In terms of scheduling — if we could make the 5 pm time 

work, that would be ideal. There will be a larger audience 

during that time since we'll have the bulk of educators out of 

school for the day. If we need to go earlier, could we try a 

time on the hour, rather than 2:30? 

A couple more asks: 

• I assume we can use one of these headshots for 

promotion? 

https://www2.ed.gov/news/staff/bios/cardona-

options.html  

• For his bio —is there a shorter version than the online? 

We have some character limitations in the platform for 

our speaker: 

https://www2.ed.gov/news/staff/bios/cardona.html?  

src=hp  

• In terms of the title and brief description of his webinar, 

would it help if I draft something that you can tweak, or 

do you want to send copy? Here is the copy for Randi's 

keynote: https://sharemylesson.com/teaching-

resource/keynote-state-public-education-2021-

 

329695 and copy for the keynote with Danielle Allen 

on democracy education: 

https://sharemylesson.com/teaching-

resource/keynote-roadmap-excellence-history-and-

civics-all-learners-329556  

And finally, is it Maggie or Sarah? 

Many thanks, 

Kelly 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Sunday, March 7, 2021 at 5:31 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Beth Antunez, 

Legislation" <bantunez@aft.org>, "Garibay, Montserrat" 

<Montserrat.Garibay@ed.gov> 

Subject: RE: AFT Share My Lesson Virtual Conference 



Thanks and looking forward to working with. I'll know the time early this 

week. In the meantime please let me know any logistical information we 

should begin to plan for. Is this going to be via zoom or another platform? 

Thanks. 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Sunday, March 7, 2021 9:37 AM 

To: Beth Antunez, Legislation <bantunez@aft.org>; Garibay, Montserrat 

<Montserrat.Garibav@ed.gov>; Murphy, Sarah (Maggie) 

<Maggie.Murphy@ed.gov> 

Subject: Re: AFT Share My Lesson Virtual Conference 

Wonderful! We'll do a special announcement when we confirm the time. 

Using my iPhone. Please forgive any autocorrects. 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Sunday, March 7, 2021 8:03:55 AM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Murphy, Sarah 

(Maggie) <Maggie.Murphv@ed.gov>; Kelly Booz, Educational Issues 

<Kbooz@aft.org> 

Subject: Re: AFT Share My Lesson Virtual Conference 

That's fantastic news! 

I'm looping in Kelly Booz, the Share my Lesson conference organizer. 

Thank you, 

Beth 

From: Garibay, Montserrat <Montserrat.Garibav@ed.gov> 

Sent: Saturday, March 6, 2021 10:55 PM 

To: Beth Antunez, Legislation; Murphy, Sarah (Maggie) 

Subject: AFT Share My Lesson Virtual Conference 

Beth, 

Good news. Dr. Cardona will be available to participate at the Share My 

Lesson Virtual Conference with Randi. 

The date will be on 3/25 at either 2:30 pm or 5 pm. We will let you know for 

sure the time on Thursday morning. 

In the meantime, I am putting you in contact with Maggie Murphy to work 



on the logistics for the event. 

Thank you, 

Montserrat 

This email has been scanned for spam & viruses. If you believe this email 

should have been stopped by our filters, click the following link to report it 

(https://portal.nnailanyone.nettindex.html#/outerireportspam?  

token=dXNIcj1LYm9vekBhZnQub3JnO3RzPTE2MTU1NzMzMzk7dXVpZDO2  

MDRCQjEORTdFNERGNTFFNTFGMDc5RDUwMUE2NzVENjt0b2tIbj05NjhmN  

WlyNDVIZmEw0TY4NTcxMjQyNG1xNWEyMThiYWQ3MTk3MTIwOw%3D%3  

DD%3D). 



Hanna Melnick 

From: Hanna Melnick 

Sent: Friday, March 12, 2021 3:14 PM 

To: Rhodes, Christian; Herman, Juliana; Sargrad, Scott; Taheri, Ramin; Leon, Kelly S.; 

Murphy, Sarah (Maggie); Samuel, Aaliyah; McKinney, Jessica; Ashe, Anya; Bohanan, 

Levi 

Cc: Linda Darling-Hammond; Adam Edgerton; Naomi Ondrasek 

Subject: Google sheet for districts 

Hi all, 

Per our conversation at today's planning meeting, here is the start to a a Google Sheet that LPI and ED can both 

populate with district contact information. I have also added a tab for videos, which we will drop in as we find them. 

We will also send revised key messages and questions for Panel 2 soon. Let us know if you need anything more; have 

a good weekend! 

Best, 

Hanna Melnick 

Senior Policy Advisor 

Learning Policy Institute 

650-399-0184 (o) 

hmelnick@learningpolicyinstitute.org 

learningpolicvinstitute.org 

@LPI Learning 



Kelly Booz, Educational Issues 

From: Kelly Booz, Educational Issues 

Sent: Wednesday, March 17, 2021 9:04 AM 

To: Harmoush, Vanessa; Murphy, Sarah (Maggie); Garibay, Montserrat 

Cc: Susan Youssofi, Educational Issues; Oriana Korin, Communications 

Subject: APPROVAL: Media advisory for SML virtual conference 

Attachments: ADVISORY- SML conference [2].docx 

Hi Vanessa, 

We would like to send out this media advisory today, or this week. It hasn't gone through 

copyediting yet, so ignore any grammar/typos. I've added our director of media affairs, On 

Korin, in case you have questions. 

Once you approve, we'll get things in motion. As of this morning, Secretary Cardona already 

has 1,213 registrations! 

Best, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com I AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (b)(6) I E: kboozPaft.org 

Twitter: Pkellvcbooz  

Linkedln: linkedin.com/in/kellycarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Harmoush, Vanessa" <Vanessa.Harmoush@ed.gov> 

Date: Friday, March 12, 2021 at 1:47 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Murphy, Sarah (Maggie)" 

<Maggie.Murphy@ed.gov>, "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Cc: "Susan Youssofi, Educational Issues" <syoussof@aft.org> 

Subject: RE: APPROVAL: copy for email blast and registration page 

Just saw this. Looks good to me. 



From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Friday, March 12, 2021 1:21 PM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; 

Harmoush, Vanessa <Vanessa.Harmoush@ed.gov> 

Cc: Susan Youssofi, Educational Issues <syoussof@aft.org> 

Subject: Re: APPROVAL: copy for email blast and registration page 

Thanks, Maggie. Hello, Vanessa. 

If it's easier to read/review, here's the draft email. We still need to add in the graphic for 

Secretary Cardona, but it will follow the same format as the other three keynotes. 

http://links.aft.mkt7306.com/servlet/MailView?  

ms=NDQ2MDk2NDESl&r=MTlyMTQ2MTY3NTQxNAS2&j=MTk2MTAwMzglNAS2&mt=1&r 

t=0  

Thanks, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com  I  AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: M(6) I E: kbooz@aft.org 

Twitter: Pkellycbooz 

Linkedln: linkedin.com/in/kellycarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Friday, March 12, 2021 at 1:06 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Garibay, Montserrat" 

<Montserrat.Garibay@ed.gov>, "Harmoush, Vanessa" <Vanessa .Harmoush@ed.gov> 

Cc: "Susan Youssofi, Educational Issues" <syoussof@aft.org> 

Subject: RE: APPROVAL: copy for email blast and registration page 

Adding Vanessa from the comms office. 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Friday, March 12, 2021 1:02 PM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Cc: Susan Youssofi, Educational Issues <svoussof@aft.org> 

Subject: APPROVAL: copy for email blast and registration page 

Importance: High 



Hi all, 

Want to check that we have approval to move forward with two things. Thanks! 

1. Registration page: 

https://sharemylesson.com/teaching-resource/keynote-priorities-support-our-students-

conversation-u.s.-secretary-education  

2. Email —we would like to send this afternoon with your approval. Below is the copy 

we're building out. 

Subject Lines A/B: 
NEW KEYNOTE: U.S. Secretary of Education Dr. Miguel Cardona 
JUST ANNOUNCED: Hear Dr. Miguel Cardona, U.S. Ed Secretary on March 25 

[IMAGE / link to https://sharemylesson.com/vc2021#keynotes ] 
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FIRST NAME, we are delighted to announce a new addition to the AFT's Share My Lesson 2021 
Virtual Conference on March 23-25: U.S. Secretary of Education Dr. Miguel Cardona will join us 
as a keynote speaker on March 25, at 5 p.m. ET to speak on the priorities to support our 
stuci en is. 

We cordially invite you and your colleagues to sign up for all three keynote sessions. Each live 
webinar is free and available for credit. 

vole 

Danielle Allen, 
Director of Harvard's 
Center for Ethics 

Keynote: Roadmap for Excellence in History and Civics for All Learners 
Tuesday, March 23, at 5 p.m. EDT I Register 
Danielle Allen, director of Harvard's Edmond J. Safra Center for Ethics 
Grades K-12 
In this session, hear from Danielle Allen on why we must face the urgent need to prioritize history 
and civics. You'll learn more about Educating for American Democracy (EAD) and the roadmap it 
created, as well as various ways in which educators can get involved in the effort. The time has 
come to recommit to the education of our young people for informed, authentic and engaged 
citizenship. Our civic strength requires a prioritization of history and civics to repair the foundations 
of our constitutional democracy and reach the generations of students who have not received the 
high-quality education they need and deserve. This session will inspire you and provide resources 
for the work that lies ahead. 



Wrirtual t
e
ha

s
r
s
e
o
m
r
y
i

 

conference I, .:fluIxSn 

Keynote 
The State of 
Public Education 2021 
March 24,6 p.m. ET 
Register for Free Randi Weingarten, 

AFT President 

 

Keynote: The State of Public Education 2021 
Wednesday, March 24, at 6 p.m. EDT I Register 
Randi Weingarten, AFT president 
Grades PreK-12 
Teachers, school staff and parents have faced unprecedented challenges in the 2020-21 school 
year, and we know more are ahead. Weingarten will discuss priorities like reopening schools with 
the necessary health and safety measures in place for in-person teaching and learning, as well as 
social and emotional recovery. Now is the time that we must renew our commitment to science and 
civics, and we must strengthen our public schools' foundation of restorative, anti-racist and culturally 
responsive practices. Also learn how community schools are a dynamic solution for addressing 
these issues and for creating school communities in which all members can thrive. 

[IMAGE COMING] link to https://sharemylesson.com/teaching-resource/keynote-priorities-support-
our-students-conversation-u.s.-secretary-education  

Keynote: Priorities to Support Our Students: A Conversation with U.S. Secretary of Education 
Miguel Cardona 
Thursday, March 25, at 5 p.m. EDT I Register 
Miguel Cardona, U.S. secretary of education 
Grades PreK-12 

"Students have and always will serve as my motivation."—SecCardona 

Join this AFT Share My Lesson keynote session featuring newly appointed Secretary of Education 
Miguel Cardona in conversation with AFT President Randi Weingarten. They will discuss the 
challenges ahead and the urgent priorities facing America's students, teachers, school staff and 
parents. 

This is an opportunity to hear firsthand from Cardona on the new administration's commitment to the 
education of our students, as schools across the country reopen safely and set forth a plan for 
learning recovery, trauma support, and social and emotional development in the wake of the 
coronavirus pandemic. 



As a former teacher, principal and district administrator, Cardona will share his vision for 
collaboration, big-picture solutions and an equity agenda as we move forward. Learn about 
priorities like ensuring all students have access to high-quality schools, supporting teacher quality 
and improving teacher diversity, expanding access to high-quality preschool, and supporting career 
and technical education. 

Share these keynotes with a friend or colleague, and visit ShareMyLesson.com/vc2021 to view 
more than 40 Virtual Conference sessions. 

Reminders: 

• You will be eligible to receive one hour of professional development credit for participation in 
each webinar if you complete all the poll questions, survey and actively watch the webinar. A 
certificate of completion will then be available for download at the end of each of your 
sessions. You may choose to check with your school district in advance to ensure that the PD 
credit is accepted. 

• NEW for 2021: AFT Share My Lesson is now a New York State Education Department-
approved provider for Continuing Teacher and Leader Education (CTLE) requirements. Step 
1: Upon completion of the Share My Lesson webinar, download your PD certificate of 
completion. Step 2: Complete your CTLE certificate. Step 3: Send both your CTLE certificate 
and Share My Lesson PD certificate of completion to affiliates©sharemylesson.com. 

• If you can't make a webinar time, register anyway! We'll automatically email you the on-
demand link as soon as it's available. The on-demand versions will be available with closed 
captioning in English and Spanish. 

REGISTER NOW 
https://sharemylesson.com/vc2021#keynotes 
[button] 

Kelly C. Booz 
Director: ShareMyLesson.com  I  AFTeLearning.org 
Educational Issues 
T: 202-879-4130 I C:(3)(6) I E: kboozPaft.org 
Twitter: Pkellycbooz 
Linkedln: linkedin.com/inikellycarmichaelboog 

American Federation of Teachers, AFL-CIO 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 
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MEDIA ADVISORY FOR: 
March 25, 2020 

CONTACT: 
Alexis Lopez 
alopez@aftorg 

AFT President Randi Weingarten to Hold Conversation with Secretary of 
Education Miguel Cardona During Share My Lesson's Ninth Annual Virtual 
Conference 

WASHINGTON—American Federation of Teachers President Randi Weingarten will 
kick off the union's ninth annual conference for the online Share my Lesson platform, 
utilized by nearly 2 million education professionals nationwide. This year's gathering, 
which will be held virtually, will cover important topics facing teachers, support staff, 
students, and parents, particularly given the unique challenges of the last school year, 
and the priorities for the remainder of this semester and beyond. The keynote session at 
this year's event will feature a conversation with U.S. Secretary of Education Miguel 
Cardona. 

Together, the leaders will discuss the urgent policy priorities necessary to support 
America's students, teachers, school staff and parents. "Secretary Cardona has 
invaluable experience when it comes to working together to meet the needs of an entire 
school community," Weingarten said. "This conference will be a firsthand opportunity to 
hear directly from the secretary about that experience, and about the Biden 
administration's plans to invest in the safe and inequitable reopening of our school 
buildings, and all the academic, social and emotional support that requires." 

The annual Share My Lesson virtual conference gives educators three days of free, 
high-quality professional development. Last year, nearly 70,000 preK-12 teachers, 
school staff and parents joined AFT and their partner, Share My Lesson, looking for 
support on how best to navigate online learning as the COVID-19 pandemic forced 
lockdowns around the world. This year, the lineup includes webinars to support 
upcoming needs, including how best to reopen schools safely, support social and 
emotional recovery and learning recovery, strengthen a foundation of anti-bias 
education, increase civic engagement and incorporate trauma-sensitive practices. 

WHO: American Federation of Teachers President Randi Weingarten 
U.S. Secretary of Education Miguel Cardona 

WHAT: Share My Lesson's Ninth Annual Virtual Conference 

WHERE: Click here to register (scroll down to the correct panel) or click here to 
learn more 

WHEN: Thursday, March 25th, 2021 at 5:00 P.M. ET 



Kelly Booz, Educational Issues 

From: Kelly Booz, Educational Issues 

Sent: Wednesday, March 17, 2021 9:22 AM 

To: Harmoush, Vanessa; Murphy, Sarah (Maggie); Garibay, Montserrat 

Cc: Susan Youssofi, Educational Issues; Oriana Korin, Communications 

Subject: Re: APPROVAL: Media advisory for SML virtual conference 

Wonderful. Thank you. We'll be running an update on full registration numbers later today, 

but at quick glance this morning, Secretary Cardona's registration numbers are right in the 

top five, which is great considering we just launched on Friday and we've been promoting 

the other sessions for a month now. I'm not surprised at all, but thought you might want 

some initial benchmarks. 

Best, 

Kelly 

Kelly C. Booz 

Director: ShareMvLesson.com  I  AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (b)(6)  I E: kbooz@aft.org 

Twitter: @kellycbooz 

Linkedln: linkedin.conn/inikellycarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Harmoush, Vanessa" <Vanessa.Harmoush@ed.gov> 

Date: Wednesday, March 17, 2021 at 9:19 AM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Murphy, Sarah (Maggie)" 

<Maggie.Murphy@ed.gov>, "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Cc: "Susan Youssofi, Educational Issues" <syoussof@aft.org>, "Oriana Korin, Communications" 

<okorin@aft.org> 

Subject: RE: APPROVAL: Media advisory for SML virtual conference 

That's a great number of registrants! The release looks good in terms of messaging, thanks 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Wednesday, March 17, 2021 9:04 AM 

To: Harmoush, Vanessa <Vanessa.Harmoush@ed.gov>; Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; 

Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Cc: Susan Youssofi, Educational Issues <syoussof@aft.org>; Oriana Korin, Communications <okorin@aft.org> 

Subject: APPROVAL: Media advisory for SML virtual conference 



Hi Vanessa, 

We would like to send out this media advisory today, or this week. It hasn't gone through 

copyediting yet, so ignore any grammar/typos. I've added our director of media affairs, On 

Korin, in case you have questions. 

Once you approve, we'll get things in motion. As of this morning, Secretary Cardona already 

has 1,213 registrations! 

Best, 

Kelly 

Kelly C. Booz 
Director: ShareMyLesson.com I/-kr I eLearning.org 

Educational Issues 

T: 202-879-4130 I C: b(6)  I E: kbooz@aft.org 

Twitter: @kellycbooz  

Linkedln: linkedin.com/inikellvcarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Harmoush, Vanessa" <Vanessa.HarmoushPed.gov> 

Date: Friday, March 12, 2021 at 1:47 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Murphy, Sarah (Maggie)" 

<Maggie.Murphy@ed.gov>, "Garibay, Montserrat" <Montserrat.Garibay@ed.gov> 

Cc: "Susan Youssofi, Educational Issues" <syoussof@aft.org> 

Subject: RE: APPROVAL: copy for email blast and registration page 

Just saw this. Looks good to me. 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Friday, March 12, 2021 1:21 PM 

To: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; 

Harmoush, Vanessa <Vanessa.Harmoush@ed.gov> 

Cc: Susan Youssofi, Educational Issues <syoussof@aft.org> 

Subject: Re: APPROVAL: copy for email blast and registration page 

Thanks, Maggie. Hello, Vanessa. 

If it's easier to read/review, here's the draft email. We still need to add in the graphic for 



Secretary Cardona, but it will follow the same format as the other three keynotes. 

http://links.aft.mkt7306.com/servlet/MailView?  

ms=NDQ2MDk2NDESl&r=MTlyMTQ2MTY3NTQxNAS2&j=MTk2MTAwMzglNAS2&mt=1&r 

t=0  

Thanks, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com I AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C:  (6)(6) I E: kboozPaft.org 

Twitter: pkellycbooz  
Linkedln: linkedin.com/in/kellycarmichaelbooz/ 

American Federation of Teachers, AFL-CIO 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

From: "Murphy, Sarah (Maggie)" <Maggie.Murphy@ed.gov> 

Date: Friday, March 12, 2021 at 1:06 PM 

To: "Kelly Booz, Educational Issues" <Kbooz@aft.org>, "Garibay, Montserrat" 

<Montserrat.Garibay@ed.gov>, "Harmoush, Vanessa" <Vanessa.Harmoush@ed.gov> 

Cc: "Susan Youssofi, Educational Issues" <syoussof@aft.org> 

Subject: RE: APPROVAL: copy for email blast and registration page 

Adding Vanessa from the comms office. 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Friday, March 12, 2021 1:02 PM 

To: Murphy, Sarah (Maggie) <Maggie.MurphyPed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Cc: Susan Youssofi, Educational Issues <syoussof@aft.org> 

Subject: APPROVAL: copy for email blast and registration page 

Importance: High 

Hi all, 

Want to check that we have approval to move forward with two things. Thanks! 

1. Registration page: 

https://sharemylesson.com/teaching-resource/keynote-priorities-support-our-students-

conversation-u.s.-secretary-education  



2. Email —we would like to send this afternoon with your approval. Below is the copy 

we're building out. 

Subject Lines A/B: 
NEW KEYNOTE: U.S. Secretary of Education Dr. Miguel Cardona 
JUST ANNOUNCED: Hear Dr. Miguel Cardona, U.S. Ed Secretary on March 25 

[IMAGE / link to https://sharemylesson.com/vc2021#keynotes ] 
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[Subhead] 
Join Live Sessions with Allen, Cardona and Weingarten 

FIRST NAME, we are delighted to announce a new addition to the AFT's Share My Lesson 2021 
Virtual Conference on March 23-25: U.S. Secretary of Education Dr. Miguel Cardona will join us 
as a keynote speaker on March 25, at 5 p.m. ET to speak on the priorities to support our 
students. 

We cordially invite you and your colleagues to sign up for all three keynote sessions. Each live 
webinar is free and available for credit. 



V itIrtual 
conference 

Keynote 
Roadmap for 
Excellence in History 
and Civics 
March 23,5 p.m. ET 
Register for Free 

Danielle Allen, 
Director of Harvard's 
Center for Ethics 

sharemy 
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• fe”..ritte.k. zSn 

0 
Randi Weingarten, 

AFT President 

Keynote: Roadmap for Excellence in History and Civics for All Learners 
Tuesday, March 23, at 5 p.m. EDT I Register 
Danielle Allen, director of Harvard's Edmond J. Safra Center for Ethics 
Grades K-12 
In this session, hear from Danielle Allen on why we must face the urgent need to prioritize history 
and civics. You'll learn more about Educating for American Democracy (FAD) and the roadmap it 
created, as well as various ways in which educators can get involved in the effort. The time has 
come to recommit to the education of our young people for informed, authentic and engaged 
citizenship. Our civic strength requires a prioritization of history and civics to repair the foundations 
of our constitutional democracy and reach the generations of students who have not received the 
high-quality education they need and deserve. This session will inspire you and provide resources 
for the work that lies ahead. 

Wirtual 2021 
conference 

Keynote 
The State of 
Public Education 20211 
March 24,6 p.m. ET 
Register for Free 

share my 
lesson 
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Keynote: The State of Public Education 2021 
Wednesday, March 24, at 6 p.m. EDT I Register 
Randi Weingarten, AFT president 



Grades PreK-12 
Teachers, school staff and parents have faced unprecedented challenges in the 2020-21 school 
year, and we know more are ahead. Weingarten will discuss priorities like reopening schools with 
the necessary health and safety measures in place for in-person teaching and learning, as well as 
social and emotional recovery. Now is the time that we must renew our commitment to science and 
civics, and we must strengthen our public schools' foundation of restorative, anti-racist and culturally 
responsive practices. Also learn how community schools are a dynamic solution for addressing 
these issues and for creating school communities in which all members can thrive. 

[IMAGE COMING] link to https://sharemylesson.com/teaching-resource/keynote-priorities-support-
our-students-conversation-u.s.-secretary-education  

Keynote: Priorities to Support Our Students: A Conversation with U.S. Secretary of Education 
Miguel Cardona 
Thursday, March 25, at 5 p.m. EDT I Register 
Miguel Cardona, U.S. secretary of education 
Grades PreK-12 

"Students have and always will serve as my motivation."—@SecCardona 

Join this AFT Share My Lesson keynote session featuring newly appointed Secretary of Education 
Miguel Cardona in conversation with AFT President Randi Weingarten. They will discuss the 
challenges ahead and the urgent priorities facing America's students, teachers, school staff and 
parents. 

This is an opportunity to hear firsthand from Cardona on the new administration's commitment to the 
education of our students, as schools across the country reopen safely and set forth a plan for 
learning recovery, trauma support, and social and emotional development in the wake of the 
coronavirus pandemic. 

As a former teacher, principal and district administrator, Cardona will share his vision for 
collaboration, big-picture solutions and an equity agenda as we move forward. Learn about 
priorities like ensuring all students have access to high-quality schools, supporting teacher quality 
and improving teacher diversity, expanding access to high-quality preschool, and supporting career 
and technical education. 

Share these keynotes with a friend or colleague, and visit ShareMyLesson.com/vc2021 to view 
more than 40 Virtual Conference sessions. 

Reminders: 

• You will be eligible to receive one hour of professional development credit for participation in 
each webinar if you complete all the poll questions, survey and actively watch the webinar. A 
certificate of completion will then be available for download at the end of each of your 
sessions. You may choose to check with your school district in advance to ensure that the PD 
credit is accepted. 



• NEW for 2021: AFT Share My Lesson is now a New York State Education Department-
approved provider for Continuing Teacher and Leader Education (CTLE) requirements. Step 
1: Upon completion of the Share My Lesson webinar, download your PD certificate of 
completion. Step 2: Complete your CTLE certificate. Step 3: Send both your CTLE certificate 
and Share My Lesson PD certificate of completion to affiliates@sharemylesson.com. 

• If you can't make a webinar time, register anyway! We'll automatically email you the on-
demand link as soon as it's available. The on-demand versions will be available with closed 
captioning in English and Spanish. 

REGISTER NOW 
https://sharemylesson.com/vc2021#keynotes 
[button] 

Kelly C. Booz 
Director: ShareMyLesson.com I AFTeLearning.org 
Educational Issues 
T: 202-879-4130 I C: (b)(6)  I E: kbooz@aft.org 
Twitter: Pkellycbooz 
Linkedln: linkedin.com/inikellycarmichaelbood 

American Federation of Teachers, AFL-CIO 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

This email has been scanned for spa m & viruses. If you believe this email should have been stopped by our 
filters, click here to report it. 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Wednesday, March 24, 2021 11:52 AM 

To: Kelly Booz, Educational Issues; Murphy, Sarah (Maggie) 

Subject: RE: Questions for Secretary Cardona 

Great! Thank you Kelly. We would like to add a question about how Dr. Cardona is going to work with unions and 

why that is important. 

Montserrat 

From: Kelly Booz, Educational Issues <Kbooz@aft.org> 

Sent: Wednesday, March 24, 2021 11:48 AM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov>, Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov> 

Subject: Questions for Secretary Cardona 

Hi Montserrat and Maggie, 

We got Randi's feedback. There were no edits on the draft questions I sent over she added 

two additional questions highlighted in yellow. That said, I do wonder if we need more? 

Questions: 

What are your goals as Secretary? 

National Summit 

Yesterday you co-hosted a national summit on safe reopening. What was your biggest aha moment from 

what you learned? 

What do we still need to do to reopen schools in person this semester? 

Teacher Retention 

Many of our viewers, though certainly not all, are teachers. What do you hope to accomplish to elevate the 

teaching profession for the long term during your tenure as secretary? (people leaving in droves, diversity, 

costs too much for the salary, etc.) 

Assessments 

Can you talk more to the Biden administration's policy on standardized testing? As you know, we've been 

vocal on advocating for states to be granted waivers of assessments and substitute locally developed, 

authentic assessments that could be used by educators and parents as a baseline for work this summer and 

next year. As the educators in the classroom, we have always known that standardized tests are not the best 

way to measure a child's development, nor do they particularly help kids or inform best practices for 

teaching and learning. That is especially true in these unprecedented times. Can you share your thoughts on 

the standardized testing and the purpose they play during this period of time? 

SEL / Mental health and Learning recovery / Summer School 



I don't like to use the term "learning loss," but parents and educators are obviously concerned about their 

kids 'wellbeing: academically, of course, but also socially and emotionally, after this year of isolation. As we 

continue getting more students back to in-classroom learning, how are we going to make sure we're doing 

more than just going back to the status quo? How can we use summer as an enrichment opportunity, to 

focus on joy and mental wellness? 



Kbooz@aft.org 

Subject: 

Start: 

End: 

Show Time As: 

Recurrence: 

Organizer: 

Required Attendees: 

FW: SML Virtual Conference Keynote: Priorities to Support Our Students: A 

Conversation with U.S. Secretary of Education Miguel Cardona 

Thursday, March 25, 2021 4:45 PM 

Thursday, March 25, 2021 6:00 PM 

Tentatively accepted 

(none) 

Kbooz@aft.org 

Murphy, Sarah (Maggie); Garibay, Montserrat 

For tomorrow. Here's all the information you need to login for the Secretary and to login as 
staff. Thanks! 

My cell again: (b)(6) 

From: LBrown@aft.org 
When: 4:45 PM - 6:00 PM March 25, 2021 
Subject: SML Virtual Conference Keynote: Priorities to Support Our Students: A Conversation with U.S. 
Secretary of Education Miguel Cardona 

To join this webinar as a presenter, login as a presenter using the link below and connect via webcam. Our staff 

will be online 15 minutes prior to the start to answer any questions. 

Presenter link: httbs://wcc.on24.com/webcast/present?e=3074538&k=BA97A6B6100376CE3EA53AA234DD4645 

For others, dial-in with the number below AND log in as a presenter using the link above. Please use this 

information as back up if tech issues arise with webcams. 

Dial-in Number: 833-508-4355; +1 415-481-6010 

Webcast ID: 3074538 

Passcode b)(6) 

Other links: 

• Preview the audience console: https://wcc.on24.com/webcast/previewlobbv? 

e=3074538&k=BA97A6B6100376CE3EA53AA234DD4645  

• See the report with total registrants, attendees and other analytics:  https://wcc.on24.com/wcc/report? 

token=u8w2jrte8UD0WBc1.20jxsaggnLr8 w9mHNyINcKNMXA81eN7PYeg-0eqN5w5kG-

 



ZrQs0FuSEDHYxH Eq8QASGIUPcPc481fEoiPbFPNrRVSP25CrmFcuhFbz5oylErNBygMs86Tq8J9CdX1vYr Ymrw 

gqn0sAaH-eQ4ALMr3YCIGLOlkikD4onN 3R6OmMCr1FBpq2UiafF13V9pitiS3g== 

• To register or to join as a participant: 

https://event.on24.com/wcc/r/3074538/369B9C280ACBD24542D5A2F2781C3A0F 

From: Laura Brown, Educational Issues <LBrown@aft.org> 
Sent: Monday, March 15, 2021 4:47:10 PM (UTC) Coordinated Universal Time 
To: Laura Brown, Educational Issues <LBrown@aft.org>; webinars@sharemylesson.com 
<webinars@sharemylesson.com>; Kelly Booz, Educational Issues <Kbooz@aft.org>; Thomas Petrillo, Office of the 
President <tpetrillo@aft.org> 
Cc: Susan Youssofi, Educational Issues <syoussof@aft.org> 
Subject: SML Virtual Conference Keynote: Priorities to Support Our Students: A Conversation with U.S. Secretary of 
Education Miguel Cardona 
When: Thursday, March 25, 2021 8:45 PM-10:00 PM. 
Where: 

To join this webinar as a presenter, login as a presenter using the link below and connect via webcam. Our staff 

will be online 15 minutes prior to the start to answer any questions. 

Presenter link: httos://wcc.on24.com/webcastioresent?e=3074538&k=BA97A6B6100376CE3EA53AA234DD4645 

For others, dial-in with the number below AND log in as a presenter using the link above. Please use this 

information as back up if tech issues arise with webcams. 

Dial-in Number: 833-508-4355; +1 415-481-6010 

Webcast ID: 3074538 

Passcode PO) 

Other links: 

• Preview the audience console: https://wcc.on24.com/webcast/previewlobby? 

e=3074538&k=BA97A6B6100376CE3EA53AA234DD4645  

• See the report with total registrants, attendees and other analytics:  https://wcc.on24.com/wccireport?  

token=u8w2jrte8UD0WBcLZOjxsaggnLr8 w9mHNyINcKNMXA81eN7PYeg-OeqN5w5kG-

 

ZrQs0FuSEDHYxH Eq8QASGIUPcPc481fEoiPbFPNrRVSP25CrmFcuhFbz5oylErNBygMs86Tq8J9CdX1vYr Ymrw 

gqn0sAaH-eQ4ALMr3YCIGLOlkikD4onN 3860mMCr1FBpq2UiafF13V9pitiS3g== 

• To register or to join as a participant: 

https://event.on24.corn/wcdr/3074538/369B9C280ACBD24542D5A2F2781C3AOF 



Kelly Booz, Educational Issues 

From: Kelly Booz, Educational Issues 

Sent: Thursday, March 25, 2021 11:52 AM 

To: Murphy, Sarah (Maggie); Garibay, Montserrat 

Cc: Beth Antunez, Legislation 

Subject: Randi questions / remarks and run of show 

Attachments: REMARKS - SML Cardona Intro 3-25-21 UPDATED.docx 

Hi all, 

Please see the attached run of show with instructions on how to login. One change. I put a 

password on the presenter link. We've never had an issue before, but I don't want to risk it 

today. The password is (b)(6) 

I've also included Randi's remarks and the questions. The only addition to the question was 

the one you requested on unions. 

Additional Question: 
To put it bluntly, as a union--and frankly alongside most educators and support staff--we were often at odds 

with previous Secretary of Ed Betsy DeVoss. 

Secretary, I know that you are aware of the National Labor Management Partnership, begun under the 
Obama admin. It was started with the AFT, NEA, the School Superintendent (AASA) and the National School 
Boards Association. Now that the awful DeVoss years are over, more organizations are asking to be part of 
it. But that's just one piece. How do you see the Department working specifically with unions going forward? 
And why is a successful relationship with unions important? 

Many thanks, 

Kelly 

Kelly C. Booz 
Director: ShareMyLesson.com I AFTeLearning.org 
Educational Issues 
T: 202-879-4130 I C: (b)(6)  I E: kbooz@aft.org 
Twitter: @kellycbooz 
Linkedln: linkedin.com/inikellycarmichaelbood 

American Federation of Teachers, AFL-C10 
555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 



Direct: b)(6) 
lternational Numbers 

US/Canada: 

Webcast Ilk 

Passcode: 

b)(61 

b)(6) 

(b)(6) 

Waiting 000000 

Dial-in 2 Webcam 

16111111 

ebcast ID and Passcode. 

Present using Phone: 

Da! tke number below and follow the prompts to enter th 

. (3074538) 0 

EVENT: SML Virtual Conference Keynote with Secretary Cardona 

DATE: March 25, 2021 5pm 

FORMAT: Virtually 

LOGIN: 

To join this webinar as a presenter, login as a presenter using the link below and connect via 
webcam. Password: ;b)(6) 

Our staff will be online 15 minutes prior to the start to answer any questions. 
Presenter link: 

https://wcc.on24.com/webcast/present?e=3074538&k=BA97A6B6100376CE3EA53AA234DD4645 

4:45 PM: Login to 0N24 and turn camera and audio for an audio check and to review the 

platform. You can turn your webcam by selecting the orange box on the top right and then 

selecting webcam. 

5:00 PM: Kelly Booz will start the webinar and welcome everyone. She will thank the Share My 

Lesson Virtual Conference sponsor for today, the U.S. Marine Corps, and then show a quick 

housekeeping video. 

5:03 PM: Kelly Booz introduces Randi 

5:03 PM: Randi gives remarks and introduces Secretary Cardona 

5:10 PM: Secretary Cardona remarks 

5:30 PM: Randi facilitates Q&A 

5:43 PM: Randi thanks Secretary Cardona and Secretary Cardona gives final words. Secretary 

Cardona can sign off then. 

5:45 PM: Kelly Booz closes with final housekeeping on downloading a professional 

development certificate. 



Randi Introduction: 

• Thank you all for being here, and I hope you've found this conference meaningful. I'm so 

proud of the Share My Lesson program and the tools it provides directly to educators in 

the classroom, and I'm thrilled that at last count over to 60,000 people have registered 

to participate in some part of this conference 

• In the middle of a pandemic, this is collaboration and professional development in 

action. SML is there for educators, families and our students. It helps us tackle some of 

the toughest and most important issues that affect our kids, but we often don't know 

where to start when it comes to teaching: structural racism, the climate crisis, and 

defending our democracy. 

• Teaching and providing education support, especially in these tumultuous times, 

requires a great deal of patience, creativity, flexibility. And we need a lot of resources, 

and a lot of support. For years, we got the opposite from Betsy DeVos's agenda: 

defunding rather than support, competition rather than collaboration, and undermining 

every civil rights and student debt initiative aimed at supporting our most vulnerable. 

• And when we needed leadership the most, during the beginning of the pandemic, we 

got nothing - politicizing CDC guidance, refusals to get federal resources to the place 

that needed it, and a wholesale bungling of data collection that made it nearly 

impossible to assess what was actually happening in our schools. 

• Well, what a difference an election makes, huh? With President Biden and Vice 

President Harris in office, we now have an administration that truly listens to and 

respects the voices of educators. And it's not just words. 

• They passed a nearly $2 trillion rescue package that invests directly in getting our 

schools reopen safely for in-person learning, including a $10 billion investment in COVID 

testing, and a promise that any educator who wants to be vaccinated can access their 

first shot by the end of this month. 

• They've done countless town halls, in-person meetings, and visits with educators around 

the country — hearing their stories from the front lines and letting that actually inform 

their policies. 

• And they nominated one of our own, Dr. Miguel Cardona, as Secretary of Education. 

We're honored to have the secretary join us here today, fresh off his summit on 

reopening. 



• Secretary Cardona is not just a proud product of public schools—he's made 

strengthening public education and fighting for equity his life's work. With his 

experience as a student, fourth-grade teacher, principal, assistant superintendent and 

commissioner in Connecticut, Dr. Cardona is helping to transform the Education 

Department to actually be a national clearinghouse of resources and guidance. 

• I worked closely with Secretary Cardona during his time in the Meriden, Conn., school 

district. If you want an example of how labor and management can come together to 

improve learning and student achievement, you need only look at Meriden. 

• We visited there together recently and it was wonderful to be back inside a school, and 

to see how proud that community was of the work they'd all done together. 

• His deep respect educators has travelled with him to Washington—and that 

commitment to collaboration is crucial to providing the resources and social and 

emotional supports to safely and equitably reopen schools. 

• And he's much more than just the anti-Betsy DeVos. It's already quite clear to me that 

this is a leader who is committed to fulfilling the promise and potential of public 

education as an opportunity agent for all students, regardless of demography or 

geography, knowing full well that doesn't happen without resources and a deep respect 

for educators. 

• Under his leadership, this department can lift up great practices and strategies. Instead 

of promoting competition, it can foster cooperation; instead of destabilizing, it can help 

American schools recover and grow. Instead of dividing, it can help students of all 

diverse backgrounds grow and thrive. 

• I know Dr. Cardona believes in all of that work, and I'm looking forward to hearing him 

share more of his ideas and vision with all of you today. Please join me in welcoming 

U.S. Secretary of Education, Dr. Miguel Cardona. 



Questions — Randi will facilitate: 

General  

What are your goals in this role? What do hope to accomplish as Secretary of Education? 

Reopening 

What do we still need to do to reopen schools in person this semester? 

National Summit 

Yesterday you co-hosted a national summit on safe reopening. What was your biggest aha 

moment from what you learned? 

Teacher Retention 

Many of our viewers, though certainly not all, are teachers. What do you hope to accomplish to 

elevate the teaching profession for the long term during your tenure as secretary? (people 

leaving in droves, diversity, costs too much for the salary, etc.) 

Assessments 

Can you talk more to the Biden administration's policy on standardized testing? As you know, 

we've been vocal on advocating for states to be granted waivers of assessments and substitute 

locally developed, authentic assessments that could be used by educators and parents as a 

baseline for work this summer and next year. As the educators in the classroom, we have 

always known that standardized tests are not the best way to measure a child's development, 

nor do they particularly help kids or inform best practices for teaching and learning. That is 

especially true in these unprecedented times. Can you share your thoughts on the standardized 

testing and the purpose they play during this period of time? 

SEL / Mental health and Learning recovery / Summer School 

I don't like to use the term "learning loss," but parents and educators are obviously concerned 

about their kids 'wellbeing: academically, of course, but also socially and emotionally, after this 

year of isolation. As we continue getting more students back to in-classroom learning, how are 

we going to make sure we're doing more than just going back to the status quo? How can we 

use summer as an enrichment opportunity, to focus on joy and mental wellness? 

Unions 

To put it bluntly, as a union--and frankly alongside most educators and support staff--we were 

often at odds with previous Secretary of Ed Betsy DeVoss. 

Secretary, I know that you are aware of the National Labor Management Partnership, begun 
under the Obama admin. It was started with the AFT, NEA, the School Superintendent 
(AASA) and the National School Boards Association. Now that the awful DeVoss years are 
over, more organizations are asking to be part of it. But that's just one piece. How do you 
see the Department working specifically with unions going forward? And why is a successful 

relationship with unions important? 



Marshall, Shumway [NEA-CFC] 

From: Marshall, Shumway [NEA-CFC] 

Sent: Tuesday, April 20, 2021 5:03 PM 

To: Corbett, Una; Holmes, Alexis [NEA]; Garibay, Montserrat; Misterek, Michael [NEA-

CFC] 

Cc: Murphy, Sarah (Maggie); Stallings, Donametria; Williams, Steven [NEA-CIT-ITS] 

Subject: Re: 4/21 NEA Town Hall with Sec. Cardona 

3:30 works for me! You can use the links in the briefing doc - we'll run it as a practice session in Zoom. 

• Secretary Cardona should join using this link. 

• Department of Ed staff that want to be part of the greenroom before the livestream starts should loin 
using this link. 

See you then! 

From: Corbett, Una <Una.Corbett@ed.gov> 

Sent: Tuesday, April 20, 2021 4:46 PM 

To: Holmes, Alexis [N EA] <aholmes@nea.org>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Marshall, 

Shumway [NEA-CFC] <SMarshall@nea.org>; Misterek, Michael [NEA-CFC] <MMisterek@nea.org> 

Cc: Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Stallings, Donametria <Tria.Stallings@ed.gov> 

Subject: RE: 4/21 NEA Town Hall with Sec. Cardona 

Hi all, I'd love to do a tech walk-through tomorrow. Could we please do 3:30 PM ET tomorrow afternoon? 

From: Holmes, Alexis [NEA] <aholmes@nea.org> 

Sent: Tuesday, April 20, 2021 4:45 PM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Marshall, Shumway [NEA-CFC] <SMarshall@nea.org>; 

Misterek, Michael [NEA-CFC] <MMisterek@nea.org> 

Cc: Corbett, Una <Una.Corbett@ed.gov>; Murphy, Sarah (Maggie) <Maggie.Murphy@ed.gov>; Stallings, Donametria 

<Tria.Stallings@ed.gov> 

Subject: Re: 4/21 NEA Town Hall with Sec. Cardona 

Importance: High 

Thanks! 

I've included my colleagues on this email to help coordinate this. 

Alexis Holmes 

Manager, Education Policy & Practice 

National Education Association 

aholmes@nea.org 



From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Tuesday, April 20, 2021 4:41 PM 

To: Holmes, Alexis [N EA] <aholmes@nea.org> 

Cc: Corbett, Una <Una.Corbett@ed.goy>; Murphy, Sarah (Maggie) <Maggie.Murphy@ed.goy>; Stallings, Donametria 

<Tria.Stallings@ed.goy> 

Subject: RE: 4/21 N EA Town Hall with Sec. Cardona 

Alexis, 

The team is interested in having a walk through. They are cc on the email. 

Thank you, 

Montserrat 

From: Holmes, Alexis [NEA] <aholmes@nea.org> 

Sent: Tuesday, April 20, 2021 3:47 PM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Subject: Re: 4/21 N EA Town Hall with Sec. Cardona 

Hi Montserrat, 

Checking in to see if you all are ok tech wise. 

We're happy to arrange a tech walk through, but if you're fine with the ZOOM links we've sent that works too. 

Thanks! 

Alexis Holmes 

Manager, Education Policy & Practice 

National Education Association 

aholmes@nea.org 



Rob Weil, Educational Issues 

From: Rob Well, Educational Issues 

Sent: Wednesday, June 9, 2021 8:50 AM 

To: McLaughlin, Maureen; Nix, Sheila; Garibay, Montserrat; Murphy, Sarah (Maggie); 

Livingston, JoAnne; 'Linda Darling-Hammond'; NEA Daaiyah; NEA Helen; John Bangs; 

David Edwards; Andreas Schleicher; 'Anthony Mackay (amackay@ncee.org)'; Patricia 

Keefer, International Affairs 

Cc: 1 Kateryna.OBVINTSEVA@oecd.orgi; 'Cassandra.DAVIS@oecd.org'; 

'Henri.PEARSON@oecd.org'; Rebecca Tessier; 'Wick-Bander, Olivia [NEA]'; Undraa 

Batsukh; Santiago-Moreno, Jorge; Manalo, Alvin 

Subject: RE: Summary of Second ISTP Planning Meeting -- Thursday June 3, 10-10:30, ETT 

Attachments: Consideration of Hybrid ISTP 060921.docx 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hello Everyone, 

As promised, I attached a short paper asking the planning team to consider a hybrid model. Thank you for the 

opportunity. 

Rob 

From: McLaughlin, Maureen <Maureen.McLaughlin@ed.gov> 

Sent: Tuesday, June 8, 2021 6:09 PM 

To: Nix, Sheila <Sheila.Nix@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Murphy, Sarah (Maggie) 

<Maggie.Murphy@ed.gov>; Livingston, JoAnne <JoAnnelivingston@ed.gov>; 'Linda Darling-Hammond' 

<Idh@learningpolicyinstitute.org>; Rob Weil, Educational Issues <rweil@aft.org>; NEA Daaiyah <dbilal@nea.org>; 

NEA Helen <hli@nea.org>; John Bangs <john.bangs@ei-ie.org>; David Edwards <david.edwards@ei-ie.org>; Andreas 

Schleicher <Andreas.Schleicher@oecd.org>; 'Anthony Mackay (amackay@ncee.ore <amackay@ncee.org>; Patricia 

Keefer, International Affairs <pkeefer@aft.org> 

Cc: 'Kateryna.OBVINTSEVA@oecd.org' <Kateryna.OBVINTSEVA@oecd.org>; 'Cassandra.DAVIS@oecd.org' 

<Cassandra.DAVIS@oecd.org>; 'Henri.PEARSON@oecd.org' <Henri.PEARSON@oecd.org>; Rebecca Tessier 

<Rebecca.tessier@oecd.org>; 'Wick-Bander, Olivia [NEA]' <owickbander@nea.org>; Undraa Batsukh 

<undarmaa.batsukh@ei-ie.org>; Santiago-Moreno, Jorge <Jorge.Santiago@ed.gov>; Manalo, Alvin 

<Alvin.Manalo@ed.gov> 

Subject: Summary of Second ISTP Planning Meeting-- Thursday June 3, 10-10:30, ETT 

Dear all, Below is a summary of last week's meeting with next steps/homework in bold. Maureen &JoAnne 

Participants: 

AFT: Patricia Keefer, Rob Weil 

El: John Bangs, Undarmaa Batsukh 

Learning Policy Institute (LPI): Linda Darling-Hammond 

NEA: Daaiyah Bilal-Threats, Helen Li 

OECD: Cassandra Davis, Kateryna Obvintseva, Henri Pearson, Andreas Schleicher 



ED: Cristina Flores, Montserrat Garibay, JoAnne Livingston, Maureen McLaughlin, Maggie Murphy, Sheila Nix 

ISTP Dates/Times: 

• General schedule: 

O Day 1: Virtual international sessions at 8-10 a.m. EDT 

O Day 2: Individual county/education system meetings 
o Day 3: Virtual international sessions at 8-10 a.m. EDT 

• The NEA asked to explore the possibility of switching the ISTP from October 5 and 7 to the week of October 18 

due to a conflict for the NEA President. The planning group acknowledged that the NEA President's 

participation is important and agreed that if it is possible to switch, we should do so. If not, we will stay with 

October 5 and 7. 

The planning committee will check their calendars and email Maureen regarding availability during the week of 

October 18. 

• Update: AFT is available the week of October 18 except for October 22; El & ED confirm that the week of 
October 18 can work; OECD can make it work although still in favor of the earliest possible date given the 
planning for an in-person ISTP in March 2022; facilitator/NCEE agrees with OECD. 

Countries/Education Systems to be Invited: 

• ED confirmed a strong preference for the proposal presented in the first ISTP meeting by which the top 25 

countries/education systems according to PISA 2018 would be invited, plus the United States and Spain, for a 

total of 27. Maintaining a reasonable size is vital for facilitating interactive dialogue, especially in a virtual 

setting with the expectation of high participation. 

• The planning group agreed to this list of invitees, despite the slight deviation from a previously agreed protocol. 

Determining the list of invitees is the host's prerogative and the agreed list is appropriate this year given the 

virtual environment, reduced meeting/discussion time, and special circumstances of the 2021 ISTP. 

As soon as there is agreement on the date and focus of the summit, ED will send invitations to the 25 education 

systems plus Spain, asking for a quick response. It is expected that participation will be high, but if not, the 

invitation list could be expanded slightly. 

ISTP Focus/Topics:  

• Building on possible topics suggested by El, LPI and OECD, ED recommended a forward & future looking focus 

to reimagine education, build back better and incorporate resilience, while also showcasing good examples and 

lessons learned from the pandemic. Improving equity within and across countries is a high priority. See the 

highlighted sections of the suggestions from El, LPI and OECD (attached). 

• As time remaining in the meeting was quite limited there wasn't an opportunity for an in-depth discussion of 

the themes. The general sense, however, was that this approach could be exciting and that the next meeting 

needs to focus on honing down the themes, creating coherence and getting more precise. 

Please review the attached document on possible themes and topics and send any additional suggestions and 

reflections to Maureen by Friday June 11. She will create one document for review and discussion at the next 

planning meeting. 

Addition to Agenda/Hybrid ISTP: 

• AFT proposed a hybrid model with a combination of virtual and in-person attendance, emphasizing 

that how the meeting is held —the visual image of people gathering, coming together to discuss, and 

solve issues — matters just as much as the content to emphasize in deeds as in words, the importance 

of "reopening" schools. 



• ED suggested that each country delegation could gather in-person and gain the benefit of in-person discussion 

without the risk of travelling internationally. Several people supported this approach. ED also cautioned that 

the meetings were planned to be remote and that ED doesn't have the capacity to host an in-person summit 
this year (for example, hotels, meals, etc.). 

• El supported considering the hybrid approach and raised the issue that some Asian delegations might 

like to come to DC rather than attending meetings in the middle of the night in their home countries. At 

the same time, El recognized the constraints on ED. 

• OECD having just experienced hybrid meetings, considers them worse than all-virtual meetings. OECD 

thinks that ISTP needs to pick one format; they recommend sticking with a virtual ISTP as initially 

agreed. 

AFT will send a note on their proposal for a hybrid meeting to inform the next discussion. Others may also send 
comments if they wish. 

Next Meeting: 

• Thursday, June 17 at 10 a.m. EDT 

• Main agenda item: themes and topics for ISTP 2021. 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 
filters, click here  to report it. 



Consideration of Hybrid ISTP 

Please see Note at the end of this document. 

When thinking about how to conduct this year's International Summit on the Teaching Profession (ISTP), 

we must think beyond content and lead by our actions. What is said during the sessions is critically 

important, but how we interact with each other and the logistics of the ISTP also sends a significant 

message to both the supporters of public education and those who are less likely to support this work. 

On March 24th, President Biden said, "They (students) need the opportunity, they need the eye-to-eye 

contact, they need to be with you in classrooms." This blunt statement from the President sent a clear 

message to educators that children need to return to in-person schooling. It says we must do what we 

can to overcome our current situation and work together to build back better—in person. Additionally, 

the leaders of the organizations represented on this planning team have also shared the importance of 

children returning to brick and mortar schools as soon as it is safe. 

The fundamental themes we are highlighting this year only work if people are willing to come together 

and find collective solutions. One of the Summit's core themes has always been learning from each 

other, trusting each other. Trust, collaboration, fighting inequality, and building back better are not 

spectator sports. They require all stakeholders to "come to the table" and place the needs of the 

students in the center of their work. A Summit that shows people are willing to "show up" and work 

together, even in non-ideal circumstances, is exactly the message that needs to be sent as we move in 

to the new year and beyond. 

The concern that the United States and possibly other wealthy countries are insensitive to other 

countries who are not in the same place regarding the pandemic is very real and concern and must be 

handled well. But we should not hold back but move forward as much as is possible. We must ensure 

participants who do not attend in-person for whatever reason (likely the majority) are treated with 

respect and even have an oversized ability to contribute to the Summit. 

Conducting Hybrid meetings is going to be necessary for years to come. There is little evidence that the 

majority of the world will be in a position to openly travel for the next few years. We must accept that 

Hybrid meetings are the immediate future, they are the way much of the world will come together for at 

least a few years. We must work hard to ensure we make the best of the situation. 

Although we may not be experts in conducting hybrid meetings, we can work with people who know 

how to make them successful and ensure full participation. Again, this ability to run a hybrid Summit 

ensuring full and fair participation is another opportunity to model another positive learning during the 

pandemic. 

For the reasons above and reassuring we do not make unforced errors, the planning team should 

consider making this year's ISTP as much as in-person as possible. Many participants will not be able to 

either travel or convene in-person within their countries, but we should strongly encourage not only 

strong participation at the 2021 ISTP, but as much, safe, in-person participation as possible (at least at 



the country level). We are all looking forward to a time when we can be back together, that time has 

not come. That time may not be until 2023 or beyond. 

Of course, this means that most of the ISTP will be delivered both online and in-person—not the ideal 

way to conduct a meeting of this importance. But it is the reality of the times we are in. Just as teachers 

all over the world have learned over the past 15 months, we must do the best we can—even if it is not 

ideal. 

At this year's ISTP, we should allow and encourage countries who would like, using their own resources 

and making their own arrangements, to attend in-person. Other countries will attend virtually and be 

part of an effort to make their participation meaningful and as inclusive as possible. 

Note: 

Before making a decision, the planning team could conduct an informal survey of the countries who 

would be invited. If we act quickly, we would get an estimation on whether the delegations believe they 

will be able to travel by mid-October. A delegation's answer would not indicate an unwillingness to 

attend the Summit, only the way in which they will attend the Summit if they choose to participate. 

A quick email to delegations on the invite list is all that is necessary. If a number could come, we can 

discuss the necessary supports needed at that time. This entire survey should not take more than a 

week at the most. If most or all say they do not think they can or are willing to travel to the US at this, 

this discussion is moot. 

Finally, after careful consideration of both possibilities and a final decision is made, we should move 

quickly to make this year's Summit a success. 



Patricia Keefer, International Affairs 

From: Patricia Keefer, International Affairs 

Sent: Friday, July 9, 2021 5:15 PM 

To: McLaughlin, Maureen; Nix, Sheila; Garibay, Montserrat; Murphy, Sarah (Maggie); 

Livingston, JoAnne; 'Linda Darling-Hammond'; Rob Weil, Educational Issues; NEA 

Daaiyah; NEA Helen; John Bangs; David Edwards; Andreas Schleicher; 'Anthony 

Mackay (amackay@ncee.org)' 

Cc: 'Kateryna.OBVINTSEVA@oecd.org'; 'Cassandra.DAVIS@oecd.org'; 

'Henri.PEARSON@oecd.org'; Rebecca Tessier; 'Wick-Bander, Olivia [NEA]'; Undraa 

Batsukh; Santiago-Moreno, Jorge; Manalo, Alvin 

Subject: RE: Final Decision on ISTP Themes and Focus 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Great news. Thanks for all you have done to bring this together, 

From: McLaughlin, Maureen <Maureen.McLaughlin@ed.gov> 

Sent: Friday, July 9, 2021 3:42 PM 

To: Nix, Sheila <Sheila.Nix@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; Murphy, Sarah (Maggie) 

<Maggie.Murphy@ed.gov>; Livingston, JoAnne <JoAnnelivingston@ed.gov>; 'Linda Darling-Hammond' 

<Idh@learningpolicyinstitute.org>; Rob Weil, Educational Issues <rweil@aft.org>; N EA Daaiyah <dbilal@nea.org>; 

NEA Helen <hli@nea.org>; John Bangs <john.bangs@ei-ie.org>; David Edwards <david.edwards@ei-ie.org>; Andreas 

Schleicher <Andreas.Schleicher@oecd.org>; 'Anthony Mackay (amackay@ncee.org)' <amackay@ncee.org>; Patricia 

Keefer, International Affairs <pkeefer@aft.org> 

Cc: 'Kateryna.OBVINTSEVA@oecd.org' <Kateryna.OBVINTSEVA@oecd.org>; 'Cassandra.DAVIS@oecd.org' 

<Cassandra.DAVIS@oecd.org>; 'Henri.PEARSON@oecd.org' <Henri.PEARSON@oecd.org>; Rebecca Tessier 

<Rebecca.tessier@oecd.org>; 'Wick-Bander, Olivia [NEA]' <owickbander@nea.org>; Undraa Batsukh 

<undarmaa.batsukh@ei-ie.org>; Santiago-Moreno, Jorge <Jorge.Santiago@ed.gov>; Manalo, Alvin 

<Alvin.Manalo@ed.gov> 

Subject: Final Decision on ISTP Themes and Focus 

Dear colleagues, 

Great news! The Secretary has approved the most recent draft of the ISTP focus/topics/agenda paper (attached for 

reference). Thanks to all of you for everything you did to get us to this point; it was true group effort and much 

appreciated. 

We will now move ahead with the invitation process —we will update you on this in our next planning meeting, 

Thursday, July 15. 

Have a great weekend and see you next week! 

Maureen 
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Kelly, Teresa [NEA] 

From: Kelly, Teresa [NEA] 

Sent: Monday, March 8, 2021 12:33 PM 

To: Cardona, Miguel 

Subject: Statewide Standardized Assessment Guidance 

March 8, 2021 

The Honorable Miguel Cardona 
Secretary of Education 
United States Department of Education 
400 Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona: 

Thank you for the conversation. Whenever we have the opportunity to speak, I am encouraged by the fact that 
your lived experience as a teacher, principal, and commissioner will defme the type of leadership you will bring 
to the position of Secretary. 

As you know from our letter and our communications, we are deeply dismayed by the Department's recent 
guidance requiring that statewide standardized summative assessments must be given and that the data from 
those tests must be published for comparative use. Our position remains unchanged: we continue to oppose the 
administration of federally-mandated statewide standardized summative assessments during the COVID-19 
pandemic, for it will decrease already reduced instruction time for students, yield no meaningful or actionable 
data, and defies what our students need most during this traumatic time in the country's history. Our students 
need social-emotional support and more learning time customized to their individual needs. No standardized 
test, particularly in this environment, can provide those things. 

Serious questions about the validity and appropriate usage of standardized tests have gone unanswered for 
years. Policymakers' overreliance on standardized test results to make fragmented, deficient deductions about 
what schools and students need perpetuates a situation where decision makers who are not in schools and do 

not know about how schools are doing decide the winners and losers among them.111  Especially amidst 
COVID-19 when students are learning under widely varying and disparate conditions, statewide summative 
assessments will fail to provide timely, useful information to educators and families about individual students' 
progress and learning needs. Economically disadvantaged students and students of color have long been over-
identified by biased standardized tests for remediation, retention, special education, and tracking that denies 
them the opportunity to access well-rounded, advanced coursework and the chance to demonstrate the full 

breadth of their knowledge and skills. lz] 

The validity of these tests is more dubious than ever, given the difficulty of administering tests with any fidelity 
during a pandemic — a point that has been echoed by superintendents, legislators, school boards, and higher 

education leaders across the country.121  Spending precious instructional time to conduct state standardized tests 
at this time borders on malpractice. Many students have experienced significant trauma during this pandemic, 



including the loss of family members and educators, hunger and housing insecurity, isolation and depression, 
and more. Adding undue pressure on schools and students, doubling down on test-based-biases and punitive 
consequences at a time when creativity-and flexibility are desperately needed, stands to further harm our 
children and our schools. 

This type of test administration requires educators, students and administrators to go to great and painful lengths 
(during a national crisis) only to end up with bad data that will not help our students. Adding insult to injury, 
that same incomplete and flawed data will be weaponized by those who do not support public education as a 
public good and used to defund, shame and blame our public schools, our educators and our students, despite 

the Department's best intentions. 111  We already see evidence of this in some state legislatures. Just as the 
Department has discouraged the use of 2020-2021 assessment results by inviting waivers of federally-required 
annual school ratings and rankings, we hope we can count on you to condemn states' misuse of this 
flawed assessment data to publish their own school and district classifications. 

As a former educator, principal and commissioner you know these challenges first-hand and during our call I 
appreciated your acknowledgment of how deeply flawed our current system of assessments is. Equally, I 
appreciated your expressed desire to actively evolve out of the current assessment regime to one that truly 
benefits students and public education. I hope that you will continue to repeat your ideas loudly and clearly at 
every opportunity — pointing out your concerns while also sharing your vision for evolution. To that end, I 
encourage you to increase funds to incentivize the development and administration of alternatives to high stakes 
standardized testing across many states. Programs like the New Hampshire Performance Assessment of 
Competency Education (PACE), where educators participate in the development and administration of complex 
performance tasks, should be the norm and not the exception for students so they can demonstrate the full 

breadth of their skills and knowledge in a way that standardized tests simply fail to allow.-W 

Further, I trust you will allow flexibility to the greatest extent possible, including full waivers if they are 
requested, and assessment alternatives (such as district level assessments) if they will provide data that is useful 
for educators, parents and schools. Educators are already assessing students and will continue to do so during 
this year with instruments that provide more meaningful and accurate data, but the current guidance does not 
seem to acknowledge that. The Department of Education should also produce guidelines for qualifying 
alternatives to high stakes statewide standardized tests for 2020-2021. 

The Department's guidance requires that this statewide test data be published; however, that statewide test data 
will in most cases be deeply flawed and incomplete this year. For states that request waivers, and for those that 
do not, the leadership that we will be looking to you and the Department for is simply this: an authentic 
demonstration that you are doing everything in your power to stop bad data from being used in bad ways. I ask 
that you explicitly discourage and disincentivize the inappropriate use of assessment data to draw comparisons 
between and among students, educators, schools, and districts. We are counting on you to use every lever you 
have available to you — e.g. funding, official guidance, and clear, consistent messaging — to discourage the 
misemployment of assessment data against public schools and incentivize the use of information gathered from 
multiple sources including non-academic indicators to rebuild schools in a way that will truly support students' 
needs and close opportunity gaps. 

The Department should require all states to collect and submit useful information about student and school 
needs. State surveys, like Oregon's SEED survey, also provide a clearer picture of system inequities and the 

opportunity gaps that individual students may have. 1  Information like this will help us address school quality 
and social and emotional issues that can impede student success. Now and as you think about the evolution of 



assessments, surveys show real promise to provide meaningful data about students' learning experiences. 
School climate and other surveys can underpin more accurate, robust conversations about how to holistically 

and authentically support student success.111 

As a fellow educator, I have faith that you are well aware of the premium we place on face-to-face learning time 
with our students — especially during times of disruption or distress. Our students have struggled to access 
learning opportunities throughout the turbulence of ever changing guidance, regulations, and expectations. As 
many of them re-enter school buildings for the first time this spring, we should be welcoming them with rich 
learning experiences, NOT assessing them with mechanical testing systems that do nothing to consider their 
circumstances or needs. Requiring statewide summative standardized testing this year will do little to empower 
an effective return to school buildings in the fall, but it can do a lot to damage students' morale and love of 
learning. As we work to rebuild our school communities, we must uplift systems that have created new 
methods for identifying inequities and learning about students' educational experiences. 

I encourage you to review states' requests with a mind toward supporting data collection efforts that will 
measure what matters and help education systems build back better for the benefit of each and every student. 
While I understand this assessment guidance was issued prior to your confirmation, I am asking that you use 
every tool at your disposal to prevent or remedy the serious consequences of the Department's policy regarding 
assessments and accountability. And I thank you for the opportunity to convey my concerns and the potential 
for partnership in the transformation of assessments in the very near future. 

Sincerely, 

Becky Pringle 
President 
National Education Association 

Ell Jack Schneider. What Makes a Great School? LHarvard Graduate School of Education.  (October 23, 2017) 

2  National Education Policy Center. The Misguided Push to Reintroduce Standardized Testing During the 
Pandemic.(August 6, 2020) 

3  Education Deans for Justice and Equity. Letter to Secretary-Designate Miguel Cardona to Waiver Federal 
Testing Mandates for 2021 Student Testing.  (February, 2021) See also, Illinois school superintendents want to 
suspend standardized testing  (February 11, 2021); 68 Texas lawmakers want STAAR test canceled this school 
year (November 18, 2020); and The Aspen School District opposes standardized testing amid the ongoing 
pandemic  (March 1, 2021). 

4  Nabeel Gillani, Eric Chu, Doug Beeferman, et al. Parents' Online School Reviews Reflect Several Racial and 
Socioeconomic Disparities in K-12 Education.  (March 1, 2021) Discussing factors influencing public 
perceptions of schools and how families make enrollment decisions, including relying on school rating platforms 
popularized in the commercial sphere such as review-driven restaurant scoring applications. 

5  New Hampshire Department of Education. Performance Assessment of Competency Education.  (Accessed 
March 6, 2021). 

6  Oregon Department of Education. Overview of the Student Educational Equity Development Survey  (SEEDS). 
(Accessed March 7, 2021). On January 22, 2021, Oregon requested a waiver  for general and alternate 
summative assessments in English language arts, mathematics, and science and created the Student Educational 
Equity Development Survey  with input from educators, which it is prepared to pilot in spring 2021 in lieu of 
standardized testing. SEEDS will help contextualize academic achievement information and provide school 



leaders, policymakers, educators, and other stakeholders learn about students' educational experiences 
throughout the year and improve the allocation of resources and supports by directing them where they are 
needed most. According to the Oregon School Operating Status Dashboard, only 326 of approximately 1600 
school sites on Oregon were operating fully on-site instructional models as of March 7, 2021. 

7  Jack Schneider, et al. Adding "Student Voice" to the Mix: Perception Surveys and State Accountability 
Systems. (February 6, 2021). 



Reville, Paul 

From: Reville, Paul 

Sent: Saturday, March 13, 2021 11:41 AM 

To: Cardona, Miguel 

Subject: Re: Appointment 

Thanks for your note, Ms. Catoe. I'll be eagerly awaiting further word on this. 

Best wishes. 

Paul Reville 

Paul Reville 
Francis Keppel Professor of Practice of 
Educational Policy and Administration 
Founding Director, Education Redesign Lab 
Harvard Graduate School of Education 

Commentata; WGBH Radio, Boston Public Radio, alt. Thursdays 

IIARVAK 

OPPORTUNITY FOR ALL 

EDREDESIGN 
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• 111" 

From: Catoe, Tracy <Tracy.Catoe@ed.gov> on behalf of Cardona, Miguel <Miguel.Cardona@ed.gov> 

Date: Thursday, March 11, 2021 at 2:04 PM 

To: Reville, Paul <paul_reville@gse.harvard.edu> 

Subject: FW: Appointment 

Dear Mr. Reville: 

Thank you for your e-mail to Secretary of Education Miguel Cardona. Your meeting request has been forwarded to the Secretary's 
scheduling staff for review. The staff there will evaluate your request and be in touch if there are any questions. 

If you have any questions regarding the status of your request, the scheduling staff can be reached at 202-401-3043. 

Sincerely, 

T. Tracy Catoe (Ms.) 
Director of Correspondence 
Office of the Secretary 
Washington, DC 20202 



From: Payne, Alexander <Alexander.Payne@ed.gov> 

Sent: Wednesday, March 10, 2021 12:37 PM 

To: Cardona, Miguel <Miguel.Cardona@ed.gov> 

Subject: FW: Appointment 

From: Lexi Barrett <lbarrett@ibrpt.org> 

Sent: Wednesday, January 27, 2021 1:57 PM 

To: Reville, Paul <Daul reville@gse.harvard.edu> 

Cc: Payne, Alexander <Alexander.Payne@ed.gov> 

Subject: Re: Appointment 

Hi Paul! Yes, apologies for the scheduling challenges we have faced. I'm copying Alex Payne here from the 

Department of Education, who is helping out as we shift scheduling and requests from the Transition over to the 

Administration. 

All the best, 

Lexi 

On Mon, Jan 25, 2021 at 3:22 PM Reville, Paul <paul reville@gse.harvard.edu> wrote: 

Hello Lexi, Dean Bridget Long and I had several scheduled meetings with Dr. Cardona during the last month. 

Understandably, those were taken down due to the exigencies of his schedule. Una had assured us that this 

meeting was a priority for the Secretary. We are certainly still eager to meet, and we're wondering if there is any 

news on when that meeting might be set. Thanks, in advance, for any guidance you can provide us. 

Best wishes. 

Paul Reville 

Paul Reville 
Francis Keppel Professor of Practice of 
Educational Policy and Administration 
Founding Director, Education Redesign Lab 
Harvard Graduate School of Education 

Commentatoi; WGBH Radio, Boston Public Radio, alt. Thursdays 
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Kelly, Teresa INEAI 

From: Kelly, Teresa (NEM 

Sent: Sunday, March 14, 2021 6:48 PM 

To: Cardona, Miguel 
Cc: Garibay, Montserrat; Bilal-Threats, Daaiyah (NEA); Kelly, Teresa (NEM 

Subject: NEA Virtual Townhall Invitation 
Attachments: NEA TTH Invitation_Sec. Cardona.pdf 

nea  
NATIONAL 
EDUCATION 
ASSOCIATION 

nca.org 

for t.ro stu.loor 

1201 16th St.. NW I N'ashinzton. DC 20036 I Phone:1202) 8334000 Rebecca S. Pringle 
President 

Princess R. Moss 
Vice President 

Noel Candelaria 
Secretory-Treasurer 

Kim A. Anderson 
March 14, 2021 Executive Director 

Dr. Miguel Cardona 
Secretary of Education 
U.S. Department of Education 
400 Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona: 

On behalf of the more than 3 million members of the National Education Association (NEA), I would like to invite you to join me for a virtual townhall on the evening of March 23, 2021 or March 
24, 2021 at 6:30 pm or 7:00 pm EDT. 

As you step into your new role as the nation's Secretary of Education, our members are eager to learn more about you and hear your vision for public education and for the education profession. 
The virtual townhall will allow members from across the country to submit questions in advance. These questions will provide the framework for a Q&A discussion between you and me. To ensure 
adequate preparation, staff at the NEA will screen all submitted questions and share them with you and your staff ahead of time so that you will know what I plan to ask. 

I know our members are looking forward to this kind of opportunity and to hear how you plan to reshape the department to support all students and schools. 

We hope that you will accept our invitation. Your staff may follow up with Daaiyah Bilal-Threats, NEA's Senior Director for Education Policy, Practice, and Partnerships. Her email address is 
dbilalenea.org. 

We look forward to hearing from you and appreciate your consideration of our request. 

Sincerely, 

Becky Pringle 
NEA President 

Cc: 
Daaiyah Bilal-Threats 
Montserrat Garribay 
Teresa Kelly 



1201 16th St., N.W. I Washington, DC 20036 I Phone: (202) 833-4000 
NATIONAL 
EDUCATION 
ASSOCIATION 

nea.org 
Great Public Schools 

for Every Student 

March 14, 2021 

Rebecca S. Pringle 
President 

Princess R. Moss 
Vice President 

Noel Candelaria 
Secretary-Treasurer 

Kim A. Anderson 
Executive Director 

nea  

Dr. Miguel Cardona 
Secretary of Education 
U.S. Department of Education 
400 Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona: 

On behalf of the more than 3 million members of the National Education Association (NEA), I 
would like to invite you to join me for a virtual townhall on the evening of March 23, 2021 or 
March 24, 2021 at 6:30 pm or 7:00 pm EDT. 

As you step into your new role as the nation's Secretary of Education, our members are eager to 
learn more about you and hear your vision for public education and for the education profession. 
The virtual townhall will allow members from across the country to submit questions in advance. 
These questions will provide the framework for a Q&A discussion between you and me. To 
ensure adequate preparation, staff at the NEA will screen all submitted questions and share them 
with you and your staff ahead of time so that you will know what I plan to ask. 

I know our members are looking forward to this kind of opportunity and to hear how you plan to 
reshape the department to support all students and schools. 

We hope that you will accept our invitation. Your staff may follow up with Daaiyah Bilal-
Threats, NEA's Senior Director for Education Policy, Practice, and Partnerships. Her email 
address is dbilal@nea.org. 

We look forward to hearing from you and appreciate your consideration of our request. 

Sincerely, 

Becky Pringle 
NEA President 

Cc: 
Daaiyah Bilal-Threats 
Montserrat Garribay 
Teresa Kelly 



Gregory Stan kiewicz 

From: Gregory Stankiewicz 

Sent: Saturday, March 27, 2021 2:25 PM 

To: Cardona, Miguel 

Subject: Please grant New Jersey's testing waiver request 

Miguel Cardona, 

Dear Secretary Cardona, 

Thank you for approving the accountability waiver submitted by the New Jersey Department of 

Education (NJDOE). 

Now, we urge you, more than ever, to support the physical, mental, and emotional well-being 

of our children by immediately granting the NJDOE's assessment waiver request. 

Subjecting our children to the ESSA-mandated testing this year will not yield valid, reliable, or 

actionable data. The inequities laid bare by the COVID-19 pandemic are stark. There are 

entire school districts that have had to keep their building closed since last year March. Our 

children need time with their teachers. That time is precious and should not be spent taking a 

test that will not provide New Jersey with information it can directly use to help our children. 

I implore you to provide the waiver so our schools may be afforded the flexibility to prioritize 

their health, safety, and well-being as they help lift our children up academically. 

Sincerely, 

Gregory Stankiewicz 

gregorystankiewicz@post.harvard.edu 

360 Jefferson Rd 

Princeton, New Jersey 08540 



Mapp, Karen 

From: Mapp, Karen 

Sent: Tuesday, April 27, 2021 10:00 AM 

To: Cardona, Miguel 

Subject: Re: Invitation to present at the June 2021 National Family and Community 

Engagement Conference 

Ms. Catoe - 

I reached out several times in March to Secretary Cardona's scheduling team about the Family and 

Community engagement national conference in June. We haven't heard back, and wanted to check one 

more time to see if the Secretary will be available. The IEL conference planning team is trying to put 

together the final schedule of plenary speakers. 

Please advise. 

Best, 

Dr. Mapp 

"Do not get lost in a sea of despair. Be hopeful, be optimistic. Our struggle is not the struggle of a day, a 

week, a month, or a year, it is the struggle of a lifetime. Never, ever be afraid to make some noise and get 

in good trouble, necessary trouble." 

John Lewis 

Karen L. Mapp, Ed.D. 

Senior Lecturer on Education 

Program Director - Education, Policy and Management Master's Program 

Harvard Graduate School of Education, Gutman Library, 4th Floor 

Cambridge, MA 02138 

Twitter: @karen_mapp 

Faculty Assistant: Lee Marmor: 617-296-2535 

lee_marmor@gse.harvard.edu  

On Mar 16, 2021, at 9:18 AM, Cardona, Miguel <Miguel.Cardona@ed.gov> wrote: 

Good morning, Ms. Mapp—

 

Thank you for bringing this to our attention. We are aware of the issue and have reached out 

to our IT department to resolve it. 

Hopefully, you'll be able to reach our Scheduling team soon. 

Thanks in advance for your patience. 

Best, 



Tracy 

T. Tracy Catoe (Ms.) 

Director of Correspondence 

Office of the Secretary/Exec Sec 

U.S. Department of Education 

Washington, DC 20202 

Email: tracy.catoe@ed.gov 

From: Mapp, Karen <karen mapp@gse.harvard.edu> 

Sent: Monday, March 15, 2021 3:26 PM 
To: Cardona, Miguel <Miguel.Cardona@ed.gov> 

Cc: Corbett, Una <Una.Corbett@ed.gov>; AM.Hitcherv@ct.gov 

Subject: Re: Invitation to present at the June 2021 National Family and Community Engagement 

Conference 

Ms. Catoe - 
I tried calling the phone number you gave me for the scheduling staff, but it doesn't seem to be 

a working phone number. Is there another number or an email that I should use? 

Thanks. 

Dr. Mapp 

"Do not get lost in a sea of despair. Be hopeful, be optimistic. Our struggle is not the struggle of 

a day, a week, a month, or a year, it is the struggle of a lifetime. Never, ever be afraid to make 

some noise and get in good trouble, necessary trouble." 
John Lewis 

Karen L. Mapp, Ed.D. 

Senior Lecturer on Education 

Program Director - Education, Policy and Management Master's Program 

Harvard Graduate School of Education, Gutman Library, 4th Floor 

Cambridge, MA 02138 

Twitter: @karen_mapp 

Faculty Assistant: Lee Marmor: 617-296-2535 

lee marmor@gse.harvard.edu  

On Mar 15, 2021, at 2:25 PM, Mapp, Karen <karen mapp@gse.harvard.edu> 

wrote: 

Thank you, Ms. Catoe. 

I will reach out to the scheduling staff. 

Best, 

Dr. Mapp 



"Do not get lost in a sea of despair. Be hopeful, be optimistic. Our struggle is not 

the struggle of a day, a week, a month, or a year, it is the struggle of a lifetime. 

Never, ever be afraid to make some noise and get in good trouble, necessary 

trouble." 

John Lewis 

Karen L. Mapp, Ed.D. 

Senior Lecturer on Education 

Program Director- Education, Policy and Management Master's Program 

Harvard Graduate School of Education, Gutman Library, 4th Floor 

Cambridge, MA 02138 

Twitter: @karen_mapp 

Faculty Assistant: Lee Marmor: 617-296-2535 

lee_marmor@gse.harvard.edu  

On Mar 9, 2021, at 9:00 AM, Cardona, Miguel 

<Miguel.Cardona@ed.gov> wrote: 

Dear Ms. Mapp: 

Thank you for your e-mail to Secretary of Education Miguel Cardona. Your 
invitation has been forwarded to the Secretary's scheduling staff for review. 
The staff there will evaluate your request and be in touch if there are any 
questions. 

If you have any questions regarding the status of your request, the 
scheduling staff can be reached at 202-401-3043. 

Sincerely, 

T. Tracy Catoe (Ms.) 
Director of Correspondence 
Office of the Secretary 
Washington, DC 20202 

From: Corbett, Una <Una.Corbett@ed.gov> 

Sent: Monday, March 8, 2021 12:34 PM 

To: Cardona, Miguel <Miguel.Cardona@ed.gov> 

Subject: FW: Invitation to present at the June 2021 National Family 

and Community Engagement Conference 

From: Mapp, Karen <karen mapp@gse.harvard.edu> 

Sent: Monday, March 8, 2021 10:57 AM 

To: Corbett, Una <Una.Corbett@ed.gov> 



Cc: Hitchery, Ann Marie <AM.Hitchery@ct.gov> 
Subject: Re: Invitation to present at the June 2021 National Family 

and Community Engagement Conference 

Good day, Una. 
Very excited that Dr. Cardona has been confirmed as our Secretary of 

Education! Just circling back about this invitation to present at the 

IEL National Family Engagement Conference in June. 

Best, 
Dr. Mapp 

"Do not get lost in a sea of despair. Be hopeful, be optimistic. Our 

struggle is not the struggle of a day, a week, a month, or a year, it is 

the struggle of a lifetime. Never, ever be afraid to make some noise 

and get in good trouble, necessary trouble." 

John Lewis 

Karen L. Mapp, Ed.D. 

Senior Lecturer on Education 

Program Director - Education, Policy and Management Master's 

Program 

Harvard Graduate School of Education, Gutman Library, 4th Floor 

Cambridge, MA 02138 

Twitter: @karen_mapp 

Faculty Assistant: Lee Marmor: 617-296-2535 
lee marmor@gse.harvard.edu  

On Feb 18, 2021, at 6:31 PM, Mapp, Karen 

<karen mapp@gse.harvard.edu> wrote: 

Una-

 

Thank you so much for this quick response. We will 

wait to hear back from you after Dr. Cardona's 

confirmation. 

Best, 
Dr. Mapp 

"Do not get lost in a sea of despair. Be hopeful, be 

optimistic. Our struggle is not the struggle of a day, a 

week, a month, or a year, it is the struggle of a lifetime. 

Never, ever be afraid to make some noise and get in 

good trouble, necessary trouble." 

John Lewis 

Karen L. Mapp, Ed.D. 

Senior Lecturer on Education 

Program Director - Education, Policy and Management 

Master's Program 



Harvard Graduate School of Education, Gutman Library, 
4th Floor 
Cambridge, MA 02138 
Twitter: @karen_mapp 
Faculty Assistant: Lee Marmor: 617-296-2535 
lee marmor@gse.harvard.edu  

On Feb 18, 2021, at 2:44 PM, Corbett, 
Una <Una.Corbett@ed.gov> wrote: 

Dear Karen, 

Thank you so much for reaching out to 

invite Dr. Cardona to speak at the IEL's 

National Family and Community 

Engagement Conference in June. 

As Dr. Cardona is still currently in the 

cabinet secretary confirmation 

process, I'm unable to schedule 

external events during this time. But I 

have noted your request and will 

follow up with you after the 

confirmation process is complete. Dr. 

Cardona is eager to engage with you 

and the IEL community. He thanks you 

for the invitation. 

Thank you for your understanding and 

patience as we move through this 

process. 

All best, 

Una Corbett 

Confidential Assistant, Office of the 

Secretary 

U.S. Department of Education 

From: Hitchery, Ann Marie 
<AM.Hitchery@ct.gov> 
Sent: Thursday, February 18, 2021 2:24 
PM 
To: Corbett, Una <Una.Corbett@ed.gov> 
Subject: FW: Invitation to present at the 



June 2021 National Family and 

Community Engagement Conference 

For you. © 

CSDE 

Ann Marie Hitchery 
Executive Office Manager 
Office of the Commissioner 
Connecticut State Department of 
Education 
860-713-6500 

The information contained in this transmission is 

confidential and privileged and intended only for the 

recipient named above. If you are not the intended 

recipient, please do not read, distribute, or take 

action in reliance upon this message. If you have 

received this email in error, please notify us 

immediately by return email and promptly delete this 

message and its attachments from your computer 

system. Please note that messages to or from the 

State of Connecticut domain may be subject to the 

Freedom of Information Act (Conn. Gen. Stat. 

sections 1-200 et seq.). 

The Connecticut State Department of Education is 

an affirmative action/ equal opportunity employer. 

From: Mapp, Karen 
<karen mapp@gse.harvard.edu> 

Sent: Thursday, February 18, 2021 2:21 

PM 

To: Cardona, Miguel 
<Miguel.Cardona@ct.gov> 

Cc: Hitchery, Ann Marie 

<AM.Hitchery@ct.gov> 

Subject: Invitation to present at the June 
2021 National Family and Community 

Engagement Conference 

EXTERNAL EMAIL: This email originated 
from outside of the organization. Do not click 
any links or open any attachments unless you 
trust the sender and know the content is safe. 

Dr. Cardona - 

First, I'd like to congratulation you on 
your Secretary of Education 



nomination! We are all breathing a sigh 
of relief (for many reasons) that we have 
a new president who recognizes the 
importance of having a committed and 
dedicated educator at the helm of the 
department. 

Second, given your leadership and 
support for elevating the practice of 
family and community engagement, I'd 
like to extend an invitation to you to 
present at the June 2021 National 
Family and Community Engagement 
Conference. Because of the Covid 
pandemic, the conference will be virtual 
again this year. The conference is 
hosted by the Institute for Educational 
Leadership (IEL), and I serve as the 
board chair. 

Listed below are the dates and time 
ranges of the plenary sessions where all 
conference attendees will be present: 

1. Wednesday, June 2, 2021 from 
1:00 — 2:30 PM EST (Opening 
Plenary Theme: Connected 
Together & Stronger Than Ever) 

2. Thursday, June 3, 2021 from 
12:15 — 1:45 PM EST (Lunch 
Plenary Theme: Family 
Engagement & Equity) 

3. Friday, June 4, 2021 from 10:30 
AM — 12:00 PM EST (Closing 
Plenary Theme: Open) 

The design is flexible: we would be 
open to a keynote or a moderated 
discussion with you led by me or 
another member of our IEL board/staff. 
We would also work with you on the 
appropriate time block for the session 
(45 minutes, 60 minutes, etc.) - 
whatever would work best for you. 

Please let me know if this would be a 
possibility. Until then, please stay safe 



and I look forward to the news that your 
appointment has been confirmed! 
Best, 
Dr. Mapp 

"Do not get lost in a sea of despair. Be 
hopeful, be optimistic. Our struggle is 
not the struggle of a day, a week, a 
month, or a year, it is the struggle of a 
lifetime. Never, ever be afraid to make 
some noise and get in good trouble, 
necessary trouble." 
John Lewis 

Karen L. Mapp, Ed.D. 
Senior Lecturer on Education 
Program Director - Education, Policy 
and Management Master's Program 
Harvard Graduate School of Education, 
Gutman Library, 4th Floor 
Cambridge, MA 02138 
Twitter: @karen_mapp 
Faculty Assistant: Lee Mannor: 617-

 

296-2535 
lee_marmor@gse.harvard.edu 



Ramirez Ruiz, Erik 

From: Ramirez Ruiz, Erik 

Sent: Monday, May 17, 2021 7:03 PM 

To: Cardona, Miguel 

Subject: Latin American Forum of Education I Harvard Graduate School of Education (HGSE) 

Attachments: Invitation Secretary of Ed Miguel Cardona.pdf 

The Honorable Miguel Angel Cardona 

Secretary 

United States Department of Education 

Dear Secretary Cardona, 

As members of the Harvard University Graduate School of Education student association, we are pleased to invite you to 
participate as a keynote speaker in the 2021 edition of the "Latin America Education Forum" (LAEF). The event will be carried 
out virtually on days June 1, 2, and 3 of this year with the title: "Untold stories in Latin America: disruption and co-creation in 
education during the COVID-19 pandemic". 

According to different institutions dedicated to monitoring the impact of the pandemic at the international level, educational 
systems in Latin America have been deeply affected in all its modalities and levels. The problems and challenges associated with 
the prolonged closure of educational institutions, the new roles that members of the academic community have had to adapt, and 
innovative solutions to mitigate consequences such as loss of learning that have arisen from various corners of our region, invite 
us to bring together multiple voices to share ideas and dialogue about education in Latin America. 

Therefore, LAEF 2021 pursues the following objectives: 

• Confront the crude sense of the reality of this crisis with the sense of hope that arises from the responses of students, 
educators, families, decision-makers, and social leaders; 

• Attract the voices, stories, and innovations that need to be heard; 

• Share the most effective practices that have been created to minimize the risks that the pandemic has caused, and; 

• Build a collaborative and multidisciplinary network to develop solutions that contribute to redesigning the future of 
education in Latin America. 

The LAEF format will have three types of interactions: round tables, panels, and keynotes. Specifically, we invite you to 
participate as a keynote speaker on June 1st, between 12:50 pm and 2:20 pm (ET). In this block of time, ministers of education 
from other countries in the region will also participate. The official language of the conference will be held in Spanish with 
translation into English. 

As we work hard to ensure that the event's agenda is as valuable as possible to the distinguished and large international audience 
that will participate, we ask that you confirm your intention to join us in LAEF 2021 by contacting us at 
erikramriezruiz@gse.harvard.edu or by phone at +52 55 85332347. 

Thank you for your leadership, and I hope that you can join us. 

Sincerely, 



Erik Ramirez Ruiz I LAEF Organizing Committee 2021 I  HGSE 



N7111, 

LAEF KIA 
Latin America Education Forum 

May 17th, 2021 
Subject: LAEF 2021 Event - 

Harvard University Graduate School of Education (HGSE) 

HARVARD 

GRADUATE SCHOOL 
or Ir DUCAT ION 

The Honorable Miguel Angel Cardona 
Secretary 
United States Department of Education 
400 Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona, 

.1s members of the Harvard University Graduate School of Education student association, we are pleased to invite you to 
participate as a keynote speaker in the 2021 edition of the "Latin America Education Forum" (LAEF). The event will be 
carried out virtually on days June 1, 2, and 3 of this year with the title: "Untold stories in Latin America: 
disruption and co-creation in education during the COV1D-19 pandemic". 

According to different institutions dedicated to monitoring the impact of the pandemic at the international level, educational 
systems in Latin America have been deeply affected in all its modalities and levels. The problems and challenges associated 
with the prolonged closure of educational institutions, the new roles that members of the academic community have had to 
adapt, and innovative solutions to mitigate consequences such as loss of learning that have arisen from various corners of 
our region, invite us to bring together multiple voices to share ideas and dialogue about education in Latin America. 

Therefore, LAEF 2021 pursues the following objectives: 

• Confront the crude sense of the reality of this crisis with the sense of hope that arises from the responses of students, 
educators, families, decision-makers, and social leaders; 

• Attract the voices, stories, and innovations that need to be heard; 
• Share the most effective practices that have been created to minimize the risks that the pandemic has caused, and; 
• Build a collaborative and multidisciplinary network to develop solutions that contribute to redesigning the future 

of education in Latin America. 

The LAEF format will have three types of interactions: round tables, panels, and keynotes. Specifically, we invite you 
to participate as a keynote speaker on June 1st, between 12:50 pm and 2:20 pm (ET). In this block of time, 
ministers of education from other countries in the region will also participate. The official language of the conference will 
be held in Spanish with translation into English. 

As we work hard to ensure that the event's agenda is as valuable as possible to the distinguished and large international 
audience that will participate, we ask that you confirm your intention to join us in LAEF 2021 by contacting us at 
erikramriezruiz@gse.harvard.edu or by phone at +52 55 85332347. 

Thank you for your leadership, and I hope that you can join us. 

Sincerely, 

Erik Ramirez Ruiz 1 LAEF Organizing Committee 2021 1 HOSE 



Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Thursday, June 3, 2021 8:23 PM 

To: Cardona, Miguel 

Cc: Garibay, Montserrat; Wick-Bander, Olivia [NEA]; Tines, Sabrina [NEA] 

Subject: Video Recording Invite - NEA Convention 

Attachments: Secretary Miguel Cardona.pdf; 2021 NEA RA Recording Requirements (3).pdf 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Secretary Cardona, 

Attached is a letter from NEA President Becky Pringle inviting you to record a 2-3 minute 

video for our annual convention of over 9000 educators. 

Also attached are the instructions for how to create the video. 

Thank you for your consideration. Please let us know if you are able to accommodate this 

request. 

We look forward to hearing from you. 

Daaiyah Bilal-Threats 



To help create the best sound for your video shoot: 

• Use a microphone. We can mail one if needed. 

• Record in a quiet, indoor area away from family spaces. 

• Ensure that there's no background noise like a TV. 

• Close windows and move away from AC units. They can 

be heard during recordings. 

Important Details 

Keep Track of Time 

TIMER 

00:05 

 

You have been allocated a specific time for your video 

remarks. For the success of the virtual RA, please 

adhere to the time frame. 

How to Deliver A Recorded Video 

\ 

..  " .. 

Sound 

Questions? 

For technical questions, contact: Eric Lewis at erlewis@nea.org or Ramona Parks Kirby at 

rparks@nea.org. 

1 

Do not email or text recorded videos. Hook up your 

phone directly to a computer and send the original, large 

file. Emails and texts condense videos and decrease 

quality. 

Please upload the video to NEA using this link: 

https://spaces.hightail.com/uplinkiramona  



,Aterstax.co. • 1511399756 www Sh7tl(S3OnknO, • 17142867613 

Choose an indoor background with good lighting. 

Do not sit with your back to a window. It creates 

shadows and viewers will not be able to see you. 

Instead, face the window. Sit in a well-lit area or use a 

ring light. We can mail you one if needed. 

Camera Angle 

Always shoot landscape, never vertical. Turn your phone to the 

side to create a landscape view like a TV set. 

Frame the shot correctly. The picture at top left is a great 

example of a landscape shot that is framed well: 

 

• The person is in the middle of the screen. 

• The video shot is balanced with a little space above his head 

and shot down to his bust line. 

The bottom picture is not centered well and will look awkward on 

camera. 

Do not use the zoom feature. It decreases quality. Move closer to 

the camera or subject, if needed. 

 

 

Lighting and Background 

2 



How to Record on Your Phone 

Use Accessories 

 

Mobile phone accessories will improve your video quality. If you 

have them, use: 

• Hand grips/mini tripods 

• Stabilizers 

Configure Your Phone for the Best Video 

For iPhone: 

• Record using the main camera, not the selfie camera. 

• Go to Settings; Click on Camera; Click on Record Video 

• Choose 1080p HD at 60 fps or higher 

For Android: 

• Launch the camera icon 

• Go to settings (inside the camera) and do the following: 

o Record using the main camera, not the selfie camera 

o Picture Size: Leave this on 4:3 (12 MP) 

o Video Size: You should at a minimum have the phone set on 16:9 FHD (Full High 

Def) at 1920x1080. You can also shoot 4K by setting this to UHD (60 fps) for 

maximum quality and frame rate) 

o Turn off "High efficiency video," "Tracking AF" and 

"Timer" 

o Turn on video stabilization 

• Set HDR (Rich Tone) to Auto 

3 



How to Record on Your Computer 

PC Instructions 

o Go to Start 

o Open Camera App (or Movie Maker on older systems) 

o Try not to look down at your computer. Put some books under your laptop so you are 

looking directly at the screen. 

o When ready, hit the Record Button and record your video. Be sure to follow the 

framing, lighting and audio instructions above. 

o When you are finished, hit the button again to stop recording. A thumbnail will be 

created at the bottom of the box. Click on this is you want to review your new video. 

o The Camera App automatically saves your videos in a folder called "Camera Roll." It's 

inside your Pictures Folder which you can locate in the finder (over by Music, 

Downloads, Desktop, etc.). 

o When you locate your file, right click on the name and chose "Rename" from the 

menu. Then rename the file with your name (so we know who it's from). 

o Go to the following Hightail link and drag the file from the Camera Roll folder into the 

page. That's it! https://spaces.hightail.com/uplink/ramona  

Mac Instructions 

o Open the Finder and click the Applications folder 

o Open the Quicktime Player 

o Go to File, then New Movie Recording 

o Next to the red record button there is either an arrow or three dots (more options): 

open this and select "Maximum Quality" for your video 

o Try not to look down at your computer. Put some books under your laptop so you are 

looking directly at the screen. 

o When ready, hit the red Record Button and record your video 

o When you are finished recording hit Stop 

o Go to File, Export As: Choose 720p 

o A box will open. For "Export As" type in your name 

o For "Where" choose Desktop and the file will save to your desktop 

o Go to the following Hightail link and drag the file into the page. That's it! 4 
https://spaces.hightail.com/uplink/ramona  



Appearance Tips 

Eye Contact 

Look directly into the camera to maximize eye contact with viewers. 

Move your script as close as you can to the camera, so your eyes won't have as 

far to travel between the script and the camera. Consider setting your camera 

beside your laptop and taping your speech to the side of the laptop screen. 

Speech Delivery 

Practice! You don't have to memorize your speech but practice it enough so 

that you feel relaxed in front of the camera. 

Smile! As appropriate, feel free to smile. It will show through the screen and in 

your voice. 

Relax and Breathe! You will have a supportive audience of educators who 

want to hear what you have to say. 

What to Wear on Camera 

Please wear something you feel comfortable and confident wearing. Solid jewel-toned 

colors like the ones below look best on camera. 

Please avoid wearing pastels, bold or neon colors, hounds tooth herringbone, plaids and 

polka dots. Please avoid wearing all white or all black to prevent being washed out. A 

white or black shirt under a jacket is fine. 

• 
5 



nea  
NATIONAL 
EDUCATION 
ASSOCIATION 

nea.org 

1201 16th St., N.W. I Washington, DC 20036 I  Phone: (202) 833-4000 Rebecca S. Pringle 
President 

Princess R. Moss 
Vice President 

Noel Candelaria 
Secretary-Treasurer 

Kim A. Anderson 
Executive Director 

Great Public Schools 
for Every Student 

 

June 2, 2021 

Secretary Miguel Cardona 
United States Department of Education 
Maryland Avenue, SW 
Washington, DC 20202 

Dear Secretary Cardona: 

The National Education Association (NEA) will hold its Representative Assembly virtually June 
30-July 3, 2021. We expect close to 9,000 educators who are elected as delegates to represent 
every state, including federal. Our theme this year is Uniting for a better future for our students, 
our educators, and our communities. The four days will be focused on Unionism, Racial and 
Social Justice, and Professional Practice — all of which represent our urgency around ensuring a 
quality education for all of our students. 

I would like to invite you to provide a 2-3 minute video to the delegation, lifting up our 
educators and the tremendous work they have done and continue to do in COVID, while 
providing inspiration to the work they are called on to do, not just to educate, but to strive for 
equity for our students and fight for the respect of their profession. I know our members will be 
inspired and encouraged by your vision and support. 

As you can imagine, holding a virtual RA for 9,000 individuals takes tremendous advance 
planning. If you are able to provide a video, we will need it by June 10th. Attached are 
instructions for the 2-3 minute video. 

If you have any questions, please contact Sabrina Tines-Morris at (202) 286-6534 or by e-mail at 
satines@nea.org. Sabrina will be ready to assist and provide more information. 

Thank you in advance for your consideration. 

Onward, 

Becky Pringle 
NEA President 



Linda Darling-Hammond 

From: Linda Darling-Hammond 

Sent: Saturday, June 26, 2021 8:33 PM 

To: Cardona, Miguel; Corbett, Una 

Subject: personnel 

Attachments: Personnel Recommendations (AA).docx; Personnel Recommendations - 

Philanthropy.docx 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Hi Una, 

Hope you are well. Can you get this to Miguel? He asked me to send through you. 

Miguel, 

Great to see you at the Education Funders Strategy Group yesterday. You were terrific! I don't know if you could see 

the chat, but folks were so very impressed with your vision, your eloquence, and your strategic insights. I was there 

as a board member so had a chance to chat with them afterward as well and heard more about their desires to be 
helpful. Not sure if you have someone in mind to coordinate philanthropy in the department but I've attached a 

couple of thoughts on that score. 

I also promised a couple of weeks ago to send you thoughts about candidates, especially African American 

candidates, for support roles in the department. Attached are folks I can talk more about when we have a chance to 

chat. Sorry for the delay. (b)(6) 

(b)(6) while trying to 

get the state budget to land, which it finally did yesterday. 

Hope you are well. I've been doing some support work on the National Assessment Governing Board and the 

International Teaching Summit, which both have some politics I'd be glad to fill you in on. 

All best, Linda 
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Melissa Tooley 

From: Melissa Tooley 

Sent: Monday, June 28, 2021 12:05 PM 

To: Cardona, Miguel 

Subject: Invitation to participate in public event promoting high-quality teacher preparation 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Secretary Cardona, 

New America's Education Policy program would like to invite you to offer brief remarks at a virtual public 

event we're co-hosting spotlighting best practices in teacher preparation on July 27th from 2-4pm 

Eastern. 

The event will focus on teacher preparation approaches that incorporate supportive "Grow-Your-Own" 

pathways into the profession that promote a more racially and linguistically diverse group of 

paraprofessionals and other community members already working closely in and around schools, and that 

promote rich and deep clinical experiences (e.g., residency models). 

After a presentation on the research about why residencies and GYO approaches are key to providing our 

nation's diverse students with the teachers they need (by Karen deMoss, Executive Director at Prepared to 

Teach), New America will lead two moderated panels. The first panel will highlight programs producing 

strong outcomes for attracting, recruiting, and/or retaining a racially and linguistically diverse population of 

high-quality teachers, and the second will feature national organizations and states to talk about policy 

opportunities to support this work at the federal, state, and local levels. 

We plan to close the event with a call-to-action for sustainably scaling these high-potential teacher 

preparation models nationally. Given the Biden administration's focus on these priorities and approaches 

within its FY2021 budget/American Families Plan, we would be honored to have the Secretary provide brief 

commentary (either live or pre-recorded) about the need for these efforts, and discuss the administration's 

focus on funding these efforts. The Secretary's own experience as an English learner and a bilingual 

educator is very powerful and your passion for these issues is evident when speaking about them. 

If this might be a possibility, we're happy to share more details. If the Secretary declines, we of course 

would be happy to have another prominent ED official attend in your place. We humbly ask that you please 

respond by Wednesday July 7, 2021. Thank you for considering this request. 

Sincerely, 

Melissa Tooley 
Director, PreK-12 Educator Quality 

New America I Education Policy Program 

740 15th Street NW. Suite 900, Washington, DC, 20005 
Mobile (b)(6) Email tooley@newamerica.org 



Domenech, Daniel 

From: Domenech, Daniel 

Sent: Wednesday, July 14, 2021 4:00 PM 

To: Cardona, Miguel 

Cc: Watkins-Foote, Kimberly 

Subject: Invitation to speak 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments 

unless you recognize the sender and know the content is safe. 

Dear Secretary Cardona, 

As the Executive Director of AASA The School Superintendents Association, and on behalf of America's 

School Superintendents, I invite you to be a keynote speaker at two major events that we will be conducting. 

The first event will be the National Superintendent of the Year Gala where we will be honoring all of the 

State Superintendents of the Year for 2020 and 2021 as well as the two National Superintendents of the 

Year for that same time period. The event is a black tie affair scheduled for the evening of November 3 at 

the Mayflower Hotel here in Washington DC. 

The second event is our National Conference to be held in Nashville from February 17 to the 19th, 2022. We 

would be honored to have you on whatever date best meets your schedule. This conference will be attended 

by over three thousand superintendents from all regions of the country. 

We have been graced by the presence of many of your predecessors at both of these events and we would 

be greatly honored by your presence. Should you agree we will certainly work with your staff on all the 

pertinent details. 

Sincerely, 

Dan Domenech 

Executive Director 

AASA The School Superintendents Association 



Wendland, Antonio Maria 

From: Wendland, Antonio Maria 

Sent: Wednesday, September 8, 2021 2:02 PM 

To: Cardona, Miguel; Kegler, Tarkishia 

Subject: RE: Invitation for Secretary Cardona to Speak at Harvard Virtual Conference 

CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Monique and Kishia, 

I hope this message finds you well. I wanted to follow up with your office regarding the invitation for Secretary 

Cardona to Keynote at a conference at the Harvard Kennedy School in October. We certainly understand how busy 

your office is and how many requests cross your path each day. With this in mind, would there be any way to 

understand on our end if the invitation (1 hour online event starting at 12 PM noon on either October 8 or October 

29) is receiving serious consideration? 

As we mention in a separate email, in the event that Secretary Cardona is not able to join us, we would welcome the 

participation of assistant secretaries Rosenblum, Harris-Aikens, or any other person the Secretary feels appropriate in 

his place. 

Thank you in advance for your consideration and for your time. 

With the very best of wishes 

AMW 

Antonio Maria Wendland 

Associate Director - PEPG 

Harvard Kennedy School 
79 John F. Kennedy Street 

Cambridge, MA 02138 

Antonio_wendland(at)hks.harvard.edu 

Tel (617) 495-7976  

Cell W(6) 

www.hks.harvard.eduipepe 

www.educationnext.org 



From: Edmondson, Monique <Monique.Edmondson@ed.gov> On Behalf Of Cardona, Miguel 

Sent: Wednesday, September 1, 2021 6:48 AM 

To: Wendland, Antonio Maria <antonio_wendland@hks.harvard.edu> 

Subject: FW: Invitation for Secretary Cardona to Speak at Harvard Virtual Conference 

Dear Antonio Wendland: 

Thank you for your e-mail to Secretary Miguel Cardona. We appreciate hearing from you. 

Your message has been forwarded to the Secretary's scheduling staff for review. The staff there will evaluate your 

request and be in touch if there are any questions. You will be hearing from someone when a decision has been 

made. 

The Secretary receives quite a few invitations, and we appreciate your patience. If at some point in the future you 

need to reach the scheduling staff, that number is 202-401-3043. 

Sincerely, 

Monique Edmondson (Ms.) 

Correspondence Management Analyst 

Office of the Secretary 

Washington, DC 20202 

From: Murphy, Sarah (Maggie) <Maggie.MurohyPed.gov> 

Sent: Tuesday, August 31, 2021 10:36 PM 
To: Cardona, Miguel <Miguel.Cardona@ed.gov> 

Subject: FW: Invitation for Secretary Cardona to Speak at Harvard Virtual Conference 

From: Kim, Aileen <Aileen.Kim@ed.gov>  On Behalf Of Nix, Sheila 

Sent: Friday, August 27, 2021 3:29 PM 

To: Murphy, Sarah (Maggie) <Maggie.MurohyPed.gov>; Flores, Cristina <Cristina.FloresPed.gov> 

Subject: Invitation for Secretary Cardona to Speak at Harvard Virtual Conference 

One more! 

Aileen Kim 

Special Assistant 

Office of the Secretary, U.S. Department of Education 

Aileen.KimPed.gov I b 6  

From: Wendland, Antonio Maria <antonio_wendland@hks.harvard.edu> 

Sent: Thursday, August 26, 2021 4:26 PM 

To: Cardona, Miguel <Miguel.Cardona@ed.gov> 

Cc: Nix, Sheila <Sheila.Nix@ed.gov>; Manalo, Alvin <Alvin.Manalo@ed.gov>; Peterson, Paul E. 

<ppeterso@gov.harvard.edu>; Hamlin, Daniel E. <daniel_hamlin@ou.edu>; Poor, Michael 

<michael_poor@hks.harvard.edu> 

Subject: Harvard Virtual Conference Invitation - October 2021 



CAUTION: This email originated from outside of the organization. Do not click links or open attachments unless you 
recognize the sender and know the content is safe. 

Dear Secretary Cardona, 

On behalf of Professor Paul E. Peterson, director of the Harvard Program on Education Policy and Governance, I am 

sharing with you the attached letter of invitation to an upcoming Harvard University event. At your convenience, 

please let us know it has been received and were able to open it. 

Thank you in advance for considering the invitation. Please feel free to reach out to me if I can help answer 

any questions you or your staff may have. 

We look forward to hearing back from your office at the earliest convenience. 

With the very best of wishes 

AMW 

Antonio Maria Wendland 

Associate Director - PEPG 

Harvard Kennedy School 

79 John F. Kennedy Street 

Cambridge, MA 02138 

Antonio_wendland(at)hks.harvard.edu 

Tel (617) 495-7976  

Cell i(b)(6) 

www.hks.harvard.eduirleogi 

www.educationnext.org 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Monday, March 1, 2021 1:39 PM 

To: Garibay, Montserrat 

Cc: Kelly Booz, Educational Issues 

Subject: Fw: AFT Request for Dr. Cardona 

Hi Montserrat, 

Here is the request for Dr. Cardona for the Share My Lesson conversation with Randi. As I mention below, 

there is some flexibility on the date and time. Thank you, 

Beth 

202-271-5432 

From: Corbett, Una 

Sent: Tuesday, February 16, 2021 3:40 PM 

To: Beth Antunez, Legislation <bantunez@aft.org>; Nix, Sheila <Sheila.Nix@ed.gov>; 'ben.halle@ed.govi 

<ben.halle@ed.gov> 

Cc: Kelly Booz, Educational Issues <Kbooz@aft.org>; Jane Meroney, Legislation <JMeroney@aft.org> 

Subject: RE: AFT Request for Dr. Cardona 

Hi Beth, 

Thank you so much for being in touch. We would love for Dr. Cardona to be able to participate in this event, but at 

present I'm not able to schedule external events until he is confirmed. We hope that will be by early March. If it's okay 

with you, I can circle back with you after confirmation. 

Thank you again and please let me know if you have any questions! 

All best, 

Una Corbett 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Tuesday, February 16, 2021 3:27 PM 
To: Corbett, Una <Una.Corbett@ed.gov>; Nix, Sheila <Sheila.Nix@ed.gov>; 'ben.halle@ed.govi <ben.halle@ed.gov> 

Cc: Kelly Booz, Educational Issues <Kbooz@aft.org>; Jane Meroney, Legislation <JMeroney@aft.org> 

Subject: Re: AFT Request for Dr. Cardona 

Hi all, 

At the risk or being annoying, I'm checking in on this. 

Let us know if there is a date by which we should check back in, or anything else you'd like so that we don't bug you 

too much but that will also help us with our own planning timelines ??. 

Thank you! 



From: Corbett, Una <Una.Corbett@ed.gov> 

Sent: Friday, February 5, 2021 3:03 PM 
To: Nix, Sheila; Beth Antunez, Legislation; 'ben.halle@ed.gov' 

Cc: Kelly Booz, Educational Issues; Jane Meroney, Legislation 

Subject: RE: AFT Request for Dr. Cardona 

Thank you for putting this on our radar! We will be in touch. 

All best, 

Una Corbett 

From: Nix, Sheila <Sheila.Nix@ed.gov> 

Sent: Friday, February 5, 2021 3:00 PM 
To: Beth Antunez, Legislation <bantunez@aft.org>; 'ben.halle@ed.gov' <ben.hallePed.gov>; Corbett, Una 

<Una.Corbett@ed.gov> 

Cc: Kelly Booz, Educational Issues <Kbooz@aft.org>; Jane Meroney, Legislation <JMeroney@aft.org> 

Subject: RE: AFT Request for Dr. Cardona 

Thanks Beth —adding Una who is tracking scheduling requests for Dr. Cardona 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Friday, February 5, 2021 1:42 PM 
To: Nix, Sheila <Sheila.Nix@ed.gov>; 'ben.halle@ed.gov' <ben.halle@ed.gov> 

Cc: Kelly Booz, Educational Issues <Kbooz@aft.org>; Jane Meroney, Legislation <JMeroney@aft.org> 

Subject: AFT Request for Dr. Cardona 

Hi Sheila and Ben, 

We have a request below for Dr. Cardona to participate in a virtual event with Randi and thousands of educators. 

Date and time are toward the end of March (and there is some flexibility there), so putting this on your radar now, 

and happy to re-up it post confirmation. 

Also, please let me know if there is a more appropriate person to send this to. 

Thank you, 

Beth Antunez 

Deputy Director 

AFT Government Relations 

202-271-5432 

Dear Dr. Cardona, 

We want to extend an invitation to do a keynote presentation at our 2021 AFT Share My 

Lesson Virtual Conference. This is our ninth year running this annual virtual event and it 

involves three nights of 40 webinars covering a wide variety of topics. Last year's conference 



brought in nearly 70,000 registrations of educators (AFT and non-AFT members) 

nationwide. The event is free for anyone to attend. 

To give you a flavor for the conference, educators request the topics, and we will cover 

virtual/hybrid learning, racial equity and anti-racism curriculum, school reopening, social 

justice issues, trauma-informed practices, and health and wellness, in addition to literacy, 

math, STEM, and current issues. Some of our presenters include the Library of Congress, 

Morningside Center for Teaching Social Responsibility, Education Civil Rights Alliance, 

National Center for Youth Law, iCivics, PBS NewsHour, Consumer Financial Protection 

Bureau, Science Friday, and 9/11 Memorial & Museum. 

We would be honored if you would consider being our keynote at 5:00 PM ET on March 25, 

2020. The format is 55 minutes long and AFT President Randi Weingarten would introduce 

you and facilitate question and answers at the conclusion. 

Many thanks, 

Kelly 

Kelly C. Booz 

Director: ShareMyLesson.com 1 AFTeLearning.org 

Educational Issues 

T: 202-879-4130 I C: (b)(6) E: kbooz@aft.org 

Twitter: pkellycbooz  

Linkedln: linkedin.com/in/kellycarmichaelbooz/ 

American Federation of Teachers, AFL-C10 

555 New Jersey Ave. N.W. I Washington, DC 20001 I 202-879-4400 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our 

filters, click here to report it. 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Tuesday, March 2, 2021 1:39 PM 

To: White, Karen [NEN; Harris-Aikens, Donna; Leheny, Emma 

Subject: RE: Connecting NEA at the Dept of Ed 

Thank you Karen for connecting us. I am grateful to be part of the team and to be working with such talented group 
of ladies. 

Kind Regards, 

Montserrat Garibay 

Senior Advisor for Labor Relations 

Office of the Secretary 

U.S. Department of Education 
(b)(6) I Montserrat.garibay@ed.gov 

From: White, Karen [N EA] <KWhite@nea.org> 

Sent: Tuesday, March 2, 2021 11:19 AM 

To: Harris-Aikens, Donna <Donna.Harris-Aikens@ed.gov>; Garibay, Montserrat <Montserrat.Garibay@ed.gov>; 

Leheny, Emma <Emmaleheny@ed.gov> 

Subject: Connecting N EA at the Dept of Ed 

Importance: High 

Hello Ladies, 

I hope each of you are doing well and staying safe. I would love for the three of you to connect with each other. 

Below is the contact info I have for you all. So very excited you are together at Ed, fighting the good fight for our 

students and schools. Please stay I touch —we miss you already Donna and Emma. Welcome Montserrat! 

Donna Harris-Aikens 

Email: donna.harris-aikens@ed.gov 

Cell Phone: 1(b)(6) 

Montserrat Garibay 

Email: Montserrat.garibay@ed.gov 

Cell Phone:110)(6)  

Emma Leheny 

Email: emma.leheny@ed.gov 

Cell Phone: (b)(6) 

Thanks, Karen 



Garibay, Montserrat 

From: Garibay, Montserrat 

Sent: Wednesday, March 3, 2021 12:16 PM 

To: Bilal-Threats, Daaiyah [NEA] 

Subject: RE: School reopening summit? 

Daaiyah, 

This is in the beginning stages of planning. If you have any ideas, please feel free to share as soon as possible. This 

Summit will be a public event. The communications department is working with a small group, as soon as I find out 

more about it, we will certainly share. 

Please let me know if you have any more questions. 

Thank you, 

Montserrat 

From: Bilal-Threats, Daaiyah [NEA] <DBilal@nea.org> 

Sent: Tuesday, March 2, 2021 7:35 PM 

To: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Subject: School reopening summit? 

Hi there, 

Can you tell me about this? It hasn't come up on any calls. What do we need to know? 

-Daaiyah 

" First, we'll convene the experts. The Department of Education will host a national summit on safe school 
reopening this month that will bring students, teachers, families, community organizations, and school 
leadership together not only to get the critical feedback we need to make reopening as seamless as 
possible for students and staff, but also to work together to solve problems.  We'll also talk about and hear 
from leaders about addressing the academic, social and emotional needs of students. Because it's not just 
enough to get our students physically back to school. We have to support them." 

https://www.usatoday.comistory/opinion/2021/03/02/covid-19-back-to-school-plan-education-secretary-miguel-

cardona/6885515002/ 

Please Forgive typos. Sent from my iPhone 



Beth Antunez, Legislation 

From: Beth Antunez, Legislation 

Sent: Thursday, March 4, 2021 2:31 PM 

To: Garibay, Montserrat 

Subject: Re: Introduction and Meeting 

Hi—just wanted you to know that with NEA, we are getting this message to you today to deliver to Dr. Cardona. The 

message will come from Daaiyah. Thank you, and I will check in tomorrow on the request for Dr. Cardona to participate 

in the Share My Lesson conference. 

Thank you! 

Beth 

Get Outlook for iOS 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Tuesday, March 2, 2021 2:58 PM 

To: Beth Antunez, Legislation 

Subject: RE: Introduction and Meeting 

Beth, 

The meeting was on Feb 11 at pre-release 4:15 pm briefing of ED's COVID guidance. Apparently, you and Kelly Trautner attended 
to support Randi's participation on AFT's end. NEA also was in attendance. 

Randi said (and Becky confirmed) that she and Becky wanted a real conference on best practices with them, AASA, CCSSO and 
National PTA as soon as possible after Dr. Cardona was confirmed. The question at this point is whether they meant a conference 
or whether they want a conversation with Dr. Cardona (i.e., public or private), which is why a formal proposal/ask is going to be 
key at this point. 

Hope the information is helpful. I talked to Daaiyah at the NEA and they are working on a letter as well. 

Please let me know if you have any questions. 

Montserrat 

From: Beth Antunez, Legislation <bantunez@aft.org> 

Sent: Monday, March 1, 2021 5:04 PM 
To: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 
Subject: Re: Introduction and Meeting 

Hi Montserrat, 

Following up on two items here: 

• Could you give a little additional information on the Feb. 11 meeting and which groups were requesting a follow 

up. It is not something I participated in and more info will help me track it down. 

• Here is the AFT's reopening case studies report: httos://www.aft.org/sites/default/files/reoDen-schools-case-

studies.pdf 



Leveraging Collective Bargaining, and Educator and School Staff Voice, to Reopen 

Schools Safely  

Leveraging Collective Bargaining, and Educator and School Staff Voice, to Reopen Schools Safely Li A Blueprint for 

Safely Reopening Public Schools 

www.aft.orq 

Thank you. 

From: Garibay, Montserrat <Montserrat.Garibay@ed.gov> 

Sent: Monday, March 1, 2021 11:27 AM 

To: Beth Antunez, Legislation 

Subject: Introduction and Meeting 

Dear Beth, 

This is Montserrat Garibay. I am the Senior Advisor for Labor Relations with the Office of the Secretary for the U.S. Department of 

Education. I have officially started and wanted to reach out to introduce myself and set up a time to talk. Please let me know your 

availability. 

I also wanted to ask you if you could please send us a formal request to schedule the Meeting for Re-Opening with the different 

organizations and Dr. Cardona. Donna Harris-Aikens mentioned that there was a discussion about it on February 11th. 

Thank you and looking forward to meeting you, 

Montserrat Garibay 

Senior Advisor for Labor Relations 

Office of the Secretary 

U.S. Department of Education 

(b)(6) I Montserrat.garibay@ed.gov 

This email has been scanned for spam & viruses. If you believe this email should have been stopped by our filters, click here 
to report it. 



Bilal-Threats, Daaiyah [NEA] 

From: Bilal-Threats, Daaiyah [NEA] 

Sent: Thursday, March 4, 2021 3:24 PM 

To: Garibay, Montserrat 

Cc: Beth Antunez, Legislation; Holmes, Alexis [NEA]; Corcoran, Rachel [NEA-CAO-CE] 

Subject: 2/11 ED Follow up Meeting Request 

Attachments: Sec Cardona Meeting Request 030421.pdf 

Hello Montserrat, 

Please find a meeting request from AFT and NEA attached. 

Thank you 



March 4, 2021 

Dr. Miguel Cardona 
Secretary of Education 
U.S. Department of Education 
400 Maryland Avenue SW 
Washington, DC 20202 

Dear Secretary Cardona: 

Congratulations again on your confirmation as U.S. Secretary of Education. On behalf of the 
millions of educators across our country, we are looking forward to partnering with you to 
strengthen and support America's students, schools and educators. 

We were thrilled to see your plan for a national summit on safe reopening of our nation's 
schools. Both of our organizations have been working tirelessly to ensure that America's public 
schools have the resources, mitigation strategies, and tools to serve students safely through this 
pandemic and to emerge academically and socioemotionally strong. 

Of course, we would like to partner with you on the summit and provide any support you may 
need. For us, the announcement of the summit is a good way to expand and bring others into the 
conversation we started last month. In the interim, we would like to request a joint meeting with 
you before the summit to: 

• Provide an overview of our new framework, "Learning Beyond COVID-19: A Vision for 
Thriving in Public Education." 

• Share updates on places where educators have followed the science and have led the way 
in ensuring that schools are able to safely reopen to serve students. 

• Discuss how we can continue to grow our partnership with the department. 

As you know, we share your vision of a solutions-oriented approach to our nation's challenges 
and look forward to this first official collaboration. 

Sincerely, 
(b)(6) 

Rebecca S. Pringle 
President 
National Education Association  

(b)(6) 

Randi Weingarten 
President 
American Federation of Teachers 
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